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At the risk of carrying this discussion on too long, doesn't anyone
remember the days when CCCC had a system whereby candidates filled out
forms with their qualifications and interests and paid about $10.00 to
have it sent to all institutions that had potential job openings? The
institutions listed their jobs, also for a fee, and received photocopies
of all candidates' forms (whose qualifications matched their openings). I
think
this was last done in 1991 or 92. Since the job market was very bad in
1992, I think they decided that it was not worth doing (at the very time
when they were needed most--heavy irony).
 
Shortly thereafter, CCCC ceased all of their assistance for candidates
and no longer provided interviewing booths or open appointment listings at
the convention. It
happened that they also increased the fees for students to attend CCCC.
The first 4C's convention that I attended as a student was the one in St.
Louis, and it cost me $5.00 to register. I was able to crash at my
nephew's apartment and sleep on a futon. I had not yet committed to this
profession, and it was a turning point for me. The energy and excitement
of the convention made me see the scope of the profession in ways that
reading or talking about professional issues could not capture.
 
I think that professional organizations should be obligated to help the
profession find the best possible matches between institutions and
candidates.
 
For the record, I found one job through the MLA list, but did not have a
campus interview. I found another by responding to a listing of _The
Chronicle of Higher Education's_ job listings, which are available to
anyone with access to the internet--free, on-line. They are also widely
available in libraries. In contrast, MLA charges very high fees to
students for their job lists, and 4C's offers almost no services.
 
I have been interviewed by telephone several times and do not feel like I,
personally, interview well in those circumstances. I have been interviewed
at MLA and 4C's and have been involved with searches (some successful and
some not) at several professional conferences and on-campus. I think the
best thing we can do is lobby for the lowest possible fees for candidates
and continue to post our openings to this list and other lists.
Then we can be as flexible as possible (given HR restraints) about where
interviews take place. I know of some instances where candidates met
interviewers at "halfway points"--even in airports so that the f2f meeting
could take place.
--
Elizabeth Campbell
Dept. of Business & Industrial Management
GMI Engineering & Management Institute
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I'll second Debra's description of the MLA atmosphere as "toxic."  I was on
the job search for two years.  I still can't walk down a hotel corridor
without a twinge of nausea.  I hope I never have to experience that
particular kind of stress again.  I'll resist the temptation to begin the
litany of interview horror stories.
 
I got this job via a preliminary telephone interview.  The committee sent me
the questions ahead of time so I was even able to speak from notes as I sat
at my very own kitchen table sipping decaf.  I found it to be a much more
humane procedure--emotionally as well as financially.  We're about to begin
a search for a new Writing Center Director and will again do telephone
interviews.  The reason is that our university won't or can't support travel
to MLA to interview candidates, but I'd argue for this way of doing the
first round of interviews even if the money were there because of my own
experiences with both kinds of interviewing.
 
Laboring on Labor Day,
Donna D-O
 
Dr. Debra Combs wrote:
 
>I'm likely to be one of the interviewees, and have
>interviewed at MLA before. My impression is that the
>atmosphere is pretty "toxic," and I think the impression
>is partially caused by my financial/social class.
Donna Dunbar-Odom
Director, First-Year Composition
Dept. of Literature and Languages
Texas A&M-Commerce
Commerce, TX 75429
903/886-5264
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In the English department at University of Richmond, we've had an agreement
that full-time faculty will teach our composition course on a rotating basis
so that there are always both full-time and adjunct faculty involved in
rhet/comp.
 
In recent years, because of other commitments outside the dept and because
of changes in the English major (we are primarily a lit dept), fewer and
fewer full-time faculty have been teaching the course.  This year, no one
is.  All sections are staffed by adjunct faculty.  Ten years ago, outside
evaluators of our dept (and they were literature faculty) recommended that
more of us made a commitment to the teaching of comp and that the "burden of
composition" not fall to only one person (me).
 
On Thursday, we are having a full dept meeting to discuss this issue. The
memo from our chairman (who is supporting me) says that we need to commit
ourselves again to rotating the teaching of comp among dept members.
 
One senior member claims that at other institutions like ours, no senior
faculty teach introductory composition.  We are not primarily a research
institution; we are required to publish, but the emphasis is on teaching.
So I cannot make comparisons between the practice at big research
institutions and UR.
But perhaps even at some large institutions, some tenured faculty teach comp.
 
Any stats out there?  Can anyone tell me what's usual at small liberal arts
colleges/universities?  We have an undergrad student population of 2800.
 
Feel free to contact me off list if this issue is not of general interest.
 
Thank you,
 
Dona Hickey
 
Dona J. Hickey, Director of Composition and WAC
English Dept., University of Richmond, VA 23173
804-289-8302 * dhickey@richmond.edu *
http://www.urich.edu/~writing/dona.html
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SECOND NOTICE
 
                            Call for Manuscripts
 
     The ACE Journal is a juried publication of the NCTE Assembly on
     Computers in English published three times each year. The editor
     seeks articles that relate to teaching English at all levels
     (primary through graduate school) with the aid of computers. All
     areas of English studies and language arts are of interest.
     Individual editions of the journal focus on themes that the
     Assembly has identified as important to the profession. The
     following topics are for the remaining two issues of volume one:
 
        * The Learning Curve: How do the new technologies bring about
          fear, and result in time-consuming learning in
          teachers/students new to these technologies? How does a
          steep learning curve (i.e. learning much in a short time)
          affect retention of information, integration of new concepts
          with old, and attitudes toward technology in education? How
          do we match training with student readiness or teacher
          preparation levels in homogeneous or heterogeneous groups?
          (Deadline: October 15, 1997).
        * Plagiarism, Citation, and the Web: If so many of our
          students will be looking for supporting evidence for papers
          on the Web, what can we do to show them how to evaluate
          sources, quote them, and cite them properly? How can we
          prevent plagiarism? (Deadline: February 15, 1998).
 
     The journal publishes research reports, scholarly essays,
     action-research reports, and reviews of software. Submissions
     should not currently be under review by other publications;
     length is generally from 2500-5000 words; documentation conforms
     to the Modern Language Association guidelines; documents should
     also conform to the NCTE guidelines for non-sexist language.
     Manuscripts are accepted on disk and through the Internet at
     r.royar@morehead-st.edu. Any machine readable or on-line
     submissions should be Rich Text Format (RTF). Please contact the
     editor (UPO 635, Morehead State University, Morehead, KY
     40351-1689) if you have questions or comments about the journal.
 
---------------------------------------------------------------------------
 This page created Sun, 01 Jun 1997 by Robert D. Royar
 For comments send mail to r.royar@msuacad.morehead-st.edu.
---------------------------------------------------------------------------
 
 
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
                Coordinator of Writing & the Writing Center
              <URL:http://www.morehead-st.edu/people/r.royar>
          Vote to reconstitute the Works Progress Administration
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
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You might hit a nerve with the question you pose, Dona. The "core business" of
most English departments is composition, but composition is not generally the
department's core interest. Faculty in English departments tend to pursue
their interests and hire adjuncts to take care of their business. Only in a
university! I think it is highly desirable for all of the faculty in a
department to be involved in the composition program. But they ought to know
what they are doing (or be willing to be guided by people who know what they
are doing). Most English department faculty never studied rhet/comp and the
longer they have been disengaged from it the less in touch they will be with
"practitioner" knowledge and with the social/academic needs of first-year
students. Re-engagement of English department faculty in the comp program CAN
mean setting the program back to the 50s or 60s. Or it can mean some serious
professional growth for faculty who want to become good writing teachers and
are interested in finding out what we've found out about teaching writing in
the last 20 years. It can mean increasing the overlap between the department's
business and its interests. Radical, eh?
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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>At the risk of carrying this discussion on too long, doesn't anyone
>remember the days when CCCC had a system whereby candidates filled out
>forms with their qualifications and interests and paid about $10.00 to
>have it sent to all institutions that had potential job openings? The
>institutions listed their jobs, also for a fee, and received photocopies
>of all candidates' forms (whose qualifications matched their openings). I
>think
>this was last done in 1991 or 92. Since the job market was very bad in
>1992, I think they decided that it was not worth doing.
 
If memory serves, the CCCC Executive Committee, on which I was serving
about that time, discovered that almost no one was getting a job via this
service, which was a costly one.  By the time the information got
distributed via snail mail, the job was gone or the prime canditates had
accepted other positions. Perhaps someone else who was on the Committee can
confirm or correct this. (The advent of on-line job information has made
many of the print job information lists obsolete.  Even the MLA Job
Information List is now on line, mirabile dictu.)
 
The interviewing booths at CCCC were discontinued at the same time, as I
recall, for the same reason--lack of interest and use. The C's meeting just
comes too late in the hiring year for most English departments to consider
interviewing there, and since departments like mine are often hiring both
lit and comp people the same year, it makes sense for us to send
interviewers to just one meeting.
 
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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Dear Dona:  I don't know the size of the University of Richmond, but at
Seattle University, with 14 tenure-track members of the English Department
and three quasi-permanent adjunct positions, every member of the English
Department teaches FYC on a regular basis.  An outside evaluator last year
(a literature person) recommended that English faculty would get more
research done if we hired more adjuncts to teach composition and let the
literature people concentrate on upper division teaching.  The department
unanimously rejected that proposal, reaffirming their commitment to teach
first year students and to teach composition.  I was very heartened.
John C. Bean
Director of Writing
Seattle University
Seattle, WA 98122
(206) 296-5421
 
On Mon, 1 Sep 1997, Dona J. Hickey wrote:
 
> In the English department at University of Richmond, we've had an agreement
> that full-time faculty will teach our composition course on a rotating basis
> so that there are always both full-time and adjunct faculty involved in
> rhet/comp.
>
> In recent years, because of other commitments outside the dept and because
> of changes in the English major (we are primarily a lit dept), fewer and
> fewer full-time faculty have been teaching the course.  This year, no one
> is.  All sections are staffed by adjunct faculty.  Ten years ago, outside
> evaluators of our dept (and they were literature faculty) recommended that
> more of us made a commitment to the teaching of comp and that the "burden of
> composition" not fall to only one person (me).
>
> On Thursday, we are having a full dept meeting to discuss this issue. The
> memo from our chairman (who is supporting me) says that we need to commit
> ourselves again to rotating the teaching of comp among dept members.
>
> One senior member claims that at other institutions like ours, no senior
> faculty teach introductory composition.  We are not primarily a research
> institution; we are required to publish, but the emphasis is on teaching.
> So I cannot make comparisons between the practice at big research
> institutions and UR.
> But perhaps even at some large institutions, some tenured faculty teach comp.
>
> Any stats out there?  Can anyone tell me what's usual at small liberal arts
> colleges/universities?  We have an undergrad student population of 2800.
>
> Feel free to contact me off list if this issue is not of general interest.
>
> Thank you,
>
> Dona Hickey
>
> Dona J. Hickey, Director of Composition and WAC
> English Dept., University of Richmond, VA 23173
> 804-289-8302 * dhickey@richmond.edu *
> http://www.urich.edu/~writing/dona.html
>
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Dona,
        I don't know how the U of Richmond compares to Texas A&M-Commerce
(formerly East TX State U).  We, too, are required to publish, but teaching
is the first priority.  Here, everyone on the English faculty teaches
composition with only rare exceptions.  We currently have only two adjuncts
teaching for us (and that's because a new TA changed his mind about his
assistantship during the summer).  Our enrollment is well under 8,000 (but I
can't say exactly how much under 8,000), but that includes graduate students
as well as undergrads.  This term we have 40 sections of basic and
first-year writing courses.  Hope this helps.
 
Donna D-O
 
 
>Any stats out there?  Can anyone tell me what's usual at small liberal arts
>colleges/universities?  We have an undergrad student population of 2800.
>
Donna Dunbar-Odom
Director, First-Year Composition
Dept. of Literature and Languages
Texas A&M-Commerce
Commerce, TX 75429
903/886-5264
=========================================================================
Date:         Mon, 1 Sep 1997 11:46:43 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Who Teaches FY comp? help!
In-Reply-To:  <1.5.4.32.19970901155129.00676e5c@facstaff.richmond.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Dona's query hits at the unresolved contradiction between two of our
precepts: 1) every faculty member should be a writing teacher in some way,
and 2) teaching comp requires some specialized knowledge and training.
Even if they contradict each other, both are true in their own ways, like
proverbial wisdom: Look before you leap, but he who hesitates is lost.
David's post gets at the issue in one way (our core business vs. our core
interests), but not directly.  Everyone will agree that some full time lit
profs in our departments should not teach comp (or maybe anything).  But
most of them wind up doing a passably decent job, largely because they are
very good readers.  I think we are best off, if we are inside an English
department, to get the fullest participation we can, even if some classes
are not taught very well. --Ed White
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Dona,
 
You raise a sensitive and important question for all of us.  At
Quinnipiac College, a small liberal arts college, we have increasing
relied on adjunct faculty to teach FY composition. An average of 75 % of
the classes are taught by PT faculty. As David Schwalm said, the results
of FT faculty approaches are mixed with some embracing the opportunity
to grow, while others have remained in the 50's and 60's.  That is the
risk we take to maintain FT involvement.
 
Mary
Dona J. Hickey wrote:
>
> In the English department at University of Richmond, we've had an agreement
> that full-time faculty will teach our composition course on a rotating basis
> so that there are always both full-time and adjunct faculty involved in
> rhet/comp.
>
> In recent years, because of other commitments outside the dept and because
> of changes in the English major (we are primarily a lit dept), fewer and
> fewer full-time faculty have been teaching the course.  This year, no one
> is.  All sections are staffed by adjunct faculty.  Ten years ago, outside
> evaluators of our dept (and they were literature faculty) recommended that
> more of us made a commitment to the teaching of comp and that the "burden of
> composition" not fall to only one person (me).
>
> On Thursday, we are having a full dept meeting to discuss this issue. The
> memo from our chairman (who is supporting me) says that we need to commit
> ourselves again to rotating the teaching of comp among dept members.
>
> One senior member claims that at other institutions like ours, no senior
> faculty teach introductory composition.  We are not primarily a research
> institution; we are required to publish, but the emphasis is on teaching.
> So I cannot make comparisons between the practice at big research
> institutions and UR.
> But perhaps even at some large institutions, some tenured faculty teach comp.
>
> Any stats out there?  Can anyone tell me what's usual at small liberal arts
> colleges/universities?  We have an undergrad student population of 2800.
>
> Feel free to contact me off list if this issue is not of general interest.
>
> Thank you,
>
> Dona Hickey
>
> Dona J. Hickey, Director of Composition and WAC
> English Dept., University of Richmond, VA 23173
> 804-289-8302 * dhickey@richmond.edu *
> http://www.urich.edu/~writing/dona.html
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Dona,
 
At Hampden-Sydney College (950 students), the freshman class numbers 305
this year, and approximately 90 sophomores are taking the third course in
our sequence (usually that means they began in our basic writing course).
There are 31 sections of writing courses this fall.  8 are taught by 7
tenured or tenure-track faculty (a lower number than usual, as we are
experiencing some of the staffing pressures you describe); 10 are taught by
Adjunct Associate Professors (senior adjunct people who enjoy some
stability & certainty; 13 are taught by adjunct teachers with experience
here ranging from none to several years.
 
Hope this helps.
 
Lowell Frye
 
>In the English department at University of Richmond, we've had an agreement
>that full-time faculty will teach our composition course on a rotating basis
>so that there are always both full-time and adjunct faculty involved in
>rhet/comp.
>
>In recent years, because of other commitments outside the dept and because
>of changes in the English major (we are primarily a lit dept), fewer and
>fewer full-time faculty have been teaching the course.  This year, no one
>is.  All sections are staffed by adjunct faculty.  Ten years ago, outside
>evaluators of our dept (and they were literature faculty) recommended that
>more of us made a commitment to the teaching of comp and that the "burden of
>composition" not fall to only one person (me).
>
>On Thursday, we are having a full dept meeting to discuss this issue. The
>memo from our chairman (who is supporting me) says that we need to commit
>ourselves again to rotating the teaching of comp among dept members.
>
>One senior member claims that at other institutions like ours, no senior
>faculty teach introductory composition.  We are not primarily a research
>institution; we are required to publish, but the emphasis is on teaching.
>So I cannot make comparisons between the practice at big research
>institutions and UR.
>But perhaps even at some large institutions, some tenured faculty teach comp.
>
>Any stats out there?  Can anyone tell me what's usual at small liberal arts
>colleges/universities?  We have an undergrad student population of 2800.
>
>Feel free to contact me off list if this issue is not of general interest.
>
>Thank you,
>
>Dona Hickey
>
>Dona J. Hickey, Director of Composition and WAC
>English Dept., University of Richmond, VA 23173
>804-289-8302 * dhickey@richmond.edu *
>http://www.urich.edu/~writing/dona.html
 
Lowell T. Frye
Associate Professor of Rhetoric & Humanities
Hampden-Sydney College
Hampden-Sydney, VA   23943
lowellf@tiger.hsc.edu
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Dona,
   Skidmore College is a small liberal arts college of approximately 2300
students.  With the exception of our creative writing faculty and one
senior faculty member who has a release course for other responsibilities,
all of the full time, tenure-line faculty teach comp.  Everyone teaches at
least one comp course a semester; the "rhetoricians" teach two comp courses
a semester (out teaching load is 3 / 3).  We hire three or four adjuncts
each semester to teach additionally needed comp class. One adjunct is full
time 3/3; the others are on a per semester basis doing typically two in the
fall and one in the spring.
     I think it is very important that all faculty teach intro writing
courses.  It speaks to the educational values and mission of the
institution when we all teach writing.  Writing, in my view afterall, is
the foundation of a college education.  What does it say when we are
willing to trust the laying of that foundation to others outside the
full-time faculty (please note I am not denigrating adjuncts--ours our top
notch teachers and great colleagues as are most throughout the country).  I
think there's a stronger political statement being made here in how fy comp
is handled.
   Best of luck.
 
   Michael Marx
 
At 11:51 AM 9/1/97 -0400, you wrote:
>In the English department at University of Richmond, we've had an agreement
>that full-time faculty will teach our composition course on a rotating basis
>so that there are always both full-time and adjunct faculty involved in
>rhet/comp.
>
>In recent years, because of other commitments outside the dept and because
>of changes in the English major (we are primarily a lit dept), fewer and
>fewer full-time faculty have been teaching the course.  This year, no one
>is.  All sections are staffed by adjunct faculty.  Ten years ago, outside
>evaluators of our dept (and they were literature faculty) recommended that
>more of us made a commitment to the teaching of comp and that the "burden of
>composition" not fall to only one person (me).
>
>On Thursday, we are having a full dept meeting to discuss this issue. The
>memo from our chairman (who is supporting me) says that we need to commit
>ourselves again to rotating the teaching of comp among dept members.
>
>One senior member claims that at other institutions like ours, no senior
>faculty teach introductory composition.  We are not primarily a research
>institution; we are required to publish, but the emphasis is on teaching.
>So I cannot make comparisons between the practice at big research
>institutions and UR.
>But perhaps even at some large institutions, some tenured faculty teach comp.
>
>Any stats out there?  Can anyone tell me what's usual at small liberal arts
>colleges/universities?  We have an undergrad student population of 2800.
>
>Feel free to contact me off list if this issue is not of general interest.
>
>Thank you,
>
>Dona Hickey
>
>Dona J. Hickey, Director of Composition and WAC
>English Dept., University of Richmond, VA 23173
>804-289-8302 * dhickey@richmond.edu *
>http://www.urich.edu/~writing/dona.html
>
>
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Donna, I don't think we do a great job of this but we do have 16 different
tenured and tenure-track faculty teaching 101 and 102 this fall. I didn't
count the sections--I'd guess 20-24, out of about 100 sections total.
 
Our dept gives 2 masters, no Ph.D. Tenured and tenure track folk are
expected to publish.                    Beth Daniell
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Dona,
        At The College of New Jersey (a medium sized state college), the
President asked that full time English Faculty return to teaching Rhetoric
(a two semester sequence which is 2/3 comp, 1/3 oral, and all argument
based) so that f.y. students have early interaction with full time
faculty.
        The English Department embraced the plan (in exchange for several
new tenure lines) and asked for three years to phase it in.  As of this
semester, all English faculty teach one section of Rhetoric each semester
(we have a 4/4 load), all our new hires teach two sections of Rhetoric
each semester, and as a result, 52% of our Rhetoric sections are taught
by full time faculty this semester, as opposed to 95% taught by adjunct
faculty three years ago.
        Most of our adjunct faculty teach two sections each semester and
have been here for several years, and we have no graduate students
teaching any Rhetoric courses.
 
 
Tim McGee
Coordinator of the Rhetoric Program
The College of New Jersey
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Dona,
        This is an old problem based on many misconceptions. For
Example, the teaching composition is a burden. Or that composition is some
sort of low-level course (rhetoric used to be the course that the president of the
university often taught back at the turn of the century).
        Your lit faculty might be more interested in composition if they understood
that:
 
[1] The proportion of reading and writing in a good composition course does
not have to be any different than the proportion of those activities in a well
taught literature course.
 
[2] The type of reading in a comp course is wide open; it can be as varied and
as interesting as the teacher wants it to be.
 
[3] Composition courses that include some literature, if well taught,
 can attract students into other literature courses and even into litreature
programs.
 
        Ed White raised an important problem, that literature professors are
"untrained" in teaching writing.  The solution to that problem, I think, is
to have a good, written-down writing program, in which goals and methods
are discussed.  If writing is mostly "procedural knowledge," then what
the student does in a course is more important that the training
level of the teachers.  The program dictates what the student does.
        In our department, we are now using state mandated outcomes
assessment as a means of constructing a better composition program, and
the documents created are being passed on to faculty who teach the composition
courses. That's another method of guiding the lit professors towards productive
activities in the classroom. Set up your own outcomes assessment, if one isn't
being forced on you.
        --Bill Murdick
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Dona,
        At Western Washington University all FY comp courses are taught by
graduate students except for 1 section taught by me, 1 taught by our
computer coordinator and one taught by my assistant (an adjunct). We are
an M.A institution of about 11,000 and offer about 72 10 week sections per
year (quarters). Before I became the WPA, I would have said that having
all Grad instructors teach FY comp was a travesty; while I'm certainly not
convinced that this is the way to go (nor would I recommend it--because
it's very taxing on the WPA), now I find I do see some pluses in terms of
the coherence of our program. However, I now see little benefit in having
tenure and tenure track faculty (who are not trained or interested in the
ongoing developing of their expertise in teaching writing) teach comp
simply because everyone should be a teacher of writing. I'm coming to
think that whenever we teach many multiple sections of a course (and this
is true for intro lit courses too) there should be time for the different
teachers to engage in professional development locally and in national
conferences. They need to have the chance to talk about their teaching on
a regular basis This seems more likely to happen when the people teaching
are specifically comp instructors who do not also have all the other
obligations (other kinds of courses, committees, and so forth) that lit
faculty do. In other words, teaching writing is their main obligation.
What makes my community of graduate instructors work is the fact that we
have weekly staff meetings where we share ideas and they are in close
proximity so that there are always conversations going.
        If you are talking about adjuncts who are truly part time, a
course here or there, then yes, it would probably be better to have
regular faculty teach comp. But if you can get full time adjuncts who will
be with you for awhile, are paid a decent salary, have offices, and who
engage in conversations about writing who are what Louise Phelps might
call "professional writing instructors,"  that's the way I would go.
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I understand Donna's comment about the community of teachers, but MA
students are inexperienced. Their knowledge of writing, of the world, of
literature, of people, is thin. I have spent 3 hours today on a grievance
filed against a second-year TA who gave a participation grade out of her
head (nothing in the grade book to support her) and who gave extra credit
all over the place. Had I know about either thing, I would have killed her.
This only came to me after the fact, after I'd thought I'd explained about
having grades in your book, etc.  I know we all have to learn some place,
some time, and often the hard way, but if a tenured lit teacher tried
somelthing this stupid he or she would get away with it, just on authority
alone. -- Beth Daniell
>Dona,
>        At Western Washington University all FY comp courses are taught by
>graduate students except for 1 section taught by me, 1 taught by our
>computer coordinator and one taught by my assistant (an adjunct). We are
>an M.A institution of about 11,000 and offer about 72 10 week sections per
>year (quarters). Before I became the WPA, I would have said that having
>all Grad instructors teach FY comp was a travesty; while I'm certainly not
>convinced that this is the way to go (nor would I recommend it--because
>it's very taxing on the WPA), now I find I do see some pluses in terms of
>the coherence of our program. However, I now see little benefit in having
>tenure and tenure track faculty (who are not trained or interested in the
>ongoing developing of their expertise in teaching writing) teach comp
>simply because everyone should be a teacher of writing. I'm coming to
>think that whenever we teach many multiple sections of a course (and this
>is true for intro lit courses too) there should be time for the different
>teachers to engage in professional development locally and in national
>conferences. They need to have the chance to talk about their teaching on
>a regular basis This seems more likely to happen when the people teaching
>are specifically comp instructors who do not also have all the other
>obligations (other kinds of courses, committees, and so forth) that lit
>faculty do. In other words, teaching writing is their main obligation.
>What makes my community of graduate instructors work is the fact that we
>have weekly staff meetings where we share ideas and they are in close
>proximity so that there are always conversations going.
>        If you are talking about adjuncts who are truly part time, a
>course here or there, then yes, it would probably be better to have
>regular faculty teach comp. But if you can get full time adjuncts who will
>be with you for awhile, are paid a decent salary, have offices, and who
>engage in conversations about writing who are what Louise Phelps might
>call "professional writing instructors,"  that's the way I would go.
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I consistently felt while i was wpa that our m.a. were the better teachers
than, well, anyone else.  The reasons are obvious.  In that m.a. group, it
is possible to create an comradeship that gets lost later on.   I
understand all the discipline specific issus that could develop from this
position and I am wiling to talk about them.
 
Irv
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
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In reply to susan's message (the historical one):
What's in the way of changing the cccc date?
Irv
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Mon, 1 Sep 1997 21:49:47 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dona J. Hickey" <dhickey@RICHMOND.EDU>
Subject:      Re: Who Teaches FY comp?
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
At 03:10 PM 9/1/97 -0700, Donna Qualley wrote:
If you are talking about adjuncts who are truly part time, a
>course here or there, then yes, it would probably be better to have
>regular faculty teach comp. But if you can get full time adjuncts who will
>be with you for awhile, are paid a decent salary, have offices, and who
>engage in conversations about writing who are what Louise Phelps might
>call "professional writing instructors,"  that's the way I would go.
 
I fully understand the argument that Donna made about the benefits of full
time adjuncts.  But we can't hire on that basis. We used to have two
three-year term contracts, but lost those a few years ago.  Our entire
adjunct pool comprises part-time faculty who may teach no more than two
courses per semester.  They have offices, phones, computer access in the
building, and ok salaries.  They are well-trained, very good teachers, with
experience and MAs in comp or MFAs from Virginia Commonwealth University
(mostly). Since most are teaching in the area, they are a community or form
one quickly.  Some tend to teach in our program for two or three years.  So
there is the benefit of coherence and community and training.  These are
also the people most inclined to get training in technology and make
informed use of the networked classroom.
 
Lately, I'm spending more and more of the summer hiring and orienting (then
hiring again late in summer when some are fortunate enough to find full-time
positions or just other kinds of work. Boom, they're gone.  One could say
that this is the difficulty of WPA work in the summer, particularly if, like
me, one is not compensated except by released time (or, "reassigned time").
As the pool of adjunct faculty grows larger, summer obligations become greater.
 
In response to the irony David brought up earlier about the core of interest
and the core business, here's another one.  One senior faculty member argues
that some lit faculty don't have the training to teach comp effectively, yet
also argues that maybe someone else could run the program for awhile to
"give Dona a break"--as if this is just an admin duty requiring only
scheduling and minor paper work.
 
EEK,
 
Dona Hickey
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David Schwalm wrote:
 
> Faculty in English departments tend to pursue
>their interests and hire adjuncts to take care of their business. Only in a
>university!
 
In addition, in some places, tenured faculty in English Depts. (read this
to exclude the WPA) vote on how Composition is taught.
 
Roni Keane
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Dave and others should take some real interest in what the Industrial Area
Foundation has found in its job-education-related "real world"
studies--that problems solving and adaptability are the paramount values
for future education, and that "practical" necessitates a broader world
experience (view) than SIMPLY practical can provide.  In other words,
there are plenty of reasons to modify our curriculum, but more to also
retain L.Arts and the Humanities because they broaden one's view of life
and experience.
 
stand firm, comrades.....the tide is turning.
 
(Why do I feel like one of the 600?)
 
William A. Pedersen, University of Arizona
 
On Tue, 19 Aug 1997, David E. Schwalm wrote:
 
> Bill's comments hit home with me at the moment. ASU East currently has programs
> in Agribusiness and Technology, programs generally characterized as "applied."
> The programs I plan to bring up in "East College" will most likely be in
> elementary ed, human factors/org psych, multimedia communication, and the
> like--also programs that might be characterized as "applied." This is posing
> for us an interesting conceptual/rhetorical problem. Students, their families,
> taxpayers, state legislators, and folks of this sort rather like the fact that
> our programs, in Bill's words, are "good for something in particular." But in
> the academic community we are dooming ourselves to "second rate" status by
> concentrating on "applied" programs, even though our programs are very good.
> This is causing us all kinds of angst. We are, in fact, providing students
> with a very solid liberal arts foundation (41 hours out of 120) for their
> specialized studies, and we are trying to find a way to talk about what we do
> in terms that won't kill us in an academic context. I am a great believer in
> higher ed programs that do not prepare students to do anything in particular,
> and my money is following my mouth with my own children (my Vassar graduate
> son is working this summer in, uh, the food industry). Yet our ASU East
> graduates in Technology are broadly educated AND qualified for really good
> jobs in the semiconductor industry that not one graduate of Vassar would be
> qualified for. So, here I am trying to figure out how to continue to do
> something useful without falling out of the very exclusive (and possibly
> tottering) value structure of higher education.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
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Beth,
 
If you get them together in Chicago for a beer and some jokes, can I come
along?  I want to do an ethnography of Tom ....... :-)
 
William A. Pedersen, University of Arizona
 
On Tue, 19 Aug 1997, Beth Daniell wrote:
 
> It occurs to me that perhaps I have given Jolliffe and Miller too hard a
> time on this list over the past couple of days. I think these guys know
> that my affection and respect for them both professionally and personally
> knows no bounds. They've been good enough to let me hang out with them off
> and on now for 15 years (yes, truly, though it is unbelievable when you
> consider how young we look). But I sure don't want anybody on this list to
> think I'm dissing such neat guys (not to mention wonderful WPAs). I was
> relying on David and Tom to know my tone of voice, but the rest of you may
> not. Once in a while I really miss my old friends and want to go out with
> them for a drink and to kid around, but it's too far from South Carolina to
> Chicago or to Arizona. So instead I give them grief over the email list.
>
=========================================================================
Date:         Mon, 1 Sep 1997 23:20:14 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bruce Leland <Bruce_Leland@CCMAIL.WIU.EDU>
Subject:      Re[2]: Who Teaches FY comp?
X-To:         "Dona J. Hickey" <dhickey@RICHMOND.EDU>
Mime-Version: 1.0
Content-Type: text/plain; charset=US-ASCII
Content-Transfer-Encoding: 7bit
 
Dona:  Your observation about the helpful senior faculty member
who thought an untrained senior person could "give you a break"
from your composition chores leads me to a question:
 
How involved are the senior literature faculty in making decisions
about the writing program?  If they serve on a writing committee
or have a vote on curriculum, scheduling, requirements,
assessment, placement, or any other issues, then by all means
they should be teaching sections of the course.  On the other
hand, if they have left the course to you and the adjuncts, I'd
ask if you really want them involved?    (Some of my biggest
headaches the last few years came from literature faculty drawing
on 25-year-old TA experience to make suggestions about the
writing program.)
 
At Western Illinois University (10,000 students, MA, teaching
mission) we have a staff of full-time "associate faculty" with
 renewable one-year contracts (for as long as they receive
satisfactory evaluations).   The associate faculty and TA's
teach most writing courses.  The only tenured/tenure-track
faculty who teach composition are the six of us with specialties
in comp/rhetoric.
 
 
Bruce
 
Bruce Leland
Western Illinois University
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At  3:10 PM 9/1/97 -0700, Donna Qualley wrote:
> I now see little benefit in having
>tenure and tenure track faculty (who are not trained or interested in the
>ongoing developing of their expertise in teaching writing) teach comp
>simply because everyone should be a teacher of writing.
 
For what it's worth, I couldn't agree more. If people want to teach
composition, enjoy it and take an interest in doing it well--fine.  But
dragging people kicking and screaming into the composition class doesn't
help the students and can create tremendous resentment toward the comp
program.  It can also end up requiring adjustments in curriculum that are,
well, couter-productive.
 
Selzer
 
 
 
jls25@psu.edu
Jack Selzer, Professor of English
Department of English
Penn State University
University Park, PA  16802
Phone:  814-865-0251
fax:  814-863-7285
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Dona,
We have 14 tenured or tenure-track faculty in the English dept., including
me; of those, 7 (including me) regularly teach FY comp.  By "regularly" I
mean at least once a year, sometimes more often.  The way this breaks down
is that, typically, we run about 20 sections of FY comp each semester; half
of those are usually taught by f/t faculty.  Hope this helps.
Rita
 
Rita Malenczyk
Director, University Writing Program
English Department
Eastern Connecticut State University
Willimantic, CT 06226
860-465-4573 (phone), 860-465-4580 (fax)
MALENCZYKR@ECSUC.CTSTATEU.EDU
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At Connecticut College, a small, liberal arts college (~450 first-year
students, ~1650 overall), all English faculty teach the 100 level courses,
almost all of which are writing intensive.  The department made a
commitment a number of years ago to have all its faculty, at whatever
level teach first-year classes. We also hire part-time faculty when
necessary (and since that's how I originally started working here, I'm
glad we do) and make a strong effort to integrate them into the department
by making sure they are invited to department meetings and dept. events
as well as giving them an office and a listing in the faculty and staff
directory.
 
Hope the year is getting off to a great start for all of you--Best wishes,
Theresa Ammirati
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Dona:
 
Here at Virginia Tech (roughly 22,000 undergrads, largest school in the
state), we have---
 
*12 members of the professoriate (about one-third of the total)
*25 full-time instructors (non-tenure track, but open-ended, renewable
contracts, teaching 4/4)
*12 part-time instructors (no benefits)
*and 24 graduate teaching assistants
 
---teaching FYC this semester.
 
Paul Heilker
Director of the First-Year Writing Program
Virginia Tech
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        I wonder if I can help Dona by reporting from a school which made
the decision to NOT have faculty teach FY comp a long time ago. In other
words, here are the reasons to keep all faculty teaching comp, even if
they aren't very good at it. I also don't know if small liberal arts
schools like Dona's are subject to influences which might mitigate some
of these problems.
          Florida State has been going this direction for 30 years now
and it's a huge problem which keeps getting worse.  No faculty teach FY
comp, except the Director of the Writing Center and I and we must fight
hard for those sections once every couple of years.  There's something
going on here about upper administration's refusal to hire expensive
faculty members and their preference for cheap TAs and adjuncts as
well--it's not only the English Department's fault.
        Problem #1: it's a slippery slope which will keep moving tenured
and tenure-track faculty away from the younger students who need
experienced teachers (and I might say need them MOST).  At FSU, as
enrollments have grown and the number of tenured faculty has remained the
same, now no faculty even teach introduction to literature courses and
very few of any other 2000-level courses.  The only people teaching the
first-semester FY comp course this fall are our brand-new TAs and few 2nd
and 3rd year TAs. Would it be better if the faculty DID teach FY comp?
It's now a useless question for us.  FSU will never be able to reverse
the movement down the slope, because the department sees no reason to
hire anyone with a secondary interest in teaching writing, in fact it
hurts candidates to mention any such interest. I also suspect that when
the administration sees that a department CAN teach more students pretty
cheaply, they just want you to do MORE of it cheaply.
        Problem #2 (someone mentioned this already):  English majors
reach their senior level courses and finally meet a full-time permanent
PhD member of the department.
        Problem #3: The faculty drift farther and farther away from what
their graduate students are teaching and needing help with. They become
hopelessly out of date/touch  with job market issues as well. And the
further the rest of the faculty move away from what the graduate students
do, the more the burden of all teacher-training, teacher-mentoring,
job-placement, etc, falls to the WPAs. The only people who can mentor new
TAs now are 4th and 5th year TAs.
        Problem #4: The only way to avoid adjuncts is to hire more TAs,
more than we know we can place in jobs, more TAs (as we continue to move
down the list of qualified graduate students) who are only marginally
mature enough to be in charge of their own classroom.
        Problem #5 (and this may end up being the most important to
WPAs): No one else on the faculty, who  evaluates you for tenure and
promotion and merit raises, has seen anything of the writing courses or
know about the work of a writing classroom--they see that your class size
is 25, when their literature courses are at 40, and come to the obvious
conclusions.
        FYI: We had a 16% increase in enrollment in FY comp this fall.
We now have 93 TAs and 10 adjuncts for FY comp alone. 75% of all courses
in the English department this fall are being taught by TAs, 1-year
instructors, and adjuncts.
 
Ruth M. Mirtz
Director First Year Writing
Florida State University
(850) 644-3243
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How about trying to turn this around and make teaching writing something people enjoy doing?
Irv
 
-----Original Message-----
From:   Jack Selzer [SMTP:jls25@PSU.EDU]
Sent:   Tuesday, September 02, 1997 6:55 AM
To:     WPA-L@ASUVM.INRE.ASU.EDU
Subject:        Who Teaches FY comp?
 
At  3:10 PM 9/1/97 -0700, Donna Qualley wrote:
> I now see little benefit in having
>tenure and tenure track faculty (who are not trained or interested in the
>ongoing developing of their expertise in teaching writing) teach comp
>simply because everyone should be a teacher of writing.
 
For what it's worth, I couldn't agree more. If people want to teach
composition, enjoy it and take an interest in doing it well--fine.  But
dragging people kicking and screaming into the composition class doesn't
help the students and can create tremendous resentment toward the comp
program.  It can also end up requiring adjustments in curriculum that are,
well, couter-productive.
 
Selzer
 
 
 
jls25@psu.edu
Jack Selzer, Professor of English
Department of English
Penn State University
University Park, PA  16802
Phone:  814-865-0251
fax:  814-863-7285
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P2RPZV9cr1RPa19sb+9tdVfSV3RYqTlvvzM/AzAdabM5c590r3qgRG9j/nUHgAIwBdBPABoBeNJ4
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kGx2/0GhRtAOcDXgipIBkAAgiyL/gPF9QQHBipEW4A9wAABG0PMM0AGQIC4aEoqIDlCLQv9OcHjA
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M21htwAW4PHh1HQntWB3GoFo20DwcHP8MP6hbieDUE7R8OFt+fZgZS7wYPlguDVtkH1R/7SytpID
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wYGQFHESwYRh6BD/hBB/AbQAtWD20X1BfTO0sLdtkxOWA+VwhOQQEUmDUN8XMoGghhC4kTUgdRYA
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Bill:
I think that's the appropriate tactic (we now have a couple lit people =
here who are drifting over to comp).  Add to your program that there are =
a lot of other things that students and teachers can enjoy reading and =
writing about.
Irv
 
-----Original Message-----
From:   BILL MURDICK [SMTP:MURDICK@CUP.EDU]
Sent:   Monday, September 01, 1997 3:35 PM
To:     WPA-L@ASUVM.INRE.ASU.EDU
Subject:        Re: Who Teaches FY comp? help!
 
Dona,
        This is an old problem based on many misconceptions. For
Example, the teaching composition is a burden. Or that composition is =
some
sort of low-level course (rhetoric used to be the course that the =
president of the
university often taught back at the turn of the century).
        Your lit faculty might be more interested in composition if they =
understood
that:
 
[1] The proportion of reading and writing in a good composition course =
does
not have to be any different than the proportion of those activities in =
a well
taught literature course.
 
[2] The type of reading in a comp course is wide open; it can be as =
varied and
as interesting as the teacher wants it to be.
 
[3] Composition courses that include some literature, if well taught,
 can attract students into other literature courses and even into =
litreature
programs.
 
        Ed White raised an important problem, that literature professors =
are
"untrained" in teaching writing.  The solution to that problem, I think, =
is
to have a good, written-down writing program, in which goals and methods
are discussed.  If writing is mostly "procedural knowledge," then what
the student does in a course is more important that the training
level of the teachers.  The program dictates what the student does.
        In our department, we are now using state mandated outcomes
assessment as a means of constructing a better composition program, and
the documents created are being passed on to faculty who teach the =
composition
courses. That's another method of guiding the lit professors towards =
productive
activities in the classroom. Set up your own outcomes assessment, if one =
isn't
being forced on you.
        --Bill Murdick
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b1ewUyh1YmoFkHRXsERh6HRlOjYkNk//UQ9SH/9TL1Q5McA9ow4hS6E6tg5Qm1VvVn5SOYEXASBI
PZH7BJA2JDdZb1p/W49cnTkPL12/D5BpcAjQYgqwdDj/SfoPVEYQX79gxmoAYdALULx5L09AXLAL
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vQExcHWtYgQg/wBwu8E9kBbQYgG4EAORCfBwam95IBrwPaTAEnfvBRC6UwGgZ0EuCoWvpLBvw7F/
BUB7SXJ2CoXDLf9ncK2ixB/FLwjBNPI1oBLykGJrbWussyBffYCjAxBYoWF9LcxiT7JBnwuAB0AF
0AeQRlBnZcxj/8MrsAZi/W8gyB9wv3HPZz9/aE9pX2pvs0TKZldzDIIgEEJJTEwF0FVSRABJQ0sg
W1NNVARQOtmlQENVUC7wRURVXc4PzxRuu9BP/9Ff0m9yv7LMDCHKdQZgAjAX2PQaIsqETQIgZGF5
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TcDBYIYhCfC2sfZ18sJLMGO0wAV1v5A7cG8GdbgQfUEDAHm7YPfdWf+8IriSTkB9EE5w+vIIkxOA
/m0DoBOAVyGJQTFw+mHwQT/+GwaT+vAHUG4SuvBvZI8BVb8ys+YBVVsxXfix/wXCtkAagf6SAhHB
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AABGAAAAABiFAAAAAAAAHgBBgAggBgAAAAAAwAAAAAAAAEYAAAAANoUAAAEAAAABAAAAAAAAAB4A
QoAIIAYAAAAAAMAAAAAAAABGAAAAADeFAAABAAAAAQAAAAAAAAAeAEOACCAGAAAAAADAAAAAAAAA
RgAAAAA4hQAAAQAAAAEAAAAAAAAAHgA9AAEAAAAFAAAAUkU6IAAAAAADAA00/TcAACu4
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Interviewing some candidates via the phone and others in person has been
precluded by the office who oversees our university's hiring because
candidates are not placed on an even footing.  Phone interviews do not
provide as strong of a sense of the human beings who are answering the
questions, and the candidates do not get the feedback provided by the
presence of their audience, so they may be more likely to give less
pointed responses.
 
----------------------
Thomas P Miller
tpm@U.Arizona.EDU
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Amanda Brown is a fine professional writing instructor at Syracuse
("part-time," meaning 3/3 load) who is now planning her dissertation in an
Education PhD and has asked me to pose this question to the listserv.
 
Where can Amanda find information about the numbers and percentages of
writing instructors [I believe she means nontenure track professional
instructors, not TAs, teaching either part-time or full-time) handling
composition teaching at four and two year institutions?
 
Thanks, Louise
 
Louise Wetherbee Phelps
Professor of Writing and English
Director of Graduate Studies in Composition and Cultural Rhetoric
Syracuse University
Writing Program, 239 HBC
Syracuse, New York 13244-1160
Phone:  315-443-1620/1091  Fax:  315-443-1220
=========================================================================
Date:         Tue, 2 Sep 1997 07:44:16 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Thomas P Miller <tpm@U.ARIZONA.EDU>
Subject:      Re: Who Teaches FY comp? help!
X-cc:         owner-wpa-l@ASUVM.INRE.ASU.EDU, cherep@U.Arizona.EDU
In-Reply-To:  <Pine.GSO.3.95.970901111222.20346B-100000@mozart-1>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I hope the evaluator was fully informed that s/he should rethink the work
of English departments.  I can imagine such recommendations having a
devastating impact on a comprehensive English department.  Thomas Miller
 
On Mon, 1 Sep 1997, John C. Bean wrote:
 
> Dear Dona:  I don't know the size of the University of Richmond, but at
> Seattle University, with 14 tenure-track members of the English Department
> and three quasi-permanent adjunct positions, every member of the English
> Department teaches FYC on a regular basis.  An outside evaluator last year
> (a literature person) recommended that English faculty would get more
> research done if we hired more adjuncts to teach composition and let the
> literature people concentrate on upper division teaching.  The department
> unanimously rejected that proposal, reaffirming their commitment to teach
> first year students and to teach composition.  I was very heartened.
> John C. Bean
> Director of Writing
> Seattle University
> Seattle, WA 98122
> (206) 296-5421
>
> On Mon, 1 Sep 1997, Dona J. Hickey wrote:
>
> > In the English department at University of Richmond, we've had an agreement
> > that full-time faculty will teach our composition course on a rotating basis
> > so that there are always both full-time and adjunct faculty involved in
> > rhet/comp.
> >
> > In recent years, because of other commitments outside the dept and because
> > of changes in the English major (we are primarily a lit dept), fewer and
> > fewer full-time faculty have been teaching the course.  This year, no one
> > is.  All sections are staffed by adjunct faculty.  Ten years ago, outside
> > evaluators of our dept (and they were literature faculty) recommended that
> > more of us made a commitment to the teaching of comp and that the "burden of
> > composition" not fall to only one person (me).
> >
> > On Thursday, we are having a full dept meeting to discuss this issue. The
> > memo from our chairman (who is supporting me) says that we need to commit
> > ourselves again to rotating the teaching of comp among dept members.
> >
> > One senior member claims that at other institutions like ours, no senior
> > faculty teach introductory composition.  We are not primarily a research
> > institution; we are required to publish, but the emphasis is on teaching.
> > So I cannot make comparisons between the practice at big research
> > institutions and UR.
> > But perhaps even at some large institutions, some tenured faculty teach comp.
> >
> > Any stats out there?  Can anyone tell me what's usual at small liberal arts
> > colleges/universities?  We have an undergrad student population of 2800.
> >
> > Feel free to contact me off list if this issue is not of general interest.
> >
> > Thank you,
> >
> > Dona Hickey
> >
> > Dona J. Hickey, Director of Composition and WAC
> > English Dept., University of Richmond, VA 23173
> > 804-289-8302 * dhickey@richmond.edu *
> > http://www.urich.edu/~writing/dona.html
> >
>
 
----------------------
Thomas P Miller
tpm@U.Arizona.EDU
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Since Louise has gotten this numbers ball rolling, does anyone have
recent data on the percentage of writing courses that are taught by
TAs nationwide?  The last numbers I have (from 1987) estimate that
TAs teach between 1/3 and 1/2 of all college writing courses.
 
Thanks,
Lauren
************************************************
Lauren Sewell
Assistant Professor
Department of English
University of Tennessee-Chattanooga
Chattanooga, TN  37403
Phone:  423-785-2139
Fax:  423-785-2282
email:  lsewell@cecasun.utc.edu
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        After hearing all the discussion about who teaches (should teach?)
fy comp, I see that there should be no absolutes. Who teaches FY comp
really seems situation specific.  The situation at Florida State that Ruth
descibes is the dark side of having all TAs teach. It strikes me that
universities where professors only teach upper division and grad courses
simply confirm the suspicions the public already has about the
university. I do understand how economics can drive the decision of who
teach FY comp. Still, its unfortunate that the perception of the
university tends to be based on the performance of large, research
institutions for the many teaching institutions where faculty have heavy
loads and teach lower division students.
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9/2
 
Linda,
 
In response to your second query, I have one suggestion.  Contact Barbara
Waalvoord, now at Notre Dame, to see if she still does those WAC workshops
for faculty that she used to do at Cincinnati.  Several colleagues and I
attended one of her workshops two years ago and thought it was great.
 
Alice Gillam
 
On Thu, 28 Aug 1997, Linda Bergmann wrote:
 
> Help.  My dean has just announced the existence of $$$ to be used for
> faculty and staff training and improvement,  to be completed by June 30,
> 1997.  Normally people use this money for workshops, short courses,
> self-improvement projects of various kinds that will offer "specific
> improvements in the handling of a particular duty or job function."
>
> I have two questions:
>
> First, does anyone know of any meetings, workshops, etc. that I might
> attend to improve my own WPA skills--within this timeframe?
>
> Second, does anyone know of any WAC-oriented workshops or meetings for
> people in the disciplines (particularly science and engineering) etc., that
> I might suggest that colleagues in other departments apply for?
>
> The deadline to apply for these funds is September 5.
>
>
> Linda S. Bergmann
> Associate Professor of English and Director of Writing Across the Curriculum
> University of Missouri-Rolla
> Rolla, MO  65409
>
> (573) 341-4685
>
> bergmann@umr.edu
>
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Dona,
 
Both full-time and part-time faculty teach FY comp at our 4500-5000
student university.  We have 5-6 adjunct faculty and 12 full-time
faculty members. All faculty teach at least one first year course,
either composition (101) or "Literary Genres" (102).  Our whole department
participates in grading a holistically scored exit exam at the end of
English 101.
 
Hope this helps.
 
 
 
 
Donna M. Campbell                       |       Gonzaga University
Assistant Professor of English          |       502 E. Boone
campbell@gonzaga.edu                    |       Spokane, WA 99258
http://www.gonzaga.edu/faculty/campbell |       (509) 328-4220, x3276
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Dona,
 
We have a somewhat similar situation to yours, a small 4-year college and
small English Dept.  Our English faculty has remained mostly committed to
teaching first-year writing courses, though people tend to gravitate toward
some special thing that gets them out of teaching Just Any Ordinary Student
in Just Any Ordinary Comp Class (such as teaching an honors course, or an
on-site course at a local company).  I think the official policy is that
everyone teaches one writing course per semester, but the course can be at
any level.
 
An interesting twist is that we have been redefining our 200-400 level
writing courses to make them more rigorous and more based in rhet/comp as a
discipline, so that our dept. chair remarked rather plaintively that he
didn't feel qualified to teach these courses anymore.  (Gee, what a shame.)
 
I would say that most members of our dept. believe that full-time faculty
should have regular responsibilities teaching first-year writing courses, and
would agree that first-year writing courses should not be taught exclusively
or mostly by adjuncts.  I think they might also agree that first-year writing
courses are essential initial experiences for students, and that ideally
these courses should be taught by regular faculty.  But we do not always do a
very good job of putting our money where our mouth is.
 
Karin
--
 
Karin Evans, Ph.D.
Department of English     Elmhurst College
190 Prospect Ave.    Elmhurst, IL 60126-3296
630-617-3134       karine@elmhurst.edu
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I'm always a little surprised when the HR folks say that telephone
interviews don't put candidates on an even footing.  I'd be interested in
their evidence for this claim, since the last two candidates we had for
Director of Composition both were hired as a result of phone interviews.
 
Sue McLeod
 
>Interviewing some candidates via the phone and others in person has been
>precluded by the office who oversees our university's hiring because
>candidates are not placed on an even footing.  Phone interviews do not
>provide as strong of a sense of the human beings who are answering the
>questions, and the candidates do not get the feedback provided by the
>presence of their audience, so they may be more likely to give less
>pointed responses.
>
>----------------------
>Thomas P Miller
>tpm@U.Arizona.EDU
 
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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The situation Ruth identifies at FSU must be true at most large public
universities. I haven't run the numbers for a few years now, but there was a
point a few years back (and I assume this has not changed much) when just over
25% of the courses offered in the English Department were taught by
tenure-line faculty. ASU generally has a small faculty for an institution of
its size, and the English Department has an unusually small faculty, given its
responsibilities. Even when all composition courses were removed from the
calculation, the department was still heavily dependent upon various kinds of
non-tenured faculty to meet its obligations in lit, linguistics, English Ed,
TESOL, etc. I begin to worry when a faculty this fully disengaged from
composition instruction decides it ought to run the program but not teach in
it.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Tue, 2 Sep 1997 08:38:51 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Where do You Interview Candidates?
In-Reply-To:  note of 09/02/97 08:31
 
Sue, I think it's more that phone and live interviews are not viewed as equal
treatment. Certainly the two kinds of interviews give us different kinds of
information--e.g. the visual information of the live interview.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Debra:
MLA interview could reflect class issues in all sorts of ways.  You open =
up one.  People want to "see" what you look like, how you dress, how you =
comport yourself--all influenced by class perspective.  Most (all?) =
interviewers either are  from the professional/managerial classes or are =
cross-overs who have learned p/m class behavior. =20
 
Also:  we're into managerial behavior here.  It's a tight market--and we =
interviewers get to demand of interviewees the conditions for serious =
consideration, and one of those is that you put out the 2000 so that we =
can "see" you.  I can't see a change coming.  But I surely second your =
call for phone or telephony (is that what it's called?) interview.
 
Irv
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eJ8+IiwPAQaQCAAEAAAAAAABAAEAAQeQBgAIAAAA5AQAAAAAAADoAAEIgAcAGAAAAElQTS5NaWNy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Thanks to everyone who has responded to "Who teaches fy comp."  I appreciate
the variety of points of view, particularly.  It's clear that each
institution and within it, each department, has its own special character
determined by administration, the size and composition of a dept and the
demands upon it, individual faculty, and the needs of the student
population.  There is no one right answer.
 
Very few, and maybe only one or two, members of our English department fail
to see rhet/comp as a discipline, so I don't want to imply that ignorance or
ill will is a problem that many share.  The primary concerns are:  1) heavy
demands to teach added required courses in the major, non-major 200-level
courses, and our interdisciplinary Core course (English profs are in big
demand there); 2) the teaching of more than one fy course within a semester;
and 3) the sense that senior faculty are too far away from current practice
in the teaching of composition.
 
Members of the English dept do share in decisions about placement, course
offerings beyond fy comp (we are trying to introduce more variety there),
and other issues for which we need to share responsibility.  I plan to bring
to our meeting the concerns voiced on this list and hope to engage in a full
dept discussion of how best to address the issues.
 
Thank you all again for your time at the start of the year!
 
Dona Hickey
=========================================================================
Date:         Tue, 2 Sep 1997 11:32:18 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bruce McComiskey <ENMCCOMI@ECUVM.CIS.ECU.EDU>
Subject:      Who teaches FY comp?
 
One thing I've found interesting in this thread is that
many of us (usually those trained specifically in R/C)
seem interested in maintaining the very lines of
distinction that have contributed to our own
ghetoization.
 
At East Carolina University, the problem is complex:
we have lit professors who teach the British and
American canons (our largest and most privileged class);
and then we have non-lit professors (our divided and
marginalized classes) teaching in different "tracks,"
including multicultural lit (which apparently doesn't
qualify as "real" lit here), linguistics, tech comm
(which is certainly not lit and apparently also has
nothing to do with rhetoric), ESL (handled by
linguistics and has little to do with comp), creative
writing (which tries to allign itself with lit, but
lit will have none of it), and "theory," which has
only one representative, and no one is sure exactly
WHAT he does.
 
What I'd like to see at ECU, and other schools as well,
is English departments constructing themselves as
collaborative communities (of the Trimbur variety,
not the Bruffee variety) with a common purpose.
We can maintain our differences, which make our
workplaces interesting and generative, without losing
sight of our broadest goal--literacy.
 
Reading cannot be taught without writing and writing
cannot be taught without reading.  Most English
professors would agree with this--regardless of
"track."
 
If we members of English departments cannot
construct ourselves as a community with a common
goal (literacies)--i.e., if we maintain that lit
professors teach (aesthetic) reading practices
and comp professors teach (rhetorical) writing
practices--then our own divisive distinctions
will lead us (or cause us to continue) to hire
adjuncts and TAs to fill the zillions of FY
comp courses required each year across the
country.  (NOTE:  my argument here is NOT against
having adjuncts and TAs teaching comp, but against
that distinctions among lit, comp, and evertyhing
else that end up marginalizing the teaching of
writing.)
 
If we *all* view *all* of us as teaching to a
common purpose, then I believe (and perhaps this
claim is overly utopian) that MANY lit professors
will WANT to teach comp, and they'll WANT to do it
in the best way possible.
 
Rather than complaining about how "they" teach comp,
we should open up dialogues on how comp is best
taught.  I have found that most of my lit colleagues
would enjoy teaching writing in new ways, but they
are never exposed to these new ways.  Faculty-wide
workshops on teaching writing (and, again, I
recognize the utopian tone in my claim) can help
begin the process of establishing community-wide
goals, thereby generating (not requiring) interest
in teaching writing.
 
I believe that workshops such as these (and their
content would depend entirely on localized institutional
needs) can help English departments to dissolve some
of the divisive distinctions that cause lit
professors (or some of them, anyway) to despise
teaching writing and cause writing teachers to
despise their own marginalization.
 
Bruce McComiskey
East Carolina University
enmccomi@ecuvm.cis.ecu.edu
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Date:         Tue, 2 Sep 1997 12:17:46 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         BILL MURDICK <MURDICK@CUP.EDU>
Subject:      grade inflation
 
        A long time ago (last year?) someone on this list
(I think it was this list) made a long and interesting post
on national grade inflation showing that it was more myth
than reality. Anybody have that post? I lost my copy.
        Please forward to me at: murdick@bellatlantic.net
 
        Thanks.
 
        --Bill Murdick
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         SUSAN TAYLOR <taylors@NEVADA.EDU>
Subject:      Re: Who Teaches FY comp?
In-Reply-To:  <Pine.ULT.3.91.970902074956.26071A-100000@gonzo.cc.wwu.edu>
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Content-Type: TEXT/PLAIN; charset=US-ASCII
 
This is a particularly tender topic for me at the moment having barely
staffed fy writing by getting someone to teach 3 sections at 7 a.m. last
monday morning because the chair felt "the resources of lecturers and
"others" could be better used elsewhere"  -- meaning fy writing -- and so
he pulled teachers from me to use in lit courses...
 
No faculty teach fy writing here during the regular school year.  In the
summer a few do because of the pay.  Thankfully, the faculty who do teach
writing in the summer enjoy it.  I'll spare you the stories of how I've
been told that teaching comp is a punishment and the "resource" crappola
because I must write up objectives for the English (read Lit) Department.
 
Not that I'm bitter...
 
Adjunct faculty staff the bulk of the 100 or so sections of comp here and
there are 25 ga's who teach comp. 10 of the 25 only teach one section and
work in the writing center for their other class.  I'm sorry I can't
offer you percentages.  I'll try to do so in the future.
 
 
_________________________________________________________________________
Susan L. Taylor                         University of Nevada Las Vegas
Director of Composition                 4505 Maryland Parkway
Phone: (702) 895-4186                   PO Box 455018
Fax: (702) 895-4801                     LV, NV 89154-5011
 
        "When I dare to be powerful -- to use my strength in the service
         of my vision, then it becomes less and less important, whether
         I am afraid."  --- Audre Lorde
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Evaluating Comp Programs
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This exchange illustrates the importance of getting program or department
evaluators who are up to date professionally, such as those on the WPA
Consultant/Evaluator panel.  Ignorant or irresponsible evaluations, often
as the result of bringing in Good Old Joe, friend of the chair, from a
neighboring campus, can be damaging for years or even decades.  --Ed White
 
 
On Tue, 2 Sep 1997, Thomas P Miller wrote:
 
> I hope the evaluator was fully informed that s/he should rethink the work
> of English departments.  I can imagine such recommendations having a
> devastating impact on a comprehensive English department.  Thomas Miller
>
> On Mon, 1 Sep 1997, John C. Bean wrote:
>
> > Dear Dona:  I don't know the size of the University of Richmond, but at
> > Seattle University, with 14 tenure-track members of the English Department
> > and three quasi-permanent adjunct positions, every member of the English
> > Department teaches FYC on a regular basis.  An outside evaluator last year
> > (a literature person) recommended that English faculty would get more
> > research done if we hired more adjuncts to teach composition and let the
> > literature people concentrate on upper division teaching.  The department
> > unanimously rejected that proposal, reaffirming their commitment to teach
> > first year students and to teach composition.  I was very heartened.
> > John C. Bean
> > Director of Writing
> > Seattle University
> > Seattle, WA 98122
> > (206) 296-5421
> >
> > On Mon, 1 Sep 1997, Dona J. Hickey wrote:
> >
> > > In the English department at University of Richmond, we've had an agreement
> > > that full-time faculty will teach our composition course on a rotating basis
> > > so that there are always both full-time and adjunct faculty involved in
> > > rhet/comp.
> > >
> > > In recent years, because of other commitments outside the dept and because
> > > of changes in the English major (we are primarily a lit dept), fewer and
> > > fewer full-time faculty have been teaching the course.  This year, no one
> > > is.  All sections are staffed by adjunct faculty.  Ten years ago, outside
> > > evaluators of our dept (and they were literature faculty) recommended that
> > > more of us made a commitment to the teaching of comp and that the "burden of
> > > composition" not fall to only one person (me).
> > >
> > > On Thursday, we are having a full dept meeting to discuss this issue. The
> > > memo from our chairman (who is supporting me) says that we need to commit
> > > ourselves again to rotating the teaching of comp among dept members.
> > >
> > > One senior member claims that at other institutions like ours, no senior
> > > faculty teach introductory composition.  We are not primarily a research
> > > institution; we are required to publish, but the emphasis is on teaching.
> > > So I cannot make comparisons between the practice at big research
> > > institutions and UR.
> > > But perhaps even at some large institutions, some tenured faculty teach comp.
> > >
> > > Any stats out there?  Can anyone tell me what's usual at small liberal arts
> > > colleges/universities?  We have an undergrad student population of 2800.
> > >
> > > Feel free to contact me off list if this issue is not of general interest.
> > >
> > > Thank you,
> > >
> > > Dona Hickey
> > >
> > > Dona J. Hickey, Director of Composition and WAC
> > > English Dept., University of Richmond, VA 23173
> > > 804-289-8302 * dhickey@richmond.edu *
> > > http://www.urich.edu/~writing/dona.html
> > >
> >
>
> ----------------------
> Thomas P Miller
> tpm@U.Arizona.EDU
>
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At 09:44 AM 9/2/97 -0700, you wrote:
>This exchange illustrates the importance of getting program or department
>evaluators who are up to date professionally, such as those on the WPA
>Consultant/Evaluator panel.  Ignorant or irresponsible evaluations, often
>as the result of bringing in Good Old Joe, friend of the chair, from a
>neighboring campus, can be damaging for years or even decades.  --Ed White
 
 
That's exactly what I have done--scheduled a program evaluation through WPA.
You're right, Ed.
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Date:         Tue, 2 Sep 1997 13:49:59 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Brad Stull <bstull@NIAGARA.RIVIER.EDU>
Subject:      FY Comp Staffing
 
I had dedicated myself to refraing from joining this conversation: wiser heads
heads than I who have been in the business far longer seemed to have spoken
definitively.
 
Yet, Susan's last message made me cringe, bringing back memories of my former
job (as my therapist-in-traing wife would tell me, I am attaching to Susan's
material).
 
Point #1 I guess, is this: it seems to me that the model of the research
institution is an enormous part of the problem: such an institution seems
systematically to breed and nourish division, if not hatred. Why? for all the
reasons that have been articulated time and time again on this list and
elsewhere. Of course, I don't mean that the good folk who on this list who teach
at such schools are part of the problem: I see you all as lights in the
darkness. After all, my own teachers, at a research insitution, were wonderful.
 
My school just finished reading, as a faculty, Cardinal Newman's discourses on
the modern university. One of his points is this: schools are to be communities
of discourse, the primary purpose being teaching. This is not to say that
service and scholarship aren't important to Newman; they are. Nonetheless, his
point is clear and well-taken.
 
Extrapolating from Newman, I can't help but believe that something is awry when
the schools that set the standard (the research institutions)
 
a) require faculty to subordinate teaching to publishing in order to survive and
nourish a sense that a grad. seminar in X is inherently more fulfilling that
teaching fy students;
 
b) nourish a-communal, if not anti-communal feelings among faculty, largely as a
result of "a" (I remember well the alignments and re-alignments at my Ph.D.
insitution);
 
c) instill in students the desire to reproduce "a" and "b" (I taught for a year
at a school, while finishing my Ph.D., that was full of embittered faculty who
taught mostly comp., thinking they deserved better); and
 
d) turn fy comp, and therefore fy comp students into cash cows to support,
again, "a."
 
"D," is the largest sin (I permit myself to invoke such theological language,
since I teach at a Catholic College). We all turn students into a commodity.
 
Point #2: I wonder if there isn't a way to institutionalize adjunct faculty,
such as through writing centers, so that they have a home on campus.
 
Enough. Great conversation. I must say that I look forward to this everyday.
Thanks.
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Brad Stull <bstull@NIAGARA.RIVIER.EDU>
Subject:      Internet Advice
 
A colleague of mine who directs our M.A.T. program in English, Patsy Roberts,
would like any information on Web sites to which she can send students as part
of their training in using the Web to teach 6-12 English. In particular, she is
looking for sites to which these future teachers could send their own students
in order to engage in Web-based (does this spatial metaphor work with the Web)
research.
 
I thought you all would be the springs of wisdom on this.
 
Feel free to reply off-list.
 
Thanks.
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I will keep this short as I know the list is probably ready to move on to
another topic...
 
First, I recognize that my last post was stinging.  Know that when I
responded f2f with the chair my response was the same in tenor as my last
post.  I became discouraged. I read through all the responses before
posting because the memory of what I described was still fresh. I felt I did
not have
enough time to relfect and be reasonable and learn. Then I remembered this
list and commentary
from the now defunct MBU list about how composition is for the stalwart
or such sentiments.  Hell, where's the fun in no challenge?  The students of
UNLV
deserve the best and the fy faculty does as well.  I'm not the best, but
I can try to strive each day to be stalwart.
 
Second, the Provost wants to increase ga's and decrease or eliminate
part-timers.  We all know the yin and yang of this.  The department does
not want to increase our grad program for good reason -- the job market.
I agree.  Also, I've seen what Ruth described up close and personal.  I
went to grad school at FSU and was amazed that the WPA survived each
semester and I watched many good friends take years to get jobs. No
situation is uncomplicated as the members of this list know full well.
 
Thank you for your thoughts.  I appreciate each one.
_________________________________________________________________________
Susan L. Taylor                         University of Nevada Las Vegas
Director of Composition                 4505 Maryland Parkway
Phone: (702) 895-4186                   PO Box 455018
Fax: (702) 895-4801                     LV, NV 89154-5011
 
        "When I dare to be powerful -- to use my strength in the service
         of my vision, then it becomes less and less important, whether
         I am afraid."  --- Audre Lorde
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Date:         Tue, 2 Sep 1997 11:50:49 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Who Teaches FY comp?
In-Reply-To:  note of 09/02/97 09:32
 
There's a joke going around: What do you get when you cross Microsoft with
Apple? Answer: Microsoft. It's this phenomenon of differential power that
tends to keep the lit and rhet/comp folks divided. It is perhaps better to be
marginalized than co-opted. Nice choices. I would love to see departments of
English become Departments of Discourse or Departments of Literacy.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Julia K. Ferganchick-Neufang" <jfneufang@ATHENA.UALR.EDU>
Subject:      Re: help for diss candidate
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Louise,
 
Theresa's new book, Gender Roles and Faculty Lives in Rhetoric and
Composition, contains many interesting staffing stats including, I think,
the ones you ask for below.
 
Julia
 
At 10:48 AM 9/2/97 -0400, you wrote:
>Amanda Brown is a fine professional writing instructor at Syracuse
>("part-time," meaning 3/3 load) who is now planning her dissertation in an
>Education PhD and has asked me to pose this question to the listserv.
>
>Where can Amanda find information about the numbers and percentages of
>writing instructors [I believe she means nontenure track professional
>instructors, not TAs, teaching either part-time or full-time) handling
>composition teaching at four and two year institutions?
>
>Thanks, Louise
>
>Louise Wetherbee Phelps
>Professor of Writing and English
>Director of Graduate Studies in Composition and Cultural Rhetoric
>Syracuse University
>Writing Program, 239 HBC
>Syracuse, New York 13244-1160
>Phone:  315-443-1620/1091  Fax:  315-443-1220
>
******************************
Julia Ferganchick-Neufang
Department of Rhetoric and Writing
University of Arkansas at Little Rock
2801 S. University Ave.
Little Rock, AR  72204
 
501-569-3316
jfneufang@ualr.edu
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Date:         Tue, 2 Sep 1997 16:32:54 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Sarkisian, Vicky" <JZDC@MUSICB.MARIST.EDU>
Subject:      Re: Internet Advice
In-Reply-To:  In reply to your message of Tue, 02 Sep 1997 13:55:19 EDT
 
Try:
 
http://www.marist.edu
 
It is an online academic learning center at Marist College.
>A colleague of mine who directs our M.A.T. program in English, Patsy Roberts,
>would like any information on Web sites to which she can send students as part
>of their training in using the Web to teach 6-12 English. In particular, she is
>looking for sites to which these future teachers could send their own students
>in order to engage in Web-based (does this spatial metaphor work with the Web)
>research.
>
>I thought you all would be the springs of wisdom on this.
>
>Feel free to reply off-list.
>
>Thanks.
 
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
Be sure to visit Marist College's On-line Academic Learning Center
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
http://www.marist.edu/alcuin
 
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
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From:         Theresa Enos <enos@U.ARIZONA.EDU>
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It is interesting that that in no other discipline are there questions
about who should be teaching it.  Who in departments of chemistry ask who
should teach chemistry?  Jim Slevin has made this point, I believe.
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Lisa Toner - faculty <toner@XAVIER.WJU.EDU>
Subject:      Re: Internet Advice
In-Reply-To:  <9709021755.AA06795@niagara.rivier.edu> from "Brad Stull" at Sep
              2, 97 01:55:19 pm
Content-Type: text
 
>
> A colleague of mine who directs our M.A.T. program in English, Patsy Roberts,
> would like any information on Web sites to which she can send students as part
> of their training in using the Web to teach 6-12 English. In particular, she is
> looking for sites to which these future teachers could send their own students
> in order to engage in Web-based (does this spatial metaphor work with the Web)
> research.
 
I received the following reference in my mail this week from a researcher
at that NASA Classroom of the Future on our campus: in case it's of
interest, I send the full message along.
 
--INSERTED MESSAGE----
 
Booklet gives teachers advice on using the Internet
 
Teachers looking for effective ways to take advantage of the Internet
can turn to a new free guidebook, "Net Lessons: Education World's
Internet Primer." Education World, an Internet Web site for educators,
and O'Reilly & Associates created the 30-page booklet. The booklet
contains advice on how teachers can integrate the Internet into their
classroom, as well as classroom-tested lesson plans using the
Internet. The free Net Lessons booklet is available by calling
1-800-494-3925, ext. 600 or by registering online
(www.education-world.com/netlessons). (PR Newswire) Full text story,
see http://www.infobeat.com/stories/cgi/story.cgi?id=4632743-7ca
*****************************************
 
Have a great school year.
 
-----------------------------------------------------------------------
Norman Jose Mendoza Bercasio
Computer Mediated Communications (CMC) Specialist
NASA Classroom of the Future
Wheeling Jesuit University
norm@cotf.edu
 
--end of insert---
 
-----------------------------------------------------------------------------
Lisa M. Toner
Asst. Prof. of English
Wheeling Jesuit University              Ph: 304-243-2319
316 Washington Ave.                     Fx: 304-243-4441
Wheeling, WV  26003                     E-: toner@wju.edu
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Web Archive
 
This is a reminder. If any of you would like to read--at a single sitting--the
whole discussion (so far) about "Who teaches composition" you can do so at the
WPA-L web site archive at gcinfo.gc.maricopa.edu/~wpa/
 
Here you will find our discussions since the end of July organized into
monthly archives which you can review by date, author, and topic. The archive
has some irritating features (like alphabetizing by first letter of first
names), but it is a handy place to read and store whole sequences (like the
breakfast discussion). I also find it a useful place from which to print
entries.
 
The archive was established by Frank Torres at Glendale Community College, and
he may be able to tweak it a little when he gets some time. Anyway, you might
want to bookmark this site on your browser. Enjoy.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Dona Hickey wrote:
 
>One senior member claims that at other institutions like ours, no senior
>faculty teach introductory composition.  We are not primarily a research
>institution; we are required to publish, but the emphasis is on teaching.
>So I cannot make comparisons between the practice at big research
>institutions and UR.
>But perhaps even at some large institutions, some tenured faculty teach comp.
 
>Any stats out there?  Can anyone tell me what's usual at small liberal arts
>colleges/universities?  We have an undergrad student population of 2800.
 
Dona,
 
Our enrollment is about 6000, teachers have 4/4 loads, and publication
demands are present but low in relation to teaching and service demands.  We
have a small number of Master's programs on campus, one of which is in
English.  Every one of our English faculty members, including one of only
two of the Distinguished University Professors in Arts & Sciences, teaches
comp--usually each semester, but at least once a year.  The only way down to
once a year is to have a major service project going that reduces all
teaching hours.  Some associate professors teach three comp courses some
semesters.  This semester an unfilled retirement and some late-summer job
switches left us with 5 of 50+ comp sections taught by adjuncts or interim
instructors, the _highest_ level of adjunct and interim instruction in comp
in many years.  Intro to literature courses were given to these adjunct and
interim instructors at a higher rate.  Now, the full-time, unlimited-term
instructors do teach the bulk of the composition classes; but then that is
also the area of their continuing professional development.  And while the
composition committee does not attract many senior faculty, our proposals
usually get serious consideration and even a degree of deference from the
department as a whole.
 
Under this model English owns comp, with comp as an integrated part of
English. Some of the decisions are not as progressive as they might be, but
this is more often because of differences in understanding of pedagogical
theories in a larger sense than because of strictly composition-related
issues.  (Indeed, my sense is that it is ideas about pedagogy in general
rather than the separation of areas of knowledge that mostly marks a good
composition specialist anyway.)  The main down-side seems to be that
rhetoric gets less attention than it should, since there is no sense that
one needs to hire rhetoricians to teach comp.  But then perhaps the
composition stalking-horse has obscured the real arguments for rhetoric as a
part of English.
 
And one last caveat: whenever we ourselves claim that we prefer to have comp
courses taught by low-experience, low-status people, this reinforces the
notion that what we do is not that demanding.  I doubt that qualifications
to the contrary have much impact on the makers of academic budgets.  When
high-level English profs have to confess that they need further development
in order to teach composition well, this makes a rather different (and more
accurate) impression.
 
Keith Rhodes                            816-562-1860
Department of English, Perrin Hall      mailto:krhodes@acad.nwmissouri.edu
Northwest Missouri State University     http://www.nwmissouri.edu/~krhodes
Maryville, MO  64468                    "Better living through Composition"
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Actually sometimes our colleagues in other fields *do* behave
like we do!  A couple years ago there was a dispute in our
department of Law Enforcement about whether someone who
was not a member of the bar could teach a course on legal
principles.   Two of the pretenders to the course ended up in
a fist fight in the dept. chair's office.  For a short, glorious time
the English department relinquished its Most Disfunctional
title!
 
Bruce
 
 
Bruce Leland
Western Illinois University
 
_______________________ Reply Separator _______________________
 
Subject: Re: Who Teaches FY comp?
Author:  Theresa Enos <enos@U.ARIZONA.EDU> at Internet
Date:    9/2/97 1:46 PM
 
It is interesting that that in no other discipline are there questions
about who should be teaching it.  Who in departments of chemistry ask who
should teach chemistry?  Jim Slevin has made this point, I believe.
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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Keith's wise post, below, reminds me of an odd finding that emerged from a
large-scale survey we did of comp teaching on 19 California campuses in
the 1980s.  Contrary to what the WPAs on campus believed, the tenured
senior faculty teaching comp were MORE open to new ideas and
experimentation in comp than were the newer faculty and the TAs. They
didn't always agree with the WPA but the old fogies teaching comp seemed
to be neither old nor fogies.  --Ed White
 
 
On Tue, 2 Sep 1997, Keith Rhodes wrote:
>  Every one of our English faculty members, including one of only
> two of the Distinguished University Professors in Arts & Sciences, teaches
> comp--usually each semester, but at least once a year.  The only way down to
> once a year is to have a major service project going that reduces all
> teaching hours.  Some associate professors teach three comp courses some
> semesters.  This semester an unfilled retirement and some late-summer job
> switches left us with 5 of 50+ comp sections taught by adjuncts or interim
> instructors, the _highest_ level of adjunct and interim instruction in comp
> in many years.  Intro to literature courses were given to these adjunct and
> interim instructors at a higher rate.  Now, the full-time, unlimited-term
> instructors do teach the bulk of the composition classes; but then that is
> also the area of their continuing professional development.  And while the
> composition committee does not attract many senior faculty, our proposals
> usually get serious consideration and even a degree of deference from the
> department as a whole.
>
> Under this model English owns comp, with comp as an integrated part of
> English. Some of the decisions are not as progressive as they might be, but
> this is more often because of differences in understanding of pedagogical
> theories in a larger sense than because of strictly composition-related
> issues.  (Indeed, my sense is that it is ideas about pedagogy in general
> rather than the separation of areas of knowledge that mostly marks a good
> composition specialist anyway.)  The main down-side seems to be that
> rhetoric gets less attention than it should, since there is no sense that
> one needs to hire rhetoricians to teach comp.  But then perhaps the
> composition stalking-horse has obscured the real arguments for rhetoric as a
> part of English.
>
> And one last caveat: whenever we ourselves claim that we prefer to have comp
> courses taught by low-experience, low-status people, this reinforces the
> notion that what we do is not that demanding.  I doubt that qualifications
> to the contrary have much impact on the makers of academic budgets.  When
> high-level English profs have to confess that they need further development
> in order to teach composition well, this makes a rather different (and more
> accurate) impression.
>
> Keith Rhodes                            816-562-1860
> Department of English, Perrin Hall      mailto:krhodes@acad.nwmissouri.edu
> Northwest Missouri State University     http://www.nwmissouri.edu/~krhodes
> Maryville, MO  64468                    "Better living through Composition"
>
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Ruth Mirtz at FSU describes trends very similar to those at Temple. In
particular the reliance on GA's creates a vicious cycle. As enrollments
increase, the need for forced labor increases. As the GA's increase, so
does the need for grad courses in English. The TA's hired will have
backgrounds and interests much like those of the professors who teach
them. Yet, they become less likely to be prepared for the job market. And,
the students taught by the GA's become more distanced from the full-time
faculty.
 
Ruth's list of problems also reponds to Jack Selzer's comments, I think.
Jack is understandably wary of granting expertise to faculty trained in
literature. But the scenario Ruth describes shows what can happen as that
split becomes increasingly institutionalized. If literature faculty are
not engaged in the struggle, then there is no way for them to be
persuaded. But, if we grant our literature colleagues at least the
potential for expertise--and even critique--coming out of their training,
then we can engage them in an actively developing program. (Of course, in
Ruth's situation, there is only her, not a core of writing faculty).
 
To see how at least one institution countered this dangerous trend, I
unashamedly recommend "Student Need and Strong Composition: the
Dialectics of Writing Program Reform," scheduled for the October issue of
CCC's. It is authored by a "Gang of Five" here at Temple.
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Theresa,
I don't know that I can agree. At my insitution which has an extensive
set of core curriculum requirements and is a Research I institutions, the
Chemistry faculty assign GA's to all the albs and as many of the core
courses as possible. In Mathematics, the situation is even worse. The
department has the same split as English as regards who should teach
"remedial" and FY required Math courses.
 
On Tue, 2 Sep 1997, Theresa Enos
wrote:
 
> It is interesting that that in no other discipline are there questions
> about who should be teaching it.  Who in departments of chemistry ask who
> should teach chemistry?  Jim Slevin has made this point, I believe.
>
> ----------------------
> Theresa Enos
> Department of English
> University of Arizona
> Tucson, AZ 85721
> 520-621-3371
> FAX 520-621-7397
> enos@U.Arizona.EDU
>
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It is difficult to reintegrate the tenure-line English department faculty in
to composition at places like FSU and ASU because the course offerings in lit
and other areas of the department devour their teaching power, with courses
left over. Reintegration might require assigning everyone a comp course first
and THEN making additional teaching assignments. It might require dramatically
restructuring the undergraduate major so that it involves fewer but larger
classes (This fall, ASU Main is offering 50--that's right, 50--different upper
division literature courses, multiple sections of some.) It might include
reducing the number of graduate seminars (looks like between 30-40 this
semester). I haven't even mentioned the massive lower division offerings other
than comp. Is this going to happen?
 
Yet the concerns that Francis Sullivan and Ruth Mirtz raise are real. THe
Preparing Future Faculty project focuses on designing graduate programs that
prepare doctoral students for the jobs they are really likely to get. A few
will wind up at doctoral granting institutions, on the margins of the
education enterprise. Most will be working at the core of the enterprise--in
community colleges, liberal arts colleges, comprehensive universities, and so
on. These are institutions that put a great deal of stress on teaching. Most
graduate programs in most disciplines do not stress teaching. And we have
found that graduate faculty who are remote from undergrads, first-year
students in particular, are quite hostile to the agenda of PFF, see it as
diluting graduate education, and try to discourage their students from
participating.
 
Ed is right. Not all old fogies are old or fogies. Our colleagues are smart
and intellectually curious people learning new stuff all the time. It's a
matter of preferences, not ability.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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I have been following this thread with some interest, and I cannot yet
understand why the search systems for MLA, CCCC, or anything else have not
made better use of on-line technologies.  Doesn't this provide us with a
means for developing cv banks, on-line job lists, on-line application
services, etc.?  Couldn't much time, effort, and money be saved in this
way?  Every time I see the tiny print of the cut&pasted MLA list, I feel
as if I were looking at a document from thirty years ago.
 
Vince Casaregola
Saint Louis University
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Hi WPA-ers,
 
        I would like to remind members that there are many MA students
who participate or "lurk" on this listserv.  Sometimes, the comments like
the ones below can come across as abrasive and discouraging.
        And it might be a given that there are all different types of MA
students at varying age levels and who have quite a bit of real world
experience.
 
--just a gentle reminder.
 
 
_____________________________________________________________________________
 
Tiffany L. Winman                       Phone: (602) 965-9698
Arizona State University                Fax: (602) 965-3451
Department of English                   E-mail: tiffany@asu.edu
Office: LL B538                         http://www.public.asu.edu/~tiffany
_____________________________________________________________________________
 
 
On Mon, 1 Sep 1997, Beth Daniell wrote:
 
> I understand Donna's comment about the community of teachers, but MA
> students are inexperienced. Their knowledge of writing, of the world, of
> literature, of people, is thin. I have spent 3 hours today on a grievance
> filed against a second-year TA who gave a participation grade out of her
> head (nothing in the grade book to support her) and who gave extra credit
> all over the place. Had I know about either thing, I would have killed her.
> This only came to me after the fact, after I'd thought I'd explained about
> having grades in your book, etc.  I know we all have to learn some place,
> some time, and often the hard way, but if a tenured lit teacher tried
> somelthing this stupid he or she would get away with it, just on authority
> alone. -- Beth Daniell
> >Dona,
> >        At Western Washington University all FY comp courses are taught by
> >graduate students except for 1 section taught by me, 1 taught by our
> >computer coordinator and one taught by my assistant (an adjunct). We are
> >an M.A institution of about 11,000 and offer about 72 10 week sections per
> >year (quarters). Before I became the WPA, I would have said that having
> >all Grad instructors teach FY comp was a travesty; while I'm certainly not
> >convinced that this is the way to go (nor would I recommend it--because
> >it's very taxing on the WPA), now I find I do see some pluses in terms of
> >the coherence of our program. However, I now see little benefit in having
> >tenure and tenure track faculty (who are not trained or interested in the
> >ongoing developing of their expertise in teaching writing) teach comp
> >simply because everyone should be a teacher of writing. I'm coming to
> >think that whenever we teach many multiple sections of a course (and this
> >is true for intro lit courses too) there should be time for the different
> >teachers to engage in professional development locally and in national
> >conferences. They need to have the chance to talk about their teaching on
> >a regular basis This seems more likely to happen when the people teaching
> >are specifically comp instructors who do not also have all the other
> >obligations (other kinds of courses, committees, and so forth) that lit
> >faculty do. In other words, teaching writing is their main obligation.
> >What makes my community of graduate instructors work is the fact that we
> >have weekly staff meetings where we share ideas and they are in close
> >proximity so that there are always conversations going.
> >        If you are talking about adjuncts who are truly part time, a
> >course here or there, then yes, it would probably be better to have
> >regular faculty teach comp. But if you can get full time adjuncts who will
> >be with you for awhile, are paid a decent salary, have offices, and who
> >engage in conversations about writing who are what Louise Phelps might
> >call "professional writing instructors,"  that's the way I would go.
>
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>Jack is understandably wary of granting expertise to faculty trained in
>literature. But the scenario Ruth describes shows what can happen as that
>split becomes increasingly institutionalized. If literature faculty are
>not engaged in the struggle, then there is no way for them to be
>persuaded. But, if we grant our literature colleagues at least the
>potential for expertise--and even critique--coming out of their training,
>then we can engage them in an actively developing program.
 
Just to clarify:  I completely agree that a PhD in English with a specialty
in a "literary" field is qualified to teach composition.  (In fact, it's
people WITHOUT an advanced degree in English that I'm wary of permitting in
the cmposition classroom, if the course carries an English course number.)
 
It's just that I wouldn't require people to teach the course if they don't
want to.
 
Many such people of course want to, and they often do a fine job.  But if
you FORCE the matter, you sometimes cause trouble.  In particular, I don't
see a Moral Imperative for everyone to teach composition, any more than I
see one to teach, say, Shakespeare.
 
Selzer
 
jls25@psu.edu
Jack Selzer, Professor of English
Department of English
Penn State University
University Park, PA  16802
Phone:  814-865-0251
fax:  814-863-7285
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Does anyone know when and where the WPA Conference will be next summer?
Our department wants to know which conferences we plan to attend in order
to plan the budget.
Ruth M. Mirtz
Director First Year Writing
Florida State University
(850) 644-3243
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Dear Folks,
 
Thanks for your outpouring of responses to my query.  Some people responded
off-list, adding to the number of responses, so I'll try to summarize
what everyone said.
 
1.  MLA is where interviewing takes place, by a wide margin:  of 25
responses that expressed a clear preference or at least a resigned
sigh of acquiesence, 18 said they interview at MLA.  Looks like Toronto,
here we come.
 
2.  At the same time, several people seconded my sense that MLA is a
lousy place to spend time.  Aside from the "toxic" atmosphere, the best
thing to be said about interviewing there seems to be that by doing
it there and ignoring the conference, we're freed up at 4Cs to enjoy
the conference.  (Two people had nice things to say about the MLA,
I'll admit.)
 
3.  A couple of people suggested that while MLA is where we must go to
interview assistant professors, senior people are best found at 4C's.
I'd add that non-tenure ranks (instructors, lecturers, etc.) are also
best interviewed at 4Cs.
 
4.  6 or 7 people advocated doing telephone interviews rather than MLA
interviews, less as a cost-cutting measure or act of desperate avoidance
than as a way to provide a fair, equally available interviewing forum
for candidates.  Asking candidates to respond to questions provided ahead
of time was another intriguing variation on this suggestion, which I"ve
forwarded to my chair.
 
5.  While 1 person advocated NCTE as a possible alternative, its November
date seems too early for many candidates--and a third conference to attend.
 
6.  Finally, one person advocated flexibility in interviewing, such as
meeting candidates halfway, even in airports;  phone interviews;  and
whatever creative alternatives can be devised.  (To what extent might
Web pages be considered face-to-face, if interviewers need to see what
someone looks like, often a component of f2f interviews?)
 
I hope you find this as helpful as I did.  Again, thanks to all of you.
 
Rich
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WPA will be in Tucson next summer.  Theresa Enos is orchestrating it.
 
Duane Roen, Director of Composition     (602) 965-3451 (fax)
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
 
On Wed, 3 Sep 1997, Ruth M Mirtz wrote:
 
> Does anyone know when and where the WPA Conference will be next summer?
> Our department wants to know which conferences we plan to attend in order
> to plan the budget.
> Ruth M. Mirtz
> Director First Year Writing
> Florida State University
> (850) 644-3243
>
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If there is no moral imperative that anyone teach comp, then what sort of
imperative is there?  Our Missouri dual credit experience and the North
Dakota CLEP scandal (my alma mater! the shame! oops, I seem to recall
getting my comp credit by CLEP there myself!) certainly indicate that
administrations across the land would be happy to eliminate comp as a
required college course.  A modest proposal, anyone?  Maybe we could just
make comp elective, taught by those full-time faculty who want to teach it.
Most composition adjuncts are smart enough to make more money doing other
things anyway, and the economy seems good; meanwhile, the "moral imperative"
of keeping their jobs in a much reduced department might induce more English
faculty to consider the possible charms of a fully intellectual composition
class.
 
The moral imperative, if any, to teach comp spring directly from the
imperative that students take it as a required course, in other words.  To
the extent that English faculty members support the latter imperative, they
should be impelled by the former.
 
Keith Rhodes                            816-562-1860
Department of English, Perrin Hall      mailto:krhodes@acad.nwmissouri.edu
Northwest Missouri State University     http://www.nwmissouri.edu/~krhodes
Maryville, MO  64468                    "Better living through Composition"
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I certainly concur and have been planning my own response to the posts. At West
 Virginia University, we have MA and PhD candidates teaching our FY comp. We pa
y them to attend a six-week orientation during the second summer session during
which time they observe FY comp being taught, read, discuss pedagogy, and go in
to their responsibilities in the Fall semester enthusiastically and with some
preparation.  Our tenured faculty do not regularly teach FY comp but do teach t
he second semester of comp.  We very much like the way we staff our FY comp
with graduate students who take their responsibilities seriously. They continue
to be mentored during the year, meet with the supervisor regularly and also in
formally and, from all measures, appear to do a responsible job for about 3000
students/year and for the department.  An important payoff is that our grad stu
dents are aware how important TEACHING is; of course, we have the usual and unf
ortunate "senior" faculty who do not value teaching FY comp or, sometimes even
teaching at all...but we give our grad students a good foundation in both attit
udes and pedagogies.  Margot Racin, West Virginia University
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Can anyone provide me with the e-mail address of Wendy Bishop?  Thanks,
Rich Haswell
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Richard,
I've copied this to Wendy Bishop, whose address is
<wbishop@garnet.acns.fsu.edu>
Best,
Duane
 
Duane Roen, Director of Composition     (602) 965-3451 (fax)
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
 
On Thu, 4 Sep 1997, Richard Haswell wrote:
 
> Can anyone provide me with the e-mail address of Wendy Bishop?  Thanks,
> Rich Haswell
>
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WPA workshop and conference will be in Tucson, Arizona, in 1998:  July
13-18 for both the workshop and conference.
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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I'm beginning to think that the e-mail directory in Rhetoric Review is
almost reason enough to subscribe.  Hey, two issues a year, about 500
pages--all for $15.  Can hardly beat it!
 
On Thu, 4 Sep 1997, Richard
Haswell wrote:
 
> Can anyone provide me with the e-mail address of Wendy Bishop?  Thanks,
> Rich Haswell
>
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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> On Thu, 4 Sep 1997, Theresa Enos wrote:
>
> I'm beginning to think that the e-mail directory in Rhetoric Review is
> almost reason enough to subscribe.  Hey, two issues a year, about 500
> pages--all for $15.  Can hardly beat it!
------------------------------------------------------------------------
Theresa,
 
        What is the subscription address for _Rhetoric Review_?
 
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
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wbishop@garnet.acns.fsu.edu
 
I hope this helps.
 
Dr. Gail S. Corso
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At 10:13 AM 9/4/97 -0500, Keith Rhodes wrote:
>If there is no moral imperative that anyone teach comp, then what sort of
>imperative is there?
 
Uh oh--looks like I struck a nerve.  I should have known better, and I
apologize if it came off as an insult.
 
But I remain convinced that it's no more "moral" to teach composition than
it is to teach Chaucer.
 
As for this comment--
>administrations across the land would be happy to eliminate comp as a
>required college course.  . . . The moral imperative, if any, to teach comp
>spring directly from the
>imperative that students take it as a required course, in other words.  To
>the extent that English faculty members support the latter imperative, they
>should be impelled by the former.
--it's my own sense that it is administrators who like the composition
requirement most of all.  Composition is maintained as a requirement not by
English people but by universities as a whole; there's just a general
consensus that requiring itis a Good Thing.  It is not that English faculty
are behind the requirement--do you think that your school would require a
foreign language just because everyone in your language departments wanted
that?--but that the community wants it.  To put it the other way around, if
English types wanted to drop the requirement, their schools usually
wouldn't permit it.
 
Hence, because my colleagues in Brit lit and American lit aren't behind the
requirement, they aren't bound to teach it.  If they WERE the reason for
the requirement, then I agree that they would be morally bound to help out.
 
Just one person's thought.
 
jls25@psu.edu
Jack Selzer, Professor of English
Department of English
Penn State University
University Park, PA  16802
Phone:  814-865-0251
fax:  814-863-7285
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I agree with Jack Selzer, who writes:
 
 Composition is maintained as a requirement not by
>English people but by universities as a whole; there's just a general
>consensus that requiring itis a Good Thing.  It is not that English faculty
>are behind the requirement--do you think that your school would require a
>foreign language just because everyone in your language departments wanted
>that?--but that the community wants it.  To put it the other way around, if
>English types wanted to drop the requirement, their schools usually
>wouldn't permit it.
 
At Purdue, where there is no shared "general education" curriculum, each of
the schools (e.g., Liberal Arts, Engineering, Agriculture) sets its own
requirements and every one of the schools chooses to require at least one
semester of first-year composition.  While there is general agreement that
comp should be required, I'm not at all sure there's general agreement
about why.  I also doubt that all of the schools have the same expectations
of the course.
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At research institutions, the prize courses for the most senior (tenured)
faculty are graduate seminars with very low enrollments--sometimes just three or
four students--focusing on areas directly related to the professor's own
research.  Under revenue-based funding models, such courses are not cost
effective, so they need to be "balanced" with large-enrollment courses taught on
the cheap.  (There are departments at my own institution in which most of the
tenured faculty do not teach ANY undergraduate courses, these being taught
almost entirely by adjuncts, TAs, part-timers, and other non-tenured faculty.)
Nationally, this is a growing trend.
 
Now, in the case of English departments at such places, composition represents a
way to balance the financial drain of higher-level, very costly graduate
programs.  Meanwhile, the department continues to graduate Ph.D.s in English
Lit. who can't find jobs. They stick around (especially at institutions in
larger cities), and the English Department realizes it has a crop of new Ph.D.s
who ought to be assistant professors somewhere and who may even have taught some
undergraduate lit. and/or comp. courses while they were Ph.D. students. So the
department hires back these recent Ph.D.s (sometimes just after they've
graduated) into various dead-end, poorly-paid positions to drive their lucrative
comp. programs and justify their expensive graduate curriculums. The glut of
eligible hires for such positions can even lessen the perceived need for faculty
development--you don't need to put much energy into a teacher-development
program (which again would take you away from your prized seminars) if you can
simply "hire and fire" at will.  The burden of accountability is on the lone(ly)
teacher struggling to handle eight sections of comp., not on the program
administrators who teach a graduate seminar or two and are given course release
besides.
 
This sort of cycle, unethical as it is, should not push us to abandon the belief
that most students should take courses in which writing is the predominant
focus.  The problem comes from the way that composition is funded relative to
its importance in the curriculum and its often large contribution to tuition
revenues.  At the WPA conference in Houghton, many of us realized that our
writing programs are not funded in proportion to these contributions, and that
if we could somehow examine the relationship between our revenues and expenses,
we might be able to reveal some serious discrepancies, either for ourselves or
for institutional or national audiences. Funding refers to how much money is
allocated for each section of composition, in personnel costs, as well as
ancillary funds for computers, equipment, phones, supplies, travel support,
awards, etc., and what portion of the "infrastructure" is allocated in the form
of decent classrooms, decent offices for all teachers, and the like.  I promised
to send some thoughts about how to calculate a writing program's bottom line,
and I'll do that in a separate post, along with some cautions about how we might
proceed.  (Anyone interested in this should also look back at David Schwalm's
post about it last month.)  But even within specific departments, there are some
important implications of such calculations for the quality and support of our
programs.  If the composition part of an English/Comp. department generates, say
60% of all net revenues for the department, then it seems only logical that 60%
of the total funding of that department should accrue to the cause of
composition (in tenured faculty lines, space, supplies, travel, etc.). Louise
Phelps may also be able to shed some light on the funding issue both before and
after the separation of composition from the English Department at Syracuse.
 
The public, in any case, wouldn't want to think that for every fifty dollars
spent to offer courses in the most erudite literary scholarship, only three
dollars are spent on the development of students' written literacy. Yet many of
our comp. programs continue to suffer under the inequities of funding often
controlled by literati whose hearts are not in the business of writing
instruction but who desperately want to hold on to its revenues for the sake of
maintaining their own cushy lives at the top.  (Now I'm starting to sound a lot
like Jim Sledd.)
 
Chris
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Chris M. Anson
Morse-Alumni Distinguished Teaching Professor
University of Minnesota
306 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846 (voicemail)
(612) 626-2294 (fax)
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Dear Folks:
 
Can anyone give me the subscription addresses for lists dedicated to WAC
and to Writing Center administration?  I would gretly appreciate it.
 
Thanks,
 
John Schaeffer
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In response to Keith & Jack:
I'd say comp's about like chaucer.
Moral imperatives make me nervous.
Irv
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I've been asked by several people off-line to post RR's address here for
anyone who'd be interested in subscribing.  The address below is fine.
One can also subscribe by e-mail (giving us your mailing address); we can
then begin the subscription by mailing out the current issue (spring
97--the fall issue is in press if you'd like to start with that one) and
an invoice for $15 individual or $18 institution.
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
=========================================================================
Date:         Fri, 5 Sep 1997 13:58:11 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan Mullin <jmullin@UOFT02.UTOLEDO.EDU>
Subject:      Re: Writing Center and WAC lists
In-Reply-To:  <Pine.3.89.9709050905.A15518-0100000@corn.cso.niu.edu>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
 
To subscribe to WCENTER, send a message to listproc@listserv.ttu.edu. Leave
subject line blank. Type a two-line message:
 
subscribe wcenter <you name>
set wcenter mail ack
 
 
At 09:54 AM 9/5/97 -0500, you wrote:
>Dear Folks:
>
>Can anyone give me the subscription addresses for lists dedicated to WAC
>and to Writing Center administration?  I would gretly appreciate it.
>
>Thanks,
>
>John Schaeffer
>
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Though I would like to support Keith's point here, I cannot. Infact, I
think that the "moral imperative" argument undermines our field
intellectual and impedes any political/social agenda we may have. Sharon
Crowley has made that point most succinctly. And, in fact, she concludes
with almost exactly the "modest proposal" Keith mentions. If we define
ourselves in terms of an "ethic of service" that is in opposition to an
intelectual agenda, we will continue to be seen as low priority, I fear.
 
Keith Rhodes said
 
If there is no moral imperative that anyone teach comp, then what sort of
imperative is there?  . . . . . . .  A modest proposal, anyone?  Maybe we
could justmake comp elective, taught by those full-time faculty who want to
teach it.
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Please forward/post:
 
Assistant Professor of English
Elmhurst College
 
Tenure track position at the Assistant Professor level beginning Fall 1998
for a composition specialist with expertise in computers and composition,
particularly as applied to technical and professional writing scenarios.
Must demonstrate interest in and commitment to teaching writing at all
levels, including general education courses; some opportunities for teaching
in new evening graduate program in writing.  General education courses in
literature available.  Ph.D. and teaching experience expected.  Position
available pending Board approval; MLA interviews.  Minority candidates urged
to apply.  Elmhurst College is located in the western suburbs of Chicago and
has a special focus on educating professionals in the context of the liberal
arts.  Letter, brief statement of teaching philosophy, and vita by Nov. 15 to
Dr. Theodore K. Lerud, Chairperson, Department of English, Elmhurst College,
190 Prospect Ave., Elmhurst, IL 60126-3296.  EOE.
 
 
--
 
Karin Evans, Ph.D.
Department of English     Elmhurst College
190 Prospect Ave.    Elmhurst, IL 60126-3296
630-617-3134       karine@elmhurst.edu
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I know my messages have been weirdly formatted lately.  I'll hope for the best with this message.
This is an exciting event--I can vouch for that.  We'll hope to see many of you in Omaha.
Irv
 
 
             PEDAGOGY AND THEATRE OF THE OPPRESSED
               March 5-7, 1998 * Omaha, Nebraska
 
            A SOCIAL JUSTICE CONFERENCE FOR EDUCATORS,
             THEATRE ARTISTS, AND COMMUNITY ACTIVISTS
 
The fourth international Pedagogy and Theatre of the Oppressed Conference
focuses on the work of liberatory educators, activists, and community
organizers.  Conference attendees will collaborate in investigations of
the roots of class, race, and gender inequalities.  This event provides
opportunities to combine action and reflection.  Liberatory practitioners
and theorists will find the conference a fruitful place to reflect on and
improve their work, to share knowledge and network.  Implicit in the
mission of the conference is the hope that what can be practiced at our
conference can be achieved in the world.
 
Sponsored by the University of Nebraska at Omaha's College of Arts and
Sciences, College of Continuing Studies, College of Education, and College
of Public Affairs and Community Service.
 
SPECIAL GUESTS:
DONALDO MACEDO - Donaldo Macedo is a professor of English and graduate
program director of Bilingual and English as a Second Language Studies at
the University of Massachusetts Boston.  He is a leading authority in
language and critical education and has published extensively in the area
of critical literacy, creole studies, and linguistics.  He is a long-time
collaborator of Paulo Freire, having coauthoried several books with him
including "Literacy:  Reading the Word and the World" and "Ideology
Matters."  He is author of "Literacies of Power:  What Americans Are Not
Allowed to Know."
 
JEANNETTE SEABERRY - Jeannette Seaberry is an assistant professor at the
University of Nebraska at Omaha where she teaches graduate courses in
human development, marriage and family therapy, and supervises clinical
practicum and internship courses.  Her reserach interests include the use
of case studies and the case method for pedagogical curriculum reform,
multiculturalism, and issues of African Americans' access, retention, and
achievement in higher education.  She currently directs an AmeriCorps
Program.
 
JIMMY SANTIAGO BACA - Emerging from a background of abandonment, violence,
and imprisonment, Jimmy Santiago Baca attributes his rebirth to the
discovery of language.  His first poems were written in a maximum-security
prison where he taught himself to read and write.  "Martin & Meditations
on the South Valley," his two long narrative poems, won the 1988 Before
Columbus Foundation American Book Award, and he was a featured poet in
Bill Moyers' "Language of Life" series.  Baca founded Black Mesa
Enterprises to help young people discover alternatives to violence through
language.  Web:  www.swcp.com/~baca
 
CALL FOR PROPOSALS
We invite proposals on all aspects of emancipatory education and theatre
including power relations in the learning environment, systems of
structural privilege and oppression, and subversive challenge.  We
encourage proposals that relate to any oppressed group.  FOR INCLUSION IN
THE CONFERENCE, YOUR PROPOSAL MUST RELATE IN SOME MANNER TO PAULO FREIRE'S
MODEL OF LIBERATORY EDCUCATION OR AUGUSTO BOAL'S APPROACH TO INTERACTIVE
THEATRE.  We welcome proposals from teachers, theatre artists, and
community activists who employ the ideas of Freire and/or Boal in their
work or research.  Please make this clear in your proposal.  We strongly
encourage interactive presentations.  You will receive notificaiton of the
acceptance of your presentation by December 24, 1997.
 
TO SUBMIT
Send an abstract of your presentation (300 words, typed double-spaced, no
bibliography) and at least three questions which your presentation will
pose to its audience.  We DISCOURAGE rote paper reading and ENCOURAGE
dialogue.  The form below and supporting material as outlined in the
checklist must be received by October 17, 1997.  You may submit via
e-mail.  Send to:  Rita Shaughnessy, College of Continuing Studies,
University of Nebraska at Omaha, Omaha, Nebraska 68182.  Phone
402/595-2355.  Fax:  402/595-2345.  E-mail:  pedagogy@ccs.unomaha.edu
 
PRESENTATION FORMATS:  Unless otherwise noted, all sessions are 90 minutes
in length.
 
THEATRE OF THE OPPRESSED WORKSHOPS.  Workshops based directly on the work
of Augusto Boal. Two or two and one-half hours in length.
 
PEDAGOGY OF THE OPPRESSED WORKSHOPS.  Experiential activities which
include audience involvement, presentation, and new techniques.
 
DEBATES OR DIALOGUES.  Discussions of any aspect of liberatory education
by two or more experts.
 
PERFORMANCES.  Staged plays, musical arrangements, comedy routines,
dances, etc.  (Length may vary--please note how much time you need.)
 
PANELS.  Pre-formed groups of three or four paper presentations,
addressing a specific area of research or concern.
 
PAPER DISCUSSIONS.  Summaries of research, written and delivered from
outline.  Each presentation should last approximately 15 minutes,
excluding questions and answers.  Papers will be clustered in groups of
three or four, with time for dialogue.
 
DEADLINE FOR SUBMISSIONS: October 17, 1997
 
                       PROPOSAL COVER SHEET
___  Send me information on the 1998 Pedagogy and Theatre of the
Oppressed Conference.
 
___  Workshop:  Theatre of the Oppressed.
Title:________________________________________________________________
 
___  Workshop:  Pedagogy of the Oppressed.
Title:________________________________________________________________
 
___  Debate or dialogue.
Title:________________________________________________________________
 
___  Performance.
Title:________________________________________________________________
 
___  Panel.
Title:________________________________________________________________
 
___  Paper Discussion.
Title:________________________________________________________________
 
___  Serving as a chairperson of a session.
Preferred area(s):____________________________________________________
 
___  Other.
Specify:______________________________________________________________
 
 
Name__________________________________________________________________
 
Title_________________________________________________________________
 
Department___________________________________Fax______________________
 
Daytime Phone________________________________Evening Phone____________
 
E-mail Address________________________________________________________
 
Organization/Agency___________________________________________________
 
Organization/Agency Address___________________________________________
 
City____________________________________State____________Zip__________
 
Home Address__________________________________________________________
 
City____________________________________State____________Zip__________
 
Preferred Mailing Address:  ___Work     ___Home
 
CHECKLIST FOR PROPOSALS
For each proposal, I am attaching the following information:
 
___I have enclosed a copy of this cover sheet for each of my proposals.
 
___I have attached an abstract of 300 words or less for each of my
proposals, describing its purpose, content, and format.
 
___I have attached a 30-word summary of each proposal for inclusion in the
final program.
 
___I have attached at least three questions which my presentation will
pose to its audience.
 
If your presentation includes copresenters or panelists, please list their
names and addresses on a separate sheet.
___I have attached an address sheet listing my copresenters and panelists.
 
Pedagogy and Theatre of the Oppressed is supported largely through the
registration fees of presenters and participants.  I undestand and agree
that if my proposal is approved for inclusion as part of the confernce, I
will pay my registration fee of $139 (students, $85) by February 5 in
order to be listed in the final program.
Signature:________________________________________________________________
 
For more information contact Rita Shaughnessy at the University of
Nebraska at Omaha.  Phone - 402/595-2355, Fax - 402/595-2345.
E-mail:  pedagogy@ccs.unomaha.edu
Web:  www.unomaha.edu/~ccswww/ccs5g.html
 
The University of Nebraska does not discriminate in its academic,
employment, or admissions policies and abides by all federal, state, and
regental regulations pertaining to same.  CCS is committed to equal access
for the physically challenged.  If you have special needs, call
402/595-2309 or fax 402/595-2345.
 
 
 
 
 
 
____________________________
Irvin Peckham
Associate Professor
Graduate Curriculum Coordinator
University of Nebraska at Omaha
Peckham@unomaha.edu
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The information below, about the upcoming Pacific Coast Writing Center
Association Annual Conference, may be of interest to subscribers to this
list.  My apologies to those who receive multiple copies.
 
-------------------------------------------------------------------------
The Writing Center
as Research Site
 
Pacific Coast
Writing Center Association
Annual Conference
 
Saturday, October 11, 1997
 
Willamette University
Salem, Oregon
 
 
Reciprocity of Theory & Practice * Research Methods *
Collaborative Research * Undergraduate & Graduate Student
Research * Writing Centers as Research Clients * Strategies
for Students with Disabilities * Diverse Literacies *
Multiple Intelligences * OWLs as Research Sites
On-Site Research & Organizational Change * Research on
Institutional Needs * Courses as Contexts for Research *
Writing Assistants as Researchers * Influence of Writing
Center Work on Scholarly Work
 
These are some of the topics that will be addressed in more
than a dozen workshops and panels in four concurrent sessions
by Writing Center tutor-researchers and director-scholars at
institutions from British Columbia to Texas. The sessions
will be organized to allow conference attendees to attend
several panels/workshops in their particular areas
ofinterest.
 
 
Tentative Schedule
 
8:00-9:00               Registration & Continental Breakfast
9:00-9:15               Welcome & Introductory Remarks
 
9:30-10:30              Concurrent Session I
10:45-11:45             Concurrent Session II
 
12:00-1:00              Lunch, Conversation, & Business Meeting
1:00-1:30               Exhibits & Writing Center Visits
 
1:45-2:45               Concurrent Session III
3:00-4:00               Concurrent Session IV
 
4:15-4:45               Farewell Gathering with Refreshments
 
 
Registration and meals will be in Dining Rooms 1 & 2 of the
Cat Cavern the Putnam University Center.  Sessions will be
held in Eaton Hall, Collins Hall, and the Writing Center in
Matthews Hall (north entrance).
 
Directions for Travel to Willamette University:
 
To reach Willamette University from I-5 northbound or
southbound, take the exit for Highway 22, the North Santiam
Highway. Turn west (right if you're coming from the north,
left if you're coming from the south) and follow Hwy. 22,
which becomes Mission St., west about 2.2 miles to the exit
for Willamette (also for downtown and state office
buildings). Follow the university and downtown signs straight
across 12th St., and immediately turn right into the main
university parking lot behind the Sparks Athletic Center.
 
If you are flying, take the HUT shuttle from the Portland
airport to the Salem airport or to your hotel. If you are
renting a car at the airport, follow the directions given
above for reaching Willamette from the north.
 
Accommodations:
 
Blocks of rooms have been reserved at two Salem motels
conveniently close to the university. The block of rooms at
the Mill Creek Inn, which is also convenient to I-5 and the
Salem airport, will be held only until Friday, September
19th, so you will want make your reservations soon. Mention
the group confirmation number, 932, when you phone.
 
The block of rooms at the Ramada Inn, located in downtown
Salem, near shopping, restaurants, and cinema, will be held
until 72 hours before the conference, unless filled earlier.
When making reservations, mention the "Pac Coast group code."
 
Addresses, phone numbers, and rates for these two motels are
listed below.
 
Mill Creek Inn (Best Western)
3125 Ryan Dr. SE
(800)346-9659
(503)585-3332
1 person: $62.10 plus tax
2 people: $67.50 plus tax
 
Ramada Inn
200 Commercial St. SE
(800)452-7879
(503)363-4123
1 person: $66.00 plus tax
2 people: $72.00 plus tax
 
 
To register for the conference, please supply the information
listed below and send it with your registration fee to
 
        1997 PCWCAAC
        c/o Eleanor Berry
        English Department
        Willamette University
        900 State Street
        Salem, OR 97358
 
Name
 
Institution
 
Mailing address
 
Phone
 
E-mail
 
Fax
 
Dietary preferences
 
Early registration fees (postmarked by Friday, September 19):
 
        Student $20             Faculty $50
 
Registration fees (after Friday, September 19):
 
        Student $25             Faculty $60
 
Please make your check payable to Willamette University.
 
If you have questions about the conference, contact Eleanor
Berry (phone 503-370-6276; e-mail eberry@willamette.edu).
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******************************************************************************
Janice R. Walker, Dept. of English         Email jwalker@chuma.cas.usf.edu
University of South Florida                (813) 974-2421
Tampa, FL  33620                           (813) 974-2270 (Fax)
            http://www.cas.usf.edu/english/walker/janice.html
 "THE TROUBLE WITH THE RAT RACE IS THAT EVEN IF YOU WIN, YOU'RE STILL A RAT."
                                                --Lily Tomlin
******************************************************************************
 
 
---------- Forwarded message ----------
Date: Sat, 6 Sep 1997 22:32:52 -0400 (EDT)
From: "Christian Weisser (ENG)" <cweisser@chuma.cas.usf.edu>
To: "Janice Walker (ENG)" <jwalker@chuma.cas.usf.edu>
Subject: ETD Sourcebook
 
Most recent version of the cfp.  Can you resend this to any appropriate
lists or individuals?  Thankya!
 
********************* Christian R. Weisser *********************
*                                                              *
*  University of South Florida     cweisser@chuma.cas.usf.edu  *
*  Department of English           Phone: 813-974-2421         *
*                                                              *
************** http://chuma.cas.usf.edu/~cweisser **************
 
Call for Papers
 
The Electronic Theses and Dissertations Sourcebook
 
Innovative research universities are now requiring ETDs--electronic theses
and dissertations.  Within the next decade, universities worldwide will
require ETDs.  As this newest form of scholarship emerges, graduate
students need a reference book to help demystify why their universities
are requiring ETDs and how they can transform their work into an ETD.
 
We are seeking proposals for 15-25 page articles that address the issues
and possibilities surrounding this emerging form of research and
scholarship.  Please review the following book proposal and the tentative
table of contents.  These chapter definitions are flexible; they are
intended to provide points of origin and connection for contributors.
 
GUIDELINES FOR SUBMISSIONS
 
October 15, 1997--Submit 1 page proposals.  Include a 50 word byline
with your submission.
 
December 15, 1997--Submit essay in duplicate (see address below).
Include disk with two files, one in rtf (or text) and one in Word Perfect.
 
 
Editors: Edward A. Fox (fox@vt.edu)
         Christian R. Weisser(cweisser@chuma.cas.usf.edu)
         Joseph M. Moxley(moxley@chuma.cas.usf.edu)
 
 
 
                         Book Proposal for
 
 _The ETD Sourcebook: Theses and Dissertations in the Electronic Age_
 
 
 PURPOSE
 The book will help graduate students write, create, and submit an
 ETD (Electronic Thesis and Dissertation).  Written by distinguished faculty
 members, library administrators, scholars, and technical experts, this book
 will help authors understand the potential of this genre, and learn about
 electronic documents, publishing, and hypermedia.
 
 The ETD Sourcebook offers insights into the impact of technology on graduate
 scholarship, examines how electronic formats might allow for a broader
 conception of writing, including multimedia, and presents authoritative
 yet easy to understand explanations of what technologies are being used
 to publish, access, and preserve ETDs.
 
 TENTATIVE TABLE OF CONTENTS
 
 Preface:  Overview of the ETD Initiative
 
 PART I:  Practice: Electronic Writing and Research Strategies
 
 1.  Emerging Trends--Case Studies
 
        This preface provides a brief history and case study examples of how
ETDs have been institutionalized. (ETDs are on the way, so get ready!)
 
 2.  Arguments For and Against Digital Publishing
 
        How might electronic publication of theses and dissertations change
scholarship?  How will ETDs affect students' abilities to publish their work
in more traditional forms?
 
 3.  Choices of Electronic Formats
 
        This chapter provides an introduction to the various forms of
 digital scholarship (e.g., PDF, SGML, MPEG).  It addresses why the author
 might choose one format over another, if provided a choice.  It tells what
 different universities are requiring.
 
 4. Designing the Electronic Document: Multimedia and Beyond
 
        This chapter examines ETDs from a pragmatic, technical perspective.  It
reviews the successful strategies authors have employed to develop innovative
ETDs, identifying what aids readability.
 
 5.  Researching the Emerging Digital Library
 
        This chapter addresses using the emerging digital library of ETDs,
 digital library searching, and other concepts and technologies.  This
 chapter will also explain how NDLTD will allow for greater access and
 distribution of scholarly work.
 
 6.  Electronic Documentation by Janice R. Walker
 
        This chapter explores how documentation is informed by the
 electronic publication of theses and dissertations.  It also will examine
 whether active links in ETDs to URLs (Uniform Resource Locators - or
 URNs!)  outside the text should be permitted, or if ETDs should contain
 internal links only?
 
 
 PART 2: Theory: Issues, Obstacles, Implications
 
 7.  Intellectual Property Issues
 
        With greater access to non-traditionally published scholarship, how
 should current copyright laws change to protect intellectual property?
 In turn, what is the University's responsibility when it comes to protecting
 students' intellectual property?
 
 8.  "_Electronic_ ETDs: Hypermedia and One-Inch Margins"
 by Matthew G. Kirschenbaum
 
        This chapter examines the role of standardization in ETDs and
 how this might jeopardize or limit the efforts of students writing
 experimental or creative electronic theses and dissertations.  The essay
 seeks to answer the question of whether we should establish formatting
 and document encoding standards that are fundamentally biased toward the
 print medium.
 
 9. Issues of Access and Archiving
 
        Written from the librarian's perspective, this chapter addresses
 how we should publish ETDs and how scholars will be able to find and access
 them (Do they print them themselves? Can they be printed?  How can we
 ensure that they don't disappear or become outdated?  Do we keep hardcopies
 or electronic copies?)
 
 10.  Changing Definitions of Scholarship and Authorship
 
        How might graphics, hypermedia, and other non-text components of
 electronic publications change our conceptions of writing? How should new
 forms of electronic scholarship be evaluated by Salary, Tenure, and
 Promotion Committees?
 
 
 PART III: The Future of Electronic Scholarship
 
 11.  Predictions
 
        What will ETDs be like in ten years? What are the broad implications
of Electronic Theses and Dissertations in the "Electronic Age"?
 
 
 SCHEDULE
We will ask our colleagues to complete revisions to their chapters by
February of 1998.  Our goal is to complete preparation of the manuscript in
its final form by May of 1998.
 
 LENGTH
 While we will allow authors 4,500 words, we will encourage shorter essays
 so that we can submit an approximately 300 page manuscript.
 
 ABOUT THE EDITORS
 
 Dr. Edward A. Fox, who directs the Networked Digital Library of Theses
 and Dissertations, holds a Ph.D. and M.S. in Computer Science from Cornell
 University and B.S. from MIT.  Since 1983, Dr. Edward A. Fox has been at
 Virginia Polytechnic Institute and State University (VPI&SU), where he
 serves as Associate Director for Research at the Computing Center, and
 Professor of Computer Science. He is editor for Morgan Kaufmann Publishers
 book series on Multimedia Information and Systems. He also serves on the
 editorial boards of CD-ROM Professional, Electronic Publishing
 (Origination, Information Processing and Management, Journal of
 Educational Multimedia and Hypermedia, Journal of Universal Computer
 Science, and Multimedia Tools and Applications. He has authored or
 co-authored numerous publications in the areas of digital libraries,
 information storage and retrieval, hypertext/hypermedia/multimedia, and
 electronic publishing.
 
 
 Christian Weisser teaches professional writing, computer-assisted
 composition, and computer-assisted technical writing at the University of
 South Florida (USF). He is a member of the USF Force on ETDs.
 
 
 Joseph M. Moxley, Professor of English at the University of South Florida,
 chairs the USF  Task Force on ETDs.  Moxley has published ten books,
 including *The Politics and Processes of Scholarship*  and *Publish,
 Don't Perish,* *Writing and Publishing for Academic Authors.*
 He has published over thirty articles and served as an editor for several
 academic journals, including the American Bar Association's Web Site on
 Legal Writing [http://www.abanet.org/lpm/writing/].*
 
 
*Please submit completed essays to the following address:
 
Christian R. Weisser
University of South Florida
Department of English
4202 E. Fowler Avenue, CPR 356
Tampa, Fl 33620
(813) 974-9522
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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Thanks to those who sent information for Amanda Brown, the dissertation
candidate, on sources of statistics on part time and nontenure track
instruction.
 
Louise
 
Louise Wetherbee Phelps
Professor of Writing and English
Director of Graduate Studies in Composition and Cultural Rhetoric
Syracuse University
Writing Program, 239 HBC
Syracuse, New York 13244-1160
Phone:  315-443-1620/1091  Fax:  315-443-1220
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Pat Belanoff <Padaulton@AOL.COM>
Subject:      Re: Who Teaches FY comp? help!
 
A number of years ago with money supplied by a WPA grant I did a survey of
new assistant professors in English Departments.  I did not target those in
comp & rhetoric positions or with comp & rhetoric degrees, but chose names at
random from the MLA directory.
 
I asked respondents to look back on their teaching as graduate students and
talk a bit about what helped them be better teachers and what did not, what
they taught, how they felt and now feel about what they taught.
 
What I discovered was that many new assistant professors knew quite a bit
about teaching writing and a high percentage of them did not mind continuing
to teach it in their current institutions.
 
I also discovered a dichotomy because those who felt as I have just described
were graduates of programs in which there were comp & rhetoric specialists
heading up writing programs, specialists who insisted that TAs be introduced
to theory.  Those who came from schools where there were no comp & rhetoric
specialists were far more likely to be glad not to teach writing any more.
 Obviously there were exceptions--some quite heartwarming.
 
So my question (or an ironic commentary) is whether or not we are not in a
position to move toward having more faculty teach writing--faculty who have
had training in graduate school to do just that?  And, then, this situation
arises just at the time when so many English Department faculties have shrunk
and (as in our case) all faculty are needed to provide the requisite courses
for majors.  So new faculty who could teach writing (unlike older faculty who
had no training in graduate school) are not expected to teach it.
 
My results caused me some concern because I could see would might develop
into any even greater split because there were some schools which simply were
not providing their TAs with any understanding of the intellectual aspects of
teaching writing--the majority of those become like the faculty so many of us
despair of.
 
I sent all this data of to WPA, but it was never published.  I would love to
have gotten some feedback on the conclusions I drew--but the data is now
several years old and would need to be updated.
 
Pat Belanoff
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Dear Colleagues-
 
Excuse the cross-posting, and please redistribute as appropriate:
 
For a forthcoming book on the future of writing across the curriculum,
edited by Susan McLeod and Eric Miraglia, I am co-authoring with Art Young
a chapter that will report on the current situation and reflect on the
future of WAC and other language-rich active-learning programs in relation
to information technology such as e-mail, hypertext, multimedia, computer
conferencing, the Web, and two-way video.
 
We want to include models from elementary schools and secondary schools as
well as two-and-four-year colleges and universities, so we would be
grateful if you would respond yourself and forward this request (in print
if necessary) to colleagues who might be willing to answer a few questions
or to describe their situations. If you know of people or programs we
should contact, we would appreciate that information.
 
We are looking in particular for the following but welcome other examples:
 
--WAC programs, Writing Centers, and teaching-learning centers for faculty
and/or students that have changed because of information technology
 
--Technology initiatives or technology programs that have formed alliances
with WAC programs, Writing Centers, and teaching-learning centers for
faculty and/or students
 
--Tensions between your institution's technology initiatives or technology
programs and its WAC programs, Writing Centers, and teaching-learning
centers for faculty and/or students
 
--Evidence that even without any formal programs or structures, technology
is leading teachers across the curriculum to use the pedagogies and
practices of WAC programs, Writing Centers, and teaching-learning centers
 
--Your own speculation about the future of WAC programs, Writing Centers,
writing programs, and teaching-learning centers in relation to information
technology at your institution
 
Please send your responses to me off-list by the end of September: Donna
Reiss <dreiss@infi.net> preferred address. Thank you.
 
--
Donna Reiss <tcreisd@vb.tc.cc.va.us>
English-Humanities Division, Tidewater Community College, 1700 College
Crescent, Virginia Beach, VA 23456 phone 757-822-7364  fax 757-427-0327
http://www.tc.cc.va.us/tcresourc/faculty/tcreisd/index.htm
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As I clean out my files (in the course of becoming a true emeritus) I
found a curious document I bet nobody knows about, one that relates to
what Pat says below.  I was a member of the first MLA committee on
teaching and we put together a grant proposal that was approved by the
MLA Executive Committee and submitted to FIPSE 16 March 1978.  The
proposal was called "The English Profession and the Teaching of Writing"
and here is the abstract:
        "MLA seeks funding for two-week pilot institutes at three major
graduate English departments.  Publicized nationally, the project will
encourage English departments to place a greater emphasis on teacher
training and will encourage institutions to support and to reward research
in the teaching of writing.  In addition to attracting nation-wide
attention, the project will create models for other English departments to
emulate in deomonstrating their commitment to the teaching of writing."
        The document was signed by Bill Schaefer, then Executive Director
of MLA, and Jasper Neel, then Coordinator of ADE.  As part of its effort
to "encourage the entire English profession to take the teaching of
composition more seriously," MLA proposed that the pilot institutes would
be run by E. D. Hirsch, Jr., Richard Lanham, and Mina Shaughnessey at NYU,
Ohio State, and the University of Washington.  The document is 31 pages
long and is very rich (with history, with irony, etc.)  For instance, on
p. 31, it argues that "if the MLA can take the official position that
composition is a legitimate part of the discipline, the profession will
change. . . . It is a national scandal that so many students have been
taught so poorly for so many years."
        I'll see to it that the proposal gets to the archive set up by Bob
Connors at the U of NH.  It survived the FIPSE screening route, as I
remember, until the final stage, when it was eliminated.  --Ed White
 
 
On Sun, 7 Sep 1997, Pat Belanoff wrote:
 
> A number of years ago with money supplied by a WPA grant I did a survey of
> new assistant professors in English Departments.  I did not target those in
> comp & rhetoric positions or with comp & rhetoric degrees, but chose names at
> random from the MLA directory.
>
> I asked respondents to look back on their teaching as graduate students and
> talk a bit about what helped them be better teachers and what did not, what
> they taught, how they felt and now feel about what they taught.
>
> What I discovered was that many new assistant professors knew quite a bit
> about teaching writing and a high percentage of them did not mind continuing
> to teach it in their current institutions.
>
> I also discovered a dichotomy because those who felt as I have just described
> were graduates of programs in which there were comp & rhetoric specialists
> heading up writing programs, specialists who insisted that TAs be introduced
> to theory.  Those who came from schools where there were no comp & rhetoric
> specialists were far more likely to be glad not to teach writing any more.
>  Obviously there were exceptions--some quite heartwarming.
>
> So my question (or an ironic commentary) is whether or not we are not in a
> position to move toward having more faculty teach writing--faculty who have
> had training in graduate school to do just that?  And, then, this situation
> arises just at the time when so many English Department faculties have shrunk
> and (as in our case) all faculty are needed to provide the requisite courses
> for majors.  So new faculty who could teach writing (unlike older faculty who
> had no training in graduate school) are not expected to teach it.
>
> My results caused me some concern because I could see would might develop
> into any even greater split because there were some schools which simply were
> not providing their TAs with any understanding of the intellectual aspects of
> teaching writing--the majority of those become like the faculty so many of us
> despair of.
>
> I sent all this data of to WPA, but it was never published.  I would love to
> have gotten some feedback on the conclusions I drew--but the data is now
> several years old and would need to be updated.
>
> Pat Belanoff
>
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Lauren,
 
According to a survey Bill Smith and I are still working through of
105 schools, the percentages overall look like this:
professors, 21% (of whom teach first-year comp;  sorry)
nontenured faculty (instructors, lecturers, etc.), 13%
Adjuncts, 28%
TAs, 38%.
 
(While I'm at it, let me note that FYC faculty are overwhelmingly white--
91%--, 58% female, and 51% have between 0 and 5 years of teaching
experience.)
 
Rich
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Rich,
 
These statistics are really informative. To put it another way, you're saying
that nearly 80% of FY Comp. courses are taught by non-tenured faculty at the
schools you surveyed?
 
Also, have you classified the results yet on the basis of the Carnegie
Foundation's institutional types (i.e., Research I and II, Doctoral, Masters I
and II, Baccalaureate I, Baccalaureate II, Professional Schools, Associate of
Arts, and Tribal)? Could we hazard a guess about the percentage of the 21% who
teach FY comp. at Bacc. I and II vs. Research I and II?
 
Chris
 
>
> According to a survey Bill Smith and I are still working through of
> 105 schools, the percentages overall look like this:
> professors, 21% (of whom teach first-year comp;  sorry)
> nontenured faculty (instructors, lecturers, etc.), 13%
> Adjuncts, 28%
> TAs, 38%.
>
> (While I'm at it, let me note that FYC faculty are overwhelmingly white--
> 91%--, 58% female, and 51% have between 0 and 5 years of teaching
> experience.)
>
> Rich
>
> .
 
 
 
Chris M. Anson
Morse-Alumni Distinguished Teaching Professor
University of Minnesota
306 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846 (voicemail)
(612) 626-2294 (fax)
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Interestingly, the Preparing Future Faculty project I have mentioned
(sponsored initially by Pew, AAC&U, and the Council of Graduate Schools),
takes the logic of the MLA proposal "across the curriculum," this time with
the funding agencies making much the same arguments in their RFP. The RFP
invited "clusters" to apply for funding. Each cluster was to include a PhD
granting university, a comprehensive university, a liberal arts college, and a
community college, and theidea was that advanced PhD students (and faculty)
would have an opportunity to get some sense of faculty life and campus culture
at the various kinds of places that the students were actually going to find
jobs and that graduate educati on would change accordingly. The funding
agencies were not naive enough to assume that change would occur overnight. At
ASU, we started with ASU Main, ASU West, Grand Canyon University, and Mesa
Community College, and about 25 students from 5 PhD programs at ASU. There are
now about 100 students from 21 different programs, with increasing involvement
from graduate faculty mentors (and also some resistence from graduate faculty
mentors). The students who have been in this program are much more aware than
other students of the geography of the profession and the employment options
that await them and the cultural features of different kinds of academic
careers. Some are targeting teaching-centered campuses and are making sure
that they are learning about teaching and learning in their graduate programs
(some freelancing here, some inhouse kicking & screaming). Intellectual
leadership for this program came from folks like Leo Lambert, Gene Rice, etc.
Our project got started with a grant. But George Walker at Indiana was so
taken with the idea that he got IU's Prefaring Future Faculty project going
with money from the "George Walker Foundation." Whe the Pew grant at ASU ran
out, the "Milt Glick Foundation" (Milt's our Provost, and a fine one) picked
up the costs of running the program. I see this mainly as a massive
justification of what WPAs have been doing for decades, swimming upstream in
their own departments. I guess we have to remember that writing teacher are
the first teachers to see real freshmen, were thus among the first to
recognize that we needed to understand a lot about teaching and learning.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Thanks for the numbers, Rich.  I'd like to cite them in some research
I'm working on, if I may.  Could you contact me off-list and let me
know if you've published any of this data yet or when you expect to?
Thanks.
 
Lauren
************************************************
Lauren Sewell
Assistant Professor
Department of English
University of Tennessee-Chattanooga
Chattanooga, TN  37403
Phone:  423-755-5232
Fax:  423-785-2282
email:  lsewell@cecasun.utc.edu
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Everyone--This came across a WPA listserv that I'm on:
 
 
>Assistant Professor of English
>Elmhurst College
>
>Tenure track position at the Assistant Professor level beginning Fall 1998
>for a composition specialist with expertise in computers and composition,
>particularly as applied to technical and professional writing scenarios.
>Must demonstrate interest in and commitment to teaching writing at all
>levels, including general education courses; some opportunities for teaching
>in new evening graduate program in writing.  General education courses in
>literature available.  Ph.D. and teaching experience expected.  Position
>available pending Board approval; MLA interviews.  Minority candidates urged
>to apply.  Elmhurst College is located in the western suburbs of Chicago and
>has a special focus on educating professionals in the context of the liberal
>arts.  Letter, brief statement of teaching philosophy, and vita by Nov. 15 to
>Dr. Theodore K. Lerud, Chairperson, Department of English, Elmhurst College,
>190 Prospect Ave., Elmhurst, IL 60126-3296.  EOE.
>
>
>--
>
>Karin Evans, Ph.D.
>Department of English     Elmhurst College
>190 Prospect Ave.    Elmhurst, IL 60126-3296
>630-617-3134       karine@elmhurst.edu
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In response to Rich's statistics:
I would like to know how in your survey you are using the term "adjunct"
and how you are distinguishing it from instructors, lecturers, etc.  I find
that "adjunct" is often used loosely to refer to nontenure track
instructors of one kind or another.  But it is not really an accurate
designation according to the handbooks and personnel descriptions at those
institutions.  For example, here is a definition from one institution:
"Adjunct Professor:  A scholar of noteworthy attainment. . . appointed as
an adjunct professor in order to recognize a collegial affiliation with a
university dept. and its faculty.  The title is an honorary form of
association and neither establishes nor recognizes an employee-employer
relationship."  I haven't checked to see how, for example, AAUP might
define adjunct.
 
Louise
 
Louise Wetherbee Phelps
Professor of Writing and English
Director of Graduate Studies in Composition and Cultural Rhetoric
Syracuse University
Writing Program, 239 HBC
Syracuse, New York 13244-1160
Phone:  315-443-1620/1091  Fax:  315-443-1220
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> On Mon, 8 Sep 1997, louise wetherbee phelps wrote:
>
> ...For example, here is a definition from one institution:  "Adjunct
> Professor:  A scholar of noteworthy attainment. . . appointed as an
> adjunct professor in order to recognize a collegial affiliation with a
> university dept. and its faculty...I haven't checked to see how, for
> example, AAUP might define adjunct....
--------------------------------------------------------------------------
     Allow me to compound the confusion.  We are a non-tenure institution,
but we have both full-time and part-time faculty.  In much of the Maryland
community college system where I have taught, and also at our college,
lecturer is a part-time contract designation parallel with instructor,
which is a full-time contract.  Adjunct professor is the contract parallel
for assistant professor given to long-time, experienced part-time faculty.
The designations are taken quite seriously here.  For example, when I
became a candidate for a full-time position, I became hirable at the local
rank of associate professor because I had already been nominated and
appointed to adjunct professor the previous semester.  In other words, in
recognizing that I'd been teaching since 1968, I became instant senior
faculty.
     Not having tenure lines muddles things a bit.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
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Those of you presenting or attending at the upcoming NWCA conference
in Park City (September 17-20; http://English.byu.edu/writing.ctr/nwca.htm)
might be interested in the Conference Writing Center. The purpose of
the CWC is to provide feedback to presenters at the NWCA conference,
to model writing center tutoring, and  to be a place where people can
discuss writing center issues.
 
The CWC will be in operation from 7:30 am until 6:00 pm on Friday,
September 19th.  Our location has yet to be determined.
 
If you have a presentation on Friday or Saturday,
come in and get some feedback from Writing Center colleagues!
Folks who have already presented can come in and discuss their
work too!  If you are not presenting, you may want to bring
something your are writing, or just drop by to chat about Writing
Center issues.
 
For more information about the CWC, schedules, and who is
participating take a look at
 
 http://www.slcc.edu/wc/nwcawc/nwcawc.htm
.
 
Thanks to all everyone who has volunteered so far.  If you are
interested in taking a turn in the CWC, and haven't contacted me
before, let me know when you would like to sit in...and I'll throw you
into the schedule.
 
See you all at NWCA!
 
--clint gardner
+-+-+-+-+-+-+-+-+-+-++-+-+-+-+-+-+-+-+-+-++-+-+-+-+-+-+-+-+-+-+
Clinton Gardner (cgardner@englab.slcc.edu)
Writing Center Instructional Support Coordinator
Salt Lake Community College
Have you visited the SLCC Online Writing Center today?
http://www.slcc.edu/wc/
+-+-+-+-+-+-+-+-+-+-++-+-+-+-+-+-+-+-+-+-++-+-+-+-+-+-+-+-+-+-+
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Chris, I'd say starting to sound like Jim Sledd is a fine thing.  I still
think his Nashville CCCC paper, "The Clothes Have no Emperor, or The
Revolution That Wasn't" is the most artful summation of the state of our
profession anyone has done yet.  For those who missed it, he pointed out
that the increased journal articles and tenure lines (the clothes) have not
meant much change in the conditions of composition teaching (the Emperor).
Then, risking metaphorical overload (and overstatement), he claimed that a
small group of "boss compositionists" preside over a "plantation" of
low-status composition workers, all to the great benefit of the folks in the
big house.  To really boil over the metaphorical pot, I'll add that English
departments often play a sly game of "briar patch" with mandatory
composition, claiming to detest the main source of their protection from the
diminished fate of other humanities and liberal arts departments.  The real
"moral imperative" is to break up this plantation system; but in the
meantime, those who profit most from it can at least get out and work in
their fields.  Truth is, the big house isn't a bad thing in itself; truth
is, the work really doesn't have to be so bad either; but as long as the
work is constructed as mostly fit for "slaves," it will probably remain
unduly brutal.
 
Hey, Jan Levine, I know you're out there again, and your article on the
relationship between status and the quality of writing instruction in law
schools is one of the best things I've read on this.  What's been happening
on your side of the fence?
 
Keith Rhodes                            816-562-1860
Department of English, Perrin Hall      mailto:krhodes@acad.nwmissouri.edu
Northwest Missouri State University     http://www.nwmissouri.edu/~krhodes
Maryville, MO  64468                    "Better living through Composition"
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Keith Rhodes,
 
Is Sledd's Nashville paper in print somewhere?
 
Kristine Hansen
English Department
Brigham Young University
Provo, UT 84602
(801) 378-4775
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Does someone have Bill Covino's email address? Beth
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Beth,
I've copied this to Bill's address: wacovino@uic.edu
Best,
Duane
 
Duane Roen, Director of Composition     (602) 965-3451 (fax)
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
 
On Mon, 8 Sep 1997, Beth Daniell wrote:
 
> Does someone have Bill Covino's email address? Beth
>
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Keith Rhodes wrote:
>
 
> Hey, Jan Levine, I know you're out there again, and your article on the
> relationship between status and the quality of writing instruction in law
> schools is one of the best things I've read on this.  What's been happening
> on your side of the fence?
 
 
Keith,
 
Would you mind giving us the full cite for Jan's article?
 
                Brad Peters
                Cal State Northridge
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Chris,
 
No, we haven't done a Carnegie breakdown yet, but my guess is the
same as yours, if only because Research I and II are where the
grad programs and hence the TAs are, and they're also more likely
to be larger programs in "need" of nontenured labor (cf. David
Schwalm's recent post).
 
Rich
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I'd like to throw in a little more of this history, since Ed's
post mentions E. D. Hirsch as one of the potential workshop
leaders and David's discusses the attempt to broaden Ph.D. candidates'
--and their programs'--views of acceptable academic employment.  In
the late '70's, the University of Virginia under Hirsch's leadership
instituted a Ph.D. in "Language, Literature, and Pedagogy," the degree
I earned in 1981.  The idea behind it was to prepare people to teach
in undergraduate, teaching-oriented schools rather than at Research I
places.  So I had a much broader lit preparation (so I could teach
survey courses), a specialization (so I could have academic respectability
in English Departments) and a pedagogical specialization (so I'd know
what I was doing as a teacher), leading to a 2-part dissertation, known
otherwise as "Final Discourses."  I thought--and still think--it was a
great program, even though when Don Hirsch discovered cultural literacy
and lost interest in composition pedagogy, the rest of the department
followed and the program apparently died.  My only regret is choosing
him as one of my "final discourse" directors and having to endure some
fairly nasty MLA interviews as his surrogate.  Ah well....
 
Rich
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I'm not sure which of Jan's exellent articles Keith was referring to.
Probably "Voices in the Wilderness:  Tenured and Tenure-Track Directors
and teachers in Legal Research and Writing Programs," 45 Journal of
Legal Education, 530 (1995).  Or perhaps " 'You Can't Please Everyone,
So You'd Better Please Yourself':  Directing (or Teaching in) a
First-Year Legal Writing Program,"  29 Valporaiso L. Rev. 611 (1995).
 
Actually, even better :) than Jan's articles (right Jan?) is another one
written by Maureen J. Arrigo - a sometimes participant on this list -
"Heirarchy Maintained:  Status and Gender Issues in Legal Writing
Programs," 70 Temple Law Review 117-187 (1997).
 
 
 
These should all be available at your nearest law school law library,
or, for those of you with access to it, on Westlaw.
 
Cheers
Steve Jamar
 
p.s.  These are the best because I have not written on this subject
yet.  ;)  My writing tends to be much more arcane - things like
protecting intellectual property under Islamic law and RFRA and formal
logic and Title VII and free exercise of religion.  But my next few of
pieces will actually be in my main field - a piece Jan and I plan to
write and a review of the state of LRW textbooks and a piece on
"Aristotle Teaches Persuasion."
 
>
> Keith Rhodes wrote:
> >
>
> > Hey, Jan Levine, I know you're out there again, and your article on the
> > relationship between status and the quality of writing instruction in law
> > schools is one of the best things I've read on this.  What's been happening
> > on your side of the fence?
>
> Keith,
>
> Would you mind giving us the full cite for Jan's article?
>
>                 Brad Peters
>                 Cal State Northridge
> \
 
--
Steven D. Jamar
Professor of Law
Director, Legal Research & Writing Program
Howard University School of Law
2900 Van Ness Street N.W.
Washington, D.C.  20008
 
President, Legal Writing Institute
 
vox:  202-806-8017              fax:  202-806-8428
email:  sjamar@law.howard.edu
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Hi, folks.  As Keith Rhodes noted, I just resubscribed to the list after
being off for a few months due to the press of other activities.  Nice to
be back.
 
Law schools continue to move to the full-time, but not tenure-track,
professional legal writing teacher model.  Considering the typically
glacial pace of change in law schools, the speed of the shift has been
remarkable.  There are tenure track positions, but most are allocated for
directors of the programs; the status of new directors continues to improve
as well.  Some of the mature programs, with experienced full-time teachers,
are moving to the point where the director isn't needed, and the teachers
"are on their own."  Interestingly enough, market forces are primarily
responsible for the climate change.  Schools are seeing writing programs as
critical components of their marketing efforts, and skills training is seen
as far more important by our prospective students (and by the bench and
bar).  We're also far more organized and vocal as a group and have become
politically more savvy.
 
I've just stepped down as the President of the Ass'n of Legal Writing
Directors, and we held our first official national conference in July.
There are a number of national initiatives underway, and a large number of
our members have become involved.  In many ways, we just discovered
ourselves and how to empower directors and legal writing teachers.  The
Legal Writing Institute is becoming more responsive and reforming itself
under Steve Jamar's leadership.  An interesting and challenging time for
all of us.
 
By the way, Maureen Arrigo wrote a great article about women and legal
writing while she was at Yale for her LL.M.  I don't know if she announced
it to this list.  Most of the folks on this list would love it, but also
find it distressingly familiar.  I can give the citation (it is in the
Temple Law Review -- no coincidence) but because most of the people on this
list don't have access to a law library, I'm sure Maureen could send an
electronic copy of the file to anyone who is interested (I could, as well).
 Maureen has, regrettably, left the teaching of writing and is now working
for a judge in California, which is a loss for those left behind.
 
Jan
 
 
 
Jan M. Levine
Associate Professor
Director, Legal Research & Writing Program
Temple University School of Law
1719 N. Broad St.
Philadelphia, PA 19122
e-mail: <levine@thunder.ocis.temple.edu>
tele:   (215) 204-8890
fax:    (215) 204-1185
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First, Kristine Hansen wrote:
 
>Keith Rhodes,
 
>Is Sledd's Nashville paper in print somewhere?
 
Not as far as I know.  He made comments to the effect of planning to submit
it to some major journal, where it was sure to be refused.  I'd heard that
some readers were agitating to have some journal publish it, but I don't
know what ever came of it.  I din't think I saw the title in the
advertisements for the recent Sledd collection.
 
Then, Brad Peters wrote:
>Keith Rhodes wrote:
>>
 
>> Hey, Jan Levine, I know you're out there again, and your article on the
>> relationship between status and the quality of writing instruction in law
>> schools is one of the best things I've read on this.  What's been happening
>> on your side of the fence?
 
 
>Keith,
 
>Would you mind giving us the full cite for Jan's article?
 
>                Brad Peters
>                Cal State Northridge
 
Actually, I'm not sure if it was published, since I read the submission
version during my unsuccessful effort to get CCCC96 to program a panel with
Jan, our sometimes correspondent Maureen Arrigo-Ward, and another legal
writing professor.  The title of Jan's paper was "Voices in the Wilderness:
Tenured and Tenure-Track Directors and Teachers in Legal Research and
Writing Programs," submitted to the _Journal of Legal Education_.
 
Keith Rhodes, Coordinator of Composition, Department of English
Northwest Missouri State University, Maryville. MO 63368 | 816-562-1860
writing from home: krhodes@asde.com |
http://www.geocities.com/Athens/Delphi/6568/
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I understand that another paper Sledd wrote in a similar vein,
The Culture of Composition, will be published by JAC.  He read
part of the paper at last year's CCCC.  It seems to cover some
of the same ground as his Nashville paper.
 
Amy
 
Amy Devitt
Director, Freshman-Sophomore English
University of Kansas
 
 
On Tue, 9 Sep 1997, keith rhodes wrote:
 
> First, Kristine Hansen wrote:
>
> >Keith Rhodes,
>
> >Is Sledd's Nashville paper in print somewhere?
>
> Not as far as I know.  He made comments to the effect of planning to submit
> it to some major journal, where it was sure to be refused.  I'd heard that
> some readers were agitating to have some journal publish it, but I don't
> know what ever came of it.  I din't think I saw the title in the
> advertisements for the recent Sledd collection.
>
> Then, Brad Peters wrote:
> >Keith Rhodes wrote:
> >>
>
> >> Hey, Jan Levine, I know you're out there again, and your article on the
> >> relationship between status and the quality of writing instruction in law
> >> schools is one of the best things I've read on this.  What's been happening
> >> on your side of the fence?
>
>
> >Keith,
>
> >Would you mind giving us the full cite for Jan's article?
>
> >                Brad Peters
> >                Cal State Northridge
>
> Actually, I'm not sure if it was published, since I read the submission
> version during my unsuccessful effort to get CCCC96 to program a panel with
> Jan, our sometimes correspondent Maureen Arrigo-Ward, and another legal
> writing professor.  The title of Jan's paper was "Voices in the Wilderness:
> Tenured and Tenure-Track Directors and Teachers in Legal Research and
> Writing Programs," submitted to the _Journal of Legal Education_.
>
> Keith Rhodes, Coordinator of Composition, Department of English
> Northwest Missouri State University, Maryville. MO 63368 | 816-562-1860
> writing from home: krhodes@asde.com |
> http://www.geocities.com/Athens/Delphi/6568/
>
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Who was surveyed?  Republicans or Democrats?
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Louise,
 
In our survey we tried to distinguish between full-time, nontenurable
teachers--called at most but not all stuc
 
 
d (sorry--computer
burp) schools "instructors" or "lecturers"--and part-time,
course-at-a-time, usually hired one term at a time teachers,
people we call "adjunct faculty" here at Wright State.  Since
one thing we've found with this survey is that no matter
what you call something, some school somewhere uses the
term in a way you never anticipated, I'm sure there were
some faulty responses that we've no way of winnowing out.
But I apologize if my local jargon confused.
 
Rich
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We have a position open here which some of you may know good candidates
for--we are hoping for a literature person in this position who could teach
courses cross-listed with English.  Please excuse cross-postings.
 
>Assistant/Associate/Full Professor in Chicano Studies,
>
>Department of Comparative American Cultures
>
>Washington State University, Pullman, WA
>
>The Department of Comparative American Cultures is recruiting for a tenure
>track assistant or associate or full professor position in Chicana/o
>Studies. The department is comprised of interdisciplinary programs in
>Asian/Pacific American Studies, African American Studies, Chicana/o Studies
>and Native American Studies.  The department offers a major in Comparative
>American Cultures with the option of concentrating study in one of the
>component programs, as well as a minor.
>
>Chicana/o Studies provides a broad interdisciplinary study designed to
>present unique qualities of the Chicano cultural experience, bringing the
>student a meaningful, working knowledge through its courses in the social
>sciences and the     humanities.  The program equips graduates from many
>different specialized fields to play more effective roles in the Chicano
>community.  Within this framework, students can augment their professional
>training and activities in business, education, health services, social
>work, law, applied sciences, and community development.
>
>We encourage applications from scholars in Chicana/o Studies, the humanities
>and social sciences.  The appointment may be solely in Comparative American
>Cultures or jointly in Comparative American Cultures and one of the
>humanities or social sciences.  We are especially interested in candidates
>whose teaching and research are connected with applied Chicana/o community
>issues. The successful candidate will teach courses in Chicana/o studies,
>and core courses in CAC as well as other courses in the humanities.
>
>The candidate must have a Ph.D. or equivalent in one of the disciplines in
>the humanities or social sciences or in Chicana/o studies; demonstrated
>research and teaching skills; ability to supervise research  and teach
>undergraduate and graduate students; ongoing record of scholarly
>productivity and clear direction for future research; demonstrated
>involvement in Chicana/o community.
>
>Washington State University is the land-grant university of the State of
>Washington, with an enrollment of 19,000.
>
>The appointment begins on August 16, 1998.  Applications will be accepted
>until the positions are filled. Nominations of candidates will also be
>accepted.  First screening of candidates will take place in November 1,
>1997.  To apply, please send a letter indicating the rank sought, vitae,
>reprints or writing sample of about 30 pages, and three letters of
>recommendations to:
>
>Dr. Yolanda Flores Niemann, Department of Comparative American Cultures
>
>Washington State University, Pullman, Washington  99164-4010
>
>Telephone: 509-335-5123; Fax: 509-335-8338; E-Mail: YNiemann@wsu.edu
>
>Washington State University is an Equal Opportunity/Affirmative Action
>educator and employer.  Members of ethnic minorities, women, Vietnam-era or
>disabled veterans, persons of disability and/or persons age 40 and over are
>encouraged to apply.
>
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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This is a reply to Chris Anson's criticism of English Departments for
using lucrative composition programs to fund their expensive graduate
lit programs and the "cushy lives at the top" of the literature faculty.
"If the composition part of an English/Comp. department generates,
say 60% of all net revenues for the department, then it seems only
logical that 60% of the total funding of that department should accrue
to the cause of composition (in tenured faculty lines, space, supplies,
travel, etc.)."
 
Chris' criticism applies to those English Departments which have
control of their own budgets.  However, so much restructuring of
universities (especially state universities) has been going on recently
that few (if any) English departments have a say in what happens to
the money generated by their composition courses.  Here at Buffalo,
we certainly do not have a say in budgetary matters at all.  In fact,
the Powers That Be say that programs, such as composition, which
use many classrooms must pay for a large share of the operating costs
of the University.  The share is figured according to a formula, which,
according to our Dean, makes us pay far more than the actual cost of
using the classrooms.  So, tuition revenue generated by composition
classes will not go to enhancing the composition program but to
paying for the maintenance costs of programs which use much less
space than we do!  Neither the English Department nor the Dean of
Arts and Letters has any say in what the financial wizards who
determine everything at UB have decided to do with money
generated by composition classes.
 
In addition, some funny things happened as a result of the Adminis-
tration's decision to use SAT verbal scores to place students into
Composition courses.  When we used to test incoming students
ourselves, using our own placement essay exams, we could exempt
about 10% (it varied from year to year) of the students from composition
altogether.  But I showed that those exemptions came from the spectrum
of SAT scores from as low as 250 (yes, 250!) to 800.  The Admin-
istration, then, realizing that they would not be getting the usual number
of exemptions (from second-semester comp or from the entire require-
ment), demanded that the English Dept. "do something about exemptions."
So, over the summer I invented a comp course for students in the mid-
range of SAT scores (50% of whom placed in first-semester and 50%
in second-semester comp on our former placement test).  This is a
special course which I won't go into here except to say that at the end
of it the portfolio reading groups will determine which of the students
in those classes can be exempted from second-semester comp.
 
Even with this course in place, the demand for first-semester comp
was too large for us to handle without extra "adjunct" lines--31 of them.
By my calculations the University is spending $40,000 more than they
would have if they had kept our placement testing program (which they
got rid of because it cost them $14,000).  The English Department is not
exploiting adjuncts (who are indeed our former grad students who have
not yet finished their dissertations or gotten full-time jobs).  The
English
Department has been told what to do all along the line, against our
protests, despite the fact that I proved conclusively that you cannot use
SAT verbal scores for writing placement.
 
At the same time that all this trouble was dumped on the comp
program from the upper administration, the financial wizards determined,
by a formula, of course, that each graduate program had to recruit x-
number of paying graduate students to offset the cost of fellowships.
So our graduate program is glutted and our seminars have 20 to 30
students in them!  Our lit faculty is not happy about the size of their
seminars, nor are the grad students who take them.  Teaching a seminar
with 20-30 students is not my idea of a cushy job.  (My Practicum in
Teaching seminar has 31 students in it.)   But the English Department
has no say in what is happening to our grad program.  Oh, we do:
if we don't recruit and admit x-number of paying graduate students, we
have been told that we will not be allowed to hire new faculty to
replace those who have retired or left.  If we don't replace faculty, then
Ph.D.'s who are on the market don't get jobs.  So, of course, we break
our backs to fill our quota of paying grad students.  I hope that soon we
will make some job-hunting Ph.D.'s happy for our labors.  In this case,
it is the graduate program, not the composition program, which
is bearing the burden of graduate instruction.
 
Chris, your criticism of (diatribe against) English departments made me
very angry.  I agree that composition programs are exploited, but it is
important to target accurately just who the exploiters are and what
interests their exploitation is serving.
 
Mili Clark
Dir/Comp/SUNY/Buffalo/English
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Comp programs are generally exploited, but Mili is right: the exploiters are
different at different institutions. In most institutions, departments do not
have much control over what is done with tuition. The loot goes into the
provost's coffers to be used (along with state allocations in public
institutions) to sustain institutional activities. Thus, when Chris talks
about Comp being used to sustain small graduate seminars in the English
Department, I think he means that the English Department graduate program is
sustained along with other graduate programs by low cost/high enrollment
programs like composition, foreign language, lower division math, etc. I think
we all need to be concerned about the willingness of faculty to sustain
graduate programs on the backs of grad assistants, adjunct faculty, and
non-tenure line faculty. Where universities are looking at enrollment declines
(Mili, is this the case at Buffalo?), this game gets increasingly vicious. In
any case, what Chris is talking about is tenure track facuty enjoying academic
privileged positions at the expense of non-tenure-track faculty. It's not just
an English Department thing. It does tend to be a "thing" in those programs
that do not generate large amounts of outside funding, however. And remember,
James Sledd referred to US as "boss compositionists."
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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David and Mili's points are certainly valid at my institution, where the
situation was very similar to the one that David described. Moreover, at
the university level, the "revenue stream" generated by first-year
writing courses (and other gen ed courses) is not often taken into
account by university administrators--in our case the president and vice
presidents, as distinct from the acadmeic/provost side of the
administration. At the same time that the president is insisting that we
"raise standards" by curtailing/eliminating "remedial" and gen ed
programs, and getting more "full-timne" faculty into the classroom, he is
worried about the severe budget deficits we manage to
create year after year. The fact that the very programs and teachers he
would eliminate defray that deficit hasn't seemed to cross his scanners.
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In light of Mili's response, perhaps some additional background will help to put
my last post into perspective. Let me say that I realize, as David points out,
how no principle can apply to all programs and all departments.  Yes--at places
where money is centrally contolled and allocated, the underdogs can just as
easily be entire English departments (or entire colleges, such as liberal arts),
as composition. My own tenure home is an English department that has suffered
year after year from cutbacks, low (or no) salary increases, and non-replacement
of lost faculty lines. My graduate seminars have been large, too, and as a WPA
my workload with one foot in English and the other in Composition was almost
unbearable.  What I'm responding to is a heightened sense of the "comparative"
funding (and measure of worth) of composition relative to other sorts of
departmental and disciplinary enterprises.  I'm increasingly puzzled why
something so important to higher education is so often used to fund other
initiatives--used by administrations, in Mili's case; used by collegiate units;
and yes, used by English Departments when they work out the details of their own
budgets, based on their curriculums, missions, hiring patterns, etc.
 
When I was Director of Composition here, we had an autonomous budget within our
college.  As a consequence of managing that budget, which averaged about $1
million per academic year in expenses, I was often mindful of our funding levels
relative to the tuition generated by the thousands of students who took our
courses.
 
My interest in this issue was also stimulated by a new approach to funding
proposed at Minnesota, variously called "responsibility center management,"
"zero-base funding," "every tub on its own bottom," or "incentives for managed
growth" (this last being the currently preferred term, whose acronym, "IMG,"
I'll use hereafter).  In this scheme, departments and collegiate units are more
responsible for managing their own expenses and revenues.  Tuition revenues play
a strong role in determining the subsequent funding of departments and
collegiate units.  Units are also accountable for a portion of the indirect
costs of actually running the institution.
 
The discussions of this model were very interesting.  One of its predicted
consequences, for example, was a kind of free-market frenzy to "draw" tuition
dollars into specific collegiate units.  There was a fear that the Institute of
Technology would begin offering first-year comp. courses (taught by inexpensive
part-time and adjunct faculty), so the tuition for those couses would be
credited to I.T., not the College of Liberal Arts.  Liberal Arts faculty, in
turn, figured that CLA might have to start offering basic math courses so that
we could garner the tuition revenues previously credited to I.T.  Large lecture
courses would look very good--lots of income.  Large courses taught by CD-ROM
would look even better.  Distance-learning courses could double, triple,
quadruple tuition revenues without doubling, tripling, or quadrupling the cost
of teaching. (For a more direct look at IMG, see the document about it at the
web site of the U of M's Office of Planning and Analysis:
http://www.opa.pres.umn.edu/rcm.htm).  In fairness to university planners, the
pitfalls of this sort of funding model didn't go unnoticed, and if you look at
the document mentioned above, you'll find some thoughtful reasoning about its
consequences.  At base, though, is the following principle, quoted from that
document:
 
"RCM [Responsibility Center Management] attempts to identify the revenues
associated with each responsibility center (RC) and return those revenues to
that unit while charging each RC,as nearly as possible, with the expenses
(including indirect expenses) associated with its activities. Instead of
disappearing into the central pool, revenue actions are seen as having a
measurable effect on unit budgets." (Ball, et al., "Responsibility Center
Management")
 
 
So as WPA, I naturally became interested in the way that departments spend--and
receive--money.  Through the lens of IMG, composition suddenly looked like a
cash cow.  Our entire curriculum was taught by TAs (hired from different
departments at the University), who received first-rate teacher development to
the great pleasure of their home departments, and were therefore more highly
marketable when they looked for jobs.  As David Schwalm noted in his post of
July 23, this sort of program is a bargain:  small classes where well-trained
teachers get to know and work with their students, low costs, high profit.  The
revenues generated by this program were substantial against its costs.  Even a
conservative estimate (using only resident tuition, which is less than half as
much as non-resident tuition) puts the total gross tuition revenues at somewhere
around $3 million.  Clearly, a unit generating that much revenue, with the
spectre of IMG or some similar model on the horizon, would be very attactive for
another department to subsume--but that's another story I won't reopen (besides,
it usually leads me into the sort of diatribes that Mili rightly castigated me
for.  But Mili, I did pay my dues for those diatribes, you know.)   :-)
 
With all the focus on IMG, we began to realize that the Composition Program had
a strong case when it came to arguing impoverishment:  a revenue-based funding
model might lead to a large increase in annual funding.  We could then use those
funds to increase pay for TAs, hire more tenure-track faculty to strengthen our
teacher-development program, improve working conditions, get phones for
instructors, add to our allocation of professional travel funds for TAs to give
papers at conferences, put new initiatives into place, continue to resist hiring
underpaid non-tenured teachers, and so on.
 
The Sledd-like culmination of my post is a response to the multiple levels of
exploitation to which composition often inures itself. The English department,
where it's often housed, is just the closest of those levels to some of us, and
perhaps for that reason most easily (and sometimes unfairly) criticized.
 
Should we keep discussing these funding issues here, or do people think it's too
charged a topic?
 
Chris
 
 
 
 
 
Chris M. Anson
Morse-Alumni Distinguished Teaching Professor
University of Minnesota
306 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846 (voicemail)
(612) 626-2294 (fax)
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This term, purely to experiment in my fy comp class's first essay
assignment, I decided to try peer review after my comments on the first
public draft.  Usually I build on peer review and like to follow up and
reinforce, but I started to wonder what would happen if I reverse the
order in the way students receive feedback from their class writing
community.  I'm wondering what you might think about how to order peer and
professor feedback...will hochman.
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Will,
I think you'll get very different things from your
students' peer reviews than you've gotten in the past.
Since peer review occurs later in the writing process
and after you've conferenced with students on this essay,
I think their comments will focus on less global concerns than
they might have in the past.  But these kinds of comments are also
important for students to learn to make.
 
I usually move peer review around quite a bit.  For the
last essay my students just turned in, I asked them to
do two cycles of peer review.  The first was on their
invention, and following their workshops, each student
needed to write a composing plan--not an outline, but
a loose plan for how they plan to use their invention
in the development of a draft.  Next they reviewed
the drafts, writing a revising plan (a term I learned
from Janice Lauer) follwing their workshops.  Students'
revising plans map out the revisions they plan to make
in their later stages of composing.
 
Sometimes I also focus peer review on special things
I'm teaching during the process of an assignment.
For example, if I'm focusing in class on generative
rhetoric and sentence combining, then I might have
students do a workshop on complexity of style.
 
Peer review is a great way to focus students' attention
on different aspects of the writing process.
 
Good luck with the experiment.
 
Bruce McComiskey
East Carolina University
enmccomi@ecuvm.cis.ecu.edu
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In response to Chris Anson's question,
 
> Should we keep discussing these funding issues here, or do people think it's
> too
> charged a topic?
 
I vote yes with an "and." (though I myself I have little to contribute).
 
I am especially fascinated by the ways in which budgets reflect the ordering of
communities and/or change the ordering of communities. For instance, in Chris's
last post, he raised not simply budget concerns but concerns about the "unity"
(or presumed unity, or hypothetical unity, or illusory unity) of the
UNI-versity.
 
It strikes me that these budgetary questions that continue to be explored here
point to larger community (the word we use around here) or systemic (the word I
might use if I am feeling particularly neo-Marxian) questions.
 
As one of my nieces might say, "cool stuff." I'd love to read more from my
elders.
 
 
Brad Stull
Director of the Undergraduate Writing Core
 
 
                                     Rivier College
                     A Catholic, Liberal Education for Social Justice
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Thanks Mili and Chris for raising some very important political issues
related to the place of composition in the higher education of the 90s.
Far from being "too politically charged," I think these issues are very
important for us to be aware of.  As Mili says, "some funny things are
happening" all around us in higher ed, and we all have to figure out what
kinds of changes we can embrace, what we can accept (however reluctantly),
and what we must resist.
 
In North Dakota, for instance, we've resisted any kind of standardized
placement procedure for the very reasons that Mili cites:  those
ACT/SAT/CLEP scores  don't do the job.  But it's starting to look now as if
we will have no choice but to come up with some kind of statewide placement
procedure, and I'm not optimistic about anyone's willingness to pay for
locally administered. locally read writing portfolios or multiple-prompt
exams.  So I'm still asking the same question I asked earlier on this list:
If we're forced to use standardized placement testing, how do we set a
more reasonable standard than the disasterously low ACE recommendations?
Are all the norms tied to grades in comp courses?  And if so, what effect
is portfolio grading--where students work their butts off to get those A's
and B's--having on placement scores?
 
 
 
Libby Rankin
Professor of English and
Director, University Writing Program
University of North Dakota
Grand Forks, ND  58202
 
Phone: (701) 777-2769
E-mail: rankin@badlands.nodak.edu
 
 
 
 
Libby Rankin
Professor of English and
Director, University Writing Program
University of North Dakota
Grand Forks, ND  58202
 
Phone: (701) 777-2769
E-mail: rankin@badlands.nodak.edu
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        Reply to:   RE> Sledd papers
 
I have a little more info about Jim Sledd's 4C's papers.  I didn't hear the
one in Washington, but I have a copy of the paper he gave in Milwaukee.  For
some reason, he was stuck on a roundtable focusing on research papers, but he
stuck to his proposed topic and read a paper on the "boss compositionists"
from the left-wing (the essay says he cut out his critique of those on the
right due to the time constraints of the forum).  I didn't see the panel, but
a friend gave me the paper, which Sledd distributed, afterward.  If it is
ethical, I'd be happy to share a copy, althougth the JAC article might make it
unnecessary.  Apparently, his paper in Phoenix this year was a follow-up to
the earlier efforts; unfortunately, my panel ran at the same time so I missed
his presentation this year as well.  For the record, I thought the Milwaukee
paper was kind of unfair to publishing scholars who also happen to be WPAs.
 
Gordon Grant
Baylor University
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>This term, purely to experiment in my fy comp class's first essay
>assignment, I decided to try peer review after my comments on the first
>public draft.  Usually I build on peer review and like to follow up and
>reinforce, but I started to wonder what would happen if I reverse the
>order in the way students receive feedback from their class writing
>community.  I'm wondering what you might think about how to order peer and
>professor feedback...will hochman.
 
Will,
 
I think this is an excellent question, and I'd be curious to know the
results of your differing order. Perhaps students might view their peers'
comments with less authority once you had already given yours, though this
might not be true. It would certainly be interesting to see if any of the
students' comments mirrored your own (assuming other students did not see
your responses to individuals), or whether yours differed substantially (as
they did in Newkirk's 1984 study).
 
One reason that most instructors use the peer=>teacher order probably has
to do with wanting to form some type of group cohesion among respondents
independent of the teacher's authority. By giving your comments first, you
might disrupt this process, though at the same time you might be providing
a useful model for response comments. This is a basic tension that runs
throughout the peer review literature -- students controlling their own
response groups vs. teachers monitoring response comments to ensure on-task
behavior.
 
I suspect your results would also depend on whether you were using a
portfolio system or more traditional forms of grading, especially whether
you graded the particular draft on which you also commented.
 
What were your impressions of how the reverse ordering went?
 
-- Lee
 
Lee Honeycutt (honeyl@rpi.edu)
Doctoral Candidate in Communication & Rhetoric
Rensselaer Polytechnic Institute
Troy, New York 12180-3590
http://www.rpi.edu/~honeyl/
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I receive WPA-L in digest format, hence the apparently redundant postings
yesterday from me, Steve, and Keith.
 
If any of you would like to see those articles -- mine or Maureen's --
please let me know.  I can send you compressed files by E-Mail attachments.
 If you have a zip utility, I will send the compressed WordPerfect files.
If you don't have a zip utility, I can send a self-extracting zip archive
(all you need to do is double click on the file icon).  WordPerfect is the
standard in most law schools, but you could read the files in Word or
another word processing program.  Finally, if anyone wants an overview of
what legal writing program directors do (and the similar problems we face)
I can send you a hard copy of the proceedings of a 1995 conference we held
in San Diego (which resulted in our equivalent of C-WPA being formed).
 
 
Jan M. Levine
Associate Professor
Director, Legal Research & Writing Program
Temple University School of Law
1719 N. Broad St.
Philadelphia, PA 19122
e-mail: <levine@thunder.ocis.temple.edu>
tele:   (215) 204-8890
fax:    (215) 204-1185
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A slight wrinkle I'm trying this term with peer review groups:  they're
getting written comments on their drafts from me, as always, but in the same
class session when they conduct peer workshops.  I give my evaluation to them
at the end of class, after they've workshopped.  Then there is time for
questions and further discussion.
 
The peer groups can be highly focused, accordingly; I give them very limited
and specific tasks to work on, with my own commentary aiming at the Big
Picture.  They walk out of the class with two kinds of suggestions, then, to
use as springboards for revision.
 
I haven't yet tried the experiment of *following* instructor comments with
peer review, but I'm intrigued.   I'd like to hear more about this.
 
 
David Graham
Ripon College
grahamd@mac.ripon.edu
_______________________________________________________________________________
 
 
Will,
 
I think this is an excellent question, and I'd be curious to know the
results of your differing order. Perhaps students might view their peers'
comments with less authority once you had already given yours, though this
might not be true. It would certainly be interesting to see if any of the
students' comments mirrored your own (assuming other students did not see
your responses to individuals), or whether yours differed substantially (as
they did in Newkirk's 1984 study).
 
One reason that most instructors use the peer=>teacher order probably has
to do with wanting to form some type of group cohesion among respondents
independent of the teacher's authority. By giving your comments first, you
might disrupt this process, though at the same time you might be providing
a useful model for response comments. This is a basic tension that runs
throughout the peer review literature -- students controlling their own
response groups vs. teachers monitoring response comments to ensure on-task
behavior.
 
I suspect your results would also depend on whether you were using a
portfolio system or more traditional forms of grading, especially whether
you graded the particular draft on which you also commented.
 
What were your impressions of how the reverse ordering went?
 
-- Lee
 
Lee Honeycutt (honeyl@rpi.edu)
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>Should we keep discussing these funding issues here, or do people think
>it's too
>charged a topic?
>
>Chris
 
We should keep it up, Chris.  Your program was absorbed into the English
Dept at Minnesota, in part because it was a cash cow.  The English
Composition Board at Michigan suffered a similar fate, in part for the same
reason:  A large, far more powerful dept. conducts a resource grab when the
institution installs some version of enrollment-based funding (ours was
called Value-Centered Management, or VCM, and it caused all the problems
you anticipate, including the founding of a composition program in the
Engineering College, so that their students would not have to spend their
dollars in the College of Literature, Science, and the Arts).
 
VCM, IMG, whatever the acronym, amounts to a death knell for any
free-standing composition program that does not have actual departmental
status and enough senior faculty with enough political clout to defend its
independence.  ECB had no senior faculty, of course, since it was not a
tenure-granting unit.  Your program had you, but as you point out, it was
almost entirely staffed with TAs.  IMHO, under enrollment-based funding, no
single faculty member, however respected and/or powerful, can save a
free-standing unit if a large and powerful dept wants to take it over.
 
These issues are important because they affect us all, and because they are
the context within which we must define who we are and what we do.
Bill
 
Bill Condon, Director                   English Department, Avery 202
WSU Writing Programs               Washington State University
Phone: (509) 335-2268           Pullman, WA 99164-5046
FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
                http://www.wsu.edu:8080/~bcondon/
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The funding situation at Minnesota is extraordinary, and though it may be
the next wave, it is unlike anything most of us have experienced, I
suspect.  How many of us have seen enrollments go up while budgets
remained constant or even went down slightly?  Here at the U of A, we are
currently down about 600 students in our entering class from two years
ago, though up 400 from last year.  About six years ago, our class sizes
went up twenty-five percent because of a surge in enrollments and no
commensurable increase in funding.  We are supposed to be a formula funded
state, but the formula was not invoked when enrollments went up, only when
we went down.
 
In such a funding situation, comp programs look like budget drains
because they cost so much to run and often have large unexpected costs
when more students show up. In our institution, whenever anyone suggests
in discussions with administrators that funding should follow student
credit hours, people's eyes glaze over because they know the conversation
is veering from the actual to the ideal.
 
Does the situation at Minnesota offer a sign of coming trends?  If so, do
these trends reinforce the argument that Chris seems to be making
implicitly: comp programs need to be budgetarily autonomous so that they
can reap what they sow?  As someone who is broadly interested in the
health of what we used to call the humanities before liberal education was
reduced to gen ed, I am concerned that such questions not be isolated from
broader conceptions of the educational project.  Aggies and techies may be
encouraged to create comp programs in their basements if comp is defined
as a skills unit, and there are a lot of institutional trends working to
define us in that way.  Doesn't our identification with the humanities
help us to argue for a more historically aware and culturally
self-reflective approach to the teaching of literacy, and doesn't this
approach help to strengthen our institutional viability in a general way,
while creating obvious challenges in coming to terms with lit folks in our
own corner of the institution?
 
 
 ----------------------
Thomas P Miller
tpm@U.Arizona.EDU
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>
> >Should we keep discussing these funding issues here, or do people think
> >it's too
> >charged a topic?
> >
> >Chris
>
> We should keep it up, Chris.
 
I second this  -- frankly, I need to know about it to see where my
university fits in, or probably, doesn't fit in...
_________________________________________________________________________
Susan L. Taylor                         University of Nevada Las Vegas
Director of Composition                 4505 Maryland Parkway
Phone: (702) 895-4186                   PO Box 455018
Fax: (702) 895-4801                     LV, NV 89154-5011
 
        "When I dare to be powerful -- to use my strength in the service
         of my vision, then it becomes less and less important, whether
         I am afraid."  --- Audre Lorde
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Here are my recommendations for Libby and others faced with bad options in
placement testing.
        1.  Distinguish placement testing from equivalency testing (such
as Advanced Placement or CLEP).  Never use the same test for both
purposes.  Placement testing asks if students are ready for a curriculum;
equivalency testing asks if students have successfully completed a
curriculum.  Unless these are different tests you are saying that your
curriculum is not worth anything.
        2.  If you must accept Advanced Placement (not that bad a
program), try for a credit score of 4 rather than 3.  If you must accept
CLEP, insist on the Subject Exams rather than the General Exams, and try
for the Freshman English subject test WITH essay.  The Analysis and
Interpretation of Literature subject exam with essay is also an acceptable
option for intro to lit classes.
        3.  Resist as much as possible using aptitude tests like the ACT
and SAT for course placement; when people say they already have the test
scores and might as well use them, point out that you also have parent
income level, a rather more accurate placement figure.
        4.  If you MUST use aptitude test scores for placement, try to use
only the extremes, say, top ten percent for regular comp and bottom ten
percent for remedial comp.  That way you minimize the misplacements caused
by an invalid test.  Then give a writing test the first day of class and
move those likely to fail the course down to a course they can pass.
Better still, place most students in remedial and move a bunch of them UP
to regular comp after the writing test. Also, you can readily develop
local norms for those tests; ETS used to help campuses do that and may
still.
        5.  Don't give up.  Keep fighting for a locally run writing test
or portfolio program (such as Smith details in Williamson and Huot).
Point out that instructional time is the most expensive item in the budget
and accurate placement is economical because it saves instructional time.
        6.  Rather than use a destructive placement program, drop
placement altogether, as Peter Elbow argues. I think he is wrong, if you
can have a decent placement procedure and a professional
remedial/developmental program.  But he is surely right if neither of
those conditions apply.
                                                --Ed White
 
On Wed, 10 Sep 1997, Libby Rankin wrote:
 
> Thanks Mili and Chris for raising some very important political issues
> related to the place of composition in the higher education of the 90s.
> Far from being "too politically charged," I think these issues are very
> important for us to be aware of.  As Mili says, "some funny things are
> happening" all around us in higher ed, and we all have to figure out what
> kinds of changes we can embrace, what we can accept (however reluctantly),
> and what we must resist.
>
> In North Dakota, for instance, we've resisted any kind of standardized
> placement procedure for the very reasons that Mili cites:  those
> ACT/SAT/CLEP scores  don't do the job.  But it's starting to look now as if
> we will have no choice but to come up with some kind of statewide placement
> procedure, and I'm not optimistic about anyone's willingness to pay for
> locally administered. locally read writing portfolios or multiple-prompt
> exams.  So I'm still asking the same question I asked earlier on this list:
> If we're forced to use standardized placement testing, how do we set a
> more reasonable standard than the disasterously low ACE recommendations?
> Are all the norms tied to grades in comp courses?  And if so, what effect
> is portfolio grading--where students work their butts off to get those A's
> and B's--having on placement scores?
>
>
>
> Libby Rankin
> Professor of English and
> Director, University Writing Program
> University of North Dakota
> Grand Forks, ND  58202
>
> Phone: (701) 777-2769
> E-mail: rankin@badlands.nodak.edu
>
>
>
>
> Libby Rankin
> Professor of English and
> Director, University Writing Program
> University of North Dakota
> Grand Forks, ND  58202
>
> Phone: (701) 777-2769
> E-mail: rankin@badlands.nodak.edu
>
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>Doesn't our identification with the humanities
>help us to argue for a more historically aware and culturally
>self-reflective approach to the teaching of literacy, and doesn't this
>approach help to strengthen our institutional viability in a general way,
>while creating obvious challenges in coming to terms with lit folks in our
>own corner of the institution?
>
>
> ----------------------
>Thomas P Miller
 
I certainly want to think so, and want it to be so in my classes, and I
have repeatedly made this case.  But I've seen, in several institutions,
writing get tossed to the technological wolves when the "traditional
humanities" are threatened with reductions in budgets, credit hours, gen ed
requirements, etc.
 
 
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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This post by Tom seems to me to contain the essence of what will let comp
survive under tough conditions.  --Ed White
 
On Wed, 10 Sep 1997, Thomas P Miller wrote:
 
> The funding situation at Minnesota is extraordinary, and though it may be
> the next wave, it is unlike anything most of us have experienced, I
> suspect.  How many of us have seen enrollments go up while budgets
> remained constant or even went down slightly?  Here at the U of A, we are
> currently down about 600 students in our entering class from two years
> ago, though up 400 from last year.  About six years ago, our class sizes
> went up twenty-five percent because of a surge in enrollments and no
> commensurable increase in funding.  We are supposed to be a formula funded
> state, but the formula was not invoked when enrollments went up, only when
> we went down.
>
> In such a funding situation, comp programs look like budget drains
> because they cost so much to run and often have large unexpected costs
> when more students show up. In our institution, whenever anyone suggests
> in discussions with administrators that funding should follow student
> credit hours, people's eyes glaze over because they know the conversation
> is veering from the actual to the ideal.
>
> Does the situation at Minnesota offer a sign of coming trends?  If so, do
> these trends reinforce the argument that Chris seems to be making
> implicitly: comp programs need to be budgetarily autonomous so that they
> can reap what they sow?  As someone who is broadly interested in the
> health of what we used to call the humanities before liberal education was
> reduced to gen ed, I am concerned that such questions not be isolated from
> broader conceptions of the educational project.  Aggies and techies may be
> encouraged to create comp programs in their basements if comp is defined
> as a skills unit, and there are a lot of institutional trends working to
> define us in that way.  Doesn't our identification with the humanities
> help us to argue for a more historically aware and culturally
> self-reflective approach to the teaching of literacy, and doesn't this
> approach help to strengthen our institutional viability in a general way,
> while creating obvious challenges in coming to terms with lit folks in our
> own corner of the institution?
>
>
>  ----------------------
> Thomas P Miller
> tpm@U.Arizona.EDU
>
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A query about transfer credit.
 
Rivier College has a long-standing policy of requiring transfer students to
submit a writing sample, essentially to determine if the composition credits
they are transferring are valid, acceptable, etc. For instance, is student X is
attempting to transfer in a course roughly equivalent to our College
Composition, student X has to submit a sample, even if student X received an A
from Ed White.
 
There are two problems with this system, so far as I can tell:
 
1. it doesn't trust other accredited schools.
2. the instrument we use is no different that the placement instrument for our
entering students (by that I mean those students who have taken no college
writing courses).
 
My mission this year is to change all this.
 
This rough idea emerged from a discussion from an assistant dean, today (who is
responsible for our evening students: non-traditional etc.):
 
1. accept any credits earned that are not more than five years old (the GRE
rule).
 
2. require samples from students whose credits are more than five years old.
This could take one of two forms:
 
     a. the placement tool used to place students in our College Composition
(the first of two courses). This would imply that any credit over five years old
is essentially null and void, though it would be accepted for elective credit.
 
     b. develop an instrument that would actually assess post-College
Composition of post-Literature and Writing (our second level course) abilities.
This, no doubt, would be administratively taxing and intellectually problematic
(the BIG QUESTION, of course: what are post-class competencies, how does one
adequately measure them ,etc.).
 
 
I seek your advice. Our current system has to change, in whatever way.
 
Thanks.
 
Brad Stull
Director of the Undergraduate Writing Core
 
 
                                     Rivier College
                     A Catholic, Liberal Education for Social Justice
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lee, I'm using a portfolio system and after my post started to rethink my
experiment.  I know enough about authority and hierarchies (thanks to
foucault and living in a time when men listen to feminist ideas) to
question my own reverse ordering...in fact, I decided that I would respond
via letter to my fy comp students' first draft and distribute the letter
after a class of peer review on thurs to make the comments more
synchronous...and to build a sense of community that is not focussed on my
comments but able to listen to them and others as well.  I'm sorry to
chicken out of my experiment, but the more I thought about it, the more I
realized my comments, though instructive, could also make students ignore
each other...will
 
On Wed, 10 Sep 1997, Lee Honeycutt wrote:
 
> >This term, purely to experiment in my fy comp class's first essay
> >assignment, I decided to try peer review after my comments on the first
> >public draft.  Usually I build on peer review and like to follow up and
> >reinforce, but I started to wonder what would happen if I reverse the
> >order in the way students receive feedback from their class writing
> >community.  I'm wondering what you might think about how to order peer and
> >professor feedback...will hochman.
>
> Will,
>
> I think this is an excellent question, and I'd be curious to know the
> results of your differing order. Perhaps students might view their peers'
> comments with less authority once you had already given yours, though this
> might not be true. It would certainly be interesting to see if any of the
> students' comments mirrored your own (assuming other students did not see
> your responses to individuals), or whether yours differed substantially (as
> they did in Newkirk's 1984 study).
>
> One reason that most instructors use the peer=>teacher order probably has
> to do with wanting to form some type of group cohesion among respondents
> independent of the teacher's authority. By giving your comments first, you
> might disrupt this process, though at the same time you might be providing
> a useful model for response comments. This is a basic tension that runs
> throughout the peer review literature -- students controlling their own
> response groups vs. teachers monitoring response comments to ensure on-task
> behavior.
>
> I suspect your results would also depend on whether you were using a
> portfolio system or more traditional forms of grading, especially whether
> you graded the particular draft on which you also commented.
>
> What were your impressions of how the reverse ordering went?
>
> -- Lee
>
> Lee Honeycutt (honeyl@rpi.edu)
> Doctoral Candidate in Communication & Rhetoric
> Rensselaer Polytechnic Institute
> Troy, New York 12180-3590
> http://www.rpi.edu/~honeyl/
>
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WE had this policy at a previous institution I worked for, because we did
NOT trust all other accredited schools to have programs that mapped onto
ours.  By asking  for either a set of papers or an impromptu writing sample
(and If I had to do it over again, it would be more like a portfolio) we
were able to ensure that students had taken a course that was roughly
equivalent to ours, i.e. that taught them to take at least a few steps
beyond the 5-paragraph essay.
 
 
At 02:08 PM 9/10/97 EDT, you wrote:
>A query about transfer credit.
>
>Rivier College has a long-standing policy of requiring transfer students to
>submit a writing sample, essentially to determine if the composition credits
>they are transferring are valid, acceptable, etc. For instance, is student
X is
>attempting to transfer in a course roughly equivalent to our College
>Composition, student X has to submit a sample, even if student X received
an A
>from Ed White.
>
>There are two problems with this system, so far as I can tell:
>
>1. it doesn't trust other accredited schools.
>2. the instrument we use is no different that the placement instrument for
our
>entering students (by that I mean those students who have taken no college
>writing courses).
>
>My mission this year is to change all this.
>
>This rough idea emerged from a discussion from an assistant dean, today
(who is
>responsible for our evening students: non-traditional etc.):
>
>1. accept any credits earned that are not more than five years old (the GRE
>rule).
>
>2. require samples from students whose credits are more than five years old.
>This could take one of two forms:
>
>     a. the placement tool used to place students in our College Composition
>(the first of two courses). This would imply that any credit over five
years old
>is essentially null and void, though it would be accepted for elective
credit.
>
>     b. develop an instrument that would actually assess post-College
>Composition of post-Literature and Writing (our second level course)
abilities.
>This, no doubt, would be administratively taxing and intellectually
problematic
>(the BIG QUESTION, of course: what are post-class competencies, how does one
>adequately measure them ,etc.).
>
>
>I seek your advice. Our current system has to change, in whatever way.
>
>Thanks.
>
>Brad Stull
>Director of the Undergraduate Writing Core
>
>
>                                     Rivier College
>                     A Catholic, Liberal Education for Social Justice
>
>
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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Regarding evaluation of transfer credit: does anyone want to comment on
TIME?  How do you manage the time it takes to evaluate a writing portfolio
or even a single writing sample for every transfer student?  How do you
manage the timeng--with students coming in possibly anytime during the
year, often within a couple of days of when they have to decide if they
need to register for a course or drop a course in which they're already
enrolled?
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I want to know the same thing Shirley does about who does the evaluating
and how much time does it take.  In reference to Ed's advice about
placement, I see real problems with the first day writing sample
scenario. What if a student complains -- loud and long, lawyers and all
that jazz -- about not being moved up into a 101 course or vice-versa
(being moved down from 101 to a developmental course?)  I think the
dangers of this type of placement far outweigh the ACT/SAT placement.
Frankly, I think one-shot writing tests are not accurate measures  of
writing either...I've seen this move-em-up, move-em-down idea in
practice.  It is dangerous and arbitrary. Just as arbitrary as ACT/SAT
procedures.  Portfolio is the only way to go ---BUT, the dilemma of time
and money is a huge concern.  Ideas?
_________________________________________________________________________
Susan L. Taylor                         University of Nevada Las Vegas
Director of Composition                 4505 Maryland Parkway
Phone: (702) 895-4186                   PO Box 455018
Fax: (702) 895-4801                     LV, NV 89154-5011
 
        "When I dare to be powerful -- to use my strength in the service
         of my vision, then it becomes less and less important, whether
         I am afraid."  --- Audre Lorde
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Now THIS is outrageous:
 
>student X has to submit a sample, even if student X received an A
>from Ed White.
 
If I were that students, I'd sue.  If I were Ed White, I'd sue!  ;-)
>
>There are two problems with this system, so far as I can tell:
>
>1. it doesn't trust other accredited schools.
 
Yeah, but that's OK.  It's a lot harder to get permission NOT to trust
other schools' comp courses.  I'd be happy to have the luxury.
 
>2. the instrument we use is no different that the placement instrument for our
>entering students (by that I mean those students who have taken no college
>writing courses).
 
HERE's your problem, Brad, and to me the solution is too simple.  Change
the sample.  Have them bring in some papers from their comp. course.
Reading is quick, since all you're doing, for the most part, is seeing
whether the tasks match what you have your students do.  If they do, and
the student received a high grade (A or B), then you're home free.  Grant
the transfer credit.  If the student wants to transfer a C or lower, or if
the tasks don't match up, then you could use your placement sample to see
which of your courses (if any) the students ought to take OR develop an
equivalency test to discover whether the students have indeed accomplished
the aims of your course.
 
Looking at the samples students present would cut down on the amount of
testing you currently do, and you'd quickly gain a sense of which feeder
schools actually offer "your" course, so the job would become easier as
time passes.  I suspect you'd test relatively few students after the first
couple of years, but the consensus-building you could accomplish in
developing the test would be a real boon for your program.
Good luck!
Bill
 
Bill Condon
Director, WSU Writing Programs
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Shirley,
 
As a grad student at the U of Arizona (and Tom can provide, I'm sure, more
info about this) I worked as a grad assistant to the director of comp.
Evaluating transfer credit was one of my primary duties.  One other grad
student and I both worked 1/4 time as a part of our assistantship; we were
open year-round and were able to turn around decisisions on portfolios in
24 hours.
 
Julia
 
At 02:01 PM 9/10/97 -0500, you wrote:
>Regarding evaluation of transfer credit: does anyone want to comment on
>TIME?  How do you manage the time it takes to evaluate a writing portfolio
>or even a single writing sample for every transfer student?  How do you
>manage the timeng--with students coming in possibly anytime during the
>year, often within a couple of days of when they have to decide if they
>need to register for a course or drop a course in which they're already
>enrolled?
>
******************************
Julia Ferganchick-Neufang
Department of Rhetoric and Writing
University of Arkansas at Little Rock
2801 S. University Ave.
Little Rock, AR  72204
 
501-569-3316
jfneufang@ualr.edu
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Libby:
What kind of financial support do you have for the placement of students.  At
U of L we are in the fourth year of a pilot project that uses state-mandated
high school portfolios.  We adapted the method William L. Smith developed at
Pitt and have found that we average two portfolios per reader per hour.  Most
portfolios are not read twice, and there is no training time needed, so using
portfolios for placement becomes a much more affordable enterprise.
                                                                  Brian
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The transfer credit thing is a political mine field in large public systems
that includes a lot of transferring here and there--between and among
universities, between and among universities and community colleges, etc. I'd
like to say that we should develop a transfer policy that ensures that all
transfer students meet or have met requirements as rigorous as those of the
receiving institution. But there are some serious tradeoffs. 1) How sure are
we that all of our own students meet our own rigorous requirements? 2) How
ready are we to substitute performance on a marginally reliable placement
instrument for an earned grade in a college level course from an accredited
institution? 3) Are we going to have articulation agreements with one set of
institutions and require tests, samples, or portfolios from another? 4) If a
student has completed a comp program at another institution, will the extent
to which taking one or more of our comp courses improves the quality of the
student's education outweigh the additional complexity and cost that
testing/review will add to the transfer process? (dandy sentence) 5) Are we
prepared to explain to a student that we are accepting 60 hours in transfer
but only 20 will count toward the degree (English isn't the only department
that is fussy)? This is the scum-bag administrator speaking, and this is a
possible scum-bag solution. You have a comp requirement for "native" students,
and you have a comp requirement for ALL transfer students (Penn State does or
did this, I think). At big schools, we can spend a lot of time, money, and
energy making subtle distinctions of little or no educational significance.
Like it or not, many of our universities are going to be (now and forever)
receivers of large numbers of transfer students. Someone else is going to
provide a substantial portion of the education, and we will be in deep doo doo
if we keep thinking that we can require transfer students to retake
everything from us. I'd rather put my money, time, and energy into improving
the quality of what we do with those students.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Yes, but . . . porfolios were only used for out of state upper division
transfer students who wanted to appeal our assessments.  We ask for
catalogue descriptions of courses we have not seen and are locked into
articulation agreements with all Arizona colleges.  In other words, the
majority of transfer assessments are routine, and the majority of the
nonroutine involve another routine, and we only use portfolios for the
exceptions to both of these routines (for example, a student with one or
none comp courses from a liberal arts college where such requirements
differed dramatically who just transferred, and about to graduate).
 
Thomas Miller
 
 
On Wed, 10 Sep 1997, Julia K. Ferganchick-Neufang wrote:
 
> Shirley,
>
> As a grad student at the U of Arizona (and Tom can provide, I'm sure, more
> info about this) I worked as a grad assistant to the director of comp.
> Evaluating transfer credit was one of my primary duties.  One other grad
> student and I both worked 1/4 time as a part of our assistantship; we were
> open year-round and were able to turn around decisisions on portfolios in
> 24 hours.
>
> Julia
>
> At 02:01 PM 9/10/97 -0500, you wrote:
> >Regarding evaluation of transfer credit: does anyone want to comment on
> >TIME?  How do you manage the time it takes to evaluate a writing portfolio
> >or even a single writing sample for every transfer student?  How do you
> >manage the timeng--with students coming in possibly anytime during the
> >year, often within a couple of days of when they have to decide if they
> >need to register for a course or drop a course in which they're already
> >enrolled?
> >
> ******************************
> Julia Ferganchick-Neufang
> Department of Rhetoric and Writing
> University of Arkansas at Little Rock
> 2801 S. University Ave.
> Little Rock, AR  72204
>
> 501-569-3316
> jfneufang@ualr.edu
>
 
----------------------
Thomas P Miller
tpm@U.Arizona.EDU
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Ed White wrote:
 
>give a writing test the first day of class and
>move those likely to fail the course down to a course they can pass.
 
One of the problems I've encountered in placing students has to do with
quality of instruction. I know that certain students would be able to pass
the course if they were given appropriate instruction. I'm also sure that
given certain instructors these same students would fail. The instructors
that these students eventually get are determined by a number of
circumstances such as schedules and so on. To me, the obvious solution is
to get rid of incompetent instructors but I don't do the hiring. How would
you place these students? Would you place them where they belong (and risk
failure because of inadequate instruction) or the level below (non-credit)
where they're more likely to pass?
 
Roni Keane
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Tom Miller wrote:
 
do
> these trends reinforce the argument that Chris seems to be making
> implicitly: comp programs need to be budgetarily autonomous so that they
> can reap what they sow?
 
Actually, Tom, I've been suspicious of the RCM approach to funding, as I thought
my post explicitly suggested, partly because of the "market" approach to
teaching that it could encourage: cheap labor, large classes taught with minimal
work (and cost), and the creation of splinter writing programs in units that
just want the revenue (as Bill Condon suggested).  I'm not sure whether
composition should be budgetarily autonomous; you can have a terrible,
exploitative, substandard comp. program with an autonomous budget, just as you
can have a first-rate program whose funding is doled out by a parent unit.  What
I do know is that it's time we think seriously about why most composition
programs are funded below many other curricular and disciplinary enterprises in
higher education--in personnel, among other things. The figures about who
teaching composition tell at least part of this story, nationally.
 
I don't think RCM necessarily favors the autonomy of composition and/or its
isolation from the intellectual work of the humanities. It does, however, give
more responsibility to the place where it's managed for deciding on priorities.
Those priorities can go both ways.  Imagine that RCM ended up pumping money back
into an English department that had budgetary control of composition.  Well,
fine.  That department might then decide what its priorities should be: more
travel for tenured faculty?  New computers? An endowed professor in generative
phonology?  Rented paintings for the office walls? Parties? Visiting scholars? A
lecture series? None of these things (except the paintings) might meet with my
resistance.  But what if the additional funding did little or nothing to improve
composition, in proportion to ITS contributions?
 
So:  wherever composition is "located" is not really the issue (except that I
agree its intellectual isolation from other areas of the humanities is not
healthy); the issue is whether it is supported equitably, in proportion to its
contributions to the institution.
 
Chris
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Chris M. Anson
Morse-Alumni Distinguished Teaching Professor
University of Minnesota
306 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846 (voicemail)
(612) 626-2294 (fax)
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We have done a portfolio project in our upper-division writing program two
years running, using pfs containing two different essays, with revision,
and a reflective letter.  Rudimentary, to be sure, but very useful and
popular with students.  We have been able to score at an average pace of 8
scores per hour per reader, on a 6-point scale using a holistic scoring
guide.  That may be a new record for speed.  Oh, and Brian, did I miss the
'97 issue of Assessing Writing, or isn't it out yet?  --Ed White
 
On Wed, 10 Sep 1997, Brian A. Huot wrote:
 
> Libby:
> What kind of financial support do you have for the placement of students.  At
> U of L we are in the fourth year of a pilot project that uses state-mandated
> high school portfolios.  We adapted the method William L. Smith developed at
> Pitt and have found that we average two portfolios per reader per hour.  Most
> portfolios are not read twice, and there is no training time needed, so using
> portfolios for placement becomes a much more affordable enterprise.
>                                                                   Brian
>
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Roni makes a good point.  Remember, I was listing recommendations among
admittedly bad choices and I said it would be better NOT to use placement
if the test or the curriculum (I guess I should add the teaching) were not
up to snuff.  --Ed White
 
On Wed, 10 Sep 1997, Roni Keane wrote:
 
> Ed White wrote:
>
> >give a writing test the first day of class and
> >move those likely to fail the course down to a course they can pass.
>
> One of the problems I've encountered in placing students has to do with
> quality of instruction. I know that certain students would be able to pass
> the course if they were given appropriate instruction. I'm also sure that
> given certain instructors these same students would fail. The instructors
> that these students eventually get are determined by a number of
> circumstances such as schedules and so on. To me, the obvious solution is
> to get rid of incompetent instructors but I don't do the hiring. How would
> you place these students? Would you place them where they belong (and risk
> failure because of inadequate instruction) or the level below (non-credit)
> where they're more likely to pass?
>
> Roni Keane
>
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On Wed, 10 Sep 1997, Bill Condon wrote:
 
> Now THIS is outrageous:
>
> >student X has to submit a sample, even if student X received an A
> >from Ed White.
>
> If I were that students, I'd sue.  If I were Ed White, I'd sue!  ;-)
> >
Damn right.  I give few enough As that they better be believed.  Anyway, I
agree with David: not worth the hassle.  We've got enough to do. --Ed White
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To build on Chris Anson's post, here is the recent experience of our
institution (Research I Carnegie classification) with a version of Value
Centered Management--here called Enrollment Based Budgeting and based on a
formula which involved specific dollar amounts per FTE.  The idea was to
get the colleges to  recruit for thier own majors, since our enrollments
have been steady or dipping slightly and the administration wanted them to
grow.
 
Each College was given a target enrollment to meet;  if that was not met,
then the formula took away money from the permanent budget according to how
many students you were down.  If you were over target, your pb was added to
accordingly.  Problem:  the targets were set during historic high
enrollments in the College of Liberal Arts.  The CLA also received a lower
FTE tag price than other colleges ($1500 per FTE) because the thinking was
that we didn't require all those expensive labs they needed in science and
ag. and vet. med.
 
You can predict what happened next.  The colleges began competing with each
other for students.  Example:  the College of Business lowered the GPA
necessary to certify as a business major, did away with the extra required
writing course (ours, as it happens) in the major, and changed the required
major so that the social studies breadth requirement was narrowed to one
choice--econ. classes, which were in the CB.  Result:  Business is fat, and
the CLA is a cool million in the red as we speak.  Another result:
interdisciplinary programs are struggling, since no one wants to cross-list
courses and lose enrollments.
 
I hasten to point out that this is merely one version of the VCM idea, and
different from the version Minnesota describes in the URL Chris gave us.
But it shows what can happen in extreme cases when administrators decide
dollars should follow enrollments.
 
End result:  we have a new Provost.
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
Tel. (509)335-2581
Fax  (509)335-2582
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Some law schools require transfer students to take the Legal Research
and Writing course, unless permission to waive the requirement is sought
and granted.  In general the law schools which have that requirement
will waive it only when they know the program at the school from which
the student is transfering has as good or better LRW Program.  This is
generally judged two ways - review the program description (credits,
number and kind of writings, class size, graded or pass/fail, etc.) & by
personal knowledge of the director of the other program.
 
But most law schools do not have good LRW programs and pay no attention
to this matter for transfer students.
 
Most law schools even with good programs just "don't go there" because
it is not worth it or, what is more often the case, no one has brought
the issue to anyone's attention.
 
Cheers,
Steve Jamar
 
--
Steven D. Jamar
Professor of Law
Director, Legal Research & Writing Program
Howard University School of Law
2900 Van Ness Street N.W.
Washington, D.C.  20008
 
President, Legal Writing Institute
 
vox:  202-806-8017              fax:  202-806-8428
email:  sjamar@law.howard.edu
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Charged or not, funding is a subject that desperately needs airing. As a
graduate student, I had to ferret out much budget information; as
a brand new assistant professor, I am having to negotiate fairly
unfamiliar territory. Educate! Educate! Even if there are
disagreements about where the facts lie.
 
Virginia Anderson
Indiana University Southeast
 
_______________________ Reply Separator _______________________
 
Subject: Re: Composition Funding
Author:  Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU> at SMTP-Gateway
Date:    9/10/97 10:44 AM
 
In light of Mili's response, perhaps some additional background will help to put
my last post into perspective. Let me say that I realize, as David points out,
how no principle can apply to all programs and all departments.  Yes--at places
where money is centrally contolled and allocated, the underdogs can just as
easily be entire English departments (or entire colleges, such as liberal arts),
as composition. My own tenure home is an English department that has suffered
year after year from cutbacks, low (or no) salary increases, and non-replacement
of lost faculty lines. My graduate seminars have been large, too, and as a WPA
my workload with one foot in English and the other in Composition was almost
unbearable.  What I'm responding to is a heightened sense of the "comparative"
funding (and measure of worth) of composition relative to other sorts of
departmental and disciplinary enterprises.  I'm increasingly puzzled why
something so important to higher education is so often used to fund other
initiatives--used by administrations, in Mili's case; used by collegiate units;
and yes, used by English Departments when they work out the details of their own
budgets, based on their curriculums, missions, hiring patterns, etc.
 
When I was Director of Composition here, we had an autonomous budget within our
college.  As a consequence of managing that budget, which averaged about $1
million per academic year in expenses, I was often mindful of our funding levels
relative to the tuition generated by the thousands of students who took our
courses.
 
My interest in this issue was also stimulated by a new approach to funding
proposed at Minnesota, variously called "responsibility center management,"
"zero-base funding," "every tub on its own bottom," or "incentives for managed
growth" (this last being the currently preferred term, whose acronym, "IMG,"
I'll use hereafter).  In this scheme, departments and collegiate units are more
responsible for managing their own expenses and revenues.  Tuition revenues play
a strong role in determining the subsequent funding of departments and
collegiate units.  Units are also accountable for a portion of the indirect
costs of actually running the institution.
 
The discussions of this model were very interesting.  One of its predicted
consequences, for example, was a kind of free-market frenzy to "draw" tuition
dollars into specific collegiate units.  There was a fear that the Institute of
Technology would begin offering first-year comp. courses (taught by inexpensive
part-time and adjunct faculty), so the tuition for those couses would be
credited to I.T., not the College of Liberal Arts.  Liberal Arts faculty, in
turn, figured that CLA might have to start offering basic math courses so that
we could garner the tuition revenues previously credited to I.T.  Large lecture
courses would look very good--lots of income.  Large courses taught by CD-ROM
would look even better.  Distance-learning courses could double, triple,
quadruple tuition revenues without doubling, tripling, or quadrupling the cost
of teaching. (For a more direct look at IMG, see the document about it at the
web site of the U of M's Office of Planning and Analysis:
http://www.opa.pres.umn.edu/rcm.htm).  In fairness to university planners, the
pitfalls of this sort of funding model didn't go unnoticed, and if you look at
the document mentioned above, you'll find some thoughtful reasoning about its
consequences.  At base, though, is the following principle, quoted from that
document:
 
"RCM [Responsibility Center Management] attempts to identify the revenues
associated with each responsibility center (RC) and return those revenues to
that unit while charging each RC,as nearly as possible, with the expenses
(including indirect expenses) associated with its activities. Instead of
disappearing into the central pool, revenue actions are seen as having a
measurable effect on unit budgets." (Ball, et al., "Responsibility Center
Management")
 
 
So as WPA, I naturally became interested in the way that departments spend--and
receive--money.  Through the lens of IMG, composition suddenly looked like a
cash cow.  Our entire curriculum was taught by TAs (hired from different
departments at the University), who received first-rate teacher development to
the great pleasure of their home departments, and were therefore more highly
marketable when they looked for jobs.  As David Schwalm noted in his post of
July 23, this sort of program is a bargain:  small classes where well-trained
teachers get to know and work with their students, low costs, high profit.  The
revenues generated by this program were substantial against its costs.  Even a
conservative estimate (using only resident tuition, which is less than half as
much as non-resident tuition) puts the total gross tuition revenues at somewhere
around $3 million.  Clearly, a unit generating that much revenue, with the
spectre of IMG or some similar model on the horizon, would be very attactive for
another department to subsume--but that's another story I won't reopen (besides,
it usually leads me into the sort of diatribes that Mili rightly castigated me
for.  But Mili, I did pay my dues for those diatribes, you know.)   :-)
 
With all the focus on IMG, we began to realize that the Composition Program had
a strong case when it came to arguing impoverishment:  a revenue-based funding
model might lead to a large increase in annual funding.  We could then use those
funds to increase pay for TAs, hire more tenure-track faculty to strengthen our
teacher-development program, improve working conditions, get phones for
instructors, add to our allocation of professional travel funds for TAs to give
papers at conferences, put new initiatives into place, continue to resist hiring
underpaid non-tenured teachers, and so on.
 
The Sledd-like culmination of my post is a response to the multiple levels of
exploitation to which composition often inures itself. The English department,
where it's often housed, is just the closest of those levels to some of us, and
perhaps for that reason most easily (and sometimes unfairly) criticized.
 
Should we keep discussing these funding issues here, or do people think it's too
charged a topic?
 
Chris
 
 
 
 
 
Chris M. Anson
Morse-Alumni Distinguished Teaching Professor
University of Minnesota
306 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846 (voicemail)
(612) 626-2294 (fax)
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        Both of these discussions turn on the questions of what we are
actually looking for and how we know it when we see it.  Under the "it's
local" theory, there is no way to say and the only ethical choice is to stop
pretending that there is.  That is, there is no ethical reason to say that a
student who did work that was good enough for one local community (high
school or college) should have to meet the merely alternate concerns of
another.  Now, we should also recognize the reality and offer voluntary
developmental and intermediate courses in our community for such students.
When I suggested such courses here (accompanied by an assessment and advice
process), nobody thought there would be any student demand without some
enforcement method--and then we're back to the ethical concern.  So unless
we can agree to some collective outcomes and even standards, none of these
placement and transfer and equivalency issues can ever be resolved well.
Further, unless those outcomes are complex enough to measure the full
intellectual and procedural dimensions of writing, they won't resolve
anything well, either (except from a strictly administrative viewpoint).
And only once we have those complex outcomes statements can we really
approach the daunting idea of what assessments are going to tell us what we
need to know (though my own sense is that in the portfolio scholarship we
already have much of what we'll need to know).  And only _then_ can we start
talking as productively as possible about the reality of different outcomes
suiting different places better.
        So I hope y'all plan to come on over to the Outcomes workshop at
CCCC98, all day Wednesday.
        And the fact is, increasingly other forces are deciding all of this
without us, and mucking it up because they don't have our connections with
the richer traditions of literacy.  This is only optional in the sense that
we can just lose if we want to.
 
 
 
Keith Rhodes                            816-562-1860
Department of English, Perrin Hall      mailto:krhodes@acad.nwmissouri.edu
Northwest Missouri State University     http://www.nwmissouri.edu/~krhodes
Maryville, MO  64468                    "Better living through Composition"
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In reply to Ed's question re Assessing Writing, we *are* late. Ablex's
owner, Walter Johnson, died last winter, and getting things moved to the
new outfit has been more complicated than one might have anticipated. *But*
I'm told that the page proofs for 4.1 will be on my desk Monday, which means
that we should have that issue out within a month, and it's a good one
(yes, a shameless plug is coming) with Peter Elbow looking at grading practice,
Frank Sullivan talking about placement testing and what we really value in
those texts we require, SueEllen Shay discussing the role that portfolios have
played in motivating curricular change in South Africa, and Ed Wolfe inquiring
into the relationship of reading "style" and rating. Not least, Rich Haswell
provides a review of Ed's co-edited volume on writing assessment and politics.
 
(And 4.2 looks equally promising with artciles on portfolios and diversity
by folks like Russell Durst, Lucille Schultz, Marjorie Roemer, Robert Broad,
and Arnetha Ball.)
 
If anyone wants any other info on the journal, please feel free to contact
me offline.
 
And thanks for asking, Ed;)
 
Kathleen Yancey
=========================================================================
Date:         Thu, 11 Sep 1997 06:27:01 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Thomas P Miller <tpm@U.ARIZONA.EDU>
Subject:      Re: Transfer Credit
X-cc:         owner-wpa-l@ASUVM.INRE.ASU.EDU, cherep@U.Arizona.EDU
In-Reply-To:  <WPA-L%97091015294341@ASUVM.INRE.ASU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
As usual David Schwalm's post on letting transfer students get on with
their education makes a lot of sense, but I am tempted to try to draw the
line on dual enrollment courses that are transferred from out of state
(statewide articulation agreements preclude our being able to do it with
in-state students).  I may be crazy, but it seems to me that if a high
school teacher teaches a high school class to high school students in a
high school classroom, it should not be accepted as a college course.  We
could catch them by routinely checking the dates of graduation and the
dates when the credits were generated, but there is more than a little
inequity in letting the in-state students pass and denying the out of
state students credit.  Thomas Miller
 
 
----------------------
Thomas P Miller
tpm@U.Arizona.EDU
=========================================================================
Date:         Thu, 11 Sep 1997 10:04:33 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Carrie Leverenz <cleveren@GARNET.ACNS.FSU.EDU>
Subject:      Re: peer editing ordering
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Will--An interesting question.  I used to respond to student drafts after
peer groups responded and found that I was reinforcing the notion that my
response counted more.  Of course, in terms of the grade, it does, and I
think it is unethical to say otherwise.  But I do think mixing up the
responding sequence helps balance things out a bit.  After the first
sequence of drafts, I prefer to respond to early exploratory drafts and let
peer groups respond to revisions.  Because I use a modified portfolio
approach--unit portfolios or mid-term and final portfolios--students usually
have a conference with me before a portfolio is due during which they can
ask me to respond to any of their drafts.  But it is up to them.  So if they
want my feedback after their peers have responded, I'll give it.  But I
don't force it on them.  CArrie Leverenz
 
>This term, purely to experiment in my fy comp class's first essay
>assignment, I decided to try peer review after my comments on the first
>public draft.  Usually I build on peer review and like to follow up and
>reinforce, but I started to wonder what would happen if I reverse the
>order in the way students receive feedback from their class writing
>community.  I'm wondering what you might think about how to order peer and
>professor feedback...will hochman.
>
>
Carrie Shively Leverenz
Director, Reading/Writing Center
Florida State University
Tallahassee, FL 32306-1036
(904)644-5157
cleveren@garnet.acns.fsu.edu
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If any of you share Tom Miller's concern about accepting dual enrollment
credits, you might look to the University of Illinois at Urbana-Champaign
for support.  I believe the U of I stopped accepting dual enrollment
credits several years ago.  If Dennis Baron is out there, maybe he could
clarify.
 
David Jolliffe
DePaul University
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I am deeply concerned about the dual enrollment problem; like Arizona, however,
we too are tied by articulation agreements with community colleges.  People
here seem not to want to broach the topic.  It took us years, after all, to
finally come to these agreements, and I am firmly committed to keeping cordial
and professional relationships with our community college colleagues in the
state.  I've had some discussions with faculty at community colleges who are
equally concerned about the dual enrollment question.  The conclusion seems to
be that dual enrollment is being pushed--pushed hard and successfully--by the
administrators of community colleges who see their numbers and coffers
increased by the ability to count high school students.
 
I am interested in hearing about the growing number of universities who are not
accepting dual enrollment credit.
 
I am also interested in hearing from any universities who are not accepting
credit but who also have articulation agreements.  What's the process?
 
Jane Nelson
University of Wyoming
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Dual enrollment is an issue that really gets me going. When I bring it up with
community college faculty, they agree that it is a bad idea that ought to go
away. When I bring it up with community college administrators, there is
suddenly a chill in the room and the conversation stops. Charles Davis from UA
and I started trying to stop the practice of dual enrollment in composition in
the late 80's. We had some short term success, but it's creeping back in
(maybe gallopi ng). I published an article about it in WPA in 1991. Nothing.
It's like trying to stop gambling. It's probably not a good thing, but
everybody loves it. Students get to avoid frshman comp in college. Parents
think they are saving money. High school teachers get to be college teachers.
Sponsoring colleges (not all are community colleges by any means) collect lots
of money for doing very little. The high schools get a little kickback. How do
you combat this? I have suggested that ASU simply identify the courses labeled
as Dual Enrollment in the high schools and tell students we will give them the
college credit whether or not they pay the tuition. We're going to give most
of them transfer credit anyway a few months down the line. One way to combat
it is to take the money out of it. Dual enrollment grows out of some
interesting problems. Many high schools in rural Arizona, for example, cannot
afford to have a calculus teacher on their staff. The few students who want
calculus in high school are consolidated at the regional community college and
can take calculus for both college and high school credit. Good idea. Then it
starts to creep. Students find that they can take courses that count toward
high school and college by going to their neighborhood community college, and
suddenly the high schools find that they cannot keep their good students in
their classes. In fact, creeping dual enrollment in wiping out honors programs
and AP programs everywhere (I actually have mixed feelings about AP and would
like to take the money out of that too). And away it goes. I have talked with
people whose goal it is to have students graduate from high school with a
community college associate's degree--fairly large numbers of students. Gotta
get this education thing over with and get on with work.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Hi everyone.  I've been enjoying (or despairing over) all the talk about
political issues of many kinds, but want to ask for some feedback on an
unrelated question:  How do you go about devising new curriculum for the
courses taught by TAs or adjuncts whom you supervise?  We are about to
revise one of our required first year writing courses here at Florida State,
and I am anxious to find some balance between providing consistency across
sections of the course and honoring teachers' interests and abilities.  All
of our fyw courses are taught by TAs (and a few adjuncts).
 
Although my interest in this subject is practical at this point, I am also
interested in the theoretical implications of telling other teachers what to
teach.  Has anyone done a large-scale study of how big programs make
curriculum decisions? If so, can you point me to the results?
 
Thanks for your help.  Carrie
Carrie Shively Leverenz
Director, Reading/Writing Center
Florida State University
Tallahassee, FL 32306-1036
(904)644-5157
cleveren@garnet.acns.fsu.edu
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Here's some news from today's on-line version of the _Chronicle of Higher
Ed._ that has some bearing on this thread:
 
>AN ACCREDITING GROUP'S POLICY that bars its members from
>   accepting transfer credits earned by students at many
>   vocational and technical colleges may violate federal
>   antitrust laws, the U.S. Justice Department charged Tuesday.
>   The allegation came in a letter urging the U.S. Education
>   Department to seek changes in the policy of the Southern
>   Association of Colleges and Schools, the primary accreditor
>   of colleges in 11 Southern states.
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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At UNLV we accept most transfer credits from post-secondary institutions
in the continental U.S.  Occasionally we get transfer students from other
countries and U.S. territories, in particular, Puerto Rico.  We do not
always accept all courses taken in countries outside the U.S.  Within the
U.S., we ask the student to bring a copy of the description in the course
cataloge from the school he or she attended, and if possible, a copy of
the syllabus from the course.  We base our decision to accept -- or not
accept -- credits on these items.  The registrar is also involved in this
process and evaluates transcripts BEFORE the student comes to us.  The
administrative assistant for composition and the co-assistant directors
of composition make these decisions and only call on me when there is a
significant doubt in their minds.  In other words, an Ed White or Bill
Condon or Alice Gilliam or Lynn Bloom "A" works quite well for us in this
process.  We'd like to get more of them...
 
As far as our articulation agreement with the community college system in
Nevada, a student signs a contract and takes courses that match the
university system courses (e.g. 101 at CCSN and 101 at UNLV are
equivalent), so we automatically MUST accept those credits.  Here is
where the registrar works in our scenario.  If the registrar sees that
the student took 101 for example at CCSN, the registrar
gives the student credit for 101 at UNLV.  The Composition Program must
adhere to the mandate made by the Board of Regents on this issue.
 
How does is all this measured in terms of outcomes?  I'm trying to work
on it.  I'll get back with you in a few years.  No outcome has been
assessed thus far in UNLV's history... I'll look forward to the workshop
at C's.
 
_________________________________________________________________________
Susan L. Taylor                         University of Nevada Las Vegas
Director of Composition                 4505 Maryland Parkway
Phone: (702) 895-4186                   PO Box 455018
Fax: (702) 895-4801                     LV, NV 89154-5011
 
        "When I dare to be powerful -- to use my strength in the service
         of my vision, then it becomes less and less important, whether
         I am afraid."  --- Audre Lorde
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David,
 
What is your opinion of dual credit in which an actual college course is
taught (in our case by a tenured Associate Prof) at local high schools
and where the students are also given credit for their HS writing
requirement?  The course we offer is via compressed video with our
teacher needing to travel to the distant sites at various times during
the semester.  He also uses a web page because the highschools have
computer rooms with distance-learning equipment and access to the
internet.
 
--
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
 Dr. Robert D. Royar  Morehead State University  r.royar@morehead-st.edu
             Coordinator of Writing & the Writing Center
           <URL:http://www.morehead-st.edu/people/r.royar>
       Vote to reconstitute the Works Progress Administration
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
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        "Gotta get this education thing over with and get on with work."
 
 
David Schwalm's last line of his last post raises an interesting
point--when the economy changes and there are fewer jobs and we need for
young people to delay their entry into the workforce, will dual enrollment
be less popular?
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Robert Royar's post raises the question, "Is there such a thing as a good dual
enrollment course?" In past discussions of this, we have had descriptions of
programs that are better than others (Bob Schwegler's description of what URI
does, e.g.). I supposed dual enrollment can be done well or poorly. But all of
the economic pressures lead to doing it poorly. Doing it well, for example,
might include sending one of your own trained composition instructors to the
school site to teach the class. But there is no profit in that. Much better to
let the porr high school teacher do double duty, be paid by the school
district for a class he ir she would teach anyway, and collect the tuition
without any instructional or facilities expense. It is better to be sure that
all the students in the class are taking it for college credit. But it is
easier just to use an existing high school class and let some take it for
credit and some not. And so on. Distance ed strategies don't really save any
money either. To tie a couple of threads together, these RCM type budgeting
strategies might well encourage campuses to get into thsi dual enrollment
thing big time. Bucks and credit hours galore. Of course, well, you know.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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I'll confirm Ed's numbers (below).  At Michigan, entry portfolios contained
three pieces and a reflective essay, and we averaged around six per hour
per reader.  Here at WSU, using a system much like the one Brian refers to,
our readers examine five pieces, and a reader can get through roughly 8 per
hour.
Bill
 
>We have done a portfolio project in our upper-division writing program two
>years running, using pfs containing two different essays, with revision,
>and a reflective letter.  Rudimentary, to be sure, but very useful and
>popular with students.  We have been able to score at an average pace of 8
>scores per hour per reader, on a 6-point scale using a holistic scoring
>guide.  That may be a new record for speed.  Oh, and Brian, did I miss the
>'97 issue of Assessing Writing, or isn't it out yet?  --Ed White
>
>On Wed, 10 Sep 1997, Brian A. Huot wrote:
>
>> Libby:
>> What kind of financial support do you have for the placement of students.  At
>> U of L we are in the fourth year of a pilot project that uses state-mandated
>> high school portfolios.  We adapted the method William L. Smith developed at
>> Pitt and have found that we average two portfolios per reader per hour.  Most
>> portfolios are not read twice, and there is no training time needed, so using
>> portfolios for placement becomes a much more affordable enterprise.
>>                                                                   Brian
>>
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Carrie,
 
When I directed the writing program at RPI, I developed what I called a
"flexible standard syllabus" in which TAs taught texts and assignments in
common but were free outside of those boundaries to explore how they wanted
to teach the syllabus.  At the end of each semester, we sat down together
and evaluated how the common parts of the syllabus were going and
decided--collaboratively--what needed changing/updating.  TAs were far more
invested in the syllabus when they 1) knew they would have a hand in
shaping the syllabus for the next semester, and 2) could explore their own
techniques within the structure of the standard syllabus.  I routinely
approved "experimental" assignments for TAs who wanted to try something
new, and we used the outcome of these pilot projects to make changes to the
common curriculum.  One of the outcomes of this process/structure was that
the veteran TAs were much more interested in mentoring the new TAs.  They
also learned about what directors must consider when devising curricula,
including the politics of the institution and the needs of a particular
student body.  I thought it worked very well.
 
Roxanne Mountford
University of Arizona
roxanne@u.arizona.edu
 
 
 
At 01:03 PM 9/11/97 -0400, you wrote:
>Hi everyone.  I've been enjoying (or despairing over) all the talk about
>political issues of many kinds, but want to ask for some feedback on an
>unrelated question:  How do you go about devising new curriculum for the
>courses taught by TAs or adjuncts whom you supervise?  We are about to
>revise one of our required first year writing courses here at Florida State,
>and I am anxious to find some balance between providing consistency across
>sections of the course and honoring teachers' interests and abilities.  All
>of our fyw courses are taught by TAs (and a few adjuncts).
>
>Although my interest in this subject is practical at this point, I am also
>interested in the theoretical implications of telling other teachers what to
>teach.  Has anyone done a large-scale study of how big programs make
>curriculum decisions? If so, can you point me to the results?
>
>Thanks for your help.  Carrie
>Carrie Shively Leverenz
>Director, Reading/Writing Center
>Florida State University
>Tallahassee, FL 32306-1036
>(904)644-5157
>cleveren@garnet.acns.fsu.edu
>
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I have just developed a common syllabus for the new teaching assistants
at UNLV.  The mentor program, that I also just established this fall,
requires the experienced teaching assistants (the mentors) to follow the
same syllabus.  At this early point in the semester every participant --
including the mentors -- indicates the classes are going well.  I meet
with the new teaching assistants each week and ask what problems they
might have in following the lesson plans I have devised for them.
Usually only a few questions are asked.  I have built into the lesson
plans more and more responsibility for the new teachers to make decisions
about day-to-day activities as the semester progresses.  The final
project for the teacher training course (the reason we meet once a week)
is to devise their syllabus for the next semester along with a rationale
of the syllabus.  The new teachers are expected to research (they must
have at least 10 to 12 sources outside of the information I have given
them) the discipline of Composition so they can know where they stand
within the field.  Last week a new teacher suggested that 3 or 4 of them
(the new teachers) collaborate and come up with a common syllabus for all
of them to use the following semester.  I said great!  I will make them
write up lesson plans in addition to the "paper" and look forward to what
they decide to do.  I hope I find as much success as Roxanne.
 
 
_________________________________________________________________________
Susan L. Taylor                         University of Nevada Las Vegas
Director of Composition                 4505 Maryland Parkway
Phone: (702) 895-4186                   PO Box 455018
Fax: (702) 895-4801                     LV, NV 89154-5011
 
        "When I dare to be powerful -- to use my strength in the service
         of my vision, then it becomes less and less important, whether
         I am afraid."  --- Audre Lorde
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Carrie,
 
I'll be very interested in others' reply to your question.  At CSUN,
I'm having the TAs pilot what we're calling a common syllabus.  It
consists of a list of texts to choose from, a list of suggested
assignments, and a week-by-week calendar of suggested focuses.  There
is a multicultural emphasis and core expectations based on portfolio
requirements, but lots of room for teachers to interpret and adapt to
their own teaching styles.
 
For another approach, you might want to contact Geoff Chase at NAU to
find out about the two "master" syllabi the TAs use there. He has some
excellent materials to share.
 
                        Brad Peters, Cal State Northridge
 
 
Carrie Leverenz wrote:
>
> Hi everyone.  I've been enjoying (or despairing over) all the talk about
> political issues of many kinds, but want to ask for some feedback on an
> unrelated question:  How do you go about devising new curriculum for the
> courses taught by TAs or adjuncts whom you supervise?  We are about to
> revise one of our required first year writing courses here at Florida State,
> and I am anxious to find some balance between providing consistency across
> sections of the course and honoring teachers' interests and abilities.  All
> of our fyw courses are taught by TAs (and a few adjuncts).
>
> Although my interest in this subject is practical at this point, I am also
> interested in the theoretical implications of telling other teachers what to
> teach.  Has anyone done a large-scale study of how big programs make
> curriculum decisions? If so, can you point me to the results?
>
> Thanks for your help.  Carrie
> Carrie Shively Leverenz
> Director, Reading/Writing Center
> Florida State University
> Tallahassee, FL 32306-1036
> (904)644-5157
> cleveren@garnet.acns.fsu.edu
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Collaborative writing for Faculty's Decision-maiking Processes
 
 
I am interested in finding out how faculty senate proposal processes
through technology work at other colleges.  At my school Catholic
college, several faculty are considering creating list serv discussion
groups for issue, and we are interested in a more formal structure for
proposals.  Do any colleges use instructional software that supports
collaborative processes for faculty?
 
Please let me know what your experiences with electronic forums and
decision making processes to support collaboration--moving toward
consensus, identifying points of dissensus, working on negotiation.
 
 
Gail S. Corso
 
 
 
Dr. Gail S. Corso
Neumann college
Aston, PA
 
H: gcor@jersey.net
O: gcorso@smtpgate.neumann.edu
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Could this be a major topic of the 98 WPA conference?
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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From the perspective of the two-year college, Jane, four-year schools have
a lot to gain from dual admissions, not the least advantageous being the
chance to shed the burden of teaching all those developmental courses that
many such students require.
 
Howard Tinberg
 
On Thu, 11 Sep 1997, JANE NELSON wrote:
 
> I am deeply concerned about the dual enrollment problem; like Arizona, however,
> we too are tied by articulation agreements with community colleges.  People
> here seem not to want to broach the topic.  It took us years, after all, to
> finally come to these agreements, and I am firmly committed to keeping cordial
> and professional relationships with our community college colleagues in the
> state.  I've had some discussions with faculty at community colleges who are
> equally concerned about the dual enrollment question.  The conclusion seems to
> be that dual enrollment is being pushed--pushed hard and successfully--by the
> administrators of community colleges who see their numbers and coffers
> increased by the ability to count high school students.
>
> I am interested in hearing about the growing number of universities who are not
> accepting dual enrollment credit.
>
> I am also interested in hearing from any universities who are not accepting
> credit but who also have articulation agreements.  What's the process?
>
> Jane Nelson
> University of Wyoming
>
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 I went to graduate school at the University of New Hampshire where TAs
were given huge amounts of freedom and responsibility in designing their
own courses, For people like myself with prior teaching experience, the
freedom allowed us to do great work and turn teaching into an ongoing
inquiry. For new M.A. students, I oftened wondered. Now, as the director
of a first year program at Western Washington University (all M.A.
students), I write a detailed annotated syllabus for new TAs, where they
have a day to day guide of what they might do with the class, and most
importantly why. Like Ann Berthoff, no one gets the exercise without the
theory. My rationale for doing so is that I find I can demonstrate how and
why one teacher thinks about a writing course. In the same way that I
always found it helpful to hear how a writer constructed her text, I show
new teachers one way to craft and sequence a course. They know it's only
one "version of reality" and they can depart from it when they want. I do
much of my teaching through this syllabus in terms of talking about why I
made the decisions I did: why I chose particular readings, why I
ordered them the way I did. . . . it ends up reading like an essay. Like
Susan, the assignment that ends our TA seminar is for them to consturct
their next quarter syllabus along with their rationale for doing so. I do
believe that teachers need to find what works best for them in the
classroom, which is related to their articulating a philosophy and theory
of teaching and learning. I no longer think that the best way to do this
is to simply show them a few syllabuses and turn them loose. Of course,
constructing the course and syllabus is a huge a mount of work, and it
has to be redone every two years when we change texts. . .
=========================================================================
Date:         Fri, 12 Sep 1997 13:13:48 GMT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donna Dunbar-Odom <Donna_Dunbar-Odom@TAMU-COMMERCE.EDU>
Subject:      Re: common curriculum
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Here at Texas A&M--Commerce, I provide the reading list, the assignment
sequence, and a rough syllabus (week-by-week in broad strokes rather than
day-by-day in detail).  We have more MA than EdD students, including many
who tested out of first-year composition classes and, therefore, have no
experience on any level to draw from.  I also teach a year-long colloquium
which all new TAs take to support their teaching, sort of a place where I
make sure theory and practice intersect.  Our teaching a common assignment
sequence makes more fruitful conversation possible; without it, no one could
be really sure what was working and what wasn't.  And now that I'm
responsible for our first-year courses, I'm just not willing to let new TAs
loose in the classroom.  It's hard enough as it is!  But I also routinely
approve experienced TAs' requests to put together their own sequences and
syllabi; I just ask that they work in common with others for at least the
year of the teaching colloquium.
 
Donna D-O
>
Donna Dunbar-Odom
Dept. of Literature and Languages
Texas A&M - Commerce
Commerce, TX 75429
903/886-5264
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Hi, Donna--didn't anybody ever admit to you that we gave *you* huge
amounts of freedom and responsibility while constraining all the other TAs
at UNH to our arbitrary caprices?  It was the Aussie accent you had back
then, I think. . .
 
Seriously, though, we do ask all our new TAs at UNH to attend a three-day
orientation, to enroll in a serious practicum course in teaching
issues--theory and practice--and to attend weekly staff meetings.  New TAs
aren't given a standard syllabus, but they do all use the same textbooks
and work in the practicum (which I'm teaching this semester)is keyed to
those texts. Without hovering over their shoulders, we try to support
them.
 
There seems something generational in some of this discussion.  Donna and
I are both members of that generation which demanded even as students
freedom and responsibility--indeed, demanded respect and real power over
our destinies.  Now that we're older, it's interesting to see that our
generation is demanding respect and real power over the actions and
activities of younger people--constraining them in ways we ourselves would
have resented deeply.  In loco parentis was something we did away with,
and now many of us seem to want to bring it back--as long as it's *our*
values in the parental driver's seat. . .
 
Bob Connors
 
On Thu, 11 Sep 1997, Donna Qualley wrote:
 
>  I went to graduate school at the University of New Hampshire where TAs
> were given huge amounts of freedom and responsibility in designing their
> own courses, For people like myself with prior teaching experience, the
> freedom allowed us to do great work and turn teaching into an ongoing
> inquiry. For new M.A. students, I oftened wondered. Now, as the director
> of a first year program at Western Washington University (all M.A.
> students), I write a detailed annotated syllabus for new TAs, where they
> have a day to day guide of what they might do with the class, and most
> importantly why. Like Ann Berthoff, no one gets the exercise without the
> theory. My rationale for doing so is that I find I can demonstrate how and
> why one teacher thinks about a writing course. In the same way that I
> always found it helpful to hear how a writer constructed her text, I show
> new teachers one way to craft and sequence a course. They know it's only
> one "version of reality" and they can depart from it when they want. I do
> much of my teaching through this syllabus in terms of talking about why I
> made the decisions I did: why I chose particular readings, why I
> ordered them the way I did. . . . it ends up reading like an essay. Like
> Susan, the assignment that ends our TA seminar is for them to consturct
> their next quarter syllabus along with their rationale for doing so. I do
> believe that teachers need to find what works best for them in the
> classroom, which is related to their articulating a philosophy and theory
> of teaching and learning. I no longer think that the best way to do this
> is to simply show them a few syllabuses and turn them loose. Of course,
> constructing the course and syllabus is a huge a mount of work, and it
> has to be redone every two years when we change texts. . .
>
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Brad,
 
Here at Wright State, which graduates more transfer students
than students who started here as freshmen, I've found that
there's little to be gained from worrying too much about those
students' preparation.  Most students who transfer first-year
comp credit automatically get credit for having taken equivalent
courses if they got C or better (D or better from other state
schools, thanks to a state education department interpretation
of the state's transfer policy, but so it goes).  If the school
isn't in the advisors' computer lists, I ask to see the student's
course syllabus, if possible, or a catalog description, and their
transcript.  If it's close, and I'm loose about this, they get
the credit;  if their overall grades are good and they have courses
that can reasonably be considered writing-heavy, I'll substitute
those.  I guess our policy is based first on that issue of trusting
other schools (and the flip side of trying not to penalize students
for assuming that they got educated properly at their previous
school), and also on humility:  as wonderful and enlightened as
it is, our writing program doesn't have a lock on teaching writing.
So far, no instructors in our second course have complained that
the transfer students in them are woefully unprepared, nor have
faculty elsewhere singled out transfer students in that way.
 
(I should also note that I look for ways to simplify my life and
work, and trying to determine whether transfer students have
done what we ask our students to do violates that mandate in
significant ways.)
 
Finally, students with credit more than 5 years old are also
5 years older themselves and, in my experience, likely to be
among the better students anyway.  Cut 'em some slack, I say.
 
Rich
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When I was director of composition at the University of Illinois at
Chicago (70 or so TAs at the M.A. and Ph.D. level and about 25 lecturers
were the staff), I always held out against the idea of a common
curriculum.  We had a luxury that made a common syllabus unnecessary:  Our
new TAs were not assigned a class to teach during their first term.
Instead, they took a graduate seminar on teaching (heavy on
theory-practice connections), worked as tutors in the Writing Center, and
served as "apprentices" to experienced TAs or lecturers, teaching the
class a handful of times, responding to a few students' papers in each
stack, and so on.  Their major project during the seminar was to
construct, annotate, and justify the syllabus they would teach the
following term.  All of this while they were on salary from the
university.  This system, combined with other staff-development efforts,
led to good, committed teaching, I think.  TAs really felt that the class
was theirs.  (Thus, pointing to the misnomer in their titles: TAs usually
are not assisting anybody.)  Any time the university threatened to pull
the plug on the program for financial reasons (it's cheaper, of course,
simply to stick brand new TAs with no teaching experience in the
classroom), we would suggest that a news story in the Chicago Tribune
about the University's excessive reliance on faculty with no teaching
experience might be in order.  New TAs still receive paid training at UIC,
I believe.
 
David Jolliffe
DePaul University
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I do something very similar to Donna Qualley here at Texas A&M.  I have a
detailed syllabus and standard texts for all new TAs, and they take one
3-credit grad course while they teach.  I make very few exemptons from this
course.  During the seminar, students are bombared with theory and about
practice.  In fact, this week we read Donna Qualley's article about using
reading in a writing course ("Using Reading in the Writing Classroom" in
NUTS AND BOLTS, edited by Thomas Newkirk).  She evidently wrote it as a
grad student, and it shows how well the method she learned under works.
 
For this course they write a syllabus and a teaching portfolio, and I
stress developing a teaching philosophy that is in concert with their
teaching practices.  The portfolio includes a syllabus for their next
semester (which they may change but are not required to), and we also do
things like review textbooks--with an eye to reading them for how they fit
in with our ideas about teaching writing, etc.
 
After this semester, our students have free reign, although we do ask that
they achieve the stated course objectives and require about the same amount
of writing.  In the past, we have asked that they stay close to the
standard percentages for figuring grades--but this isn't wokring well since
many are moving to portfolios, and it just doesn't fit well with the other
freedoms we allow.  The rationale is that we'll get fewer grade appeals
(it's a very large multi-section course), but I really think that's a weak
argument and plan on changes in this policy--changes that allow much more
freedom on the part of the instructor.
 
Valerie Balester
Director of Writing Programs
Texas A&M University
College Station, TX 77843-4227
(409) 845-3155
(409) 862-2292 FAX
v-balester@tamu.edu
=========================================================================
Date:         Fri, 12 Sep 1997 07:03:41 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Thomas P Miller <tpm@U.ARIZONA.EDU>
Subject:      Re: common curriculum
X-cc:         owner-wpa-l@ASUVM.INRE.ASU.EDU, cherep@U.Arizona.EDU
In-Reply-To:  <Pine.OSF.3.96L.970912091023.9972A-100000@christa.unh.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Professor Connors' note to his former graduate student who is now working
as a comp director is very interesting from a rhetorical
perspective.  I do not mean to be too harsh, but I do want to take
issue with the gestures that are made here and the assumptions that they
rest upon. Hope you do not mind being critiqued Bob.
 
With a knowing laugh, Bob notes that he had the authority to
give to a former graduate student, an interesting gesture in a message
upon the exercise of power.  He then goes on to depict her need as an
administrator to train new employees as merely an attempt at acting in
loco parentis.
 
Bob, who exactly is playing the parent's role in this message?  Passing
over the gender issues involved, I want to underline that your message
suggests that after three days of training, first-time
teachers are prepared to exercise the "freedom" to teach how they want.
You explicitly state that to do otherwise is an unreasonable assertion of
authority that harkens back to the dark days of conservativism.  Such
suggestions imply, at least in my reading, that we know so little about
comp that it is okay for new teachers to make it up as they go along
without anyone "hovering" over their shoulders, and that to expect
consistency and coherence in a large program with multiple sections is
merely to impose our opinions on others.  This seems to me to be a rather
romantic conception of teaching, writing and power.
 
Tell me it ain't so, Bob.
 
Always open for critique, but never of course for recrimination,
 
Thomas Miller
 
 
On Fri, 12 Sep 1997, Robert J Connors wrote:
 
> Hi, Donna--didn't anybody ever admit to you that we gave *you* huge
> amounts of freedom and responsibility while constraining all the other TAs
> at UNH to our arbitrary caprices?  It was the Aussie accent you had back
> then, I think. . .
>
> Seriously, though, we do ask all our new TAs at UNH to attend a three-day
> orientation, to enroll in a serious practicum course in teaching
> issues--theory and practice--and to attend weekly staff meetings.  New TAs
> aren't given a standard syllabus, but they do all use the same textbooks
> and work in the practicum (which I'm teaching this semester)is keyed to
> those texts. Without hovering over their shoulders, we try to support
> them.
>
> There seems something generational in some of this discussion.  Donna and
> I are both members of that generation which demanded even as students
> freedom and responsibility--indeed, demanded respect and real power over
> our destinies.  Now that we're older, it's interesting to see that our
> generation is demanding respect and real power over the actions and
> activities of younger people--constraining them in ways we ourselves would
> have resented deeply.  In loco parentis was something we did away with,
> and now many of us seem to want to bring it back--as long as it's *our*
> values in the parental driver's seat. . .
>
> Bob Connors
>
> On Thu, 11 Sep 1997, Donna Qualley wrote:
>
> >  I went to graduate school at the University of New Hampshire where TAs
> > were given huge amounts of freedom and responsibility in designing their
> > own courses, For people like myself with prior teaching experience, the
> > freedom allowed us to do great work and turn teaching into an ongoing
> > inquiry. For new M.A. students, I oftened wondered. Now, as the director
> > of a first year program at Western Washington University (all M.A.
> > students), I write a detailed annotated syllabus for new TAs, where they
> > have a day to day guide of what they might do with the class, and most
> > importantly why. Like Ann Berthoff, no one gets the exercise without the
> > theory. My rationale for doing so is that I find I can demonstrate how and
> > why one teacher thinks about a writing course. In the same way that I
> > always found it helpful to hear how a writer constructed her text, I show
> > new teachers one way to craft and sequence a course. They know it's only
> > one "version of reality" and they can depart from it when they want. I do
> > much of my teaching through this syllabus in terms of talking about why I
> > made the decisions I did: why I chose particular readings, why I
> > ordered them the way I did. . . . it ends up reading like an essay. Like
> > Susan, the assignment that ends our TA seminar is for them to consturct
> > their next quarter syllabus along with their rationale for doing so. I do
> > believe that teachers need to find what works best for them in the
> > classroom, which is related to their articulating a philosophy and theory
> > of teaching and learning. I no longer think that the best way to do this
> > is to simply show them a few syllabuses and turn them loose. Of course,
> > constructing the course and syllabus is a huge a mount of work, and it
> > has to be redone every two years when we change texts. . .
> >
>
 
----------------------
Thomas P Miller
tpm@U.Arizona.EDU
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Carrie,
 
I'm not aware of any studies, but what we've done is to work
with the faculty who teach first-year comp to develop a fairly
detailed description of the desired outcomes (yes, I know, I know)
for each course:  "When a student finishes ENG 101, s/he should
know this and be able to do that."  A committee composed of
our full-time instructors and lecturers and me wrote the initial
draft, and then we fine-tuned it with adjuncts, second-year TAs,
and first-year TAs, after which we published it in our booklet
that all first-year writing students purchase.  The idea is that
instructors can do pretty much what they like, as long as they
meet the expectations for what students will learn.  (And, truth
be told, we expect more consistency in 101 than in 102, since 101
is the first course in the sequence.)  It was hard to do, but
turned out to be wonderfully rewarding and built articulated
consensus that beforehand was tacit at best.
 
Rich
=========================================================================
Date:         Fri, 12 Sep 1997 07:21:45 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: common curriculum
In-Reply-To:  note of 09/12/97 07:12
 
Rich's description of the curriculum design process at Wright crossed in my
mind with some advice I got on planning the other day from someone the
university hired to give us advice: if you don't involve the stakeholders in
the planning, you get quicker planning but slower implementation; if you do
involve them, the planning moves more slowly, but implementation moves
quickly. Works for me.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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In my program at Temple, I have four full-time professional legal writing
teachers (each with four to six years of experience at other law schools),
six graduate fellows (a two-year program in which lawyers come back to get
an LL.M. in Legal Education, seeking to become law professors), and six
adjuncts (full-time lawyers who teach a very small class; they have zero to
seven years of experience apiece).  We also each have a teaching assistant
or research assistant.
 
As the program was new last year, when I arrived with the full-time
professors, I put in place a curriculum that worked for me in the past at
two other schools.  We came up with a common set of in-house course
materials that included uniform rules, common deadlines, and details about
the types/lengths of assignments.  The professionals were very much in
agreement with what my materials set forth, which made the whole thing much
easier to implement.  Each teacher was free to come up with his or her own
syllabus within those constraints (which were largely to protect each
teacher by providing a safety net, and assure a common experience for the
students).  Most people used my own very detailed narrative syllabus
virtually intact, and either used my assignments or modeled their own on
mine.  This year, the LL.M.s use two assignments prepared by the
experienced teachers (so they learn what's involved and have something that
works) but prepare their own third assignment under supervision.  The
LL.M.s also come to our classes to observe and learn what we do before they
themselves teach.  But basically what someone does in class is unique,
although we share ideas and techniques freely.
 
This program gives each teacher plenty of freedom to do his or her own
stuff in class, but assures programmatic quality.  I think it takes
teachers of any sort at least three years of experience to start to learn
how to teach, how to develop a course, how to create assignments or a
curriculum, and to realize that most of their own "brilliant and
insightful" ideas are not unique and have been already been tried (and
refined or rejected) by others with more experience.  So I have that
professional pool in place, with a constant turnover within the other
camps.  I can't afford for a group that's constantly turning over to learn
basic lessons by failing, usually at the expense of the students.
 
 
Jan M. Levine
Associate Professor
Director, Legal Research & Writing Program
Temple University School of Law
1719 N. Broad St.
Philadelphia, PA 19122
e-mail: <levine@thunder.ocis.temple.edu>
tele:   (215) 204-8890
fax:    (215) 204-1185
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On Thu, 11 Sep 1997, Theresa Enos wrote:
 
> Could this [composition funding] be a major topic of the 98 WPA
> conference?
 
          I think the subject is too narrow and too far removed to be of
that kind of interest all by itself.  Only a few WPAs have, or can gain,
access to the level of power that influences campus financial policy.
BUT the issue of WPA power (which could include funding) is much more
pervasive and problematic. For instance, the very idea of wielding power
is upsetting to some WPAs, who must nonetheless use it or lose it (the
subtitle of a WPA journal article I wrote on the topic).  Moxley and
Olsen showed that most English dept chairs tended to view us more as
clerks than as administrators with any kind of power.  Becky Howard has
argued that there is a clear gender issue behind the issue of WPA power.
The interesting thread now going on (hmm, metaphor problem: being
woven?) about the role of the WPA in setting curriculum is also about
the place of WPA power.  What kind of power do we really have?  Should
we have?  Maybe funding is really a trope for power.  --Ed White
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David wrote an article about how to do dual-enrollment programs well
for the WPA journal a few years back.  We have to do it in this state
because the push comes from the Governor and Board of Regents, not
continuing ed.  (The continuing ed folks tell us that concurrent programs
with the high school are not profitable for them.  They do it as a
"service" to the state).  So, we decided to do it right, since we had to
do it.  We reassigned time for one of our experienced instructors to be
the "concurrent enrollment wrangler."  He regularly visits all teachers
and sites, runs interference for the teachers with their administrators,
makes sure that our on-campus standards are met by the HSchools, etc.
We require that principles  provide their teachers with paid time to
attend our concurrent enrollment workshop every summer--wherein these
teachers are provided with training comparable to that received by our
on-campus staff.  School districts are required to follow our rules in
order to partcipate (and we outline those rules in a letter to the principals
each summer).  These include limiting class sizes to 20; ;using the same
texts and course materials as our on-campus classes; providing teachers
with training; incorporating at least one on-campus library visit per
term for all classes; access to our Internet site (there are more, but
you get the idea).  The first time we outlined our requirements, one of
the area high school principals just flipped: "YOu can't tell us want to
do! Blah Blah Blah!" We said Fine.  We don't need to have the program at
your school.  He pulled the school out for a semester, but now they're
back in because the students and parents demanded the option.  But he's
playing by OUR rules.  Christine Hult
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Now, THAT's how to use power.  --Ed White
 
On Fri, 12 Sep 1997, Christine Hult wrote:
 
> David wrote an article about how to do dual-enrollment programs well
> for the WPA journal a few years back.  We have to do it in this state
> because the push comes from the Governor and Board of Regents, not
> continuing ed.  (The continuing ed folks tell us that concurrent programs
> with the high school are not profitable for them.  They do it as a
> "service" to the state).  So, we decided to do it right, since we had to
> do it.  We reassigned time for one of our experienced instructors to be
> the "concurrent enrollment wrangler."  He regularly visits all teachers
> and sites, runs interference for the teachers with their administrators,
> makes sure that our on-campus standards are met by the HSchools, etc.
> We require that principles  provide their teachers with paid time to
> attend our concurrent enrollment workshop every summer--wherein these
> teachers are provided with training comparable to that received by our
> on-campus staff.  School districts are required to follow our rules in
> order to partcipate (and we outline those rules in a letter to the principals
> each summer).  These include limiting class sizes to 20; ;using the same
> texts and course materials as our on-campus classes; providing teachers
> with training; incorporating at least one on-campus library visit per
> term for all classes; access to our Internet site (there are more, but
> you get the idea).  The first time we outlined our requirements, one of
> the area high school principals just flipped: "YOu can't tell us want to
> do! Blah Blah Blah!" We said Fine.  We don't need to have the program at
> your school.  He pulled the school out for a semester, but now they're
> back in because the students and parents demanded the option.  But he's
> playing by OUR rules.  Christine Hult
>
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In message  <Pine.SUN.3.95.970912090226.17066A-100000@wiley.csusb.edu> Writing
Program Administration writes:
> On Thu, 11 Sep 1997, Theresa Enos wrote:
>
> > Could this [composition funding] be a major topic of the 98 WPA
> > conference?
 
 
 
I second Ed White's comments: the issue of funding is subordinate to the larger
issue of power, community, etc.
 
My query regarding transfer credits is part of this. I have a problem with our
current system, but I'm not sure who has the power finally to decide to change
it. As a WPA, I am the one calling all the assitant deans together on this,
since it will effect the three undergraduate schools (the day school, the
evening school, the school of Nursing and Health Sciences). Finally, it will be
me, working as consensually as possible, who will put forward a policy change,
to be approved, I think, by the deans of the three schools.
 
Too, as I mentioned on the list last spring, at the behest of the entire
faculty, I was the primary architect for a "Core Skills Across the Curriculum"
program (logic, math, public speaking, and writing). While consensually
constructed, painstakingly so at times, it still sits before the VPAA and Deans
waiting for final approval. Meanwhile, the grant season is in full swing, and I
have no program to pitch.
 
Thanks, not incidentally, for all the wonderful ideas about transfer credits. I
am humbled, truly. I meet again next week with the assistant deans, so the
discussion continues.
 
 
 
 ===============================================================================
Brad Stull
Director of the Undergraduate Writing Core
 
 
                                     Rivier College
                     A Catholic, Liberal Education for Social Justice
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Pat's post about who teaches brings me back to a serious disagreement with
something someone (Bill C?) said:
 
        Whoever said, If involvement is what we really need, then it would
be better to get lit profs involved, and ignore the few classes that would
not be taught well....
 
        (or something like that)
 
I want these folks to be involved, but I want them very well acquainted
with our ethos and practice before they set foot in any class.
 
I have a very good reason for saying that:  I know damn well and first
hand how easy it is to destroy a new student, damage their potential and
retard their progress.  All it takes is one nasty or ill informed
teacher, and no support system to cushion the blows.
 
We may not be able to help a student enough in one semester (or quarter)
but we sure can damage them.....I am one of those so damaged.
 
I'm still working on it after 32 years.....a
 
William A. Pedersen, University of Arizona
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SOunds like some clairifcation is needed. I think it's a mistake to assume
that a common curriculum is a constraint or an exercise of authority
(parental or otherwise, although I'll be the first to admit that with my
creeping years, I am noticing some firming of my tentativness--but that
needn't be taken as a debilitating hardening of the arteries. Unlike
Dorothy Allison, I'm not yet prepared to say I know one or two things for
but I am *pretty* sure about one or two things about teaching). Not the
least of this is the notion of the process of teaching (how much more NH
can I get?). What a common curriculum can do is show (to paraphrase Don
Murray) "one teacher's process of choreographing a course."  Because I
teach the course with the TAs, and because I never teach the course as
originally set up, I can show TAs how a syllabus gets made and then
continually remade by teachers and students. They see me
experimenting--especially with evaluation strategies--and they see me fail
and start over. I don't play it safe. And I demonstrate that my expertise
comes from my receptivity to new ideas, my reflectiveness, and my ability
to revise. I show them it's a hell of a lot of work, but I want them to
feel like they can do this thing called teaching. I don't want them for a
minute to think that it is easy for me, or that some can and some can't.
The syllabus I put together reads much like the Nuts and Bolts chapter on
reading Valerie mentioned. I't filled with "I do it this way because...
but you might also consider." I have learned that with my young teachers,
here for only five quarters, being confronted with choices of A or B or C
or Z before they have even taken their first step is more limiting than
freeing. However if I give people a sense of the terrain and explain why
we are going in this direction, teach them to pay attention to their own
learning, most will find their own path by the second or third quarter.
But the ones who don't or are just here to sustain their MA, I rest easier
knowing I have attmepted to meet my ethical obligations to first year
undergraduates.
        And Bob, I by no means meant to disparage the grad training at NH.
Just the opposite! The three day orientation TAs receive there (up from
one day, when we arrived in 1984, Bob) is supplemented by the excellent
wisdom and experience of the non tenured writing instructors.  That water
cooler at NH is peopled by many bodies. Here at Western, there is no
water cooler. There's a lot of fine teaching going on, but only TAs teach
first year writing (except for the section I and the computer coordinator
teach). Our store of wisdom turns over every two years--except for those
ideas that get folded back into the program (and many do). But if people
want to talk about teaching 101, for the most part I am it. Even Bill
Smith doesn't get to teach 101 anymore. So in part, a detailed syllabus is
a selfish move on my part, but I don't think its because I want to be the
Mom or Dad or Boss.
 
 
 
On Fri, 12 Sep 1997, Robert J Connors wrote:
> There seems something generational in some of this discussion.  Donna and
> I are both members of that generation which demanded even as students
> freedom and responsibility--indeed, demanded respect and real power over
> our destinies.  Now that we're older, it's interesting to see that our
> generation is demanding respect and real power over the actions and
> activities of younger people--constraining them in ways we ourselves would
> have resented deeply.  In loco parentis was something we did away with,
> and now many of us seem to want to bring it back--as long as it's *our*
> values in the parental driver's seat. . .
>
> Bob Connors
>
> On Thu, 11 Sep 1997, Donna Qualley wrote:
>
> >  I went to graduate school at the University of New Hampshire where TAs
> > were given huge amounts of freedom and responsibility in designing their
> > own courses, For people like myself with prior teaching experience, the
> > freedom allowed us to do great work and turn teaching into an ongoing
> > inquiry. For new M.A. students, I oftened wondered. Now, as the director
> > of a first year program at Western Washington University (all M.A.
> > students), I write a detailed annotated syllabus for new TAs, where they
> > have a day to day guide of what they might do with the class, and most
> > importantly why. Like Ann Berthoff, no one gets the exercise without the
> > theory. My rationale for doing so is that I find I can demonstrate how and
> > why one teacher thinks about a writing course. In the same way that I
> > always found it helpful to hear how a writer constructed her text, I show
> > new teachers one way to craft and sequence a course. They know it's only
> > one "version of reality" and they can depart from it when they want. I do
> > much of my teaching through this syllabus in terms of talking about why I
> > made the decisions I did: why I chose particular readings, why I
> > ordered them the way I did. . . . it ends up reading like an essay. Like
> > Susan, the assignment that ends our TA seminar is for them to consturct
> > their next quarter syllabus along with their rationale for doing so. I do
> > believe that teachers need to find what works best for them in the
> > classroom, which is related to their articulating a philosophy and theory
> > of teaching and learning. I no longer think that the best way to do this
> > is to simply show them a few syllabuses and turn them loose. Of course,
> > constructing the course and syllabus is a huge a mount of work, and it
> > has to be redone every two years when we change texts. . .
> >
>
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You may not have a copy of the 97 WPA conference, Ed; we missed you, of
course.  But much of the conference WAS about power (or lack of it), and
it has been suggested more than once to me after the conference that for
the 98 conference it might be fruitful to have as major topics (I stress
the plural--I didn't mean "funding" to be THE major topic) some of the
discussions that came out of the 97 conference.
 
In any case I welcome people on this WPA-L to offer suggestions for major
themes of next year's conference.  I've been working on some ideas and
will put out a call for papers announcement fairly soon.
 
 
 
 
On Fri, 12 Sep 1997, Edward White wrote:
 
> On Thu, 11 Sep 1997, Theresa Enos wrote:
>
> > Could this [composition funding] be a major topic of the 98 WPA
> > conference?
>
>           I think the subject is too narrow and too far removed to be of
> that kind of interest all by itself.  Only a few WPAs have, or can gain,
> access to the level of power that influences campus financial policy.
> BUT the issue of WPA power (which could include funding) is much more
> pervasive and problematic. For instance, the very idea of wielding power
> is upsetting to some WPAs, who must nonetheless use it or lose it (the
> subtitle of a WPA journal article I wrote on the topic).  Moxley and
> Olsen showed that most English dept chairs tended to view us more as
> clerks than as administrators with any kind of power.  Becky Howard has
> argued that there is a clear gender issue behind the issue of WPA power.
> The interesting thread now going on (hmm, metaphor problem: being
> woven?) about the role of the WPA in setting curriculum is also about
> the place of WPA power.  What kind of power do we really have?  Should
> we have?  Maybe funding is really a trope for power.  --Ed White
>
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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Roxanne,  Thanks for your imput.  The approach you describe is ideal, but
how many TAs taught in the FYW program at RPI?  And how many new TAs were
there each year?  Our numbers increase every year and will continue to
increase.  This year, we have 93 TAs, including 38 who are teaching for the
first time.  How do you involve that many people in curriculum revision?
How do you find time to approve the potential number of alternative versions
of the course those TAs might devise?  At FSU, in both of our FYW courses,
we've had a common textbook and 3 or 4 possible strands (e.g. versions of
the course) that TAs could choose from.  One strand was written by Ruth
Mirtz, another was written by me, and the others were written by experenced
TAs.  Of course, there is the inevitable problem that many of the TAs feel
no affinity to any one strand.  And the strands the TAs wrote are often
insufficiently detailed for new TAs to follow them.
 
In an ideal world, new TAs would have enough structure to teach a good
course, and as their expertise developed, they would have more freedom.
There is still an issue of quality control, however.  Even senior TAs can be
terrible teachers, just as first-year teachers can be brilliant teachers
from their first day on the job.  How much structure is enough structure?
And how much freedom is enough freedom?  I know these are very hard
questions, which is why I am thinking very hard about them.  Carrie
 
>Carrie,
>
>When I directed the writing program at RPI, I developed what I called a
>"flexible standard syllabus" in which TAs taught texts and assignments in
>common but were free outside of those boundaries to explore how they wanted
>to teach the syllabus.  At the end of each semester, we sat down together
>and evaluated how the common parts of the syllabus were going and
>decided--collaboratively--what needed changing/updating.  TAs were far more
>invested in the syllabus when they 1) knew they would have a hand in
>shaping the syllabus for the next semester, and 2) could explore their own
>techniques within the structure of the standard syllabus.  I routinely
>approved "experimental" assignments for TAs who wanted to try something
>new, and we used the outcome of these pilot projects to make changes to the
>common curriculum.  One of the outcomes of this process/structure was that
>the veteran TAs were much more interested in mentoring the new TAs.  They
>also learned about what directors must consider when devising curricula,
>including the politics of the institution and the needs of a particular
>student body.  I thought it worked very well.
>
>Roxanne Mountford
>University of Arizona
>roxanne@u.arizona.edu
>
>
>
>At 01:03 PM 9/11/97 -0400, you wrote:
>>Hi everyone.  I've been enjoying (or despairing over) all the talk about
>>political issues of many kinds, but want to ask for some feedback on an
>>unrelated question:  How do you go about devising new curriculum for the
>>courses taught by TAs or adjuncts whom you supervise?  We are about to
>>revise one of our required first year writing courses here at Florida State,
>>and I am anxious to find some balance between providing consistency across
>>sections of the course and honoring teachers' interests and abilities.  All
>>of our fyw courses are taught by TAs (and a few adjuncts).
>>
>>Although my interest in this subject is practical at this point, I am also
>>interested in the theoretical implications of telling other teachers what to
>>teach.  Has anyone done a large-scale study of how big programs make
>>curriculum decisions? If so, can you point me to the results?
>>
>>Thanks for your help.  Carrie
>>Carrie Shively Leverenz
>>Director, Reading/Writing Center
>>Florida State University
>>Tallahassee, FL 32306-1036
>>(904)644-5157
>>cleveren@garnet.acns.fsu.edu
>>
>
>
Carrie Shively Leverenz
Director, Reading/Writing Center
Florida State University
Tallahassee, FL 32306-1036
(904)644-5157
cleveren@garnet.acns.fsu.edu
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Thanks for your reply.  From the responses I've seen so far, most of the
primary responsibility for training and supervising TAs seems to fall to one
person.  It just occurred to me that one of the interesting challenges we
face is that there are several of us who are responsible for TA training.
THere are two summer training courses required of new TAs--Ruth Mirtz
teaches one of them and I teach the other, although the second course has
also been taught by other Rhetoric and Composition faculty without direct
administrative responsibility to TAs (I direct the writing center and
computer classrooms). Then we have an assistant director who teaches the
bi-weekly workshops that new TAs must attend during their first year of
teaching.  Ruth or I or Deborah  could write a course and teach TAs to teach
it, but to do it together, we might need to have some pretty exhausting
meetings.  I guess that is what we see coming up.  Not writing a specific
course would make this collaborative effort easier.  But I agree with
everything I've heard about the "teaching" value of showing TAs how we as
experienced teachers create courses and why we make the decisions we do.  Carrie
 
>Here at Texas A&M--Commerce, I provide the reading list, the assignment
>sequence, and a rough syllabus (week-by-week in broad strokes rather than
>day-by-day in detail).  We have more MA than EdD students, including many
>who tested out of first-year composition classes and, therefore, have no
>experience on any level to draw from.  I also teach a year-long colloquium
>which all new TAs take to support their teaching, sort of a place where I
>make sure theory and practice intersect.  Our teaching a common assignment
>sequence makes more fruitful conversation possible; without it, no one could
>be really sure what was working and what wasn't.  And now that I'm
>responsible for our first-year courses, I'm just not willing to let new TAs
>loose in the classroom.  It's hard enough as it is!  But I also routinely
>approve experienced TAs' requests to put together their own sequences and
>syllabi; I just ask that they work in common with others for at least the
>year of the teaching colloquium.
>
>Donna D-O
>>
>Donna Dunbar-Odom
>Dept. of Literature and Languages
>Texas A&M - Commerce
>Commerce, TX 75429
>903/886-5264
>
>
Carrie Shively Leverenz
Director, Reading/Writing Center
Florida State University
Tallahassee, FL 32306-1036
(904)644-5157
cleveren@garnet.acns.fsu.edu
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David points out one very good way to deal with the issue of uniformity, by
promoting common goals and making sure that those entering a teaching role
are familiar with the program's theoretical underpinnings and pedagogical
assumptions:
 
>We had a luxury that made a common syllabus unnecessary:  Our
>new TAs were not assigned a class to teach during their first term.
>Instead, they took a graduate seminar on teaching (heavy on
>theory-practice connections), worked as tutors in the Writing Center, and
>served as "apprentices" to experienced TAs or lecturers, teaching the
>class a handful of times, responding to a few students' papers in each
>stack, and so on.  Their major project during the seminar was to
>construct, annotate, and justify the syllabus they would teach the
>following term.  All of this while they were on salary from the
>university.
 
We do this, too, in our English 101 program, run by Victor Villanueva.  New
TAs teach two courses a year, but they do it on an 0-2 load, so their first
semester is spent in a seminar like the one David describes.  Veteran TAs
teach a 1-2 or 2-1 load, depending on when they are taking their exams,
etc.
 
There is one other way of assuring uniformity of objectives and outcomes
that I have seen work very well, and that is portfolio-based grading, with
shared assessment.  For a portfolio, the players in the program must come
to consensus about the contents of the portfolio, so they have to reach
agreement about significant outcomes from the courses.  Such a program
needs no standard syllabus, since the contents of the portfolio ensure
enough uniformity.
 
If, at the same time, teachers are reading and evaluating portfolios from
EACH OTHER'S students, then the level of sharing goes up exponentially.  If
I'm grading your students' work, or having some input into the student's
grade, further placement, etc., then I need to know a lot about your class.
I need to see your syllabus and assignments, I need to discuss goals and
objectives with you, I probably want to visit your class and at least meet
your students, etc.  And you want the same from me.  Only then can we feel
comfortable about participating in the evaluation.  Without this level of
knowledge, we'd be likely to make some bad decisions about each other's
students.
 
As we conduct the evaluation, we get to see what works in other folks'
classes.  We see student responses to a variety of assignments, tasks,
pedagogies, learning environments, etc.  And our practice changes, over
time, bringing us all closer to each others' best practice.  And the effect
is greatest if our portfolio reading groups are set up to include those
with little experience, those with middling experience, and those with long
experience teaching in the program.  In that way, we assure continuity
while exposing the veterans to new ideas and methods.  We establish a de
facto mentoring program for new teachers and a de facto method of
continuing development for veteran teachers.
 
Bill
 
Bill Condon, Director                   English Department, Avery 202
WSU Writing Programs               Washington State University
Phone: (509) 335-2268           Pullman, WA 99164-5046
FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
                http://www.wsu.edu:8080/~bcondon/
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I think the power issue is clouded, as well, by the substantive difference
in the power relationship within a writing program, as opposed to outside
it.
 
Within, we share a lot of common goals, agendas, even syllabi and
assignments.  The structure, when there is one, tends to be networked,
flat.  WPAs don't generally have to wield power the way dept chairs or
deans do, because in a writing program WE do OUR work.  Together.  Problems
are much more likely to be solved collaboratively, than by someone cracking
a whip.
 
Outside the writing program, the situation is starkly hierarchical.  As a
faculty member in, say, Victorian Literature, I do MY work, and I report to
my Chair, who reports to her Dean, who reports, etc, etc, etc.  Authority
and power work very differently in this setting from the way they work in
the flatter structure of the writing program.
 
Our kind of power does not show up on the radar screens of other movers and
shakers in the institution.  It is "stealth" power.  There are lots of
internal advantages to holding stealth power, but the disadvantages tend to
show up whenever we interact with folks outside the program.  Which we have
to do in minor areas like budgeting and defending our very existence.
Bill
 
>On Thu, 11 Sep 1997, Theresa Enos wrote:
>
>> Could this [composition funding] be a major topic of the 98 WPA
>> conference?
>
>          I think the subject is too narrow and too far removed to be of
>that kind of interest all by itself.  Only a few WPAs have, or can gain,
>access to the level of power that influences campus financial policy.
>BUT the issue of WPA power (which could include funding) is much more
>pervasive and problematic. For instance, the very idea of wielding power
>is upsetting to some WPAs, who must nonetheless use it or lose it (the
>subtitle of a WPA journal article I wrote on the topic).  Moxley and
>Olsen showed that most English dept chairs tended to view us more as
>clerks than as administrators with any kind of power.  Becky Howard has
>argued that there is a clear gender issue behind the issue of WPA power.
>The interesting thread now going on (hmm, metaphor problem: being
>woven?) about the role of the WPA in setting curriculum is also about
>the place of WPA power.  What kind of power do we really have?  Should
>we have?  Maybe funding is really a trope for power.  --Ed White
 
Bill Condon
Director, WSU Writing Programs
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I've taken a similar approach in the "booster" first-year writing course
(not remedial, but not the standard course, either) that I supervise and
that is taught in the Reading/Writing Center I direct.  TAs (normally with
at least a year's teaching experience at the college level) who teach the
"booster" course are given a list of goals and activities and are asked to
devise their own course, including choosing a short book to read along with
their students (limited to a group of 10 or 12--it's a dream course,
really).  I don't police their choice of books at all, though when this
summer's selections included Candide and The Stranger, I let the TAs know
that they might have to work harder to get students interested in those
books than they would with say, I Know Why the Caged Bird Sings or even
CAtcher in the Rye.  I always read students' evaluations of the course
carefully and get TAs' responses to the course as well.  Of course, I have
the luxury of recruiting these TAs and new, unproven TAs are not selected,
for reasons having to do with the various needs of the students who get
placed in this course and the resistance they sometimes express--experienced
teachers seem able to handle that resistance better.
 
I've gone on longer than I've intended here.  I guess I've expressed my
sympathy for teacher freedom, but I know I trained TAs this summer who are
not ready to be in the classroom (our enrollemnts have increased to the
point that we had to fund almost everyone or maybe everyone we admitted),
and if I had not had a detailed syllabus to hand them, I would be much more
worried about their students than I am right now.  Carrie
 
>Carrie,
>
>I'm not aware of any studies, but what we've done is to work
>with the faculty who teach first-year comp to develop a fairly
>detailed description of the desired outcomes (yes, I know, I know)
>for each course:  "When a student finishes ENG 101, s/he should
>know this and be able to do that."  A committee composed of
>our full-time instructors and lecturers and me wrote the initial
>draft, and then we fine-tuned it with adjuncts, second-year TAs,
>and first-year TAs, after which we published it in our booklet
>that all first-year writing students purchase.  The idea is that
>instructors can do pretty much what they like, as long as they
>meet the expectations for what students will learn.  (And, truth
>be told, we expect more consistency in 101 than in 102, since 101
>is the first course in the sequence.)  It was hard to do, but
>turned out to be wonderfully rewarding and built articulated
>consensus that beforehand was tacit at best.
>
>Rich
>
>
Carrie Shively Leverenz
Director, Reading/Writing Center
Florida State University
Tallahassee, FL 32306-1036
(904)644-5157
cleveren@garnet.acns.fsu.edu
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As someone who has done it both ways, these words ring true!  Carrie
 
>Rich's description of the curriculum design process at Wright crossed in my
>mind with some advice I got on planning the other day from someone the
>university hired to give us advice: if you don't involve the stakeholders in
>the planning, you get quicker planning but slower implementation; if you do
>involve them, the planning moves more slowly, but implementation moves
>quickly. Works for me.
>
>-- David E. Schwalm, Vice Provost and Dean of East College
>___ASU East--A New University for a New Century
>___6001 South Power Road
>___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
>
Carrie Shively Leverenz
Director, Reading/Writing Center
Florida State University
Tallahassee, FL 32306-1036
(904)644-5157
cleveren@garnet.acns.fsu.edu
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Regarding the donna<>bob<>tom discussion:
 
Let's apply the same thinking to how we teach students to write.  there =
is of course no turning loose, but one can turn the noose a bit too =
tight.
Irv
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AAAAAgELMAEAAAAeAAAAU01UUDpXUEEtTEBBU1VWTS5JTlJFLkFTVS5FRFUAAAADAAA5AAAAAAsA
QDoBAAAAHgD2XwEAAAAfAAAAV3JpdGluZyBQcm9ncmFtIEFkbWluaXN0cmF0aW9uAAACAfdfAQAA
AFUAAAAAAAAAgSsfpL6jEBmdbgDdAQ9UAgAAAABXcml0aW5nIFByb2dyYW0gQWRtaW5pc3RyYXRp
b24AU01UUABXUEEtTEBBU1VWTS5JTlJFLkFTVS5FRFUAAAAAAwD9XwEAAAADAP9fAAAAAAIB9g8B
AAAABAAAAAAAAAJRZgEEgAEAFgAAAFJFOiBjb21tb24gY3VycmljdWx1bQDlBwEFgAMADgAAAM0H
CQAMAAwAOwADAAUAOAEBIIADAA4AAADNBwkADAAMADkABwAFADoBAQmAAQAhAAAAMkMxNUREN0I2
NjJCRDExMUE2MDk0NDQ1NTM1NDAwMDAA1QYBA5AGADgEAAAhAAAACwACAAEAAAALACMAAAAAAAMA
JgAAAAAACwApAAAAAAADAC4AAAAAAAMANgAAAAAAQAA5AIDs/42lv7wBHgBwAAEAAAAWAAAAUkU6
IGNvbW1vbiBjdXJyaWN1bHVtAAAAAgFxAAEAAAAWAAAAAby/pY3/e90VLStmEdGmCURFU1QAAAAA
HgAeDAEAAAAFAAAAU01UUAAAAAAeAB8MAQAAABQAAABwZWNraGFtQHVub21haGEuZWR1AAMABhBb
6p1FAwAHEJkAAAAeAAgQAQAAAGUAAABSRUdBUkRJTkdUSEVET05OQTxCT0I8VE9NRElTQ1VTU0lP
TjpMRVRTQVBQTFlUSEVTQU1FVEhJTktJTkdUT0hPV1dFVEVBQ0hTVFVERU5UU1RPV1JJVEVUSEVS
RUlTT0ZDT1VSAAAAAAIBCRABAAAAHQEAABkBAABcAQAATFpGdZMR7Up3AAoBAwH3IAKkA+MCAGOC
aArAc2V0MCAHE00CgH0KgAjIIDsJbzLMNTUCgAqBdWMAUAsDBmMAQQtgbmcxMDNmMwumB/BlZwsR
C4BnQCB0aGUgZAIgbqhhPD4G4GIWAHQDcFMVoAQAY3UEEGkCIDpXCqIKhAqATA/AJwQgYcpwC1B5
FWNzYQeAFWGFC4BrFTNvIGhvB+AqdxlRZQDQaBkQdHVvAQACMAQgGgF3BRAaoC4WIBViCXAgBAAg
b2bOIAWgCHAPsCBuGhAbEBcEoBUyCQBvD7AsIGLudQVAAiAVkGMDkR2iFWN/HXAeQRhwHoAb4Bnx
HYFpEGdodC4XZElydi8TcQFAF3MQcQAisAAAAAMAEBAAAAAAAwAREAAAAAADAIAQ/////0AABzCg
W+NIpb+8AUAACDCgW+NIpb+8AQsAAIAIIAYAAAAAAMAAAAAAAABGAAAAAAOFAAAAAAAAAwACgAgg
BgAAAAAAwAAAAAAAAEYAAAAAEIUAAAAAAAADAAWACCAGAAAAAADAAAAAAAAARgAAAABShQAAtw0A
AB4AJYAIIAYAAAAAAMAAAAAAAABGAAAAAFSFAAABAAAABAAAADguMAADACaACCAGAAAAAADAAAAA
AAAARgAAAAABhQAAAAAAAAsAL4AIIAYAAAAAAMAAAAAAAABGAAAAAA6FAAAAAAAAAwAwgAggBgAA
AAAAwAAAAAAAAEYAAAAAEYUAAAAAAAADADKACCAGAAAAAADAAAAAAAAARgAAAAAYhQAAAAAAAB4A
QYAIIAYAAAAAAMAAAAAAAABGAAAAADaFAAABAAAAAQAAAAAAAAAeAEKACCAGAAAAAADAAAAAAAAA
RgAAAAA3hQAAAQAAAAEAAAAAAAAAHgBDgAggBgAAAAAAwAAAAAAAAEYAAAAAOIUAAAEAAAABAAAA
AAAAAB4APQABAAAABQAAAFJFOiAAAAAAAwANNP03AAD8vg==
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>Pat's post about who teaches brings me back to a serious disagreement with
>something someone (Bill C?) said:
>
>        Whoever said, If involvement is what we really need, then it would
>be better to get lit profs involved, and ignore the few classes that would
>not be taught well....
>
>        (or something like that)
 
Wasn't me who said that, thank goodness.  Just keeping the record straight.
 
Whoever teaches composition, whatever their background (and I have a lit.
PhD--so there!), has to be committed to teaching well and thoughtfully, has
to be able to connect with good theory and good pedagogy, etc.  Most lit.
folks, even if they would not CHOOSE to teach composition courses, will
engage in the task in good and thoughtful ways if they are led (or forced
by dept policy) to teach comp.  Those who won't, though, should not be
allowed, let alone forced, to teach composition.
 
I'd like to hear more about Bill Pedersen's experience in a bad comp
course--and from anyone else who took their school's regular composition
course/sequence.  Most of us (guilty, Your Honor) never had to take a real
FY Comp course, and so never had to struggle with the factors that cause
our students so much frustration and distress.  It'd be good to know more
about that.
Bill
 
Bill Condon
Director, WSU Writing Programs
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When I was wpa, the ta's and I generally worked together to develop our =
plans.  We always had a general outline, then filled it in as the =
semester unfolded.  I like to work this way and enjoyed working w/ my =
ta's in the same fashion.  It's a good way to learn from each other.  =
But this is a small program--about 14 new tas a semester, max, and =
that's a luxury.
Irv
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eJ8+IhQSAQaQCAAEAAAAAAABAAEAAQeQBgAIAAAA5AQAAAAAAADoAAEIgAcAGAAAAElQTS5NaWNy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I think this power discussion is getting very interesting.  I really like
Bill Condon's definition of "stealth power."  However, I'd caution all of
us who think that those who hold what appears to be "face power," like
Dept. Chairs and Deans to do some serious re-thinking.
 
I think it's common for all of us to think that those we report to have
real power--whether that is a Chair, a Dean, a Provost, whatever.  I also
seem to remember the real message that Moxley and Olsen had was that
Chairs saw WPAs as clerks and Deans saw Chairs as clerks.  We also may
want to remember that Joe and Gary's piece had its roots in a 4 C's
presentation which they gave with Evelyn Ashton-Jones who discovered that
WPAs saw Writing Center Directors in a clerkish role.  (Interestingly,
Joe and Gary's work was published in _CCC_, Evelyn's in _WPA_.)
 
Anyway, the upshot is we tend to devalue the work of those under us while
feel under-appreciated by those we report to who we perceive as having
"real" power.
 
Quite honestly, I think "stealth power" may be the best kind.  It's what
usually gets things accomplished.  It's also one of the reasons that
WPAs, who are practitioners of it, can move on to be successful in other
administrative positions.
 
Barry Maid
bmmaid@ualr.edu
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Barry, can you provide us with citations for "Joe and Gary's piece" and the one
by Evelyn Ashton-Jones?  Thanks, Becky Howard
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Is Sledd's talk (the one about plantations and such) available anywhere?  Or
being published?  I heard only the end of it.
 
Pat Belanoff
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> I have learned that with my young teachers,
> here for only five quarters, being confronted with choices of A or B or C
> or Z before they have even taken their first step is more limiting than
> freeing. However if I give people a sense of the terrain and explain why
> we are going in this direction, teach them to pay attention to their own
> learning, most will find their own path by the second or third quarter.
 
Donna -- I agree with your assessment here.  I think there is a point
where too much choice becomes oppressive.  Usually this choice is given
in the spirit of "freeing" (to carry on your word) new teachers, but I
have found that new teachers (and that not only means totally new
teachers but also those teaching a course for the first time) appreciate
getting a sense of the terrain and directionality.  This is a complex
ethical question as you imply.  At once, the WPA is encouraging new
teachers to find their own place as teachers, and at the same time the
WPA (responsible for TAs and a "program") is ethically responsible for
the instruction the undergraduate students are receiving.
 
Tim Peeples
Purdue University
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Becky--
 
I don't know what this is going to do for my reputation, but here are the
cites you asked for:
 
Olson, Gary A. and Joseph M. Moxley.  "Freshman Composition:  The Limits
of Authority."  _CCC_ 40 (February 1989): 51-60.
 
Olson, Gary A. and Evelyn Ashton-Jones.  "Writing Center Directors:  The
Search for Professional Status."  _WPA_ 12 (Fall/Winter 1988): 19-28.
 
My apologies to Gary for forgetting that he was a co-author of the second
piece.
 
Both had their roots in a presentation at the St. Louis C's. I was one of
the people who braved the stuffy room to hear a fascinating panel.
Interestingly, at least from my point of view, was the fact that I was
the only one in the room who had been all three:  Writing Center
Director, and Dept. Chair.
 
Barry Maid
bmmaid@ualr.edu
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Let's see. Barry has been all three: writing center director and department
chair. Hmm. What does this tell us?
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Dave--
 
>Let's see. Barry has been all three: writing center director and department
>chair. Hmm. What does this tell us?
 
That I can't count?  That only I would leave out having been a WPA on the
WPA list?  That one should never try to finish an email and hit send
(especially on Friday afternoon) when someone walks into his office?
 
Barry Maid
bmmaid@ualr.edu
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Carrie, you have a really difficult problem.  It may be that you will want
to let go of control over the senior TAs, at least as far as the day-to-day
business is concerned.  There are a couple of control mechanisms that
worked well at OSU, which you probably remember:  a committee that approves
a short list of textbooks from which the senior TAs choose, and a rigorous
TA training course.  Most TAs do not stray far from their training, simply
because most don't have the time or energy to do it.
 
We use the flexible standard model here, but we have many more folks paid
to help us administer the program who oversee what TAs are doing.  What we
don't do here is involve TAs in changes in the curriculum.  I'm about to
get involved in that process, and I plan to recommend what I did at RPI.
It worked so well.  I think you can invite those who want to get involved
with the revision; no doubt the list will be manageable.
 
Keep me posted!  I know you have some tough decisions to make.
 
Roxanne
 
 
At 01:35 PM 9/12/97 -0400, you wrote:
>Roxanne,  Thanks for your imput.  The approach you describe is ideal, but
>how many TAs taught in the FYW program at RPI?  And how many new TAs were
>there each year?  Our numbers increase every year and will continue to
>increase.  This year, we have 93 TAs, including 38 who are teaching for the
>first time.  How do you involve that many people in curriculum revision?
>How do you find time to approve the potential number of alternative versions
>of the course those TAs might devise?  At FSU, in both of our FYW courses,
>we've had a common textbook and 3 or 4 possible strands (e.g. versions of
>the course) that TAs could choose from.  One strand was written by Ruth
>Mirtz, another was written by me, and the others were written by experenced
>TAs.  Of course, there is the inevitable problem that many of the TAs feel
>no affinity to any one strand.  And the strands the TAs wrote are often
>insufficiently detailed for new TAs to follow them.
>
>In an ideal world, new TAs would have enough structure to teach a good
>course, and as their expertise developed, they would have more freedom.
>There is still an issue of quality control, however.  Even senior TAs can be
>terrible teachers, just as first-year teachers can be brilliant teachers
>from their first day on the job.  How much structure is enough structure?
>And how much freedom is enough freedom?  I know these are very hard
>questions, which is why I am thinking very hard about them.  Carrie
>
>>Carrie,
>>
>>When I directed the writing program at RPI, I developed what I called a
>>"flexible standard syllabus" in which TAs taught texts and assignments in
>>common but were free outside of those boundaries to explore how they wanted
>>to teach the syllabus.  At the end of each semester, we sat down together
>>and evaluated how the common parts of the syllabus were going and
>>decided--collaboratively--what needed changing/updating.  TAs were far more
>>invested in the syllabus when they 1) knew they would have a hand in
>>shaping the syllabus for the next semester, and 2) could explore their own
>>techniques within the structure of the standard syllabus.  I routinely
>>approved "experimental" assignments for TAs who wanted to try something
>>new, and we used the outcome of these pilot projects to make changes to the
>>common curriculum.  One of the outcomes of this process/structure was that
>>the veteran TAs were much more interested in mentoring the new TAs.  They
>>also learned about what directors must consider when devising curricula,
>>including the politics of the institution and the needs of a particular
>>student body.  I thought it worked very well.
>>
>>Roxanne Mountford
>>University of Arizona
>>roxanne@u.arizona.edu
>>
>>
>>
>>At 01:03 PM 9/11/97 -0400, you wrote:
>>>Hi everyone.  I've been enjoying (or despairing over) all the talk about
>>>political issues of many kinds, but want to ask for some feedback on an
>>>unrelated question:  How do you go about devising new curriculum for the
>>>courses taught by TAs or adjuncts whom you supervise?  We are about to
>>>revise one of our required first year writing courses here at Florida
State,
>>>and I am anxious to find some balance between providing consistency across
>>>sections of the course and honoring teachers' interests and abilities.  All
>>>of our fyw courses are taught by TAs (and a few adjuncts).
>>>
>>>Although my interest in this subject is practical at this point, I am also
>>>interested in the theoretical implications of telling other teachers
what to
>>>teach.  Has anyone done a large-scale study of how big programs make
>>>curriculum decisions? If so, can you point me to the results?
>>>
>>>Thanks for your help.  Carrie
>>>Carrie Shively Leverenz
>>>Director, Reading/Writing Center
>>>Florida State University
>>>Tallahassee, FL 32306-1036
>>>(904)644-5157
>>>cleveren@garnet.acns.fsu.edu
>>>
>>
>>
>Carrie Shively Leverenz
>Director, Reading/Writing Center
>Florida State University
>Tallahassee, FL 32306-1036
>(904)644-5157
>cleveren@garnet.acns.fsu.edu
>
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That he has a ways to go before he catches up with David Schwalm, the
former WPA, now Vice Provost AND Dean?
;-)
Bill
 
>Let's see. Barry has been all three: writing center director and department
>chair. Hmm. What does this tell us?
>
>-- David E. Schwalm, Vice Provost and Dean of East College
>___ASU East--A New University for a New Century
>___6001 South Power Road
>___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Actually, Tom, Donna was never "my" grad student here at UNH.  She did
take one history of rhetoric course with me back in 1986 as part of her
MST, but her doctorate was from the Reading and Writing Program over in
Education, and I was on neither her exam nor her dissertation committee.
I never directed the writing program while she worked in it.  In other
words, I never had "power" to hold over Donna, who arrived at UNH as a
fully formed teacher and thinker. Our relation has been much more as
friends than anything else, which is why I felt free to jive with her a
little in my post.  Not all academic relations always already have to be
about power.  But in our Foucauldian intellectual world, maybe I should be
aware that they do, and that humor can always be read as a power gesture.
 
The points I really wanted to make were twofold.  First, since I'm
involved in TA training at UNH, I wanted to suggest that we didn't simply
throw a copy of *A Writer Teaches Writing* at new TAs and tell them to go
into the classroom and do good.  There is a fair amount of freedom and
responsibility given to new TAs here, but they are not simply given three
days of peptalk and then abandoned.  They are expected to ask students to
meet certain standardized requirements, they use and discuss the use of
standardized textbooks, they take a demanding practicum course, attend
weekly staff meetings, are assigned experienced teaching mentors, are
observed by the comp director, and in general get as effective and
supportive a kind of training as new TAs in any program I know.  Some
people still conceptualize composition at UNH as some kind of
flippy-skippy touchy-feely sort of program that's all about "voice" and
"self" and "expressing feelings" at the expense of serious academic work,
and I wanted to try to argue that that image is inaccurate.
 
Would it be better to train new comp teachers in rhetorical history,
theory, and practice for several years before letting them teach?
Absolutely, but that's not the world as very many of us know it.  The
standard setup we and most programs use (orientation,
practicum/colloquium, staff meetings, observations and mentoring) may not
be the very best training imaginable, but it's the best most of us have
been able to achieve on the pragmatic playing field of university funding.
 
The further question involves the degree of directiveness involved in a
program's demands on new TA course structures.  Donna uses a standardized
syllabus at WWU that all her TAs follow along with, and her reasons for
using it have to do with her not being sure that new MA students could
evolve effective teaching structures without the support of that standard
syllabus.  Perhaps not, but surely there can be a middle ground between
throwing unprepared TAs into the classroom with a Harbrace and a red pen
and completely controlling their every lesson and assignment with a
standardized daily syllabus requirement.  (Donna, I can't really tell from
your original post whether you simply offer this syllabus to your new TAs
as a model they may diverge from or whether each of them is asked to use
its structure on an exact daily basis.  If it's the former, take this
argument as theoretical.)  A standard syllabus may help some new teachers,
but it cannot take the place of a real rhetorical education.  And in the
sense that people's teaching styles grow organically from their
personality structures, a standard syllabus (if enforced rigidly) can
constrain some teachers into false postures even as it supports others in
finding their postures.
 
In other words, a high level of enforced standardization is a double-edged
sword.  Big surprise.
 
As for the generational loco parentis claim, it's just an observation.
The assumption seems to be that though we--the 38-to-50s--did okay on our
own, rejecting the stale traditions of our benighted elders, younger
people today will flounder or fail without our wisdom (whether in the form
of a standardized syllabus or the reinstitution of single-sex dorms and
parietals).  We were idealistic from youth onward, and in middle age
idealism can turn coercive.  As I look around, I see lots of examples of
people my age very willing to tell younger folks what they should think,
smoke, drink, say, feel, and do--for their own good, of course!  One term
used for our generation is "moral megaphoners,", and I heard Joni Mitchell
on the radio call what we often do "'marming on people"--a neat term.
 
Donna, if I came across as suggesting you were some kind of authoritarian,
I'm sorry--I know you're not.  On one level, what we want for younger
people is simply education, and good education.  But we're awfully happy
in the roles of those who can define what that good education consists of.
And you're in our generation, too, Tom--didn't you get a frisson out of
lecturing me for my bad attitude toward subalterns, ignorance of power
relations, possible gender bias, and (worst of all) romanticism?
Toughlove Daddy/Mommy is a role hard for all of us to resist. . . .
 
Best, Bob
 
On Fri, 12 Sep 1997, Thomas P Miller wrote:
 
> Professor Connors' note to his former graduate student who is now working
> as a comp director is very interesting from a rhetorical
> perspective.  I do not mean to be too harsh, but I do want to take
> issue with the gestures that are made here and the assumptions that they
> rest upon. Hope you do not mind being critiqued Bob.
>
> With a knowing laugh, Bob notes that he had the authority to
> give to a former graduate student, an interesting gesture in a message
> upon the exercise of power.  He then goes on to depict her need as an
> administrator to train new employees as merely an attempt at acting in
> loco parentis.
>
> Bob, who exactly is playing the parent's role in this message?  Passing
> over the gender issues involved, I want to underline that your message
> suggests that after three days of training, first-time
> teachers are prepared to exercise the "freedom" to teach how they want.
> You explicitly state that to do otherwise is an unreasonable assertion of
> authority that harkens back to the dark days of conservativism.  Such
> suggestions imply, at least in my reading, that we know so little about
> comp that it is okay for new teachers to make it up as they go along
> without anyone "hovering" over their shoulders, and that to expect
> consistency and coherence in a large program with multiple sections is
> merely to impose our opinions on others.  This seems to me to be a rather
> romantic conception of teaching, writing and power.
>
> Tell me it ain't so, Bob.
>
> Always open for critique, but never of course for recrimination,
>
> Thomas Miller
>
>
> On Fri, 12 Sep 1997, Robert J Connors wrote:
>
> > Hi, Donna--didn't anybody ever admit to you that we gave *you* huge
> > amounts of freedom and responsibility while constraining all the other TAs
> > at UNH to our arbitrary caprices?  It was the Aussie accent you had back
> > then, I think. . .
> >
> > Seriously, though, we do ask all our new TAs at UNH to attend a three-day
> > orientation, to enroll in a serious practicum course in teaching
> > issues--theory and practice--and to attend weekly staff meetings.  New TAs
> > aren't given a standard syllabus, but they do all use the same textbooks
> > and work in the practicum (which I'm teaching this semester)is keyed to
> > those texts. Without hovering over their shoulders, we try to support
> > them.
> >
> > There seems something generational in some of this discussion.  Donna and
> > I are both members of that generation which demanded even as students
> > freedom and responsibility--indeed, demanded respect and real power over
> > our destinies.  Now that we're older, it's interesting to see that our
> > generation is demanding respect and real power over the actions and
> > activities of younger people--constraining them in ways we ourselves would
> > have resented deeply.  In loco parentis was something we did away with,
> > and now many of us seem to want to bring it back--as long as it's *our*
> > values in the parental driver's seat. . .
> >
> > Bob Connors
> >
> > On Thu, 11 Sep 1997, Donna Qualley wrote:
> >
> > >  I went to graduate school at the University of New Hampshire where TAs
> > > were given huge amounts of freedom and responsibility in designing their
> > > own courses, For people like myself with prior teaching experience, the
> > > freedom allowed us to do great work and turn teaching into an ongoing
> > > inquiry. For new M.A. students, I oftened wondered. Now, as the director
> > > of a first year program at Western Washington University (all M.A.
> > > students), I write a detailed annotated syllabus for new TAs, where they
> > > have a day to day guide of what they might do with the class, and most
> > > importantly why. Like Ann Berthoff, no one gets the exercise without the
> > > theory. My rationale for doing so is that I find I can demonstrate how and
> > > why one teacher thinks about a writing course. In the same way that I
> > > always found it helpful to hear how a writer constructed her text, I show
> > > new teachers one way to craft and sequence a course. They know it's only
> > > one "version of reality" and they can depart from it when they want. I do
> > > much of my teaching through this syllabus in terms of talking about why I
> > > made the decisions I did: why I chose particular readings, why I
> > > ordered them the way I did. . . . it ends up reading like an essay. Like
> > > Susan, the assignment that ends our TA seminar is for them to consturct
> > > their next quarter syllabus along with their rationale for doing so. I do
> > > believe that teachers need to find what works best for them in the
> > > classroom, which is related to their articulating a philosophy and theory
> > > of teaching and learning. I no longer think that the best way to do this
> > > is to simply show them a few syllabuses and turn them loose. Of course,
> > > constructing the course and syllabus is a huge a mount of work, and it
> > > has to be redone every two years when we change texts. . .
> > >
> >
>
> ----------------------
> Thomas P Miller
> tpm@U.Arizona.EDU
>
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Bob, actually I got a lot of guilt and anxiety out of doing it, "flaming"
is the right term, isn't it?  I just felt that you were being a bit
patronizing with a comp director who was looking for advice, but I guess I
overread the situation, which is not uncommon amongst English sorts.
 
Thanks for setting me straight, and for providing us all with more to
think about.
 
> And you're in our generation, too, Tom--didn't you get a frisson out of
> lecturing me for my bad attitude toward subalterns, ignorance of power
> relations, possible gender bias, and (worst of all) romanticism?
> Toughlove Daddy/Mommy is a role hard for all of us to resist. . . .
 
A tough to love daddy,
 
Thomas P Miller
tpm@U.Arizona.EDU
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I think Carrie's questions are hard indeed.  I struggled with the notion
of a standard syllabus.  When I attended C's in Milwaukee I sat in on some
sessions where TA's were talking about being on a standard syllabus and
how much they disliked it to the point of ignoring it.  However, having
seen the "freedom" scenario for the past 3 years and watching new ta's
struggle, call for help, fall, call for help again, I decided to revise
what I thought "freedom" meant to new teachers.  I thought I would get a
great deal of resistance to a standard syllabus.  I was dead wrong.  Even
the mentors -- ta's who have taught for at least two years, 3 that i
trained under the "freedom" method (for lack of a better phrase) -- are
thanking me for what I am doing.  It seems that if you give a new teacher
guidelines -- or even a more experience new teacher -- that they realize
what they can pick and choose to do whatever it is that seems appropriate
for his or her class. In other words, the questions that
Carrie asks about too much structure or not enough or when is just right
is something that is determined by the new teacher and their students.
We, as teacher trainers, are not in it once the teacher steps inside the
classroom no matter how much we might like to think we are.  Also, I think
the key to the day-to-day lesson plans has to do with flexibility of said
plans.  If the teacher trainer *builds in* flexibility to the lesson plans
and the syllabus then negotiation is not just a probable outcome, it is a
direct result.  For example, when I offer set of four questions for a peer
response, I use the word "suggested" and then make the new teacher decide
on two questions to write. I don't think it follows that just because a
first time teacher who has never written a syllabus and is using someone
else's instead of thinking through their own syllabus -- in 3 days no less
-- is having their intellectual freedom and growth as a teacher thwarted
in some manner.   I believe the teacher training class can help the new
teacher grapple with theory and the time in the class can be even more
productive because the new teacher has an idea of what to agree or
disagree with already when provided with a standard syllabus.  Finally, I
worried a great deal about the students of the new teachers and quality
control of the program.  What sense of program coherence was being offered
if any?  I watched the new teachers waffle from cognivist theory to
expressivist theory to social construction as they attempted to negotiate
the information I gave them while trying to work with the syllabus they
wrote in 3 days and did their own graduate work.  Where were their
students in all this? So, I took the leap  to a standard syllabus, as
draconian as it sounds to me, and attempted to build the lesson plans to
be a flexible with lots of room for weekly negotiation, and working
towards having the new teachers write the last two assignments while
working on their final project.
 
All this goes to say that if a teacher trainer is going to offer structure
to new teachers, then the teacher trainer has the onus of ethical
responsibility placed upon her to negotiate -- constantly -- and know when
not to negotiate, and know when to do a little of both.  This can only be
done in process. I truly believe
there is no "formula" or article or any other way to engage with this
process except to commit to it (the standard syllabus) and then know when
to back off or jump in...
 
I've gone on too long.  I apologize.  But for anyone who has read all of
this, I think we are talking about a key question of power here and I
think the idea of having WPA focus on power issues of all sorts would be a
great way to beat the Arizona heat next summer.  Thanks for bringing the
issue up Theresa.  As usual, you are right on target.
_________________________________________________________________________
Susan L. Taylor                         University of Nevada Las Vegas
Director of Composition                 4505 Maryland Parkway
Phone: (702) 895-4186                   PO Box 455018
Fax: (702) 895-4801                     LV, NV 89154-5011
 
        "When I dare to be powerful -- to use my strength in the service
         of my vision, then it becomes less and less important, whether
         I am afraid."  --- Audre Lorde
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Theresa,
 
I have a suggestion for the 4C's Conference and Workshop.
I think that those of us employed full-time as composition instructors
and specialists and rhetoricians wherever we are situated in the
curriculum in fact serve as mentors to the faculty at large. WE provide
models of instructional plans and pedagogical processes that others can
and often do emulate.    I would like to see a program at 4Cs that
examines the implications of the mentor role.  How does this role fir
into the power/disempower issue?
 
How we integrate technology into our writing classes, how we work toward
developing collaborative learning contexts, how we use collaborative and
generative software programs to support various processes, how we try to
educate students about audience and context, how we initiate changes
through proposal processes, piloting software, how we are often the
synthesizers of complex information taken through complex processes, how
we develop teaching materials to support the vaious aspects of
rhetoric....
 
Now that technology facilitates a process approach to learning, more
faculty members are interested in setting up peer chat rooms on system
servers, they are questioning how to set up work groups for students to
share responses, how to provide different kinds of feedback, how to
shape different types of discourse.
 
 The mentor--[wo]mentor-- wise and trusted counselor. What is the
history of this role?  What are implications? What are the boundaries of
this role?  What are professional paths successful mentors have taken?
How is this role played out at various kinds of colleges?
What are the negative implications of this role?
 
Gail Corso
 
 
 
Dr. Gail S. Corso
Associate Professor of Communication Arts
Neumann College
Aston, PA 19014-1298
 
H:   gcor@jersey.net
W:  gcorso@smtpgate.neumann.edu
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Tom Miller wrote to correct me:  at the University of Arizona we involve
our TAs (on a volunteer basis) in reforms of our curriculum.  The efforts
are entirely collaborative and involve faculty, teaching advisers, and
students.
 
Roxanne Mountford
 
 
>Date: Fri, 12 Sep 1997 12:55:55 -0700
>To: Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
>From: Roxanne Mountford <roxanne@u.arizona.edu>
>Subject: Re: common curriculum
>In-Reply-To: <199709121735.NAA18012@garnet1.acns.fsu.edu>
>
>
>Carrie, you have a really difficult problem.  It may be that you will want
to let go of control over the senior TAs, at least as far as the day-to-day
business is concerned.  There are a couple of control mechanisms that
worked well at OSU, which you probably remember:  a committee that approves
a short list of textbooks from which the senior TAs choose, and a rigorous
TA training course.  Most TAs do not stray far from their training, simply
because most don't have the time or energy to do it.
>
>We use the flexible standard model here, but we have many more folks paid
to help us administer the program who oversee what TAs are doing.  What we
don't do here is involve TAs in changes in the curriculum.  I'm about to
get involved in that process, and I plan to recommend what I did at RPI.
It worked so well.  I think you can invite those who want to get involved
with the revision; no doubt the list will be manageable.
>
>Keep me posted!  I know you have some tough decisions to make.
>
>Roxanne
>
>
>At 01:35 PM 9/12/97 -0400, you wrote:
>>Roxanne,  Thanks for your imput.  The approach you describe is ideal, but
>>how many TAs taught in the FYW program at RPI?  And how many new TAs were
>>there each year?  Our numbers increase every year and will continue to
>>increase.  This year, we have 93 TAs, including 38 who are teaching for the
>>first time.  How do you involve that many people in curriculum revision?
>>How do you find time to approve the potential number of alternative versions
>>of the course those TAs might devise?  At FSU, in both of our FYW courses,
>>we've had a common textbook and 3 or 4 possible strands (e.g. versions of
>>the course) that TAs could choose from.  One strand was written by Ruth
>>Mirtz, another was written by me, and the others were written by experenced
>>TAs.  Of course, there is the inevitable problem that many of the TAs feel
>>no affinity to any one strand.  And the strands the TAs wrote are often
>>insufficiently detailed for new TAs to follow them.
>>
>>In an ideal world, new TAs would have enough structure to teach a good
>>course, and as their expertise developed, they would have more freedom.
>>There is still an issue of quality control, however.  Even senior TAs can be
>>terrible teachers, just as first-year teachers can be brilliant teachers
>>from their first day on the job.  How much structure is enough structure?
>>And how much freedom is enough freedom?  I know these are very hard
>>questions, which is why I am thinking very hard about them.  Carrie
>>
>>>Carrie,
>>>
>>>When I directed the writing program at RPI, I developed what I called a
>>>"flexible standard syllabus" in which TAs taught texts and assignments in
>>>common but were free outside of those boundaries to explore how they wanted
>>>to teach the syllabus.  At the end of each semester, we sat down together
>>>and evaluated how the common parts of the syllabus were going and
>>>decided--collaboratively--what needed changing/updating.  TAs were far more
>>>invested in the syllabus when they 1) knew they would have a hand in
>>>shaping the syllabus for the next semester, and 2) could explore their own
>>>techniques within the structure of the standard syllabus.  I routinely
>>>approved "experimental" assignments for TAs who wanted to try something
>>>new, and we used the outcome of these pilot projects to make changes to the
>>>common curriculum.  One of the outcomes of this process/structure was that
>>>the veteran TAs were much more interested in mentoring the new TAs.  They
>>>also learned about what directors must consider when devising curricula,
>>>including the politics of the institution and the needs of a particular
>>>student body.  I thought it worked very well.
>>>
>>>Roxanne Mountford
>>>University of Arizona
>>>roxanne@u.arizona.edu
>>>
>>>
>>>
>>>At 01:03 PM 9/11/97 -0400, you wrote:
>>>>Hi everyone.  I've been enjoying (or despairing over) all the talk about
>>>>political issues of many kinds, but want to ask for some feedback on an
>>>>unrelated question:  How do you go about devising new curriculum for the
>>>>courses taught by TAs or adjuncts whom you supervise?  We are about to
>>>>revise one of our required first year writing courses here at Florida
State,
>>>>and I am anxious to find some balance between providing consistency across
>>>>sections of the course and honoring teachers' interests and abilities.
All
>>>>of our fyw courses are taught by TAs (and a few adjuncts).
>>>>
>>>>Although my interest in this subject is practical at this point, I am also
>>>>interested in the theoretical implications of telling other teachers
what to
>>>>teach.  Has anyone done a large-scale study of how big programs make
>>>>curriculum decisions? If so, can you point me to the results?
>>>>
>>>>Thanks for your help.  Carrie
>>>>Carrie Shively Leverenz
>>>>Director, Reading/Writing Center
>>>>Florida State University
>>>>Tallahassee, FL 32306-1036
>>>>(904)644-5157
>>>>cleveren@garnet.acns.fsu.edu
>>>>
>>>
>>>
>>Carrie Shively Leverenz
>>Director, Reading/Writing Center
>>Florida State University
>>Tallahassee, FL 32306-1036
>>(904)644-5157
>>cleveren@garnet.acns.fsu.edu
>>
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Donna Qualley wrote:
> I have learned that with my young teachers,
> here for only five quarters, being confronted with choices of A or B or C
> or Z before they have even taken their first step is more limiting than
> freeing. However if I give people a sense of the terrain and explain why
> we are going in this direction, teach them to pay attention to their own
> learning, most will find their own path by the second or third quarter.
> But the ones who don't or are just here to sustain their MA, I rest easier
> knowing I have attmepted to meet my ethical obligations to first year
> undergraduates.
>
 
Donna describes my feelings exactly, and it sounds like her situation is
much like mine.  Some of my MAs teach only two semesters before they
graduate--and they have never taught a day in their lives before this
assignment.
 
Valerie Balester
Director of Writing Programs
Texas A&M University
College Station, TX 77843-4227
(409) 845-3155
(409) 862-2292 FAX
v-balester@tamu.edu
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And here's another hitch on this issue.  At Stony Brook (and I'm sure at many
other institutions), many of our transfers come in between their 2nd and 3rd
year.  What they want to do (I'm confining my comments to English majors, but
I suspect other disciplines could say much the same) is complete their
college degree in two years.  If they have not satisfied our composition
requirement and have to take it with us, they're barred from almost all our
other English classes, because the freshman class is a prerequisite.
 
If upper-division faculty were doing their job and assigning and grading
reflectively, the students would be forced to do something about their
inadequate writing skills--like go to one of our workshops in the Writing
Center.
 
Pat Belanoff
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Bob, you ask if there is some middle ground between throwing unprepared
TAs into the classroom and completely controlling every lesson and
assignment with a standardized daily syllabus requirement.  I would say
offering new TAs a detailed guide and discusion (that they can deviate
from at any time) for the *first* quarter only is a middle ground.  You
are right that a standard syllabus enforced rigidly can constrian some
people into "false postures," a particularly troubling possibility when
those people are 22 or 23 years old. But having a syllabus of how the
course might be taught need not necessarily be a standardized experience.
Especially when the syllabus is as "essayistic" as mine! Paul Heilker uses
the example of sitting across the table from another person and begininng
a conversation with: "You know, I've been thinking" to describe what I
might call an essayistic stnace or approach. That's the kind of text I
think I write for the syllabus. I have been thinking about the teaching of
composition, and here's some things I've been thinking about and here's
some things I do and here's why. Granted some people will read the most
essayistic text in a dogmatic fashion (look at mnay of our first year
students read new absolutes into everything. . .a number of people read
absolutes into your essay, Teaching and learning as a man, when it seemed
to me, you wrote it to start a conversation. Correct me if I'm wrong). You
know I would be the first to argue for the rights for teachers to find
their own way to teach. But new teachers have to discover so much that
first quarter--what to do with their body, where to sit (or stand) how to
talk, what to do when the students are in small groups, how to write on
the board, use an overhead, decide when to collect papers---and if the
course is computer assisted like ours, how to teach with computers, use
email, access the net. The list of details, many seemingly piddly, goes
on. But I don't use the syllabus for only these reasons. I mostly do it
because it allows me to embed rhetorical and pedagogical theory into
practice and show students the relationsahip between the two more easily
than I can in the TA seminar alone.  I agree the whole system of putting
new TAs right into the classroom sucks. Some schools manage to avoide
doing this, but most don't because of funding.
        I wouldn't call our sullabus "standarized," although there some
standardized features of the program, probably more than UNH.  For
instnace, evaluation. We use common terms to grade (all process, I might
add: not yet, emerging, developing, maturing, keep pushing to this level)
and the portfolio requirements are the same for everyone. Its in terms of
evaluation that I have been most thinking about what you suggested about
people of our generation, the same ones who rejected the wisdom of their
elders, now imposing it on others.  You may be right. (I'm sure I have to
guard against that Boynton cartoon that says "everyone's entitled to my
opinion"). But I wonder how other factors come into play. At the moment,
you are teaching the TA seminar, but you aren't the WPA of the composition
program and don't have the responsibility for a program that those of us
do who are both teachers and administrators. If a parent brings a law suit
against a TA, I'm the one that is implicated. I feel the jabs about
writing from the rest of the campus in diffferent ways now than when I was
only a teacher. It's them I think who should have the benefit of my
wisdom! (I know you can relate to the latter because of your work with the
writing center). I find the tension between these two roles huge (in fact
my CCCC presentation next March is entitled: What's a reflective
pracitioner like you doing in a outcome based job like this?).
        I do think the kind of instituion plays a role in our decisions of
how to teach graduate students to teach. Phd or MA, large or small
program. Who else is available for mentoring. Quarters or semesters. How
long they will teach in the program. How many grad courses in rhetoric or
comp are available for them to take (we have the TA seminar and maybe one
other one. That's it, although we too have weekly staff meetings). I don't
know what choices I would make if I had 93 TAs like Carrie AT FSU.  I have
28 TAs. I provide new TAs with a syllabus first quarter. And I invite
changes, detours and revisions--in fact I demonstrate how to do this.
After that, they make their own, although they continue to use the same
text during their first year. At the end of their first year they can
select another text or consturct their own coursepack. Am I happy in this
role of defining what good education is? I think I hunker back to my
sheep raising days in Australia.
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With regard to how much to structure for new teachers:
I appreciate the focus on teaching ta's how to structure their course, =
what to teach, kinds of assignments, and so on.=20
 
BUT it's also important to teach them how to read the situation--how to =
find out who their students are, what they need, how to work with them =
to supply those needs.  That's why teaching is like writing--teachers =
need to learn how to read the situation and shape their discourse to the =
needs of the situation.  If we focus too much on the discourse that we =
have in mind before we see the audience, we might mis-speak.
 
I always remember something that I think Moffett said:  it doesn't do us =
much good if we spend all summer constructing this dynamite syllabus and =
then come september the wrong students show up.  (woefully =
misparaphrased).
 
Irv (whose email program has gone out of control)
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Pat raises an interesting hitch:
 
>And here's another hitch on this issue.  At Stony Brook (and I'm sure at many
>other institutions), many of our transfers come in between their 2nd and 3rd
>year.  What they want to do (I'm confining my comments to English majors, but
>I suspect other disciplines could say much the same) is complete their
>college degree in two years.
 
All WSU students, native or transfer, must complete the Jr Writing
Portfolio, which is really a "rising junior" task--located between 2d and
3d years.  Transfer students are given one semester after transfer to
complete it, and they can put into the portfolio writing that they did in
their previous college.
 
The portfolio identifies those who need additional work on writing, and we
channel them, typically, into a one-credit tutor-facilitated writing group,
a class that attaches to their Writing in the Major Course ([M] Course) and
focuses on extending and intensifying the writing experiences that [M]
Course presents.
 
All students must take two [M] Courses in order to graduate, so the "Needs
Work" students, native or transfer, get additional assistance in the first
of those courses, ideally.  Then they can do the other one solo, so to
speak.
 
Bill
 
Bill Condon
Director, WSU Writing Programs
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With only MA students, my guidance and common syllabus are very much as
Donna describes below. I try to set things up but give them some freedom,
as well. Beth
 
 
>Here at Texas A&M--Commerce, I provide the reading list, the assignment
>sequence, and a rough syllabus (week-by-week in broad strokes rather than
>day-by-day in detail).  We have more MA than EdD students, including many
>who tested out of first-year composition classes and, therefore, have no
>experience on any level to draw from.  I also teach a year-long colloquium
>which all new TAs take to support their teaching, sort of a place where I
>make sure theory and practice intersect.  Our teaching a common assignment
>sequence makes more fruitful conversation possible; without it, no one could
>be really sure what was working and what wasn't.  And now that I'm
>responsible for our first-year courses, I'm just not willing to let new TAs
>loose in the classroom.  It's hard enough as it is!  But I also routinely
>approve experienced TAs' requests to put together their own sequences and
>syllabi; I just ask that they work in common with others for at least the
>year of the teaching colloquium.
>
>Donna D-O
>>
>Donna Dunbar-Odom
>Dept. of Literature and Languages
>Texas A&M - Commerce
>Commerce, TX 75429
>903/886-5264
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While I try to lurk only, I can't help but endorce Susan Taylor's well
conceived and well presented remarks.    Twelve years as a WPA with 25-30
TAs per year taught me that openness within a "growing" common syllabus
worked for our learning community.
 
________________________________________________________________________
Dana C. Elder                           DElder@ewu.edu
Professor of English                    (509) 359-7061
Dept. of English, MS 25                 FAX:(509) 359-4269
Eastern Washington University
Cheney, WA 99004-2431
________________________________________________________________________
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Roxanne,
I'm all for involving TAs in the process of changing the curriculum and
agree that it helps them feel involved and motivated.  I would disagree,
however, with your assertion that this hasn't happened at UA.  TAs have
been invited to serve on committees to evaluate curricula, run pilot
studies, and offer new models.  And when they serve as editors for the
textbook, A Student's Guide, they in effect mold and adapt the given
curricula by providing new models of assignments used by recent TAs and
new examples of student essays in response to the assignments.  I served
as a Guide editor and on a curriculum committee while I was a grad
student/TA (and, happily, got a dissertation out of reflecting on that
process.)
 
That said, I do agree that, despite invitations to critique and improve
upon the curricula, many--perhaps most?--TAs in the UA preogram don't
feel involved in the on-going discussions and therefore don't take on
the kind of mentoring and theorizing role you described from RPI.  I
wonder if the very things you say keep them from straying too far from
their training is what keeps them from getting involved to question and
improve the fy program--their own studies, teaching, and lack of hours
in the day.  I am not sure how to get around this and make TAs really
feel that they want to take on that extra "work."  Arguments about how
well it will serve them when they later choose to become WPAs will only
be persuasive with the Rhetoric students, less so with lit or ESL or
creative writing, I suspect.  Perhaps you will somehow work the
course-revision discussions into the current TA training sessions?  Can
you talk about how one might coordinate such a process when you are
working with so many TAs from different programs within the English
department?
 
--Phyllis
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All,
 
I apologize for the length of this posting, but I'll start with
a summary and then provide the details.
 
SUMMARY
Since publication of my article on our "stretched-out" version
of ENG 101 ("The `Stretch Program:' Arizona State University's New
Model of University-level Basic Writing Instruction" in _WPA: Writing
Program Administration_ 20 (1996):79-91), we now have current
statistics that indicate several things:
 
-- We have a high "student satisfaction" rate; our students say
        they think the Program helped to inmprove their writing
-- Stretch students pass ENG 101 at a _higher_ rate than do
        "regular" ENG 101 students
-- more significantly, Stretch students pass ENG 102 at
        a _higher rate_, too--that is, they do better
        even in "non-Stretch" classes
-- compared to what we used to do--farm-out BW students to the
        local community college, where we controlled neither
        the syllabi nor the pedagogy--Stretch students are
        "retained" at Arizona State University at a much higher rate.
 
These results (detailed below) are especially gratifying since we work
with those students who are seen as the least prepared for college-level
work: students who place into Stretch have the lowest ACT or SAT scores
and are often identified as "at-risk" students.  And while about
23 percent of our current freshman class comes from under-represented
groups (African American, Asian American, Hispanic, Native American),
_39 percent_ of Stretch students come from these groups--who also are
often "at-risk" in the university.
 
 
DETAILS (for Stretch's first three years):
 
STUDENT PERCEPTIONS:
 
Each semester, Stretch students complete an anonymous survey: 89 percent
of our students tell us they think their "writing has improved" because
of the program.  Students note that especially they feel more confident
about their writing (and there's a significant body of research that
indicates that having confidence in writing ability is critical to
writing well, no matter what the writing task).
 
As we might expect, most of these students say the program "works"
because of the extra time they receive to work on their writing: fully 40
percent of those students completing the survey find the extra time to be
the "best thing" about the program (second-best, according to our
students, is having the same teacher and the same classmates over two
semesters).
 
 
CURRENT PASS RATES:
 
Stretch students pass ENG 101 at a higher rate than "regular" ENG 101
students:
 
Average pass rate, all ENG 101 students, 1991-1996............. 85 percent
Average pass rate, for ENG 101 Stretch students, 1994-96....... 91 percent
 
Perhaps more striking is that Stretch students also pass ENG 102 at a
higher rate than "regular" ENG 101 students:
 
Average pass rate, all ENG 102 students, 1991-1996............. 80 percent
Average pass rate, for ENG 102 Stretch students................ 86 percent
 
RETENTION:
 
Compared to what we used to do before Stretch started (ENG 071 followed
by ENG 101):
 
For every 1,000 students who took ENG 071, only 280 would be here three
semesters later to subsequently register for ENG 102 . . . but of every
1,000 students who take WAC 101, (the first class in the Stretch sequence)
460 register here for ENG 102.  That is, with Stretch, 61 percent more of
the students who start with WAC 101 are still here at ASU to register for
ENG 102, compared to those who took our former ENG 071 class.
 
In dollar terms: we've had 2,215 students take WAC 101 so far; if 46
percent (as above) register for ENG 102, that translates into 1,019
students.  If we had _not_ replaced ENG 071 with the Stretch model, only
620 of those 2,215 students would have taken ENG 102 here.  That is,
Stretch helped retain 399 students more than under the former model.  I'm
sure our Provost can translate better than I the dollar effect on the
university--and in the end on our own departmental budget--of retaining 400
more students--but it is significant.
 
BOTTOM LINE:
 
In effect, ASU's Stretch Program helps the most at-risk students become
the best achievers, not just in ENG 101 but even as they continue into
non-Stretch classes, like ENG 102 . . . and more of them stay here at ASU.
 
Thank you, as always, for your continuing interest and support.  You can
find more details and information at
 
http://www.public.asu.edu/~gglau/stretch.htm
 
 
 
Greg
 
/--------------------------------------------------------\
|  Greg Glau                                             |
|  Coordinator of Basic Writing Programs in Composition  |
|  Department of English       Arizona State University  |
|  Tempe, AZ 85287-0302        e-mail: gglau@asu.edu     |
|                                                        |
|  Office: (602) 965-3898      FAX: (602) 965-3451       |
|          http://www.public.asu.edu/~gglau/             |
\--------------------------------------------------------/
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Ed's got good advice here; a narrow focus on money could limit attendance by
keeping away those who are not much interested in (or concerned about) funding.
But the link to the issue of authority, power, and control could be very
interesting.
 
Chris
 
 
Responding to the message of
<Pine.SUN.3.95.970912090226.17066A-100000@wiley.csusb.edu>
from Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>:
>
> On Thu, 11 Sep 1997, Theresa Enos wrote:
>
> > Could this [composition funding] be a major topic of the 98 WPA
> > conference?
>
>           I think the subject is too narrow and too far removed to be of
> that kind of interest all by itself.  Only a few WPAs have, or can gain,
> access to the level of power that influences campus financial policy.
> BUT the issue of WPA power (which could include funding) is much more
> pervasive and problematic. For instance, the very idea of wielding power
> is upsetting to some WPAs, who must nonetheless use it or lose it (the
> subtitle of a WPA journal article I wrote on the topic).  Moxley and
> Olsen showed that most English dept chairs tended to view us more as
> clerks than as administrators with any kind of power.  Becky Howard has
> argued that there is a clear gender issue behind the issue of WPA power.
> The interesting thread now going on (hmm, metaphor problem: being
> woven?) about the role of the WPA in setting curriculum is also about
> the place of WPA power.  What kind of power do we really have?  Should
> we have?  Maybe funding is really a trope for power.  --Ed White
>
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Chris M. Anson
Morse-Alumni Distinguished Teaching Professor
University of Minnesota
306 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846 (voicemail)
(612) 626-2294 (fax)
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Does anyone have the full ref. for this article within arm's reach? It was
published sometime between 1981 and 1984, I think.  (It's not related to
anything currently being discussed on the list--I just can't find several of my
CCCC issues from those years, and I have a feeling it's in one of those that's
missing).  Thanks in advance--
 
Chris
 
Horning, Alice S.  "Propositional Analysis and the Teaching of Reading and
Writing."  CCCC.
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Chris M. Anson
Morse-Alumni Distinguished Teaching Professor
University of Minnesota
306 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846 (voicemail)
(612) 626-2294 (fax)
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Duane Roen, Director of Composition     (602) 965-3451 (fax)
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
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To: Nancy Gutierrez <Nancy.Gutierrez@asu.edu>
Subject: Assoc/Full Professor in Rhet/Comp
 
Please pass on this ad to anyone you think might be interested
in applying for the position:
 
Associate or Full Professor.  Beginning August 16, 1998.  Specialist
in the history and theory of rhetoric.  Historical focus open.
Required:  demonstrated excellence in teaching, research, and
publications in history and theory of rhetoric appropriate to rank.
Initial two courses/semester; competitive salary; teaching
opportunities at both graduate and undergraduate levels.  Complete
applications, including letter of application, vita, and the names
and addresses of three references, postmarked by November 15, 1997 to
Dr. Keith Miller, Search Committee Chair, Department of English,
Arizona State University, Box 870302, Tempe, AZ 85287-0302.  All
applications acknowledged.  AA/EEO.
 
Nancy A. Gutierrez
Chair
English Department
Arizona State University
Tempe, AZ 85287-0302
(602) 965-3168
(602) 965-3451 (fax)
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Duane Roen, Director of Composition     (602) 965-3451 (fax)
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
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Please pass this ad on to anyone you think might be interested
in applying:
 
Assistant Professor.  Beginning August 16, 1998.  Specialist
in computer-assisted composition instruction.  Required
qualifications:  Ph.D. in rhetoric and composition or related
field by time of appointment; demonstrated record of teaching
and research.  Desired qualifications:  background in another
area of rhetoric and composition, especially technical, scientific,
or professional writing.  The succcessful applicant will contribute
to a developing curriculum in computer-mediated instruction at
both the undergraduate and graduate levels.  Initial two courses/
semester; competitive salary.  Initial contacts at MLA.   Letter of
application and vita postmarked by November 15, 1997, then the
15th and 30th of each month until position is filled, to Dr. Duane
Roen, Search Committee Chair, Department of English, Arizona State
University, Box 870302, Tempe, AZ 85287-0302.  All applications
acknowledged.  AA/EEO.
 
Nancy A. Gutierrez
Chair
English Department
Arizona State University
Tempe, AZ 85287-0302
(602) 965-3168
(602) 965-3451 (fax)
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Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
 
---------- Forwarded message ----------
Date: Sat, 13 Sep 1997 11:24:14 -0700 (MST)
From: Nancy Gutierrez <Nancy.Gutierrez@asu.edu>
To: Nancy Gutierrez <Nancy.Gutierrez@asu.edu>
Subject: Lecturer positions in composition and rhetoric
 
Please pass on this ad to anyone you think might be interested
in applying for one of these positions:
 
Five lecturers in composition and rhetoric.  Beginning August 16, 1998.
Ph.D. in composition and rhetoric, or in a related field with
appropriate coursework at time of appointment.  College teaching
experience required; publications within area of specialization
desirable.  Four courses/semester with possibility of reassigned
time for program development.  Renewable three-year appointment.
Telephone interviews in early January.  Letter of application and
vita, postmarked by November 7, 1997, then every Monday thereafter
until positions are filled, to Dr. Alleen Pace Nilsen, Search
Committee Chair, English Department, Arizona State University, Box
870302, Tempe, AZ 85287-0302.  AA/EEO.
 
Nancy A. Gutierrez
Chair
English Department
Arizona State University
Tempe, AZ 85287-0302
(602) 965-3168
(602) 965-3451 (fax)
=========================================================================
Date:         Mon, 15 Sep 1997 09:11:00 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Keith Rhodes <krhodes@ACAD.NWMISSOURI.EDU>
Subject:      Re: common curriculum
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Bob Connors wrote:
 
>As for the generational loco parentis claim, it's just an observation.
>The assumption seems to be that though we--the 38-to-50s--did okay on our
>own, rejecting the stale traditions of our benighted elders, younger
>people today will flounder or fail without our wisdom
 
I do see a fundamental difference, though.  As to some of the "stale
traditions," those elders turned out to be more right than y'all thought (I
still hold out the idea that the last real Boomer was born in 1953, so I get
to claim not to be one).  But as to composition teaching, even sloppy
innovation had a chance to be better than their traditions.  By now, there
is no excuse for that to be true.  It should be a shame that TAs teach
composition without more thorough learning, mentoring, and assistance, no
matter how smart and wonderful they are.
 
Isn't there anyone else in this discussion with my problem--trying to forge
a common curriculum with teachers of either greater power or experience (and
usually both) but less knowledge of composition scholarship?  Anybody with
success stories to share on that one?  Slow as it seems to go, this
discussion certainly has me counting my blessings.
 
Keith Rhodes                            816-562-1860
Department of English, Perrin Hall      mailto:krhodes@acad.nwmissouri.edu
Northwest Missouri State University     http://www.nwmissouri.edu/~krhodes
Maryville, MO  64468                    "Better living through Composition"
=========================================================================
Date:         Mon, 15 Sep 1997 10:12:09 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Peter Mortensen <pmorten@POP.UKY.EDU>
Subject:      Re: Who teaches FY Comp?
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
At 03:08 PM 9/12/97 -0400, you wrote:
>Is Sledd's talk (the one about plantations and such) available anywhere?
>Or being published?  I heard only the end of it.
>
>Pat Belanoff
>
Sledd's 1996 CCCC paper is available on ERIC microfiche:
 
UNIQUE ID:      ED403561
 
TITLE:          Composition and Civic Education.
 
AUTHORS:        Sledd, James.
 
PUBLISHED:      1996
 
ABSTRACT:       This paper addresses civic educators on the left, who
"babble" about liberation and empowerment by transformative intellectuals.
The paper argues that many of those "leftists" belong to the group that
could be called "boss" compositionists, comfortable lower managers of a
corrupt system, who never tire of denouncing the traditional or of
advertising their own alleged revolution in composition. The paper states
that (1) "boss" compositions can produce little evidence that they have
improved students' writing more than their denigrated predecessors improved
it; (2) the liberators and empowerers have done little to improve the lot
of the graduate students and other contingent workers who actually teach
composition; (3) the intellectual quality of their heralded discipline is
unremarkable; (4) by their careerism, the boss compositions have duplicated
the wider society's brutal division of haves and have nots; and (5) in
consequence the deepest lesson of the revolution in composition is the
lesson of upward mobility in the main stream, the lesson of going along to
get along. The paper offers three brief examples to substantiate these
points, two of which are recent books about the subject. (TB)
 
NOTE: Paper presented at the Annual Meeting of the Conference on College
Composition and Communication (47th, Milwaukee, WI, March 27-30, 1996).
 
 
 
***********************************************************************
Peter Mortensen                                    606/257-6960 (voice)
Department of English                                606/323-1072 (fax)
University of Kentucky                     pmorten@pop.uky.edu (e-mail)
=========================================================================
Date:         Mon, 15 Sep 1997 09:48:28 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Julia K. Ferganchick-Neufang" <jfneufang@ATHENA.UALR.EDU>
Subject:      Re: common curriculum
In-Reply-To:  <1.5.4.32.19970915141100.006892f8@acad.nwmissouri.edu>
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7BIT
 
Keith said:
>Isn't there anyone else in this discussion with my problem--trying to forge
>a common curriculum with teachers of either greater power or experience (and
>usually both) but less knowledge of composition scholarship?  Anybody with
>success stories to share on that one?
 
Well, maybe not "success" stories but . . . I was in this situation last
year at Murray State.  As a new and young faculty member (and one of only
two rhet/comp specialists) I was charged with faculty development for
composition and with creating a common curriculum--not the best of
situations.  What I did do, based on advice I received from somewhere but
I've forgotten the source (Barry?), was to use a backdoor approach.  We
were teaching in new computer labs, and as I taught faculty to how use the
computers and teach with them, I slipped some updated comp pedagogy
information as well.  This was less threatening because they weren't
convinced they knew all about teaching with computers, whereas they were
pretty sure of themselves about teaching composition.  In otherwords, I was
able to use a new technology to address some old problems. Had I walked
into the room and said: now I'm going to tell you what I know about comp
pedagogy, I probably wouldn't have gotten very far.  :)
 
Julia
******************************
Julia Ferganchick-Neufang
Department of Rhetoric and Writing
University of Arkansas at Little Rock
2801 S. University Ave.
Little Rock, AR  72204
 
501-569-3316
jfneufang@ualr.edu
=========================================================================
Date:         Mon, 15 Sep 1997 10:22:12 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Rebecca Moore Howard, Director of Comp, TCU"
              <RHOWARD@GAMMA.IS.TCU.EDU>
Subject:      Grants;  summer meeting
MIME-version: 1.0
Content-type: TEXT/PLAIN; CHARSET=US-ASCII
Content-transfer-encoding: 7BIT
 
I just visited the WPA site, but alas, the information I was looking for is in
the under-construction zone.  So I must bother the list with my questions:  (1)
what are the dates for the Tucson conference?  I'm interested not so much in
the workshop as in the conference that follows.  Two graduate students may come
with me, so I need to know about any special discounts that are available for
them.  When will the CFP be issued?  (2) Where can I get information about the
WPA research grants?
 
Thanks,
 
Becky Howard
 
(please note new addresses):
Director of Composition
Department of English
TCU Box 297270
Texas Christian University
Fort Worth, Texas 76129
O (817) 921-7722, ext. 6242
F (817) 921-7709
RHOWARD@GAMMA.IS.TCU.EDU
=========================================================================
Date:         Mon, 15 Sep 1997 11:40:50 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "RICH BULLOCK,ENGLISH DEPT,WRIGHT ST.U,DAYTON 45435"
              <RBULLOCK@NOVA.WRIGHT.EDU>
Subject:      Re: common curriculum
MIME-version: 1.0
Content-type: TEXT/PLAIN; CHARSET=US-ASCII
Content-transfer-encoding: 7BIT
 
Bill's description of the portfolio sharing method used at Washington
State is true for us as well.  We do just about the same thing, and
the benefits for the program have been many and wonderful.  Plus, it
satisfies grumblings about exit exams and the like.
 
Rich
=========================================================================
Date:         Mon, 15 Sep 1997 11:51:00 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor_Montgomery College at Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: Summer WPA
X-To:         "Rebecca Moore Howard, Director of Comp, TCU"
              <RHOWARD@GAMMA.IS.TCU.EDU>
In-Reply-To:  <01INO2F1OEJU00F4NL@GAMMA.IS.TCU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
> On Mon, 15 Sep 1997, Rebecca Moore Howard, Director of Comp, TCU wrote:
>
> ...the Tucson conference...I need to know about any special discounts
> that are available....
--------------------------------------------------------------------------
Becky,
      I also hope there will be discounts.  I've just been going around
airline websites.  For regular airfares, at this time American Airlines is
the least costly round-trip ($488) and Continental Airlines is the most
costly ($500).  By comparison, round-trip fare to the Cs in Phoenix last
March on America West airlines was $276.  Quite a difference for cities
only 110 miles apart.
 ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
=========================================================================
Date:         Mon, 15 Sep 1997 08:48:48 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@ILSTU.EDU>
Subject:      Re: Grants;  summer meeting
In-Reply-To:  <01INO2F1OEJU00F4NL@GAMMA.IS.TCU.EDU>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
One source of information about the WPA research grants is the Call for
1998 Grant Proposals on page 90 of WPA 20.3 (spring 1997).
 
Doug
 
>them.  When will the CFP be issued?  (2) Where can I get information about
the
>WPA research grants?
>
>Thanks,
>
>Becky Howard
>
 
Doug Hesse              4240 English
Professor               Illinois State University
Director of             Normal, IL 61790-4240
Graduate Studies        309 438-3667
Editor, VP  WPA         ddhesse@ilstu.edu
=========================================================================
Date:         Mon, 15 Sep 1997 11:46:54 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Robert J Connors <rjc4@HOPPER.UNH.EDU>
Subject:      Re: common curriculum
In-Reply-To:  <Pine.ULT.3.91.970913045451.22719A-100000@gonzo.cc.wwu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Dear Donna,
 
I'm not surprised to hear that you do allow new TAs to deviate from your
syllabus, which is why I meant my latest long post to be more general than
a specific reply to you.  I had a hard time imagining you as a drill
sergeant.  As long as such a syllabus is surrounded by a rich nutrient sea
of discourse, which I have no doubt yours is, it is of course a valuable
thing for new folks to have.
 
Best, Bob
=========================================================================
Date:         Mon, 15 Sep 1997 11:22:49 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         tere molinder-hogue <tmhogue@IUPUI.EDU>
Subject:      Address, please
In-Reply-To:  <Pine.SOL.3.91.970914145219.26679B-100000@general3.asu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Trying to contact Donald Daiker.  Does anyone have his e-mail address and
other stats?  Thanks
=========================================================================
Date:         Mon, 15 Sep 1997 11:56:51 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Julia Ferganchick-Neufang <jfneufang@UALR.EDU>
Subject:      Re: Summer WPA
In-Reply-To:  <Pine.GSO.3.96.970915112713.12902C-100000@dgs.dgsys.com>
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7BIT
 
Chet and others:  As those of us who travel often to Tucson know all too
well, there is usually a big difference in prices between flights to Tucson
and Phoenix.  It would be worth your time to check out flights into Phoenix
and the shuttle service (what's the name?) that runs between Tucson and
Phoenix for about $20.00.
 
Julia
 
At 11:51 AM 9/15/97 -0400, you wrote:
>> On Mon, 15 Sep 1997, Rebecca Moore Howard, Director of Comp, TCU wrote:
>>
>> ...the Tucson conference...I need to know about any special discounts
>> that are available....
>--------------------------------------------------------------------------
>Becky,
>      I also hope there will be discounts.  I've just been going around
>airline websites.  For regular airfares, at this time American Airlines is
>the least costly round-trip ($488) and Continental Airlines is the most
>costly ($500).  By comparison, round-trip fare to the Cs in Phoenix last
>March on America West airlines was $276.  Quite a difference for cities
>only 110 miles apart.
> ____________________________________________________________________
>  Chet Pryor - Professor & Testing Coordinator - Department of English
>  Montgomery College - Germantown Campus - Montgomery County, Maryland
>
*************************************
Julia Ferganchick-Neufang
Department of Rhetoric and Writing
University of Arkansas at Little Rock
2801 S. University Ave.
Little Rock, AR  72204
(501)569-3316
=========================================================================
Date:         Mon, 15 Sep 1997 11:57:19 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Karen Uehling <RENUEHLI@IDBSU.IDBSU.EDU>
Subject:      Re: Summer WPA
In-Reply-To:  <3.0.2.32.19970915115651.006b90a0@athena.ualr.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
Content-Transfer-Encoding: 7BIT
 
Linda, I have received two sets of focus questions from you on Gilyard and
5 forwarded copies of yopur responses to last week's focus questions.
Thanks, Karen
=========================================================================
Date:         Mon, 15 Sep 1997 12:18:11 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Karen Uehling <RENUEHLI@IDBSU.IDBSU.EDU>
Subject:      Disregard irrelevant message
In-Reply-To:  <970915.115757.MST.RENUEHLI@IDBSU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
Content-Transfer-Encoding: 7BIT
 
Sorry, folks for my previous message--please ignore--hit the wrong button.
--Karen Uehling
=========================================================================
Date:         Mon, 15 Sep 1997 12:22:42 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: common curriculum
In-Reply-To:  <Pine.ULT.3.91.970913045451.22719A-100000@gonzo.cc.wwu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I'm saving this thread to post on a (closed) class listserve for beginning
comp teachers.  My thanks to those who have put so much thought into the
postings, which I know will lead to great seminar discussion.  If anyone
has a problem with me using the postings this way, please let me know.
                                                --Ed White
=========================================================================
Date:         Mon, 15 Sep 1997 12:37:07 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Stretch Program statistics
In-Reply-To:  <Pine.SOL.3.91.970914145219.26679B-100000@general3.asu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Greg, congratulations on the promising results from the stretch program.
I do have some questions about the numbers (picky, picky, picky), though,
and I wonder if you had a skeptical statistican or ed researcher working
with you.  For instance, is there any way to factor out the Hawthorne
effect: that simply isolating the stretch group for special treatment
(instead of sending them elsewhere) made them feel special and hence
improve--no matter what you actually did?  I'm basing my hesitation on a
sad experience I had using a holistically scored essay to demonstrate the
superiority of a particular approach to comp.  I was convinced I had
terrific numbers to support what I wanted to believe until a firm
statistician simply took the numbers, and my conclusions, apart.  Your
numbers look a lot better than mine did, so I'm not disputing the
importance of the model you give.  But I'd feel better if I knew more.
                                                --Ed White
=========================================================================
Date:         Mon, 15 Sep 1997 12:48:24 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Summer WPA
In-Reply-To:  <Pine.GSO.3.96.970915112713.12902C-100000@dgs.dgsys.com>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
As a fairly frequent traveler to Tucson, let me offer this early travel
hint.  The car trip from Phoenix to Tucson is easy and pleasant, well
under two hours.  Convenient schedules and cheap flights to Phoenix often
lead me to land there and rent a car (in advance through an agent--much
cheaper) for the trip to Tucson.  --Ed White
 
 
On Mon, 15 Sep 1997, Chet Pryor_Montgomery College at Germantown wrote:
 
> > On Mon, 15 Sep 1997, Rebecca Moore Howard, Director of Comp, TCU wrote:
> >
> > ...the Tucson conference...I need to know about any special discounts
> > that are available....
> --------------------------------------------------------------------------
> Becky,
>       I also hope there will be discounts.  I've just been going around
> airline websites.  For regular airfares, at this time American Airlines is
> the least costly round-trip ($488) and Continental Airlines is the most
> costly ($500).  By comparison, round-trip fare to the Cs in Phoenix last
> March on America West airlines was $276.  Quite a difference for cities
> only 110 miles apart.
>  ____________________________________________________________________
>   Chet Pryor - Professor & Testing Coordinator - Department of English
>   Montgomery College - Germantown Campus - Montgomery County, Maryland
>
=========================================================================
Date:         Mon, 15 Sep 1997 13:13:24 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Summer WPA
In-Reply-To:  note of 09/15/97 12:44
 
I would also encourage folks to fly to Phoenix and drive to Tucson, if you are
in a position to choose whether to spend money on air fare or car rental. The
drive to Tucson is a snap (average speed most of the way is 85), and you may
well want to have a car in Tucson to see the wonderful stuff in the area
anyway. And I think Phoenix will have a few more rental cars on hand than
Houghton did. I never did find out who got the Houghton rental car :)
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Mon, 15 Sep 1997 15:21:52 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irwin Weiser <iweiser@OMNI.CC.PURDUE.EDU>
Subject:      Re: Summer WPA
In-Reply-To:  <Pine.GSO.3.96.970915112713.12902C-100000@dgs.dgsys.com> from
              "Chet Pryor_Montgomery College at Germantown" at Sep 15,
              97 11:51:00 am
Content-Type: text
 
Chet and others--
 
My sister, who lives in Tucson, usually drives to Phoenix and flies
from there because of lower airfares.  With really cheap car rentals
in AZ in the summer, you may find it's cheaper to fly to Phoenix and
rent a car for the WPA trip.  You get to drive through some neat
desert on the way.
--
Irwin Weiser
iweiser@omni.cc.purdue.edu
=========================================================================
Date:         Mon, 15 Sep 1997 16:24:57 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor_Montgomery College at Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: Summer WPA
X-To:         Edward White <ewhite@WILEY.CSUSB.EDU>
In-Reply-To:  <Pine.SUN.3.95.970915124300.16822E-100000@wiley.csusb.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Ed,
   I know you're an experienced traveler.  If you say the trip from
Phoenix to Tucson is an easy one, then (barring an airfare war) that is
the last word on the matter.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
--------------------------------------------------------------------------
> On Mon, 15 Sep 1997, Edward White wrote:
>
> As a fairly frequent traveler to Tucson, let me offer this early travel
> hint.  The car trip from Phoenix to Tucson is easy and pleasant, well
> under two hours.  Convenient schedules and cheap flights to Phoenix often
> lead me to land there and rent a car (in advance through an agent--much
> cheaper) for the trip to Tucson.  --Ed White
------------------------------------------------------------------------------
> > > On Mon, 15 Sep 1997, Rebecca Moore Howard wrote:
> > >
> > > ...the Tucson conference...I need to know about any special discounts
> > > that are available....
------------------------------------------------------------------------------
> > On Mon, 15 Sep 1997, Chet Pryor wrote:
> >
> > Becky,
> >       I also hope there will be discounts.  I've just been going around
> > airline websites.  For regular airfares, at this time American Airlines is
> > the least costly round-trip ($488) and Continental Airlines is the most
> > costly ($500).  By comparison, round-trip fare to the Cs in Phoenix last
> > March on America West airlines was $276.  Quite a difference for cities
> > only 110 miles apart.
=========================================================================
Date:         Mon, 15 Sep 1997 13:21:39 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      web archive
 
If you have attempted to consult the wpa-l web archive over the last couple of
days, you probably have not been able to get through. Glendale Community
College (who hosts the web archive on their server) has been whacked over the
last couple of days with storms and power outages. As of five minutes ago,
however, the server was back up and the web archive accessible.
 
gcinfo.gc.maricopa.edu/~wpa/
 
Should be ok now.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Mon, 15 Sep 1997 16:28:52 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor_Montgomery College at Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: Summer WPA
X-To:         Irwin Weiser <iweiser@OMNI.CC.PURDUE.EDU>
In-Reply-To:  <199709152021.PAA06236@omni.cc.purdue.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Irwin,
       You've made the sale (have you considered working for the chamber
of commerce? :-)  ).
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
-------------------------------------------------------------------------
> On Mon, 15 Sep 1997, Irwin Weiser wrote:
>
> Chet and others--
>
> My sister, who lives in Tucson, usually drives to Phoenix and flies
> from there because of lower airfares.  With really cheap car rentals
> in AZ in the summer, you may find it's cheaper to fly to Phoenix and
> rent a car for the WPA trip.  You get to drive through some neat
> desert on the way.
> --
> Irwin Weiser
> iweiser@omni.cc.purdue.edu
=========================================================================
Date:         Mon, 15 Sep 1997 16:37:33 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "RICH BULLOCK,ENGLISH DEPT,WRIGHT ST.U,DAYTON 45435"
              <RBULLOCK@NOVA.WRIGHT.EDU>
Subject:      Re: common curriculum
MIME-version: 1.0
Content-type: TEXT/PLAIN; CHARSET=US-ASCII
Content-transfer-encoding: 7BIT
 
Susan's emphasis on flexibility is something I learned when I realizes
that (realizeD) that TAs were ignoring my carefully-crafted, 10-week-long,
day-by-day (with Tuesday-Thursday AND MWF versions) syllabus after the
first three weeks.  Enough! I said, and started giving them---the first
three weeks, and week-by-week general descriptions after that.  It's
enough to get them rolling, and just long enough for them to find out
that syllabuses, however generously conceived and offered, are ultimately
as individual in their implementation as fingerprints.  And they end
up doing far more interesting things than I'd thought of.
 
Rich
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For those who can't/don't want to rent a car, the name of that shuttle
service I mentioned earlier is Arizona Stagecoach.  Their number is
520-889-1000.  They will pick you up at the airport in Phx. and deliver you
to any number of locations in Tucson.  I believe they run every half hour.
 
Julia
******************************
Julia Ferganchick-Neufang
Department of Rhetoric and Writing
University of Arkansas at Little Rock
2801 S. University Ave.
Little Rock, AR  72204
 
501-569-3316
jfneufang@ualr.edu
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On Mon, 15 Sep 1997, Edward White wrote:
 
> Greg, congratulations on the promising results from the stretch program.
> I do have some questions about the numbers (picky, picky, picky), though,
> and I wonder if you had a skeptical statistican or ed researcher working
> with you.  For instance, is there any way to factor out the Hawthorne
> effect: that simply isolating the stretch group for special treatment
> (instead of sending them elsewhere) made them feel special and hence
> improve--no matter what you actually did? . . .
 
Ed,
 
No statistician; I pull the data from ASU's student database.
 
Maybe we need to think about each of these figures (1: 89 percent of
our students tell us they think their writing has improved; 2:
Stretch students pass ENG 101 at a higher rate than "regular" ENG 101
students; 3: Stretch students pass ENG 102 at a higher rate than do
"regular" ENG 101 students; and 4: compared to what we used to do,
more Stretch students stick around longer at ASU).
 
The first figure (students themselves think their writing improved
over the course of the program) and the second (ENG 101 grade, from
the same teacher who'd been with the same group of students for two
semesters) _could_ be seen, I guess, as coming from some sort of
special treatment . . . although keep in mind that all of these figures
have n>1,000, so we have some decently-large numbers to deal with,
and at least _both_ teachers and students see improvement in writing.
 
The third figure--and maybe the most significant--is that Stretch
students pass ENG 102 at a higher rate than "regular" ENG 101
students, and while I can't prove cause-and-effect (who can, right?)
this group (again n>1000) is being graded by _other_ teachers,
who have their other ENG 102 students to compare Stretch students and their
papers to.  I guess I'm thinking that since not just students (figure 1)
and not just their Stretch teachers (figure 2), but new teachers
_all_ agree that the students are doing better than their peers, that
whatever we're doing, it must be helping.  And since it's helping
their writing (as judged by their 102 teachers), then maybe there
is a cause/effect relationship.
 
That is, to wonder if
 
simply isolating the stretch group for special treatment (instead of
sending them elsewhere) made them feel special and hence improve--no
matter what you actually did?
 
kind of misses the question.  That is, we have three data-sets (students,
ENG 101 teachers, ENG 102 teachers) each somewhat more objective
than the former (as objective as grading can be), _each_ indicating that
student writing is improving, and/or that, on average, it's better for
the Stretch group than for "regular" ENG 101 students.  Remember, too,
that Stretch students (again as a group) have the lowest test scores
and come from populations which historically struggle in the academy.
Yet, by at least these measures, they're doing better than their peers.
 
I guess I'm thinking that sure, it'd be nice to know exactly what
we're doing that helps, but overall, I'm pleased that whatever it is,
is helping this particular student group.
 
So while we can't say for certain that what we do in Stretch (doing the
same readings and assignments as in ENG 101, only more of them, each with
feedback and multiple drafts) improves student writing, when we see
indications that it _has_ improved, judged in decent numbers (n>1000)
by non-Stretch teachers, I think it shows that what we're doing (and
all that we're doing) is helping students to write better.
 
Finally, on the final figure--retention compared to what we used to do,
it seems obvious that if you, as we used to
 
        - tell students they're not ready for our ENG 101 class
        - tell them they have to take a remedial class, and then
          maybe they'll be ready
        - don't give them credit for the class
 
that few will _want_ to attend college here.  I wouldn't.  On the other
hand, if we
 
        - give students college credit for their college work
        - give them more time, as that seems to be what they need
 
that maybe they'll stick around longer; and that's what they're doing,
at least here.
 
Hope this helps a bit.  And personally, I think Stretch helps because
of the Stretch model Dave Schwalm and John Ramage developed; because Duane
Roen is composition director; that we get a lot of support from
the university (including released time for me to supervise the Program);
and mostly because of the terrific people we have teaching here.
 
 
best,
 
 
Greg Glau
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9/15
 
I, too, would like to endorse both Susan Taylor and Donna Qualley's
thoughtful suggestions.  We (a group of seasoned graduate instructors
and I) just finished revising our first-semester
syllabus.  This common curriculum is organized around a sequence of
analytical writing tasks but allows for
instructor choice in terms of readings.  (This year, all new
instructor are using Writing Lives during their first semester but after
that they can opt for Signs of Life.) We are, of course, inviting feedback
from teachers and students and plan to revise the curriculum in light of
that response.
 
We have a task force working on the second-semester curriculum, and our
tentative
plan here is to again have a common sequence of assignments
but invite instructors to propose their own thematically organized
curricula (e.g. on homelessness, rock music, the environment, etc.).
Guidelines for these courses would include the requirement that the
readings treat the topic/theme from a variety of disciplinary
and/or rhetorical perspectives.  With this plan, we hope to strike a
middle ground between a standardized curriculum and instructor choice.
 
 
Alice Gillam
University of Wisconsin - Milwaukee
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I actually got a reservation for Arizona Stagecoach once, Julia.  Never
showed up at the airport.  I had to quick rent a car at double the rate my
travel agent would have gotten.  Does it exist in fact as well as in
theory?  --Ed White
 
On Mon, 15 Sep 1997, Julia K. Ferganchick-Neufang wrote:
 
> For those who can't/don't want to rent a car, the name of that shuttle
> service I mentioned earlier is Arizona Stagecoach.  Their number is
> 520-889-1000.  They will pick you up at the airport in Phx. and deliver you
> to any number of locations in Tucson.  I believe they run every half hour.
>
> Julia
> ******************************
> Julia Ferganchick-Neufang
> Department of Rhetoric and Writing
> University of Arkansas at Little Rock
> 2801 S. University Ave.
> Little Rock, AR  72204
>
> 501-569-3316
> jfneufang@ualr.edu
>
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OK, Greg, I'm convinced.  Now can you bottle that whole program and sell
it in college stores all over the country?  The world would be a better
place.  --Ed White
 
 
On Mon, 15 Sep 1997, GLAU wrote:
 
> On Mon, 15 Sep 1997, Edward White wrote:
>
> > Greg, congratulations on the promising results from the stretch program.
> > I do have some questions about the numbers (picky, picky, picky), though,
> > and I wonder if you had a skeptical statistican or ed researcher working
> > with you.  For instance, is there any way to factor out the Hawthorne
> > effect: that simply isolating the stretch group for special treatment
> > (instead of sending them elsewhere) made them feel special and hence
> > improve--no matter what you actually did? . . .
>
> Ed,
>
> No statistician; I pull the data from ASU's student database.
>
> Maybe we need to think about each of these figures (1: 89 percent of
> our students tell us they think their writing has improved; 2:
> Stretch students pass ENG 101 at a higher rate than "regular" ENG 101
> students; 3: Stretch students pass ENG 102 at a higher rate than do
> "regular" ENG 101 students; and 4: compared to what we used to do,
> more Stretch students stick around longer at ASU).
>
> The first figure (students themselves think their writing improved
> over the course of the program) and the second (ENG 101 grade, from
> the same teacher who'd been with the same group of students for two
> semesters) _could_ be seen, I guess, as coming from some sort of
> special treatment . . . although keep in mind that all of these figures
> have n>1,000, so we have some decently-large numbers to deal with,
> and at least _both_ teachers and students see improvement in writing.
>
> The third figure--and maybe the most significant--is that Stretch
> students pass ENG 102 at a higher rate than "regular" ENG 101
> students, and while I can't prove cause-and-effect (who can, right?)
> this group (again n>1000) is being graded by _other_ teachers,
> who have their other ENG 102 students to compare Stretch students and their
> papers to.  I guess I'm thinking that since not just students (figure 1)
> and not just their Stretch teachers (figure 2), but new teachers
> _all_ agree that the students are doing better than their peers, that
> whatever we're doing, it must be helping.  And since it's helping
> their writing (as judged by their 102 teachers), then maybe there
> is a cause/effect relationship.
>
> That is, to wonder if
>
> simply isolating the stretch group for special treatment (instead of
> sending them elsewhere) made them feel special and hence improve--no
> matter what you actually did?
>
> kind of misses the question.  That is, we have three data-sets (students,
> ENG 101 teachers, ENG 102 teachers) each somewhat more objective
> than the former (as objective as grading can be), _each_ indicating that
> student writing is improving, and/or that, on average, it's better for
> the Stretch group than for "regular" ENG 101 students.  Remember, too,
> that Stretch students (again as a group) have the lowest test scores
> and come from populations which historically struggle in the academy.
> Yet, by at least these measures, they're doing better than their peers.
>
> I guess I'm thinking that sure, it'd be nice to know exactly what
> we're doing that helps, but overall, I'm pleased that whatever it is,
> is helping this particular student group.
>
> So while we can't say for certain that what we do in Stretch (doing the
> same readings and assignments as in ENG 101, only more of them, each with
> feedback and multiple drafts) improves student writing, when we see
> indications that it _has_ improved, judged in decent numbers (n>1000)
> by non-Stretch teachers, I think it shows that what we're doing (and
> all that we're doing) is helping students to write better.
>
> Finally, on the final figure--retention compared to what we used to do,
> it seems obvious that if you, as we used to
>
>         - tell students they're not ready for our ENG 101 class
>         - tell them they have to take a remedial class, and then
>           maybe they'll be ready
>         - don't give them credit for the class
>
> that few will _want_ to attend college here.  I wouldn't.  On the other
> hand, if we
>
>         - give students college credit for their college work
>         - give them more time, as that seems to be what they need
>
> that maybe they'll stick around longer; and that's what they're doing,
> at least here.
>
> Hope this helps a bit.  And personally, I think Stretch helps because
> of the Stretch model Dave Schwalm and John Ramage developed; because Duane
> Roen is composition director; that we get a lot of support from
> the university (including released time for me to supervise the Program);
> and mostly because of the terrific people we have teaching here.
>
>
> best,
>
>
> Greg Glau
>
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In response to Greg Glau's stats about his stretch program, Ed White wrote:
 
"Is there any way to factor out the Hawthorne effect: that simply isolating
the stretch group for special treatment instead of sending them elsewhere)
made them feel special and hence improve--no matter what you actually did? .
. ."
 
        I too was very impressed with Greg's numbers and have been waiting
for more news of his program because it is something we almost tried here at
John Jay.  And I too wondered about the Hawthorne effect because it's
something I have to consider as possibly responsible for the initial success
of my own Intensive Writing project here.  Like the stretch program's
students, ours felt their writing had improved, had higher pass rates in
English 101 than students with similar writing skills on entering who did
not participate in the program, and went on to do well in the second
semester comp course also.  On the whole retention has also been better than
for similar students not in the program.  My numbers, however, are small
after only one year, so I can't use large numbers as a counterargument to
the contention that all we have here are students feeling special!
        Can Ed say when in the implementing of a new program we can begin to
discount the Hawthorne effect?  Do we have to wait until the program has
replaced an already existing one?  until our numbers are very large?
 
        (Btw, for those interested, our program puts students whose incoming
placement scores would have landed them in one of two remedial courses into
the next higher course.  For those with the lowest scores, this course is
the upper remedial course, Eng. 100, worth one credit; for those with higher
scores, their course is Eng. 101, regular college comp, worth 3 credits.
However, the Intensive Writing sections meet 4 times a week and are taught
by 2 different instructors, working on alternate days.  These instructors,
all adjuncts--like most of CUNY's freshman comp courses, ours are taught by
adjuncts--meet the semester before to put together a common syllabus based
on a theme.  They choose readings and devise writing tasks that are more
challenging than those the students would be doing in non-Intensive courses,
and they meet regularly during the term to coordinate their teaching.  There
are other bells and whistles too, but basically, the benefits the students
see in IW courses is that they can work hard and pass in one term what would
normally take them two.  The two-teacher idea was a product of necessity,
but it has turned out to be a remarkably exciting part of the program.
Please e-mail me off-list for more info.)
 
Pat Licklider
John Jay--CUNY
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On Mon, 15 Sep 1997, Edward White wrote:
 
> OK, Greg, I'm convinced.  Now can you bottle that whole program and sell
> it in college stores all over the country?  The world would be a better
> place.  --Ed White
>
>
Ed,
 
many thanks for your gracious note.  My only claim here is that the
Program works for the students we have (and, of course, maybe it could
work even better).  Credit goes to Ramage and Schwalm, who designed
Stretch, and to our teachers.
 
The Stretch approach is not for everyone, but, for us, it's helping
those who seem to need help.  They stay in school.  They pass their
classes.  And I know you'd agree: that's the whole idea.
 
Damn, but I wish we _could_ bottle such things.
 
Thanks and best,
 
 
Greg
 
 
/--------------------------------------------------------\
|  Greg Glau                                             |
|  Coordinator of Basic Writing Programs in Composition  |
|  Department of English       Arizona State University  |
|  Tempe, AZ 85287-0302        e-mail: gglau@asu.edu     |
|                                                        |
|  Office: (602) 965-3898      FAX: (602) 965-3451       |
|          http://www.public.asu.edu/~gglau/             |
\--------------------------------------------------------/
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I don't want to get into credit wars here, but all the credit for stretch goes
to Greg Glau and the remarkable group of instructors who make the thing work.
Hell, I bailed before we had to worry about little details like
implementation. One thing I really like about stretch is not so much that it
makes a group of students feel special (and maybe it does) but that it does
not make students feel bad about themselves and their abilities. They are full
members of the ASU community from day one, and, as Greg suggests, they tend to
stick around.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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As someone close to the situation, I'll note that David has hit the nail
on the head.
 
Duane Roen, Director of Composition     (602) 965-3451 (fax)
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
 
On Mon, 15 Sep 1997, David E. Schwalm wrote:
 
> I don't want to get into credit wars here, but all the credit for stretch goes
> to Greg Glau and the remarkable group of instructors who make the thing work.
> Hell, I bailed before we had to worry about little details like
> implementation. One thing I really like about stretch is not so much that it
> makes a group of students feel special (and maybe it does) but that it does
> not make students feel bad about themselves and their abilities. They are full
> members of the ASU community from day one, and, as Greg suggests, they tend to
> stick around.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
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I wish I could give an authoritative answer to Patricia's question.  I
have found that the best protection for my data has always been to get a
real statistician (from psych or ed or math) to put his/her name on the
charts and stand behind them.  That way, a neutral outsider has
authenticated what I claim.  --Ed White
 
On Tue, 16 Sep 1997, PATRICIA LICKLIDER wrote:
 
> In response to Greg Glau's stats about his stretch program, Ed White wrote:
>
> "Is there any way to factor out the Hawthorne effect: that simply isolating
> the stretch group for special treatment instead of sending them elsewhere)
> made them feel special and hence improve--no matter what you actually did? .
> . ."
>
>         I too was very impressed with Greg's numbers and have been waiting
> for more news of his program because it is something we almost tried here at
> John Jay.  And I too wondered about the Hawthorne effect because it's
> something I have to consider as possibly responsible for the initial success
> of my own Intensive Writing project here.  Like the stretch program's
> students, ours felt their writing had improved, had higher pass rates in
> English 101 than students with similar writing skills on entering who did
> not participate in the program, and went on to do well in the second
> semester comp course also.  On the whole retention has also been better than
> for similar students not in the program.  My numbers, however, are small
> after only one year, so I can't use large numbers as a counterargument to
> the contention that all we have here are students feeling special!
>         Can Ed say when in the implementing of a new program we can begin to
> discount the Hawthorne effect?  Do we have to wait until the program has
> replaced an already existing one?  until our numbers are very large?
>
>         (Btw, for those interested, our program puts students whose incoming
> placement scores would have landed them in one of two remedial courses into
> the next higher course.  For those with the lowest scores, this course is
> the upper remedial course, Eng. 100, worth one credit; for those with higher
> scores, their course is Eng. 101, regular college comp, worth 3 credits.
> However, the Intensive Writing sections meet 4 times a week and are taught
> by 2 different instructors, working on alternate days.  These instructors,
> all adjuncts--like most of CUNY's freshman comp courses, ours are taught by
> adjuncts--meet the semester before to put together a common syllabus based
> on a theme.  They choose readings and devise writing tasks that are more
> challenging than those the students would be doing in non-Intensive courses,
> and they meet regularly during the term to coordinate their teaching.  There
> are other bells and whistles too, but basically, the benefits the students
> see in IW courses is that they can work hard and pass in one term what would
> normally take them two.  The two-teacher idea was a product of necessity,
> but it has turned out to be a remarkably exciting part of the program.
> Please e-mail me off-list for more info.)
>
> Pat Licklider
> John Jay--CUNY
>
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We've used it a number of times, Ed, and haven't had a problem.  For what
it's worth . . .
 
At 06:26 PM 9/15/97 -0700, you wrote:
>I actually got a reservation for Arizona Stagecoach once, Julia.  Never
>showed up at the airport.  I had to quick rent a car at double the rate my
>travel agent would have gotten.  Does it exist in fact as well as in
>theory?  --Ed White
>
>On Mon, 15 Sep 1997, Julia K. Ferganchick-Neufang wrote:
>
>> For those who can't/don't want to rent a car, the name of that shuttle
>> service I mentioned earlier is Arizona Stagecoach.  Their number is
>> 520-889-1000.  They will pick you up at the airport in Phx. and deliver you
>> to any number of locations in Tucson.  I believe they run every half hour.
>>
>> Julia
>> ******************************
>> Julia Ferganchick-Neufang
>> Department of Rhetoric and Writing
>> University of Arkansas at Little Rock
>> 2801 S. University Ave.
>> Little Rock, AR  72204
>>
>> 501-569-3316
>> jfneufang@ualr.edu
>>
>
*************************************
Julia Ferganchick-Neufang
Department of Rhetoric and Writing
University of Arkansas at Little Rock
2801 S. University Ave.
Little Rock, AR  72204
(501)569-3316
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All this talk about the Hawthorne Effect (and my experiences with it)
make me wonder:  instead of doing all we can to avoid it (and its
undesirable baggage, which seems to include students and teachers feeling
good about what they've done as well as real improvements in their
writing, at least in the first year or two of the program), maybe we
should be trying to structure our programs to _foster_ it;  could
constant innovation be a way to consistent results and happiness?
Could we set up a WPA fund for victims of accellerated burnout?
(Smouldering with a smile on his/her face)?
 
Rich
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has anyone else made the mistake of switching to outlook as your email
organizer?  What have you done to get rid of the codes that are coming at
the end of all my messages?
irv
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From:         Ruth M Mirtz <rmirtz@JUNO.COM>
Subject:      WPA Archives
 
God bless Frank Torres at Glendale Community College for the WPA Archive.
What a blessing!   I regularly fail to receive WPA digests, but now I can
go to the archive to get anything I missed and anything I accidentally
deleted (thanks for the reminder, Keith).  I've also realized that I can
access the archive from any computer with internet access and read the
latest WPA-L messages.
Ruth M. Mirtz
Director First Year Writing
Florida State University
(850) 644-3243
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It's not always cheaper to fly in and out of Phoenix than Tucson.  Do
check carefully.  For instance, sometimes flying in to Phoenix is less
expensive but no difference in flying OUT of.  So you may want to fly in
to Phoenix but fly out of Tucson.  And you shouldn't neglect to find out
fares for Southwest and America West--not to mention Northwest and
American.  As some of you already have pointed out, the fares depend on so
many things.  I prefer direct flights by far and by careful planning I
need not travel 110 miles to board a plane.  Just check . . .  Of course,
we'll be posting more info on this, but it really is just a mite early;
I'm still working on program "themes."
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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> On Tue, 16 Sep 1997, Theresa Enos wrote:
>
> And you shouldn't neglect to find out fares for Southwest and America
> West....
---------------------------------------------------------------------------
Theresa,
        At present, America West is not competitive, at least from this
area (Washington/Baltimore), but as of an hour ago, Southwest was $316
round-trip into Phoenix.  That's $138 cheaper than the lowest fare from
here to Tucson.  BTW, a former student now working for Air Canada suggests
that there is a coming fare-war, perhaps as early as December.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
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Carrie Leverenz writes:
"Thanks for your reply.  From the responses I've seen so far, most of the
primary responsibility for training and supervising TAs seems to fall to one
person."
 
My apologies for not responding earlier, Carrie, but I wanted to let you
know that this is not the case at Purdue.
 
At Purdue, responsibility for training and supervising TAs in their first
year of teaching in the Introductory Writing Program is shared among
several faculty mentors.  Each mentor works with six to eight first-year
TAs, holding weekly mentor meetings, observing classes, reviewing response
to student writing, and organizing other professional development
activities.  Our mentors are usually full-time faculty in rhetoric and
composition (for the past few years our mentors have been Janice Lauer,
Irwin Weiser, Patricia Harkin, and I). When faculty leaves or unusally
large classes of new TAs have made it necessary, one or two senior TAs have
served as mentors.  These TA-mentors have been PhD students in our Rhetoric
and Composition program who are "ABD."
 
Each mentor develops the general design of the curriculum her or his
"mentees" will use during their first year of teaching the the program. The
mentors' curricula are guided by the shared goals of Introductory Writing
Program, but diversity of approaches is valued in the program.  The amount
of responsibility for course planning a new TA has is determined by the
mentor, based on the TA's background and experience.  For example, everyone
in Patricia Harkin's mentor group this year is a PhD student in literature
who had had at least two years of experience teaching composition prior to
coming to Purdue.  My mentor group is made up of M.A. students who have no
prior teaching experience of any kind.  As might be expected, Patty and I
use different mentoring strategies.
 
The mentoring program for the Introductory Writing Program is part of a
department-wide mentoring program through which TAs are mentored during
their first semester of teaching any course for the first time.  TAs can be
mentored in teaching in the Writing Lab, teaching Developmental Writing,
teaching in computer classrooms, teaching business writing, teaching
linguistics, etc.
 
I'd be happy to correspond off-list with anyone who has questions about our
mentoring program.
 
Shirley
 
Shirley K Rose
Associate Professor of English
Director of Composition
English Department\Purdue University
West Lafayette, IN 47907-1356
 
email: roses@purdue.edu
phone: (765) 494-3742
fax: (765) 494-3780
=========================================================================
Date:         Tue, 16 Sep 1997 10:39:39 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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Carrie,
 
Shirley Rose's posting about the Purdue mentoring program is similar to the
one I was about to write, so I'll just chime in a little bit.
 
Ruth Mirtz noted earlier that lit faculty who do not teach comp are distanced
from the realities of the job market that their students will have to face.
Mentor groups are one way this problem can be addressed.  Mentors can offer
TAs a more realistic perspective on the field, as well as introduce them to
theoretical perspectives that might inform their pedagogical choices.
 
I think I've said this before: I am amazed that candidates with brand new
PhDs in literature, with teaching experience in composition, coming from
departments where I know there are good people in rhet/comp, cannot
articulate any relationship between composition theory and their pedagogy.
Purdue's mentoring system seems to address this problem pretty well also.
 
I did my doctoral work at Purdue--so my experience of the system is from a
TA's perspective.
 
Karin
 
--
 
Karin Evans, Ph.D.
Department of English     Elmhurst College
190 Prospect Ave.    Elmhurst, IL 60126-3296
630-617-3134       karine@elmhurst.edu
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A couple of thoughts on the Stretch Program and the Hawthorne Effect.  I
believe that the Hawthorne--the tendency for a group getting special
treatment to outperform a control group due more to the "specialness" of
the setup rather than the program itself--simply limits the
"generalizability" of what ocurred (and arguments as to whether any
research result is truly generalizable or can be slapped on to different
contexts is another matter).  It doesn't change the fact that Stretch
Program students did as well as reported.
 
The other point is that Hawthorne has to do with a treatment group
outperforming a control group.  With the Stretch Program, I don't
believe there was a group of "Non-Stretch" students, was there?
 
Finally, the "special treatment" that is the Stretch Program seems to be
the whole point.  It's more direct instruction, more attention.  Perhaps
future Stretch students might not feel as "special," but the results are
quite impressive.
 
Neal
--
Neal Lerner, Writing Programs Coordinator
Assistant Professor of English
Massachusetts College of Pharmacy and Allied Health Sciences
voice: 617.732.2824; fax: 617.732.2801
nlerner@mcp.edu
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Theresa and others recently discussed whether a focus on how comp
gets financed would be a good theme for the next WPA
conference, and someone responded that it might be too narrow.  I
think we could widen the conception a bit, while keeping the focus on
economies by focusing on questions about whom we work for, what
economies give our work value, and what we can learn about the values that
define our work by looking at the ways it is financed.
 
Slevin's critical analysis of whether we should work "in" composition
raised a variety of issues that were not and probably cannot be resolved,
but that line of argument calls for us, I think, to look critically at our
own recent efforts to value the work of writing program directors by
defining it in terms of the political economies that tend to be invoked
(often uncritically) when we define teaching or service as research or
scholarship.  In other words, what is so valu-able about research or
specialized scholarship that we should invoke it to give authority to the
arguably more valuable work that we do in the classroom and community.
There are obvious pragmatic reasons for doing so in "research
institutions," but the political economies that shape the work of such
institutions are changing, and research is being re-evaluated as a result.
 
A focus on the economics of comp could enable us to exploit the fact that
this association is very much about the "bidness" of comp, and thereby
provides us with lots of practical insights and info that we can use to
gain or better manage power within our institutions, while the association
also includes critical intellectuals who can teach us how to think
strategically about how we position our work within prevailing
political economies.  A focus on political economies dovetails with the
rising interest in "materialist" rhetorics in the rhet/comp and with the
historical relations of rhetoric and moral philosophy that gave rise to
the modern "sciences" of psychology and political economy.
 
----------------------
Thomas P Miller
tpm@U.Arizona.EDU
=========================================================================
Date:         Tue, 16 Sep 1997 10:59:25 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jeanne Gunner <JGunner@MAILER.SCU.EDU>
Subject:      Themes for the WPA conference -Reply
X-To:         tpm@U.ARIZONA.EDU
Mime-Version: 1.0
Content-Type: text/plain
 
On the conference themes strand:
 
I for one would very much welcome some conference attention to the
kinds of issue Thomas raises--the complex matter of how we value the
WPA's work, along with the complex motivations for the value systems
we choose.  It bothers me to know that there is no chair's equivalent to
the "Intellectual Work of the WPA" document; chairs don't need such a
thing.  By placing so much intellectual/scholarly weight on the WPA
position, don't we do damage to those "beneath" it?  The WPA stands in
for what might otherwise be the expertise of many.  By our minimal
specialization, we encourage reductive views of composition/rhetoric; if
the WPA is the specialist, we reduce the status of others in the field,
especially those whose primary work is expressed through teaching
(who would be ESL specialists, FE specialists, business writing
specialists, etc., otherwise, in obvious parallel to literary fields).  I think
the current WPA model cannot help but end up being oppressive.  We've
been through a perhaps necessary stage in professionalization, but I
hope we can look to future, equally necessary change.  That's my two
cents.
 
Jeanne
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MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Actually, I was at a conference on educational innovations some years back
at which someone gave a report demonstrating just what Rich thought he was
joking about.  ANY innovation seems to be wildly successful in its first
year, tailing off after a while, until abandoned a few years later.  Maybe
that's why we seem to keep making the same discoveries.  --Ed White
 
On Tue, 16 Sep 1997, RICH BULLOCK,ENGLISH DEPT,WRIGHT ST.U,DAYTON 45435 wrote:
 
> All this talk about the Hawthorne Effect (and my experiences with it)
> make me wonder:  instead of doing all we can to avoid it (and its
> undesirable baggage, which seems to include students and teachers feeling
> good about what they've done as well as real improvements in their
> writing, at least in the first year or two of the program), maybe we
> should be trying to structure our programs to _foster_ it;  could
> constant innovation be a way to consistent results and happiness?
> Could we set up a WPA fund for victims of accellerated burnout?
> (Smouldering with a smile on his/her face)?
>
> Rich
>
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From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Themes for the WPA conference
In-Reply-To:  <Pine.A41.3.96.970916093506.31844F-100000@kitts.u.arizona.edu>
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Tom, maybe I'm just out of it, but I'd sure like to know what you mean by
materialist rhetorics and where the connections are in the sentence I
snipped from your last post. --Ed White
 
On Tue, 16 Sep 1997, Thomas P Miller wrote:
 
  A focus on political economies dovetails with the
> rising interest in "materialist" rhetorics in the rhet/comp and with the
> historical relations of rhetoric and moral philosophy that gave rise to
> the modern "sciences" of psychology and political economy.
>
> ----------------------
> Thomas P Miller
> tpm@U.Arizona.EDU
>
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Regarding Ed's question about whether the success of the ASU Stretch
Program might be due to the Hawthorne effect...
 
I recall a comment Susan Wyche-Smith once made in a similar situation--
something like: "We're always told to design experiments to keep out the
Hawthorne effect.  Maybe what we should be doing is trying to figure out
how to keep it going!"
 
I've had occasion to remember that line often over the past several years.
If the "researcher's" enthusiasm can have such a powerful positive effect
on the "experiment," then maybe we ought to not invest so much energy in
finding the "right" program but rather in constantly re-evaluating our
programs, looking for exciting opportunities to grow and change.
 
Libby Rankin
University of North Dakota
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Does anyone have or know of an evaluation instrument for assessing the
WPA's performance that would meet the standards of reliability and validity
(i.e. not just an opinion poll?)  Or, if not for the WPA role explicitly,
for anyone in an academic program director role who works with faculty,
administrators, etc?  Such an instrument could be given to writing faculty
the WPA supervises, to other program directors and administrators the WPA
interfaces with, etc.
 
My rank and tenure committee is looking for such an instrument to help
assess my leadership and management skills in the WPA role.
 
Please reply off-line.  I'll summarize for list readers whatever I glean.
Thanks.
 
Anne Beaufort, Ph.D.
 
 
Director, College Writing Program
 
Department of Literature
American University
Washington, DC 20016-8047
202-885-2916
beaufor@american.edu
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As an experienced Comp Director who is now directing a WAC program, I'll
put in a plug for a WPA conference session on funding.  While it's true
that many new comp directors have little power, and perhaps little
interest--at the moment, at least--in this aspect of our work, the longer
you hang around in these jobs, the more you realize how important it is to
understand how funding works at your institution.
 
For experienced WPAs, a session devoted to "funding" would have some of the
same benefits that the WPA Workshop does for new WPAs--it would give us a
chance to trade information and think together about issues that affect us
all.  No one, of course, will be able to explain comp funding in general,
since it varies so much from one institution to another, but just trading
some information about how our systems work and what's new and trendy in
higher ed funding would be helpful for many of us.
 
In fact, now that I think of it, how about advertising some WPA sessions as
"Advanced" sessions for experienced WPAs.  Not to exclude anyone, but to
signal that this will be a place where experienced WPAs will have a special
opportunity to talk together.  (Hmmm...  Why do I get the feeling this idea
won't fly?)
 
Libby Rankin
University of North Dakota
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Jeanne's characterization of the WPA as a "minimally specialized"
stand-in for the wealth of expertise that those "beneath" her or him
bring is interesting.  At the same time, I wonder:  is the alternative
a reproduction of the narrow specialization that characterizes
literature professors?  And is _that_ a good thing to want?
 
Rich
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Anne,
 
I am sorry I can't suggest one for you, but I bet one could be designed
based on the Portland Resolution.  Someone in pyschology or sociology
could assist in construction of it (Likert scale, etc.).  Good luck.
 
Mary
 
 
 
Anne Beaufort wrote:
>
> Does anyone have or know of an evaluation instrument for assessing the
> WPA's performance that would meet the standards of reliability and validity
> (i.e. not just an opinion poll?)  Or, if not for the WPA role explicitly,
> for anyone in an academic program director role who works with faculty,
> administrators, etc?  Such an instrument could be given to writing faculty
> the WPA supervises, to other program directors and administrators the WPA
> interfaces with, etc.
>
> My rank and tenure committee is looking for such an instrument to help
> assess my leadership and management skills in the WPA role.
>
> Please reply off-line.  I'll summarize for list readers whatever I glean.
> Thanks.
>
> Anne Beaufort, Ph.D.
>
> Director, College Writing Program
>
> Department of Literature
> American University
> Washington, DC 20016-8047
> 202-885-2916
> beaufor@american.edu
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Sorry for the strange question, but could you forward my account to:
 
mlwilson@teleport.com
 
thank you
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Colleagues:
 
The Fall 1997 meeting of the Writing Administrators Group (Connecticut
and surrounding region) promises to be both informative and inspiring.
We are extremely fortunate to have Lynn Z. Bloom, Beverly Wall, and
Susan Dailey who will present their research and projects. The sessions
will be informal with ample opportunity for questions and discussion.
Please mark your calendars for November 1st and share this announcement
with others who may be interested.  Contact for more information listed
below.
 
Date:      Saturday, November 1, 1997
Place:     Quinnipiac College, Hamden, Connecticut 06518
 
Topics:   11:00   "Faculty Development Through Teacher Portfolios"
                   Susan R. Dailey, Writing Specialist
                   Quinnipiac School of Law
 
          12:00    Buffet Luncheon and Collegial Hobnobbing
 
           1:00    "Research on the Essay Canon in Freshman Readers"
                    Lynn A. Bloom, Aetna Chair of Writing
                    University of Connecticut
 
           2:00     "Electronic Democracy Project"
                    Beverly Wall,  Trinity college
 
Please let us know if you plan to attend so that we may prepare seating
and food service.  Contact Mary Segall, Department of English,
Quinnipiac College, by phone (203) 281-8952 or by email
<segall@quinnipiac.edu> or at <msegall@snet.net>.  Please give your
name, home institution, and an address to which we can mail you
directions and parking information.
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Ouch, Ed quoted a pretty awful sentence from my previous post, one that
mixed a couple of metaphors a lot of CONIK (clear
only if known).  Is the bad writing contest for pretentious theorizing
still open?
 
"Materialism" is a term that is often used in a general way for
neo-marxist analyses that focus on material conditions--economic
relations, physical conditions, and of course the classical marxist
concern for the modes of production.  "Materialist rhetorics" is a term
that has been used by feminists interested in writing about the body,
especially the female body, by neo-marxists who want to distance
themselves from state socialism or "vulgar" marxism, and by cultural
studies people interested in technology, labor conditions, and other
social practices.
 
The "connections" Ed asks about may be a reference to my off-handed
assertion that psychology and political economy emerged out of the
interest in social praxis that was shared by rhetoric and moral philosophy
in the civic tradition that reaches from Aristotle to Adam Smith, who
delivered what was arguably the first course on English (actually
rhetoric) while he was a professor of moral philosophy and delivering
lectures that developed into his foundational contribution to capitalist
political economy.  Sorry for making an eliptical reference to my
particular hobby horse.
 
The bad thing about bad writing is that it confuses an issue.  What I was
trying to ask is
would a focus on political economies or some other way of talking about
who pays for our work help us to create a conference that included a
discussion of the politics of valuation, economics, and work?  Would such
a framework be an inviting theme for the WPA conference that included an
accountancy class for some, a critique of professionalism for others, and
other discussions of work that were consistent with the strengths and
needs of the association.
 
As the program chair, Theresa is of course the person in charge of this
process.  I was just trying to keep the idea of focusing on economics
alive because it is interesting and can be defined in ways that connect
practical and theoretical issues (if one knows how to write cogently about
complexity, which I obviously failed to do).
 
Thomas Miller
 
 
 
 
On Tue, 16 Sep 1997, Edward White wrote:
 
> Tom, maybe I'm just out of it, but I'd sure like to know what you mean by
> materialist rhetorics and where the connections are in the sentence I
> snipped from your last post. --Ed White
>
> On Tue, 16 Sep 1997, Thomas P Miller wrote:
>
>   A focus on political economies dovetails with the
> > rising interest in "materialist" rhetorics in the rhet/comp and with the
> > historical relations of rhetoric and moral philosophy that gave rise to
> > the modern "sciences" of psychology and political economy.
> >
> > ----------------------
> > Thomas P Miller
> > tpm@U.Arizona.EDU
> >
>
 
----------------------
Thomas P Miller
tpm@U.Arizona.EDU
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    Assistant Professor, English Education.  We seek a candidate whose
    teaching and research interests are in adolescent literature.  The
    candidate must have middle school or high school teaching experience
    and be willing to supervise field experiences. PhD in hand by August,
    1998, is required; successful candidates are expected to teach; pursue,
    direct, and publish research; and participate in
    departmenta;/university governance.  Teaching load:  6 courses/year,
    including composition; graduate and undergraduate levels; quarter
    system.  Pending funding, position available September, 1998.  send
    letter of application, curriculum vitae, writing sample, and three
    current letters of recommendation to Betty P. Pytlik, Chair, Department
    of English, Ohio University, Athens, OH  45701.  Review of applications
    will begin November 3.  Interviewing at NCTE.  Ohio University is an
    equal opportunity/affirmative action employer.
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It would be worth knowing--and collecting information on--
funding of comp programs in various institutions.  Our comp
program has no budget of its own.  The English Dept. has a
budget that has grown smaller and smaller over the years as
the Powers That Be beef up Engineering, Management, the
Medical School and take resources away from Arts and Letters
(on the grounds that not enough students want to study our
disciplines to make any but the barest of funding justifiable).
The English Dept.s budget is spent on practical things, such
as Xeroxing, telephones, office supplies.  We have a Temporary
Service budget which allows us to bring in speakers now and
then (and we have allocated a part of that budget to bring in
someone to give a workshop/lecture on composition once
a year).
 
But, I work out of a regular faculty office (the size of a jail
cell) which has become uninhabitable even for me as papers
and records pile up that I cannot file any where due to the fact
that (1) we cannot afford another file cabinet) and (2) if we
could there is so space in my office to put one (I already have
two in there).  I do not have shelving for all the books in and
on composition that I would like to display for our instructors;
so boxes of unopened books pile up under my table and desk and
on the floor, making access to my computer a matter of hopping
over the boxes.  Students tend to stand in my doorway and talk
loudly when they need to see me because the one client chair
(assuming one can get to it) is loaded with stuff.  When I spoke
with our Dean about the necessity for more space, he said that
A&L couldnt afford more space (and later I heard he
took away from the English Dept. all its 6th floor offices in
order to house more technical people (computer nerds) and
more assistant deans; one faculty member who was thrown off
the 6th floor no longer has an office at all.
 
After complaining for four years that I have no assistance whatso-
ever (not a secretary, not a GA) the Dean allocated $2,500 for
this fall semester only for a 6th-year grad student to assist me.
Since he does not have an office or a computer, I have not made
much use of him except to help out with organizing the
Practicum in Teaching course for new TAs.  But, I desperately
need help with all the statistical work I have to do which is so
time consuming.
 
I am intrigued with the comments on the list about composition
being a "cash cow" for universities.  So, I am calling around to
find out what I need to know to compute the cost of running
100 comp courses a semester.  I need to know the square footage
of each room in which comp is taught and the price per square
foot of each room.  The latter is what the University would charge
if it rented out the room to non-university folk.  A man I spoke
with at facilities planning told me that Responsibility Center
Budgeting is based on the idea that the taxpayers should get
the most from the buildings they pay for.  If comp classes turn
out to be a financially unproductive use of classrooms, then, I
presume, comp will have to go or we will have to find another
way to teach it (distance learning).  It seems that the physical
plant is more important than education or the students who take
classes.  Education exists to serve the rooms and the buildings.
Next, I have to compute salaries (in our case, fellowships plus
adjunct salaries) plus what the state kicks in for tuition wavers
and health benefits.  When I have all these figures, and do my
computation, I guess I can subtract all these debits from the
tuition money that comp generates (except how can I know
how many of our comp students receive tuition assistance
awards from the state (to be put in the debit column)?
 
Why do I bother with this stuff?  Because if I don't, very soon
the Powers That Be will come down with a formula that proves
that comp is a money-losing proposition.  If comp directors
cannot get a handle on the calculations that the wizards use,
we cannot check their accuracy or honesty.  I cant shout,
"Liar, liar, pants on fire" as I intend to do when we are
assaulted yet again for being an unproductive area of the
university (we don't bring in huge research grants from
Boeing and Monsanto).
 
We are also in the process of reorganization.  Arts & Letters
will be no more, absorbed into the Faculty of Arts and
Sciences (which has yet to be created and all is in limbo,
the three Deans of A&L, Mathematics and Natural Sciences,
and Social sciences being lame ducks).  This reorganization
will have an impact on composition, but, knowing my
institution as I do, I can't think that it will be a good one.
 
Boss Compositionists, indeed!  If such there are, they have
never actually administered a writing program.
 
Mili Clark
Dir/Comp/SUNY/Buffalo/English
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Subject:      CFP: Advanced Composition
 
 Advanced Composition: Principles and Practices
 
Abstracts are sougth for a new volume that explores the theoretical
and practical implications of teaching advanced writing.  The editors
invite contributions which consider the ways composition teachers
have (re)defined advanced writing courses to address the challenges
students f ace witihin the academy and the writing communities
in the public sphere..
 
Topics might include, but are not limited to, the impact of
technology  upon advanced composition, interdisciplinary writing
practices, the ways theoretical concerns (feminist, cultural studies,
postmodernism, classical rhetoric) inform pedagogical and curricular
decisions, and rethinking genres of academic writing.
 
Send two 1-2 page proposals or complete essays (15-20 pages) in MLA
format to James M. Boehnlein, Department of English, University of
Dayton, Dayton, OH 45469. E-mail: boehnlei@checkov.hm.udayton.edu.
Deadline October 31, 1997.
 
 
Margaret M. Strain
Department of English
University of Dayton
Dayton, Oh 45469
strain@checkov.hm.udayton.edu
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Indeed, the Hawthorne effect can be one reason why classroom research is
so profitable.  Incidentally, you can't avoid the Hawthorne effect in
most human research.  All you can do is factor it in.  Most human
subject review boards require that participants be told that they are
part of an experiement beforehand.  Rich Haswell
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I want to correct an impression I may have left since I think my post of a
few days ago could have been interpreted as my claiming to be the lone
trainer of new TAs.  For one thing, I'm team teaching the colloquium with
the director of our writing center.  This is an informal arrangement since
she and I team taught a seminar on the teaching of basic writing and enjoyed
it so much, she just kept team teaching with me on something of a volunteer
basis (she gets no extra $ or benefits for doing this).  The benefit is
apparent:  our TAs have a strong sense of the connections between writing
center and first-year writing courses.  In addition, Dick Fulkerson (head of
the writing program overall) and I (well, mainly Dick) assign each TA (both
new and "used") to a faculty mentor.  Faculty members in our department are
wonderful about volunteering (this is soooooo different from everywhere else
I've taught!).  Each TA observes his mentor at least twice during the term;
each mentor observes her mentee up to twice each term; both write up a
one-page observation description after the two of them confer with each
other about what they saw.  The TAs get to see a wide variety of teaching
styles since their mentors change each term, and the faculty gets the little
extra adrenalin that being observed always produces (at least it does for
me).  So I don't want to give the impression that I alone am responsible for
TA training; here at A&M-Commerce, it's a department-wide endeavor, and I'm
grateful.
 
Donna D-O
 
>
Donna Dunbar-Odom
Director, First-Year Composition
Dept. of Literature and Languages
Texas A&M-Commerce
Commerce, TX 75429
903/886-5264
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Greetings! I have been lurking on this listserv for the past three weeks,
enjoying the conversation, the issues, and the memories of people I
haven't seen for awhile. While you are on the topic of conferences, I am
hoping that some of you will be able to help me with suggestions. As the
newest member of the Trustees of the Research Foundation for NCTE last
year, I was charged with preparing the research session for the Nashville
Conference. My idea was to take a compelling question in an area of
English  and show how different forms of inquiry would raise the question
in different ways, follow different methods, rely on different kinds of
evidence, and yet all come to conclusions potentially beneficial to the
theory and practice of teaching English, combining to create a rich and
full exploration of that compelling question. So, my colleagues in
writing, can you suggest a particularly compelling question that would
lend itself to this kind of exploration. And then, can you recommend
researchers who would address how a particular kind of research would lead
in a particular direction. For example, let's suppose there was a question
such as the following: How have the new technologies influenced the
writing of students placed into developmental writing programs? A
researcher specializing in ethnographic research would explain how an
ethnographer would articulate the question, set up a method, and qo about
interpreting and presenting results. That person would have to have
actually done that particular piece of research, but rather would discuss
how one might go about doing it. I am thinking of aiming this session at
doctoral students in the early phases of determining their research
focus, topic, and method. Please help if you can. Looking forward to your
responses,
 
Sharon J. Hamilton
Associate Dean for External Affairs
School of Liberal Arts
278-1839  fax: 278-2525
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We hope those of you who are interested will apply for the new position in
our graduate program in rhetoric and composition.  As director of the
Rhetoric, Composition, and the Teaching of English, I am delighted to make
this announcement, which will also appear in the Chronicle and the JIL.  We
have a top-notch faculty:  Thomas P. Miller, Tilly Warnock, John Warnock,
Roxanne Mountford, and in spring 98 our distinguished visiting scholar,
Edward White. Also PLEASE POST and/or forward to appropriate listservs.
 
Assistant Professor, tenure-track, in Rhetoric, Composition, and the
Teaching of English (RCTE) beginning August 1998.  Our program is defined
by a commitment to grounded research, engaged teaching, and reflective
service.  Applicants must have specialization in composition pedagogy and
instructional technology with a rhetorical perspective on the historical
development of literacy and writing technology.  All faculty share a
commitment to the teaching of writing at undergraduate and graduate levels,
writing program administration, curriculum development, and outreach to
schools and community literacy centers.  Applicants must demonstrate
excellence in teaching and strong research potential and have PhD by August
1998.  Send letter of application, cv, writing sample, and three letters of
recommendation to Professor Theresa Enos, Chair, RCTE Search Committee.
Application review begins November 3 and will continue until the position
is filled.  Department of English, PO Box 210067, The University of
Arizona, Tucson, AZ 85721-0067.  An EEO/AA Employer M/W/D/V.
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I'm working with one of my colleagues on an evaluation of one of our
second semester comp courses, and I've been looking for research
information on course evaluation.  I've found lots of articles and
resources on *program* evaluation, and resources on *teacher* evaluation,
but not much on *course* evaluation outside of teaching evaluations for
one teacher's sections.  After hearing Shirley Rose's talk at WPA, I was
reminded to search our department archives for resources, and there I
found an evaluation written by Gail Stygall once upon a time, which opens
by observing the dearth of information on this very subject.  Her task at
the time was an evaluation of our basic writing course, and I have seen
work on that subject--but evaluations of basic writing courses naturally
concern themselves in part by how well students do in fycomp, and that
sort of comparison isn't an issue with a second-term course.
 
So far, the course director and I are planning to take a randomized sample
of midterm portfolios for the first portion of our study.  When we revised
the curriculum, we articulated course goals for each half of the course,
and we'll gather faculty to read the sample ports. in light of those
goals, probably using some committee-developed guidelines for excellent,
acceptable, and unacceptable work. Is there any research that I'm
overlooking on the evaluation of courses besides bw courses?
 
Thanks in advance, as always--Susanmarie
 
Susanmarie Harrington                                sharrin@iupui.edu
Indiana University-Purdue University,Indianapolis    (317) 278-1153
425 University Boulevard                             fax: (317) 274-2347
Indianapolis IN 46202-5140
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*Language and Learning across the Disciplines* has a section in each issue
that describes writing programs that are not introductory composition
programs.  For example, the last issue (vol 2,#1) included short
descriptions by Patricia Williams (Sam Houston), Joan Hawthorne (U of north
Dakota), Marty Townsend (University of Missouri), and Jane Perkins(Clemson).
 
 
Would some of you on this list like to write a description of your program
for the journal?
 
Thanks,
 
Sharon
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Guys, I need some help here, the sooner the better. Our provost (who came
here from U of Rhode Island) has been making noise about doing away with
first-year comp. But we hear that he told the Bidness School yesterday that
he wanted to do this since "research shows that the course does no good
anyway." So I need two citations--1. Where was this original research that
shows no effect? As I remember it, the research tested students at the end
of their senior year after 3 years of not writing extended prose. So 2. I
also need something in print that points out the errors of the research or
the conclusions of this research report (since I do realize that prophets
are not honored in their own country.).
 
Ed, are you out there?   Thanks -- Beth
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Greg shuld correct me if I am wrong, but I don't think the "stretch" students
know that they are being "studied." Greg is pulling standard institutional
data from our student information system, aprocess totally transparent to
students and requiring no human subjects permission, etc. I don't imagine
there is much of a Hawthorne effect in this case.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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On Wed, 17 Sep 1997, David E. Schwalm wrote:
 
> Greg shuld correct me if I am wrong, but I don't think the "stretch" students
> know that they are being "studied." Greg is pulling standard institutional
> data from our student information system, aprocess totally transparent to
> students and requiring no human subjects permission, etc. I don't imagine
> there is much of a Hawthorne effect in this case.
 
David is exactly right here; the only thing the students "know about"
is that they complete our survey form (anonymously) at the end of their
second semester in the Stretch sequence.
 
We _are_ telling current WAC 101 students of what past data
indicates--that WAC 101 students, on average, pass ENG
101 and ENG 101 at higher rates than those taking "regular" ENG 101.  I
expect such information helps them see the Program as worthwhile.
 
Thanks,
 
Greg Glau
Arizona State University
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I sent a email an hour or so asking for citations for the study that show
that fr writing has not effect. On my computer screen has appeared an icon
(I use a Mac) that looks like an Attachment, labeled Citations Needed,
which was the subject line I used for my original message. I can't open
this thing, and don't know where it came from. Can anyone help with this
problem as well as the original plea for citations? Beth
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Susan-Marie, are you trying to evaluate the impact of a particular course on
student learning or attempting to determine if it is theoretically sound?
Outputs or inputs? Both? We did a study of the impact of a basic writing
course at ASU 8 or 9 years ago. It is an exemplary study, but you don't want
to know how complex it was or how much it cost to do it. Good studies are very
expensive.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Beth, you should also post your query about research that
documents the differences that comp courses make to the outcomes
listserve:
 
outcomes@ethos.rhet.ualr.edu
 
I asked Greg Glau to give you a reference he cited a year ago when I asked
the same question for the same reason.  I cannot lay my hands on the
references that came from that query, but Ed White will answer this
question and others  will have suggestions.
 
When dealing with dumb ideas from influential people, a good response is:
"Interesting proposal.  We are always interested in exploring ways
to improve students' writing.  Tell me more.  We should set up a committee
to explore your ideas."  Then you manage that process, and if they get you
there, you respond "Interesting report. We should pilot the proposal and
research the results."  Two years go by, people move on to other "better
ideas," and you go on with your business.  In academic politics, she wins
who keeps coming to the table, writes the reports, and outlasts those with
limited attention spans and even less commitment to the project.  The
thing to prevent is radical proposals being acted upon in a hasty manner,
and the way to prevent that is to bog down the proposal in the process.
Is your provost genuinely interested in whether another approach will
really improve your students' writing, or is he simply looking for funds
or credits?  Probably the latter.  Highlighting the research can be useful
because it demonstrates your expertise and suggests it is not a matter of
just trying out a modest proposal on a few thousand students but of
deliberative inquiry informed by research and reflection, but the real
issue may lie not in the research but in the budget.
 
Thomas Miller
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>
> Guys, I need some help here, the sooner the better. Our provost (who came
> here from U of Rhode Island) has been making noise about doing away with
> first-year comp. But we hear that he told the Bidness School yesterday that
> he wanted to do this since "research shows that the course does no good
> anyway." So I need two citations--1. Where was this original research that
> shows no effect? As I remember it, the research tested students at the end
> of their senior year after 3 years of not writing extended prose. So 2. I
> also need something in print that points out the errors of the research or
> the conclusions of this research report (since I do realize that prophets
> are not honored in their own country.).
>
> Ed, are you out there?   Thanks -- Beth
>
Beth:
I wonder if the new Lawrence Erlbaum Book by Marilyn Sternglass Time to Know
Them: A Longitudinal Study of Writing and Learning at the College Level
might be helpful.  It reports on a six year study of student writers and
learners.  I haven't read it -- anyone out there who has? It might be helpful
to you or others who need data-driven information about the effects of writing
instruction.  I'm also thinking of Richard Haswell's book from a few years
back.
   Brian
 
--
Brian Huot
University of Louisville
Louisville, Kentucky 40292
   bahuot01@homer.louisville.edu
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Does your mama know how smart you are? You are right, of course. But we do
need to counter with the research--to establish our expertise and then do
the stuff you are talking about.
 
>Beth, you should also post your query about research that
>documents the differences that comp courses make to the outcomes
>listserve:
>
>outcomes@ethos.rhet.ualr.edu
>
>I asked Greg Glau to give you a reference he cited a year ago when I asked
>the same question for the same reason.  I cannot lay my hands on the
>references that came from that query, but Ed White will answer this
>question and others  will have suggestions.
>
>When dealing with dumb ideas from influential people, a good response is:
>"Interesting proposal.  We are always interested in exploring ways
>to improve students' writing.  Tell me more.  We should set up a committee
>to explore your ideas."  Then you manage that process, and if they get you
>there, you respond "Interesting report. We should pilot the proposal and
>research the results."  Two years go by, people move on to other "better
>ideas," and you go on with your business.  In academic politics, she wins
>who keeps coming to the table, writes the reports, and outlasts those with
>limited attention spans and even less commitment to the project.  The
>thing to prevent is radical proposals being acted upon in a hasty manner,
>and the way to prevent that is to bog down the proposal in the process.
>Is your provost genuinely interested in whether another approach will
>really improve your students' writing, or is he simply looking for funds
>or credits?  Probably the latter.  Highlighting the research can be useful
>because it demonstrates your expertise and suggests it is not a matter of
>just trying out a modest proposal on a few thousand students but of
>deliberative inquiry informed by research and reflection, but the real
>issue may lie not in the research but in the budget.
>
>Thomas Miller
=========================================================================
Date:         Wed, 17 Sep 1997 16:00:40 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Shirley Rose <roses@PURDUE.EDU>
Subject:      Re: citations needed
In-Reply-To:  <199709172045.QAA18905@homer.louisville.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Beth--
I highly recommend the book by Rich haswell that Brian has recommended:
 
short title is Gaining Ground and it was published by Southern Methodist
University Press.  Rich--I know you're on the list, give us a full
citation, please?
 
Shirley Rose
>Beth:
>I wonder if the new Lawrence Erlbaum Book by Marilyn Sternglass Time to Know
>Them: A Longitudinal Study of Writing and Learning at the College Level
>might be helpful.  It reports on a six year study of student writers and
>learners.  I haven't read it -- anyone out there who has? It might be helpful
>to you or others who need data-driven information about the effects of
writing
>instruction.  I'm also thinking of Richard Haswell's book from a few years
>back.
>   Brian
>
>--
>Brian Huot
>University of Louisville
>Louisville, Kentucky 40292
>   bahuot01@homer.louisville.edu
>
Shirley K Rose
Associate Professor of English
Director of Composition
English Department\Purdue University
West Lafayette, IN 47907-1356
 
email: roses@purdue.edu
phone: (765) 494-3742
fax: (765) 494-3780
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Date:         Wed, 17 Sep 1997 16:02:49 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan-Marie Harrington <sharrin@IUPUI.EDU>
Subject:      Re: Evaluating Courses
In-Reply-To:  <WPA-L%97091713122209@ASUVM.INRE.ASU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
David,
 
Mostly we're trying to evaluate what students have learned in the course,
which we hope matches what our goals are for the course.  This is a course
that has had a very high drop/failure rate, so that's one thing we'll be
looking at.  This is also a course that has come under very public and
very bitter scrutiny in the past year, which is a long and complicated
tale of institutional and inter-departmental politics.  So we need to find
a way to respond to this public debate with some information about the
course, and we need to find ways to document success--whatever document
means, and whatever success means.
 
We're already fairly sure that the course is theoretically sound; the
course director had a grant last summer that asked faculty to tell us what
sorts of writing assignments were required in their courses.  So we can
ground the course in the way it responds to current comp. theory, and the
way it responds to the particular needs on campus.  I think that
evaluating outcomes is more what we need, given the public discontent with
the (perceptions of) the course.
 
Susanmarie
=========================================================================
Date:         Wed, 17 Sep 1997 14:27:15 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Conference topic: funding
In-Reply-To:  <Pine.GSO.3.96.970917092929.13417A-100000@hercules.acsu.buffalo.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Mili, the catalog of horrors you detail will not be relieved by better
financial details.  For a major institution like SUNY Buffalo (did I read
that right?) or any university to treat comp so shabbily is disgraceful
and needs to be dealt with directly as a matter of priorities and power.
You need to amass power inside the institution (where is support to be
found? how is it to register?) and, particularly, from outside. Evaluation
reports, whether from WPA Consultant/Evaluators, or from prestigious
individuals, can focus attention and embarrass wrongdoers.  From what you
post, your position is simply impossible and major restructuring is called
for.  --Ed White
=========================================================================
Date:         Wed, 17 Sep 1997 16:29:13 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Haswell <rhaswell@FALCON.TAMUCC.EDU>
Organization: Texas A&M University--Corpus Christi
Subject:      Re: citations needed
Mime-Version: 1.0
Content-Type: text/plain; charset=iso-8859-1
Content-Transfer-Encoding: 8bit
 
Beth, as Brian Huot notes, my book GAINING GROUND IN COLLEGE WRITING
(Southern Methodist UP, 1991) reports documentation of improvement at
the end of the first-year composition class.  It is based on a study
that is fully reported in  Change in Undergraduate and Post-graduate
Writing Performance: Quantified Findings,  ERIC Clearinghouse on Reading
and Communication Skills, ED 269 780 (Dec. 1986).
 
Your dean is wrong in saying that the research reports that freshman
composition does no good.  There are plenty of studies that find gain in
the course.
 
Marilyn Sternglass's book (Erlbaum) is not yet out, I believe, but due
before the end of the year.
=========================================================================
Date:         Wed, 17 Sep 1997 15:14:35 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: citations needed
In-Reply-To:  <v03007804b045d3ffc6ec@[130.127.230.16]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Beth, no real citation can compete with a dean who "knows" something that
just ain't so.  I wonder if he is thinking of the Kitzhaber 1963 book,
which argues, using weak data, that Dartmouth seniors write worse than
they did after completing freshman comp.  Or maybe he somewhere got hold
of a real howler, a pseudo book entitled Freshman Composition: The Course
in Which Students Do Not Learn How to Write, by a former dean of
agriculture at Cal Poly, Pomona.  (I actually got hold of this thing and
read it through, amused throughout by the idiocy of the argument and the
terrible writing.)  The Kitzhaber book is usually used as an argument for
writing across the curriculum programs; it certainly offers no evidence
that the freshman course does no good.  The aggie book is good only for
comedy and virtually nobody knows it exists; I bet it is news to everyone
on this list.  Maybe the dean is distorting the data in Hillocks's survey
of research on grammar, which tends to show that the study of grammar does
not make students write more grammatically?
 
Probably the best response is to ask him for his data showing just how
other freshman courses "do good" and why he is asking comp to demonstrate
more than music, or philosophy, or whatever.  Better still would be to
find out what his real agenda is and to amass the power to make him change
it.  --Ed White
 
On Wed, 17 Sep 1997, Beth Daniell wrote:
 
> Guys, I need some help here, the sooner the better. Our provost (who came
> here from U of Rhode Island) has been making noise about doing away with
> first-year comp. But we hear that he told the Bidness School yesterday that
> he wanted to do this since "research shows that the course does no good
> anyway." So I need two citations--1. Where was this original research that
> shows no effect? As I remember it, the research tested students at the end
> of their senior year after 3 years of not writing extended prose. So 2. I
> also need something in print that points out the errors of the research or
> the conclusions of this research report (since I do realize that prophets
> are not honored in their own country.).
>
> Ed, are you out there?   Thanks -- Beth
>
=========================================================================
Date:         Wed, 17 Sep 1997 15:27:14 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: citations needed
In-Reply-To:  <3.0.2.32.19970917160040.0068d3d4@postoffice.purdue.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
As I read other responses to Beth's query, I suspect that research and
citations are not the issue for this kind of question (as I suggested at
the end of my last post and as Tom also said).  The provost was NOT asking
for research that showed comp was useful but rather stating as fact that
it was NOT useful.  He is probably defining comp as grammar/mechanics.
Until he can be made to accept a different definition of comp, citations
will not make a difference.  He needs to be hit hard with an unabridged
dictionary, or maybe a big fat anthology.  --Ed White
=========================================================================
Date:         Wed, 17 Sep 1997 15:24:28 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: citations needed
In-Reply-To:  note of 09/17/97 15:10
 
Funny thing. Freshman comp is often loathed and feared but it is also a
fixture of high quality education in the public mind. Thus the headline
"Provost Eliminates Freshman Composition" could trigger a really complex
response. Of course, if your provost is clever, he or she will claim to be
replacing an ineffective course with "writing across the curriculum."
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Wed, 17 Sep 1997 18:58:58 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Pat Burnes <Pat_Burnes@UMIT.MAINE.EDU>
Organization: University of Maine
Subject:      Re: citations needed
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 8bit
 
Beth, I don't know if this is the research your provost is referring
to, but the article by Aviva Freedman in the book Reconceiving Writng,
Rethinking Writing Instruction could lead someone to doubt the efficacy
of first-year writing courses.  The book is edited by Joseph Petraglia.
 The article by Freedman is a shorter version of one that appeared in,
I think, l994 in RTE.  It is following by a rejoinder by Joseph
Williams.
=========================================================================
Date:         Wed, 17 Sep 1997 16:26:22 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Gail Stygall <stygall@U.WASHINGTON.EDU>
Subject:      Another Citation Needed
In-Reply-To:  <Pine.SUN.3.95.970917152138.23517D-100000@wiley.csusb.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Hello all--
I've just spent several hours trying to find an article that I'm convinced
exists but cannot find.  Does anyone know or, better yet, have a citation
for an article that surveyed and included syllabi for TA training courses.
I thought it had appeared in _WPA_ but if it did I'm either missing the
issue or blind.  Can anyone help?
Gail
 
______________________________________________________________________________
Gail Stygall <stygall@u.washington.edu>              (206) 543-2190
Director, Expository Writing Program
Editor, _CCCC Bibliography of Composition and Rhetoric_
English, Box 354330, University of Washington, Seattle WA 98195-4330
______________________________________________________________________________
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Date:         Wed, 17 Sep 1997 16:29:29 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: citations needed
In-Reply-To:  note of 09/17/97 16:07
 
A couple of interesting aspects of Beth's provost's attitudes. First of all,
it is interesting that an academic would not be a bit skeptical about a claim
that all composition courses everywhere are ineffective. Second, if he/she
only means that his/her own school's courses are ineffective (not saying
that's the case, Beth!), why conclude that the course should be eliminated
rather than improved? The assault on first-year comp puzzles me. It is hard to
see what is gained by eliminating it, especially at larger universities. At
best, you eliminate a semester or two of rare literacy instruction and
displace students into courses that are much more expensive than comp--unless
you cut hours required for graduation by 3-6 hours. Now there's a slippery
slope, eh? Half the students fail algebra. Let's whack the math requirement
too. There's 3 more hours. Let's see. Oops! That 4 semesters of foreign
language doesn't do any good. Twelve more hours gone. What the heck. Let's
just have everyone do the business major and give 'em a bacherlor's degree.
Higher ed is becoming a very bizarre place. We are really losing our way.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Date:         Wed, 17 Sep 1997 19:50:50 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Lee Honeycutt <honeyl@RPI.EDU>
Subject:      Re: Another Citation Needed
In-Reply-To:  <Pine.A41.3.95b.970917162358.163514A-100000@mead1.u.washington.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
>I've just spent several hours trying to find an article that I'm convinced
>exists but cannot find.  Does anyone know or, better yet, have a citation
>for an article that surveyed and included syllabi for TA training courses.
>I thought it had appeared in _WPA_ but if it did I'm either missing the
>issue or blind.  Can anyone help?
>Gail
 
Gail,
 
I've just about finished up an EndNotes file for WPA, but haven't released
it yet. However, the following are citations I found using the word
"training" as a search term. Do any of these fit the bill?
 
-- Lee
 
Lee Honeycutt (honeyl@rpi.edu)
Doctoral Candidate in Communication & Rhetoric
Rensselaer Polytechnic Institute
Troy, New York 12180-3590
http://www.rpi.edu/~honeyl/
 
 ===========================================================================
Broder, P. F. (1990). Writing Center and Teacher Training. Writing Program
Administration, 13(3), 37-46.
 
Catalano, T., Clemens, W., Goodwin, J., McMillin, G., White, J., & Wilhoit,
S. (1996). TA Training in English: An Annotated Biliography. Writing
Program Administration, 19(3), 36-54.
 
Diogenes, M., Roen, D., & Swearingen, C. J. (1986). Creating the
Profession: The GAT Training Program at the University of Arizona. Writing
Program Administration, 10(1-2), 51-60.
 
Foster, D. (1986). Training Writing Teachers in a Small Program. Writing
Program Administration, 10(1-2), 43-50.
 
Latterell, C. G. (1996). Training the Workforce: An Overview of GTA
Education Curricula. Writing Program Administration, 19(3), 7-23.
 
Marting, J. (1987). A Retrospective on Training Teaching Assistants.
Writing Program Administration, 11(1-2), 35-44.
 
Polin, L., & White, E. M. (1985). Speaking Frankly: Writing Program
Administrators Look at Instructional Goals and Faculty Retraining. Writing
Program Administration, 9(1-2), 19-30.
 
Potts, M., & Schwalm, D. (1983). A Training Program for Teaching Assistants
in Freshman English. Writing Program Administration, 7(1-2), 47-54.
 
Swyt, W. (1996). Teacher Training in the Contact Zone. Writing Program
Administration, 19(3), 24-35.
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Date:         Wed, 17 Sep 1997 18:56:34 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Chris M. Anson" <anson@MAROON.TC.UMN.EDU>
Subject:      Re: citations needed
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
A very vague memory--maybe others can pinpoint it:  a newspaper editorial two or
three years ago titled "Is Freshman English a Waste of Time" (I'm thinking
Chronicle of Higher Ed., maybe--but for some reason George Will comes to mind in
connection with it as well).  It was sent to me by an associate dean who
disliked comp.--he's now gone. It heavily cited Dick Larson's research on
freshman comp., but I think misrepresented some of it as well.  I doubt that the
provost was referring to this or to Dick's research (Ed may be right that there
are no actual citations behind the provost's political move).  Still, I'll see
if I can dig it up (unless someone else has it on hand) and clarify my murky
memory.
 
Now, as to that weird attached file, Beth--it's your new provost, seizing all
your email correspondence. Better start shredding . . . .   :-)
 
Chris
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Chris M. Anson
Morse-Alumni Distinguished Teaching Professor
University of Minnesota
306 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846 (voicemail)
(612) 626-2294 (fax)
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Date:         Wed, 17 Sep 1997 19:45:46 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Pat Burnes <Pat_Burnes@UMIT.MAINE.EDU>
Organization: University of Maine
Subject:      Re: Another Citation Needed
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 8bit
 
The fall l995 issue of Composition Studies was composed entirely of
introductory courses for teaching assistants.  Pat Burnes
=========================================================================
Date:         Wed, 17 Sep 1997 17:07:42 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jeanne Gunner <JGunner@MAILER.SCU.EDU>
Subject:      Another Citation Needed -Reply
Mime-Version: 1.0
Content-Type: text/plain
 
Gail,
 
It might be Kate Latterell's article in _WPA_ 19.3 (Spring 1996), called
"Training the Workforce: An Overview of GTA Educational Curricula."
 
Jeanne
=========================================================================
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Pat Burnes <Pat_Burnes@UMIT.MAINE.EDU>
Organization: University of Maine
Subject:      Re: citations needed
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 8bit
 
I too have a vague memory--last April, U.S. News and World report, an
article entitled, "The answer is 46 cents,"  or something like that.  I
remember is as an attach on what the author believed to be all recent
approaches to teaching writing.  Pat Burnes
=========================================================================
Date:         Wed, 17 Sep 1997 23:31:00 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Pat Belanoff <Padaulton@AOL.COM>
Subject:      Re: Transfer Credit
 
Bill:
 
Weren't those some of the portfolios we read on Portnet?
 
Stony Brook currently is not willing to put in a mid-course check point of
any kind--and whatever we would do has to apply to all: those who have been
with us from the beginning and those who are entering with an associates
degree.  Any other strategy would be unfair.
 
Now that I've taken over as undergraduate director, I have the responsibility
of overseeing our upper-division writing requirement in the major.  What an
eye-opener!  Faculty have to sign off on the papers before they come to me.
 I must say I am horrified at some of what comes across my desk and have
asked for a department confab on it.  Transfer students do have to pass this
hurdle, but it doesn't seem to be very high!
 
Pat Belanoff
=========================================================================
Date:         Thu, 18 Sep 1997 09:35:40 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Don Bushman <bushmand@UNCWIL.EDU>
Subject:      Re: citations needed
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
 
The George Will piece that Chris remembers appeared in June (?) of '95 and
was one of his "insightful" follow-ups to other published pieces--in this
case a polemic against college writing instruction in _The Public Interest_
titled "Why Johnny Can't Write" by Heather MacDonald.  I seem to remember
some responses to Will's piece published in the _Council Chronicle_ that fall.
 
Don Bushman
UNC-Wilmington
=========================================================================
Date:         Thu, 18 Sep 1997 09:36:32 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Beth Daniell <dbeth@CLEMSON.EDU>
Subject:      Re: citations needed
In-Reply-To:  <WPA-L%97091716293125@ASUVM.INRE.ASU.EDU>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
David, at least part of the elimate comp idea comes from the engineering
college which in fact drives this place. It is now taking most engineers 5
years to finish a bachelor's. Their accrediting organization keeps wanting
more work; the Southern Association of Schools and Colleges wants more
communication, esp speech. So they are trying to "free up" hours for esp
the engineers but also architects. The engineers and the administrators
around here don't see learning to write as like playing tennis or learning
French. They want it to be a one-shot innoculation. Beth
=========================================================================
Date:         Thu, 18 Sep 1997 10:38:27 GMT+5
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Lynne Rhodes <lynner@AIKEN.SC.EDU>
Organization: University of SC at Aiken
Subject:      Re: citations needed
 
Beth,
 
Your remark about the engineers taking 5 years to finish their degree
is particularly relevant in regard to the new performance quality
indicators that the SC Legislature has adopted so as to fund all of
higher education in this state. You know - don't you - that one of
the indicators is the rate of graduation in 4 years and that any
institution in SC with a low rate will be penalized in terms of
funding.
 
 
Dr. Lynne Rhodes
Director of Writing Assessment
USC Aiken
171 Univ. Pkway
Aiken, SC 29801
(803) 641-3571
lynner@aiken.sc.edu
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Linda Bergmann <bergmann@UMR.EDU>
Subject:      Re: citations needed
In-Reply-To:  <Pine.SUN.3.95.970917152138.23517D-100000@wiley.csusb.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Citations and research are indeed probably going to be of little use in a
crisis.  But I have found that a steady, slow "drip" of good articles--with
some highlighting, when apppropriate--over the desks of deans and other
folks with some power helps lay the groundwork for establishing and
defending writing programs.
 
At 03:27 PM 9/17/97 -0700, you wrote:
>As I read other responses to Beth's query, I suspect that research and
>citations are not the issue for this kind of question (as I suggested at
>the end of my last post and as Tom also said).  The provost was NOT asking
>for research that showed comp was useful but rather stating as fact that
>it was NOT useful.  He is probably defining comp as grammar/mechanics.
>Until he can be made to accept a different definition of comp, citations
>will not make a difference.  He needs to be hit hard with an unabridged
>dictionary, or maybe a big fat anthology.  --Ed White
>
>
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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Date:         Thu, 18 Sep 1997 08:00:53 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: citations needed
In-Reply-To:  note of 09/18/97 06:54
 
It is important for WPAs to get and read the accreditation standards of
various agencies. We need to know the difference between what ABET requires,
for example, and what our own colleges of engineering want to require and
blame on ABET. Most of the accreditors are pretty enlightened.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Shirley Rose <roses@PURDUE.EDU>
Subject:      Re: citations needed
In-Reply-To:  <WPA-L%97091808005795@ASUVM.INRE.ASU.EDU>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
David--Thanks for this advice.  Where do we go to find a list of agencies
and their accreditation standards?
 
Shirley Rose
 
 At 08:00 AM 9/18/97 MST, you wrote:
>It is important for WPAs to get and read the accreditation standards of
>various agencies. We need to know the difference between what ABET requires,
>for example, and what our own colleges of engineering want to require and
>blame on ABET. Most of the accreditors are pretty enlightened.
>
>-- David E. Schwalm, Vice Provost and Dean of East College
>___ASU East--A New University for a New Century
>___6001 South Power Road
>___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
Shirley K Rose
Associate Professor of English
Director of Composition
English Department\Purdue University
West Lafayette, IN 47907-1356
 
email: roses@purdue.edu
phone: (765) 494-3742
fax: (765) 494-3780
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Date:         Thu, 18 Sep 1997 10:23:12 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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On Thu, 18 Sep 1997, Linda Bergmann wrote:
 
> Citations and research are indeed probably going to be of little use in a
> crisis.  But I have found that a steady, slow "drip" of good articles--with
> some highlighting, when apppropriate--over the desks of deans and other
> folks with some power helps lay the groundwork for establishing and
> defending writing programs.
 
I thought the original query indicated that the Provost had cited
something to her.  It seems to me that, in this sort of case, knowing the
original cite, and being able to say, "This is what you're talking about,
and this is why it does (or doesn't) apply to us" would be helpful.
 
I'm practically positive that the Provost was talking about what I've
always heard called "The Harvard Report" or sometimes "The Harvard
Assessment Seminars Second Report."  I can't find a better reference (I've
just moved offices, and my files are still in boxes).  I've heard that
report cited in similar circumstances, and it *sort* of says what Beth
reports the Provost  has said:  freshman composition alone doesn't do much
good, but in conjunction with writing throughout a college career it does
a tremendous amount of good.  ("Amount of good" being determined by things
like student satisfaction.)
 
So, it doesn't justify abandoning a freshman composition program per se,
although *I* think it suggests problems with a formalist program.  It
does, however, strongly endorse Writing Across the Curriculum.
 
Trish Roberts-Miller    [engpat@showme.missouri.edu] [standard disclaimer]
"Well I have known all these things/and the joys that they can bring
And I'll share them all for a cup of coffee
and to wear your ring."         [http://www.missouri.edu/~engpat]
=========================================================================
Date:         Thu, 18 Sep 1997 08:26:24 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: citations needed
In-Reply-To:  <v03007800b046eb83866d@[130.127.230.16]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
How soon they forget!  For some years after the Challenger disaster,
schools of engineering were strong supporters of comp and WAC; they knew
that the failure of the staff engineers to communicate incipient system
failure to the bosses was a serious professional lapse.  Still, you might
try invoking the memory of Challenger in the interests of the engineers
themselves.  --Ed White
 
 
On Thu, 18 Sep 1997, Beth Daniell wrote:
 
> David, at least part of the elimate comp idea comes from the engineering
> college which in fact drives this place. It is now taking most engineers 5
> years to finish a bachelor's. Their accrediting organization keeps wanting
> more work; the Southern Association of Schools and Colleges wants more
> communication, esp speech. So they are trying to "free up" hours for esp
> the engineers but also architects. The engineers and the administrators
> around here don't see learning to write as like playing tennis or learning
> French. They want it to be a one-shot innoculation. Beth
>
=========================================================================
Date:         Thu, 18 Sep 1997 11:37:13 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         robert delius royar <r.royar@MOREHEAD-ST.EDU>
Organization: Morehead State University (Kentucky)
Subject:      Re: citations needed
Mime-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
David E. Schwalm wrote:
>
> It is important for WPAs to get and read the accreditation standards of
> various agencies. We need to know the difference between what ABET requires,
> for example, and what our own colleges of engineering want to require and
> blame on ABET. Most of the accreditors are pretty enlightened.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
 
Is Clemson ABET accredited?
 
Last I looked at the ABET system, there was quite a bit of humanities
and writing required (including technical writing).  At NYIT (which was
ABET accredited) we required nine hours of writing and three hours of
lit, which could be writers such as Stephen Gould or Richard Feynman.
We also had an architecture and arch. tech. program that was accredited
by the national architecture school accrediting body.  That college
wanted writing too so the students could manage projects and proposals.
I used to teach a wonderfully fun course named "Writing for Art and
Architecture."
 
Schools don't have to be accredited by the tougher agencies to keep an
accredited program.  A number of engineering programs around the country
don't bother with ABET because it is so difficult to obtain (and
retain).  ABET site visitors required (for example) that we provide
sample, evaluated, student work which they actually read and compared to
the stated goals of the official course descriptions.
 
--
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
 Dr. Robert D. Royar  Morehead State University  r.royar@morehead-st.edu
             Coordinator of Writing & the Writing Center
           <URL:http://www.morehead-st.edu/people/r.royar>
       Vote to reconstitute the Works Progress Administration
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         robert delius royar <r.royar@MOREHEAD-ST.EDU>
Organization: Morehead State University (Kentucky)
Subject:      ABET url (was Re: citations needed)
Mime-Version: 1.0
Content-Type: text/plain; charset=us-ascii
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Shirley Rose wrote:
>
> David--Thanks for this advice.  Where do we go to find a list of agencies
> and their accreditation standards?
>
 
Try
http://www.abet.ba.md.us/
 
--
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
 Dr. Robert D. Royar  Morehead State University  r.royar@morehead-st.edu
             Coordinator of Writing & the Writing Center
           <URL:http://www.morehead-st.edu/people/r.royar>
       Vote to reconstitute the Works Progress Administration
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
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Date:         Thu, 18 Sep 1997 08:46:03 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         SUSAN TAYLOR <taylors@NEVADA.EDU>
Subject:      Re: citations needed
In-Reply-To:  <Pine.SUN.3.95.970918082206.19306A-100000@wiley.csusb.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Exactly Ed!!!  Our school of engineering here (UNLV) is facing a writing
crisis -- their people can get hired and then the complaint is that they
can't write.  Now for 2 years I've funnelled articles to a person who is a
dean of one of the colleges in engineering (mechanical) and I've talked my
head off, cited articles, proposed coursework -- BUT, nobody will let go
of
any money to pay for teachers to help faculty compose assignments and
understand writing in their curriculum.  So, citations aren't helping me,
persistance isn't getting the job done, and Challenger is waiting to
happen again in my view.  I was in FL at the time, grew up there so I knew
what a
"flight gone wrong" looked like, at the and saw it happen.
Maybe that's why I'm being melodramatic about this crisis in writing in
engineering -- and also because I know at our campus, the committment to
writing is low -- and of course, it's all composition's fault, blah, blah,
blah, we know this story.  But, Ed, thanks for reminding us about
Challenger.
 
 
_________________________________________________________________________
Susan L. Taylor                         University of Nevada Las Vegas
Director of Composition                 4505 Maryland Parkway
Phone: (702) 895-4186                   PO Box 455018
Fax: (702) 895-4801                     LV, NV 89154-5011
 
        "When I dare to be powerful -- to use my strength in the service
         of my vision, then it becomes less and less important, whether
         I am afraid."  --- Audre Lorde
=========================================================================
Date:         Thu, 18 Sep 1997 11:15:52 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Linda Bergmann <bergmann@UMR.EDU>
Subject:      Re: citations needed
In-Reply-To:  <34214AA9.EAAEC66F@morehead-st.edu>
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Content-Type: text/plain; charset="us-ascii"
 
These issues are quite complex. One problem is that the new ABET
guidelines, "ABET 2000," are moving away from mandating a certain number of
courses, and more into requirements that can be met "across the
curriculum."  It is easy, given the new guidelines, and the intense
pressures on the engineering curriculum (which few students actually finish
in 4 years, even though engineering schools have nominally 4-year
programs), for administrators of engineering schools to think in terms of
replacing FYC with WAC rather than supplementing it.  English departments
often buy into this, thinking it preferable to lose FYC rather than lit
courses, if anything is going to be lost.  The issue is exacerbated by the
reality that English faculty in technological institutions (like UMR),
feeling themselves marginalized and up against the barricades, may hold
more firmly to ideas of the "traditional humanities" (i.e. literature) than
their counterparts in schools where the liberal arts have more power.  The
traditional humanities folks look at writing as being part of the corporate
enterprise/job training functions that they are resisting.
 
And another wrinkle:
 
We had ABET site visitors last year, who met with me for a good hour.  One
of the questions that I asked them was what criteria they used to evaluate
the samples of student work they collected.  I was hoping I could use their
for at least part of my own assessment plan.  The response was embarrassed
muttering:  they look at them, but what that means. . .  .???
 
 
At 11:37 AM 9/18/97 -0400, you wrote:
>David E. Schwalm wrote:
>>
>> It is important for WPAs to get and read the accreditation standards of
>> various agencies. We need to know the difference between what ABET
requires,
>> for example, and what our own colleges of engineering want to require and
>> blame on ABET. Most of the accreditors are pretty enlightened.
>>
>> -- David E. Schwalm, Vice Provost and Dean of East College
>> ___ASU East--A New University for a New Century
>> ___6001 South Power Road
>> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
>Is Clemson ABET accredited?
>
>Last I looked at the ABET system, there was quite a bit of humanities
>and writing required (including technical writing).  At NYIT (which was
>ABET accredited) we required nine hours of writing and three hours of
>lit, which could be writers such as Stephen Gould or Richard Feynman.
>We also had an architecture and arch. tech. program that was accredited
>by the national architecture school accrediting body.  That college
>wanted writing too so the students could manage projects and proposals.
>I used to teach a wonderfully fun course named "Writing for Art and
>Architecture."
>
>Schools don't have to be accredited by the tougher agencies to keep an
>accredited program.  A number of engineering programs around the country
>don't bother with ABET because it is so difficult to obtain (and
>retain).  ABET site visitors required (for example) that we provide
>sample, evaluated, student work which they actually read and compared to
>the stated goals of the official course descriptions.
>
>--
>=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
> Dr. Robert D. Royar  Morehead State University  r.royar@morehead-st.edu
>             Coordinator of Writing & the Writing Center
>           <URL:http://www.morehead-st.edu/people/r.royar>
>       Vote to reconstitute the Works Progress Administration
>-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
>
>
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
=========================================================================
Date:         Thu, 18 Sep 1997 09:51:02 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Thomas P Miller <tpm@U.ARIZONA.EDU>
Subject:      Re: citations needed
X-cc:         owner-wpa-l@ASUVM.INRE.ASU.EDU, cherep@U.Arizona.EDU
In-Reply-To:  <v03007800b046eb83866d@[130.127.230.16]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
It would be interesting (and high stakes power poker) to talk to their
accediting associations because I would bet that most such associations
would favor more and not less writing instruction. An interesting opener
to the conversation would be "Are you satisfied with the writing of
engineering graduates?"  The conversation ought to pick up from there.
 
Thomas Miller
 
 
On Thu, 18 Sep 1997, Beth Daniell wrote:
 
> David, at least part of the elimate comp idea comes from the engineering
> college which in fact drives this place. It is now taking most engineers 5
> years to finish a bachelor's. Their accrediting organization keeps wanting
> more work; the Southern Association of Schools and Colleges wants more
> communication, esp speech. So they are trying to "free up" hours for esp
> the engineers but also architects. The engineers and the administrators
> around here don't see learning to write as like playing tennis or learning
> French. They want it to be a one-shot innoculation. Beth
>
 
----------------------
Thomas P Miller
tpm@U.Arizona.EDU
=========================================================================
Date:         Thu, 18 Sep 1997 14:29:54 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Lynn Z. Bloom" <LBLOOM@UCONNVM.UCONN.EDU>
Subject:      Re: citations needed
In-Reply-To:  <Pine.SUN.3.95.970918082206.19306A-100000@wiley.csusb.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
Content-Transfer-Encoding: 7BIT
 
It is fitting that Ed White remind us of the Challenger and of the name
of one of the astronauts therein.
On something not-so-completely different, I recommend James Salter's
autobiography Burning the Days.  You won't learn much about Salter but
you will learn a lot about flying, the USAF, and the Challenger.  Salter
was a colleague of the other Ed White.  Lynn Bloom (a colleague of the
Ed White we know and love)
=========================================================================
Date:         Thu, 18 Sep 1997 12:44:20 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Norgaard Rolf <norgaard@SPOT.COLORADO.EDU>
Subject:      Re: citations needed
In-Reply-To:  <34206e314d67068@mhub1.tc.umn.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Chris--
 
The short article on Dick Larson's work (the Ford Foundation study)
appeared in _The Composiion Chronicle_ in April 1992, with the title
"Freshman Composition: Is It a Waste of Time?"
 
Cheers,
Rolf
 
 
Dr. Rolf Norgaard
University Writing Program
Campus Box 359
University of Colorado at Boulder
Boulder, CO 80309-0359
 
(303) 492-3605
FAX (303) 492-7877
E-mail: Rolf.Norgaard@Colorado.edu
 
 
On Wed, 17 Sep 1997, Chris M. Anson wrote:
 
> A very vague memory--maybe others can pinpoint it:  a newspaper editorial two or
> three years ago titled "Is Freshman English a Waste of Time" (I'm thinking
> Chronicle of Higher Ed., maybe--but for some reason George Will comes to mind in
> connection with it as well).  It was sent to me by an associate dean who
> disliked comp.--he's now gone. It heavily cited Dick Larson's research on
> freshman comp., but I think misrepresented some of it as well.  I doubt that the
> provost was referring to this or to Dick's research (Ed may be right that there
> are no actual citations behind the provost's political move).  Still, I'll see
> if I can dig it up (unless someone else has it on hand) and clarify my murky
> memory.
>
> Now, as to that weird attached file, Beth--it's your new provost, seizing all
> your email correspondence. Better start shredding . . . .   :-)
>
> Chris
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
> Chris M. Anson
> Morse-Alumni Distinguished Teaching Professor
> University of Minnesota
> 306 Lind Hall
> 207 Church St. S.E.
> Minneapolis, MN  55455
> (612) 625-4846 (voicemail)
> (612) 626-2294 (fax)
>
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Date:         Thu, 18 Sep 1997 14:25:38 CDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Batteiger <BATTEIG@VM1.UCC.OKSTATE.EDU>
Organization: Oklahoma State University
Subject:      Re: citations needed
In-Reply-To:  Message of Wed, 17 Sep 1997 18:56:34 -0500 from
              <anson@MAROON.TC.UMN.EDU>
 
Yes -- George Will did publish a column about three years ago in which he trash
ed Freshman Writing courses.  His main citation (actually his column summarized
 it) was an article by Heather MCDonald in The Public Interest (Summer 95? pp.
3 - 13)  McDonald traces the downfall of composition to the laxities that she b
lames on the sixties, so it's the old right wing argument all over again, part
of a more general effort to destroy anything that resembles education.  There w
as active discussion on this list, and many of us wrote replies for local or re
gional papers.  This material should be in the archive.  The Will col. was prob
ably published in June or July, possibly 95.
Rick Batteiger, Oklahoma State Univ., Stillwater
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Thomas P Miller <tpm@U.ARIZONA.EDU>
Subject:      Re: citations needed
X-cc:         owner-wpa-l@ASUVM.INRE.ASU.EDU, cherep@U.Arizona.EDU
In-Reply-To:  <Pine.SUN.3.95.970918082206.19306A-100000@wiley.csusb.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Here is a cite that can perhaps be used elsewhere.
 
Students at the University of Arizona (over 3000 respondents) were
surveyed during the mid-career assessment of
their writing (junior year generally) about what would help them to become
better writers.  90% said that taking more composition courses would be
very or somewhat important.  They rated taking more comp courses higher
than almost every other item: taking more writing emphasis courses in
their major (77%), working directly with faculty members on writing tasks
(83%!), requiring more papers in classes in their majors (81%), and more
emphasis on writing in all classes (71%), with only making writing more
relevant to their fields of study (91%) receiving a higher percentage of
very or somewhat important.  Another question asked them what had the
biggest effect on their writing skills: 24% said comp courses at the U of
A, 19% said comp courses taken elsewhere, 16% said other U of A courses,
7% said courses taken elsewhere, and 7% said non-school activities.
 
Perhaps the most
interesting response was that the highest percentage said their high
school classes had had the greatest effect (26%).  We use this statistic
with teachers to let them know that their students appreciate their work
and that we also value their efforts, and we also use it internally with
our own teachers to discourage them from the all too common tendency to
devalue high school teachers' work.
 
This survey was done by the Center for Research on Undergraduate
Education, which answers to an administrator who would have liked the
numbers to look differently, so they cannot be discounted as coming from
comp people's CYA efforts.
 
We have used these numbers in all sorts of documents and conversations,
and people should consider similar surveys as a way to document that
students value comp courses (do the research internally so that it is not
used against you if the responses are not what you hope for).
 
Thomas Miller
 
On Thu, 18 Sep 1997, Edward White wrote:
 
> How soon they forget!  For some years after the Challenger disaster,
> schools of engineering were strong supporters of comp and WAC; they knew
> that the failure of the staff engineers to communicate incipient system
> failure to the bosses was a serious professional lapse.  Still, you might
> try invoking the memory of Challenger in the interests of the engineers
> themselves.  --Ed White
>
>
> On Thu, 18 Sep 1997, Beth Daniell wrote:
>
> > David, at least part of the elimate comp idea comes from the engineering
> > college which in fact drives this place. It is now taking most engineers 5
> > years to finish a bachelor's. Their accrediting organization keeps wanting
> > more work; the Southern Association of Schools and Colleges wants more
> > communication, esp speech. So they are trying to "free up" hours for esp
> > the engineers but also architects. The engineers and the administrators
> > around here don't see learning to write as like playing tennis or learning
> > French. They want it to be a one-shot innoculation. Beth
> >
>
 
----------------------
Thomas P Miller
tpm@U.Arizona.EDU
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Theresa Enos <enos@U.ARIZONA.EDU>
Subject:      Re: citations needed
In-Reply-To:  <1.5.4.16.19970918093454.259f96c8@pop.uncwil.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
We had an involved conversation over the Geo Will piece on this listserv.
Several people shared what they wrote in local newspapers, Doug Hesse for
instance. I used the Will response to MacDonald for a keynote address at a
conference, so there's been lots of response--even MLA suggestions they got
from a public relations firm on how to respond to (mostly) right-wing
attacks on education.  The feeling at the times was rhet/comp was being
targeted by the media for the next national blitz.
 
At 09:35 AM 9/18/97 -0500, you wrote:
>The George Will piece that Chris remembers appeared in June (?) of '95 and
>was one of his "insightful" follow-ups to other published pieces--in this
>case a polemic against college writing instruction in _The Public Interest_
>titled "Why Johnny Can't Write" by Heather MacDonald.  I seem to remember
>some responses to Will's piece published in the _Council Chronicle_ that
fall.
>
>Don Bushman
>UNC-Wilmington
>
=========================================================================
Date:         Thu, 18 Sep 1997 12:45:41 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         SUSAN TAYLOR <taylors@NEVADA.EDU>
Subject:      Re: citations needed
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Thank you Tom!  I'll keep the faith and push the paper forward...
_________________________________________________________________________
Susan L. Taylor                         University of Nevada Las Vegas
Director of Composition                 4505 Maryland Parkway
Phone: (702) 895-4186                   PO Box 455018
Fax: (702) 895-4801                     LV, NV 89154-5011
 
        "When I dare to be powerful -- to use my strength in the service
         of my vision, then it becomes less and less important, whether
         I am afraid."  --- Audre Lorde
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Emily Golson <egolson@BENTLEY.UNCO.EDU>
Subject:      Books
In-Reply-To:  <v0300781bb046032cdd1f@[130.127.230.16]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Dear WPA's
 
I have $1200 to spend on rhetoric, composition and writing
research texts.  Our library already has most of the mainstrean
texts(NCTE,commerical publishers) in rhetoric, comp,computers and writing,
writing administration, etc.
 
Is there a non-mainstream book that has influenced your writing or
teaching,career?
 
Emily Golson
University of Northern Colorado
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Date:         Thu, 18 Sep 1997 16:58:21 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mili N Clark <mclark@ACSU.BUFFALO.EDU>
Subject:      Re: citations needed
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MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Right on, Beth.  Remember my posts last spring about Attila the
Engineer who chaired the University Writing Review Committee and
began his first meeting with this statement: "The English Department
doesn't know how to teach writing: you are trying to turn students
into Hemingways.  Writing is getting your grammar and punctuation
and your facts right."  As an aside: the Engineering School here
has hired two of our TAs to write their promotional material for
them since their Assoc. Dean admits that the engineering faculty
cannot write.  There is a contradiction in what the Engineers say
and what they know in their guts.  Here, too, the time factor is
all consuming.  The Engineering School foolishly promised all in-
coming engineering majors that they would guarantee the students
can get out in four years or the School will pay for their whole
tuition.  There is some cosmic justice, however.  Attila the Engineer
engineered the Writing Review Committee to vote to eliminate our
Writing Skills Testing Program in favor of SAT scores.  The result
is that students are piling up in ENG 101 and will have to take ENG
201; so the Engineering School is frantic that their students will
not get out in four years and they will have to foot the bill.
Attila and his cohorts really thought that SAT scores would produce
zillions of exemptions from the Writing Requirement.  Ignorance is
its own punishment.
 
On Thu, 18 Sep 1997, Beth Daniell wrote:
 
> David, at least part of the elimate comp idea comes from the engineering
> college which in fact drives this place. It is now taking most engineers 5
> years to finish a bachelor's. Their accrediting organization keeps wanting
> more work; the Southern Association of Schools and Colleges wants more
> communication, esp speech. So they are trying to "free up" hours for esp
> the engineers but also architects. The engineers and the administrators
> around here don't see learning to write as like playing tennis or learning
> French. They want it to be a one-shot innoculation. Beth
>
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In addition to the many "mainstream" books that influenced my
career, one "nonmainstream" book that has been important to me
is Robert Pattison's _On Literacy:  The Politics of the Word
from Homer to the Age of Rock_ (NY & Oxford:  Oxford UP, 1982).
It's getting a little older now, but it's still in print and
no less important or insightful for me.
 
Amy
 
Amy Devitt
Director, Freshman-Sophomore English
University of Kansas
Lawrence KS 66045
785-864-4523
devitt@ukans.edu
 
 
On Thu, 18 Sep 1997, Emily Golson wrote:
 
> Dear WPA's
>
> I have $1200 to spend on rhetoric, composition and writing
> research texts.  Our library already has most of the mainstrean
> texts(NCTE,commerical publishers) in rhetoric, comp,computers and writing,
> writing administration, etc.
>
> Is there a non-mainstream book that has influenced your writing or
> teaching,career?
>
> Emily Golson
> University of Northern Colorado
>
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Organization: Texas A&M University--Corpus Christi
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Emily, I don't know about influenced, but recently I have been delighted
and informed by Albert Manguel, A HISTORY OF READING (Viking, 1996).
Rich Haswell
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Emily,
 
Some books that have really struck me as a valuable addition to any
library concerned with education are the following:
 
Class, Race, and Gender in American Education, Ed. Lois Weis, SUNY
Press, 1988;
 
Beyond Silenced Voices: Class, Race, and Gender in United States
Schools, Ed. Lois Weis and Michelle Fine, SUNY Press, 1993;
 
The Right to Literacy, Ed. Lunsford, Moglen, and Slevin, MLA, 1990.
 
Enjoy your spending spree.
 
Gerri McNenny
University of Houston-Downtown
McNenny@dt.uh.edu
 
 
        ----------
        From:  Emily Golson [SMTP:egolson@BENTLEY.UNCO.EDU]
        Sent:  Thursday, September 18, 1997 1:47 PM
        To:  WPA-L@ASUVM.INRE.ASU.EDU
        Subject:  Books
 
        Dear WPA's
 
        I have $1200 to spend on rhetoric, composition and writing
        research texts.  Our library already has most of the mainstrean
        texts(NCTE,commerical publishers) in rhetoric, comp,computers
and writing,
        writing administration, etc.
 
        Is there a non-mainstream book that has influenced your writing
or
        teaching,career?
 
        Emily Golson
        University of Northern Colorado
=========================================================================
Date:         Thu, 18 Sep 1997 15:31:11 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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Emily:
 
This one is usually in the psych section of the stacks, but it's opened my
eyes to many issues of language and human communication ... well, check it
out :)
 
Grandin, Temple. _Thinking in Pictures: Notes From My Life With Autism_
 
Temple Grandin is one of the most delightful speakers and writers alive in
america today. Seldom do we ever get insight into cognitive differences
from such  a powerful and ethical source. Enjoy.
 
 
CJ Jeney
Arizona State University
"I'm in a phone booth at the
corner of Walk and Don't Walk"
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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I am writing a chapter on assessment for a forthcoming MLA volume looking at
the responsibilities of college English departments to the future high
school teachers now in our classrooms.  It is clear that we have heavy
responsibilities in this area, most of which we ignore.  If you have
exemplary programs in this area (focusing on assessment) I hope you will let
me know, off list; I will be eager to hear whatever advice and examples you
may have for me in general about this troublesome chapter.  One problem I
have is that I have never taught high school.  Thanks in advance for your
wisdom and experience.
 
                                    --Ed White: ewhite@wiley.csusb.edu.
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker
              <mktucker.faculty.users.main.Bishops@UBISHOPS.CA>
Subject:      Re: Books
 
> In addition to the many "mainstream" books that influenced my
> career, one "nonmainstream" book that has been important to me
> is Robert Pattison's _On Literacy:  The Politics of the Word
> from Homer to the Age of Rock_ (NY & Oxford:  Oxford UP, 1982).
> It's getting a little older now, but it's still in print and
> no less important or insightful for me.
>
> Amy
 
Yes, yes.  I especially agree with Pattison's suggestion that
"ordinary students learn Greek and Latin, read Shakespeare in his own
words, and still keep their own literacy" (p.211).  This philosophy
informs my attitude to the writing programme I run (yes, I try to
persuade my students to do a year of Latin or Greek and those who do
just love it; of course, there's no need to defend Shakespeare).
 
Mieke
 
 
Mieke Koppen Tucker
Bishop's University
Lennoxville, Quebec, Canada
 
 
>
 
 
 
 
 
 
> Amy Devitt
> Director, Freshman-Sophomore English
> University of Kansas
> Lawrence KS 66045
> 785-864-4523
> devitt@ukans.edu
>
>
> On Thu, 18 Sep 1997, Emily Golson wrote:
>
> > Dear WPA's
> >
> > I have $1200 to spend on rhetoric, composition and writing
> > research texts.  Our library already has most of the mainstrean
> > texts(NCTE,commerical publishers) in rhetoric, comp,computers and writing,
> > writing administration, etc.
> >
> > Is there a non-mainstream book that has influenced your writing or
> > teaching,career?
> >
> > Emily Golson
> > University of Northern Colorado
> >
>
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Please distribute as widely as possible.  Thanks in advance.
 
 
=================================
 
Professional Writing and Technical Communication
University of Wisconsin-Milwaukee
 
 
Candidates need to satisfy a combination of the following:
        - strong scholarly potential
        - ability to participate in interdisciplinary work with other
          departments
        - ability to teach business/technical writing both on and
          off campus
        - relevant non-academic experience and an ability to reach
          out to organizations in the community
        - ability to develop courses for new computer/multimedia
          facilities
 
This position (Assistant Professor, tenure track) includes opportunities
to teach at all levels of the departmental curriculum from the College of
Letters and Science Freshman Scholars Program to the graduate Rhetoric and
Composition Program, and to pursue research interests as a fellow at the
Center for Twentieth Century Studies in Milwaukee.  Special consideration
will be given to candidates who can also fill long-range needs in an area
such as literature, literacy, or cultural diversity.
 
Applicants should submit a cover letter, a separate 300-500-word statement
that explains the individual's interest in and qualifications for the
position, a curriculum vitae, and a list of three or more references.
Salary dependent upon qualifications and experience.  The University of
Wisconsin-Milwaukee is an affirmative action/equal opportunity employer.
Names of applicants who do not request that their identity be withheld and
the names of finalists will be released on request.
 
Applications must be postmarked no later than December 31, 1997.
 
Write to:
 
Professor Gerald J. Alred, Chair
Professional Writing Search Committee
Department of English
University of Wisconsin-Milwaukee
P.O. Box 413
Milwaukee, WI   53201
 
=================================
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Please distribute.  Thanks.
 
 
From: Harley Henry, Chair, English Department
Macalester College, Saint Paul, MN 55105
612 696 6512       henry@macalester.edu
 
Applications are invited for the position of Chair of the
Department of English. The appointment will be made at the rank
of Associate or Full Professor. Candidates should have proven
administrative and leadership skills; be experienced and
interested in current issues and developments in undergraduate
education, particularly in literary studies; teach in fields
appropriate to an English Department in a liberal arts college;
present compelling evidence of excellence in classroom teaching;
and have a strong, recognized record of scholarly and
professional activity. The Macalester English Department is
currently the largest at the college with eleven FTE; five
tenured members of the Department are retiring between 1997 and
1999. The new chair will be expected to guide the department
through this period of transition and the development of a new
mission statement with appropriate curricular and hiring
guidelines. The full-time teaching load at Macalester is five
courses a year with the Chair receiving a one-course reduction.
The department graduates approximately 35 majors a year and is
strong in both literature and creative writing, with curricular
commitments to the college's International, Women's and Gender,
African-American, and Comparative North American Studies
programs. We will begin to consider applications on November 7
and will continue until the position is filled. We urge
interested applicants to submit initial materials no later than
November 17 as we plan to interview selected candidates during
the Modern Language Association meetings in Toronto in December
and to invite a small number to campus for interviews in early
February. Initial applications--cover letter and CV only--should
be sent to Harley Henry, Chair of the English Department,
Macalester College, 1600 Grand Avenue, St. Paul, MN 55105.
Applications will be acknowledged in writing. Macalester, a
highly selective, private liberal arts college in St. Paul,
enrolls approximately 1,800 students from 48 states and 70
foreign countries. It has a longstanding commitment to
maintaining a multi-national, multi-ethnic community, and is an
Equal Opportunity/ Affirmative Action Employer which encourages
women and minorities to apply. The college provides significant
support to faculty research and successful candidates will be
expected to pursue successful research programs as well as
demonstrate a commitment to undergraduate teaching and the
college's multicultural and internationalist program of
education.
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Harley Henry, Chair
English Department
Macalester College St.Paul, MN
55105
henry@macalester.edu
612.696.6512
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "RICH BULLOCK,ENGLISH DEPT,WRIGHT ST.U,DAYTON 45435"
              <RBULLOCK@NOVA.WRIGHT.EDU>
Subject:      Re: citations needed
MIME-version: 1.0
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Lynne and Beth,
 
Your discussion (and angst) regarding graduation rates is interesting;
according to our Institutional Research office, the average time-to-
graduation rate nationally is over 5 years, and at places like Wright
State, with lots of commuters, older students, and other students who
have constraints on them that "traditional" 18-22 year olds don't,
the average is 6+ years.  If our experience here is any indication,
suggest to the engineers that they look at their students' preparation
in mathematics--wash out of 1 calculus course and your chances of
graduating in 4 years is likely to be doomed, whether or not you take
first-year comp.
 
Rich
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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Donna: I know this topic has sort of run its course and I am late in
responding, so the rest of you--feel free to delete.  But Donna, I want to
know how you manage to make decisions about a single syllabus while working
with a group.  Of course I know this kind of collaboration can be done--8 of
us wrote a detailed syllabus for a completely new first year writing course
at Ohio State.  But I am curious about the process you and your colleagues
use.  For example, those folks at Purdue who all have different mentors,
well, it seems to me that they don't have to agree much.  But if you are
offering TAs a single course, then someone or some group has to decide what
that course is gonna look like.  That's my question--who decides and how do
you decide?  Carrie Leverenz
 
>I want to correct an impression I may have left since I think my post of a
>few days ago could have been interpreted as my claiming to be the lone
>trainer of new TAs.  For one thing, I'm team teaching the colloquium with
>the director of our writing center.  This is an informal arrangement since
>she and I team taught a seminar on the teaching of basic writing and enjoyed
>it so much, she just kept team teaching with me on something of a volunteer
>basis (she gets no extra $ or benefits for doing this).  The benefit is
>apparent:  our TAs have a strong sense of the connections between writing
>center and first-year writing courses.  In addition, Dick Fulkerson (head of
>the writing program overall) and I (well, mainly Dick) assign each TA (both
>new and "used") to a faculty mentor.  Faculty members in our department are
>wonderful about volunteering (this is soooooo different from everywhere else
>I've taught!).  Each TA observes his mentor at least twice during the term;
>each mentor observes her mentee up to twice each term; both write up a
>one-page observation description after the two of them confer with each
>other about what they saw.  The TAs get to see a wide variety of teaching
>styles since their mentors change each term, and the faculty gets the little
>extra adrenalin that being observed always produces (at least it does for
>me).  So I don't want to give the impression that I alone am responsible for
>TA training; here at A&M-Commerce, it's a department-wide endeavor, and I'm
>grateful.
>
>Donna D-O
>
>>
>Donna Dunbar-Odom
>Director, First-Year Composition
>Dept. of Literature and Languages
>Texas A&M-Commerce
>Commerce, TX 75429
>903/886-5264
>
>
Carrie Shively Leverenz
Director, Reading/Writing Center
Florida State University
Tallahassee, FL 32306-1036
(904)644-5157
cleveren@garnet.acns.fsu.edu
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Since it came up and we're asking about citations, where is Larson's
Ford Foundation study published?  I see it mentioned frequently, but
I've not been able to put my hands on the actual study and its results.
Thanks.
 
Rich
 
 
P.S.  I was off the listserv for awhile this past year.  When I was on
it earlier, I'd get about 3/4 page of net stuff--all those addresses
and "shipped to, bounced around, sent to" stuff--preceding each message.
Now it's up to 2 pages for each message, making skimming responses
noticeably more time-consuming.  Can anything be done to avoid this?
Is it a problem on my end?  David, help!
=========================================================================
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Subject:      Re: citations needed
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I will send you a copy, if you will send a copy to the next person who
asks for one--sorta like a chain letter?
 
Thomas Miller
 
On Fri, 19 Sep 1997, RICH BULLOCK,ENGLISH DEPT,WRIGHT ST.U,DAYTON 45435 wrote:
 
> Since it came up and we're asking about citations, where is Larson's
> Ford Foundation study published?  I see it mentioned frequently, but
> I've not been able to put my hands on the actual study and its results.
> Thanks.
>
> Rich
>
>
> P.S.  I was off the listserv for awhile this past year.  When I was on
> it earlier, I'd get about 3/4 page of net stuff--all those addresses
> and "shipped to, bounced around, sent to" stuff--preceding each message.
> Now it's up to 2 pages for each message, making skimming responses
> noticeably more time-consuming.  Can anything be done to avoid this?
> Is it a problem on my end?  David, help!
>
 
----------------------
Thomas P Miller
tpm@U.Arizona.EDU
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I don't know what's mainstream and what's not, but here are a couple books
sitting on my desk:
 
Alan W. France's _Composition as a Cultural Practice_.
 
Brian V. Street's _Social Literacies: Critical Approaches to Literacy
Development, Ethnography, and Education_.
 
James C. Scott's _Domination and the Arts of Resistance_.
 
And the book people recommended last spring on this list:
 
_Academic Advancement in Compositon Studies: Scholarship, Publication,
Promotion and Tenure_. edited by Richard Gebhardt and Barbara Genelle Smith
Gebhardt. Mahwah, NJ: Lawrence Elrbaum, 1997.
 
Hope these are useful, Kate
 
 
>> On Thu, 18 Sep 1997, Emily Golson wrote:
>>
>> > Dear WPA's
>> >
>> > I have $1200 to spend on rhetoric, composition and writing
>> > research texts.  Our library already has most of the mainstrean
>> > texts(NCTE,commerical publishers) in rhetoric, comp,computers and writing,
>> > writing administration, etc.
>> >
>> > Is there a non-mainstream book that has influenced your writing or
>> > teaching,career?
>> >
>> > Emily Golson
>> > University of Northern Colorado
>> >
>>
 
 
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
Catherine G. Latterell                           phone: (806) 742-2521
Associate Director of Composition                email: cgl@ttu.edu
Department of English                            fax:   (806) 742-0989
Box 43091                                        www: http://english.ttu.edu/
Texas Tech University
Lubbock, TX 79409-3091
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
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At ASU, only about 12% of students who came in as freshmen in 1992 graduated
in 1996. Over 50% had graduated in 6 years. As Rich suggests, the idea of
college as a four-year project is not firmly fixed in the minds of students in
public metropolitan universities. The tradition survives more vigorously in
private expensive schools (working on the margins of the educational market)
that charge by the year rather than by the credit hour. A high four-year
graduation rate is some sort of badge of honor for these "prestige" schools.
And it ought to be, given the annual cost. Actually, at most of these private
schools, it is really a retention figure. Almost EVERYONE who graduates from
Vassar does so in 4 years. To apply this measure to public institutions
working at the core of the higher education market, serving enormously complex
students populations with a very wide range of plans and agendas, is really
wrongheaded. We are, in fact, working to expunge "four-year" language from our
institutional vocabulary. We have upper and lower division students, first
year composition, graduating students, etc. At the same time, we find
ourselves pressed to pursue higher four-year graduation rates, even when we
know that this is not in the best interests of many of our students. This is
the kind of problem that arises when the standards of the enterprise are set
by those operating at the margins rather than at the core.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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First, ditto on everything David said about "expunging" the 4 year
notion.. Next, the average, of all students, tranfers from elsewhere, only
enrolled at UNLV, and since first enrolled at UNLV, number of years it
takes to graduate is 7.7 years according to statistics complied for May of
1996.  If a student attended UNLV only, the average is 5.0 years.  If the
student is a transfer and has been enrolled elsewhere the average years
are 9.5 (the "non-traditional" students David talked about).  The gender
breakdown is fascinating.  Females who have only been enrolled at UNLV do
not take as long as the males (Females, 5.8, Males, 6.0) by a slight
margin.  But, the students who have attended elsewhere show the most
striking disparity in gender, females take 10., males,9.  When I first got
here in 1994, I was told it took the average student nine years to
graduate.  According to the statistics I am quoting, that figure is
somewhat incorrect, 9.8 is the actual figure (again, higher for females
than males, 10.1 to 9.5).  The point is here that many of the faculty here
have not noticed the change in demographics that has occured in the past
few years.  Although transfer students enrolled still outweigh the number
of "true" first-year students (transfers, 1,889, vs. first-years, 1,765)
the graduation rate is quite different.  The fact remains that rarely do
students graduate in 4 years and state institutions have been aware of
this for some time.  I don't know whether we are keeping pace with
engineeering schools or they have set the pace for us.  The four-year
dream scenario seems to be a re-occuring theme for attaining a
degree because state instiutions set the norm, not the standard.  And I
don't know who contributes more to perpetuating this myth, us (meaning
academe in general) or them, (everybody else in the world including the
media) since, in general,  we still privilege an ivy league
school over the the great
unwashed (or unplanted?  metaphors are *not* my strong point...) state
institution.  What will change this?  Or do we want to?
_________________________________________________________________________
Susan L. Taylor                         University of Nevada Las Vegas
Director of Composition                 4505 Maryland Parkway
Phone: (702) 895-4186                   PO Box 455018
Fax: (702) 895-4801                     LV, NV 89154-5011
 
        "When I dare to be powerful -- to use my strength in the service
         of my vision, then it becomes less and less important, whether
         I am afraid."  --- Audre Lorde
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The following ad will appear in the MLA Job Information List for October:
 
 
Assistant, Associate, or Full Professor of Writing Studies
 
Full-time position in the Department of English at the University of Illinois at Urbana-Champaign, to begin August 1998.  Writing Studies.  Tenure or tenure track, rank open, salary negotiable.  To participate in active, cross-disciplinary writing studies graduate program and direct undergraduate program in professional writing.  Demonstrated research interests in any area of composition studies, together with experience in writing program administration and program development.  Opportunity to work in sophisticated computing environment.
 
 
Position assumes completed Ph.D. in pertinent area by August 1998.  In order to ensure full consideration, send letter, C.V., and 1-3 page description of dissertation (or current, post-dissertation project) to Dennis Baron, Acting Head, Department of English, University of Illinois at Urbana-Champaign, 608 S. Wright Street, Urbana, IL 61801 (phone 217/333-2390) by November 14, 1997.  We will acknowledge all applications and we plan to interview at MLA.  Salary commensurate with qualifications.  Appointment contingent on final approval of funding.  The UIUC is an Affirmative Action, Equal Opportunity Employer.
 
 
____________________________________
 
 
 
 
Dennis Baron, Acting Head                     <italic>phone:
</italic>217-333-2390
 
Department of English                                 <italic> fax:
</italic>217-333-4321
 
University of Illinois                    <italic>email:
</italic>debaron@uiuc.edu
 
608 S. Wright Street               http://www.english.uiuc.edu/baron
 
Urbana, IL 61801
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Emily
 
James Crosswhite's _The Rhetoric of Reason_  (U of Wisconsin, 1996) would
rank high on my list.  He argues powerfully that the core of a college
education should be learning to write a reasoned argument.  Esp. good on
arguments being communicative acts with complicated ethical features.
Valuable for any rhet/comp program that sees analysis and argument as the
foundation for its work.
 
Cheers,
Rolf
 
 
Dr. Rolf Norgaard
University Writing Program
Campus Box 359
University of Colorado at Boulder
Boulder, CO 80309-0359
 
(303) 492-3605
FAX (303) 492-7877
E-mail: Rolf.Norgaard@Colorado.edu
 
 
On Thu, 18 Sep 1997, Emily Golson wrote:
 
> Dear WPA's
>
> I have $1200 to spend on rhetoric, composition and writing
> research texts.  Our library already has most of the mainstrean
> texts(NCTE,commerical publishers) in rhetoric, comp,computers and writing,
> writing administration, etc.
>
> Is there a non-mainstream book that has influenced your writing or
> teaching,career?
>
> Emily Golson
> University of Northern Colorado
>
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        With all due respect to the parties concerned, can we refrain from
the implication that writing across the curriculum is a weapon wielded by
cynical administrators to devalue composition?  There are a lot of
dedicated and effective teachers of writing out there across the
curriculum who see writing instruction as a university- or college-wide
responsibility.
David Rosenwasser
Muhlenberg College
 
On Wed, 17 Sep 1997, David E. Schwalm wrote:
 
> Funny thing. Freshman comp is often loathed and feared but it is also a
> fixture of high quality education in the public mind. Thus the headline
> "Provost Eliminates Freshman Composition" could trigger a really complex
> response. Of course, if your provost is clever, he or she will claim to be
> replacing an ineffective course with "writing across the curriculum."
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     RFC822 error: <W> CC field duplicated. Last occurrence was
              retained.
Comments:     RFC822 error: <W> CC field duplicated. Last occurrence was
              retained.
From:         "Lalicker, William B." <wlalicker@WCUPA.EDU>
Subject:      POSITION ANNOUNCEMENT
X-cc:         Pat Sullivan <pas1@christa.unh.edu>,
              Pam Pittman <ppittman@aix1.ucok.edu>,
              Shirley K Rose <skrose@sage.cc.purdue.edu>,
              "Stephen M. North" <sn282@cnsvax.albany.edu>,
              Sharon Crowley <sxc33@psu.edu>,
              "Dr. Lili Velez" <velez@netlab.texsci.edu>,
              Bill King <wking@western.edu>
 
POSITION AVAILABLE
 
ASSISTANT PROFESSOR OF ENGLISH
COMPOSITION STUDIES SPECIALIST
FULL-TIME, TENURE-TRACK
 
DUTIES:  The successful candidate will be an effective teacher committed to
connecting progressive rhetorical theory with composition practice in a
moderately-large, multifaceted, and evolving composition program.  Standard
teaching assignment is four courses per semester, unless administrative
duties call for reassigned time.  The candidate will be expected to advise
and assist the Department Chair and the Director of Composition on matters
of theory and practice as the program grows and changes;  to participate in
appropriate committee service;  and to demonstrate significant scholarly
involvement in composition studies.  Starting date:  August 17, 1998.
 
QUALIFICATIONS:  Minimum--Ph.D. in Composition Studies, Rhetoric or related
field;  or in English, with clear emphasis on composition as primary field
of study;  plus experience, scholarly work, and continuing interest in at
least two of the following areas:  composition theory;  critical pedagogy;
 writing centers;  assessment;  writing program administration;  writing
across the curriculum;  computer assisted instruction;  basic writing;
 grant proposal writing;  service learning.  Must demonstrate effective
teaching and communication skills during the interview process.
 
SALARY AND BENEFITS:  Very competitive.
 
WEST CHESTER UNIVERSITY is a 12,000-student, undergraduate-oriented,
master's-degree-granting, regional comprehensive member institution of
Pennsylvania's State System of Higher Education.  It is located in the
Brandywine Valley, 25 miles west of Philadelphia, with excellent access to
recreational and cultural amenities.  WCU is an Affirmative Action/Equal
Opportunity Employer.  Women and minorities are encouraged to apply.  Visit
our website at http://www.wcupa.edu
 
APPLICANTS SHOULD SEND letter of interest, and vita with three letters of
recommendation plus graduate transcripts, to Dr. C. Ruth Sabol, Chair,
Department of English, West Chester University, West Chester, PA 19383.
 Review of applications begins December 1, 1997 for interviews at MLA.
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I plead guilty to David Rosenwasser's charge. But there is a problem here.
When I was at another institution many moons ago, an administrator declared
the end of a particular writing requirement and declared that the matter would
be addressed through WAC, but seemed to assume that WAC existed because he
said it did. There was no plan for implementing WAC. When WAC is used this
way, we must be vigilant to request the plan for implementing WAC.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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quiet delete wpa-l smith_carol@fortlewis.edu
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Carrie,
        Since the responsibility of first-year composition falls on my
shoulders, I decide the curriculum.  I get feedback from the writing center
director and from the TAs in the teaching colloquium at the end of the full
year we've been working together, but, ultimately, I go with what I can
support both theoretically and pedagogically in this context.  Of course,
faculty members are free to teach composition with whatever texts and from
whatever theoretical position they choose (I don't have tenure), so I only
provide the syllabus for TAs, an occasional adjunct or two, and the faculty
members who like it and want to use it.  Any second-year TA who wants to put
together something different just has to submit the materials to me ahead of
time so I can make sure nothing truly bizarre is likely to transpire.  So
far, it's gone surprisingly smoothly.  But this is also an exceptionally
respectful department.  (I hope I didn't just jinx things by making that
claim!)  Other faculty members serve as mentors to our TAs, but that doesn't
mean they have to teach from my syllabus and assignment sequence.
        Donna D-O
 
Carrie Leverenz wrote:
 
>Donna: I know this topic has sort of run its course and I am late in
>responding, so the rest of you--feel free to delete.  But Donna, I want to
>know how you manage to make decisions about a single syllabus while working
>with a group.  Of course I know this kind of collaboration can be done--8 of
>us wrote a detailed syllabus for a completely new first year writing course
>at Ohio State.  But I am curious about the process you and your colleagues
>use.  For example, those folks at Purdue who all have different mentors,
>well, it seems to me that they don't have to agree much.  But if you are
>offering TAs a single course, then someone or some group has to decide what
>that course is gonna look like.  That's my question--who decides and how do
>you decide?  Carrie Leverenz
>
Donna Dunbar-Odom
Director, First-Year Composition
Dept. of Literature and Languages
Texas A&M-Commerce
Commerce, TX 75429
903/886-5264
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Subject:      Undergraduate major in writing and rhetoric
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Hi, Folks.  We are begining the process of revising our curriculum for an
undergraduate major in rhetoric and writing, and I would appreciate
responses to two issues: (1) if you have a undergraduate writing/rhetoric
major, what does the curriculum look like and what changes would you make
if you could?  (2) if you have recently been involved in the design or
revision of such a program, what process did you follow to obtain
information?  We have outlined the following steps:
-examine comparable programs
-poll current faculty in our program
-create a list of outcomes and required topics
-obtain feedback from former students and employers
but I'd love to hear feeback about other sources of information.
 
Thanks much, Julia
*************************************
Julia Ferganchick-Neufang
Department of Rhetoric and Writing
University of Arkansas at Little Rock
2801 S. University Ave.
Little Rock, AR  72204
(501)569-3316
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Emily,
I haven't actually read it yet, but I've been trying to get to Levine's
"Opening of the American Mind" for about a year now. I heard about it
from this list, I think, so maybe someone has the full author and title
at hand.
 
Emily Golson wrote:
>
> Dear WPA's
>
> I have $1200 to spend on rhetoric, composition and writing
> research texts.  Our library already has most of the mainstrean
> texts(NCTE,commerical publishers) in rhetoric, comp,computers and writing,
> writing administration, etc.
>
> Is there a non-mainstream book that has influenced your writing or
> teaching,career?
>
> Emily Golson
> University of Northern Colorado
 
--
 
Karin Evans, Ph.D.
Department of English     Elmhurst College
190 Prospect Ave.    Elmhurst, IL 60126-3296
630-617-3134       karine@elmhurst.edu
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From:         "Lalicker, William B." <wlalicker@WCUPA.EDU>
Subject:      Undergraduate Minor in Writing Studies
X-cc:         "France, Alan" <afrance@purple1a.wcupa.edu>,
              "Larsen, Elizabeth" <elarsen@purple2a.wcupa.edu>
 
Hello, everybody.  My department is devising a Writing Studies minor
(emphasis on rhetoric and comp, not on "creative" writing).  In order to get
it approved by the university bureaucracy, we need to justify our design by
(a) comparing it to "national standards" established by professional
organizations and the like (I haven't noticed any writing minor standards
from NCTE, CCCC, etc.), and/or (b) comparing it to similar programs at other
institutions.  Can you help us out?  Respond through the list, or, if you
prefer, directly to me at wlalicker@wcupa.edu --Thanks.
 
Bill Lalicker
West Chester University
 
p.s.--We're also interested in which non-English majors tend to take a
Writing Studies minor.  Are there any non-English programs a writing minor
tends to serve?  What's the constituency?  --Thanks again.
 --WBL
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Mili:
 
So Buffalo is going somewhat the same direction as Stony Brook has gone.
 
We have what we call a super dean now and none of the separate deans we had
before for the different divisions.
 
The Writing Program is no longer in the English Dept and now has a separate
budget--the director is make overall 50% higher salary than I ever did and
there will be a new assistant director next year (currently being
advertised).  We are spending over $120,000 for adjuncts just for the fall
semester.  Those in power say I should be gratified that resources are being
directed to the teaching of writing--so far it has all gone for salary and
part-timers.  I don't see that as putting resources into the writing program.
 
The Writing Program was also removed from the English Dept. and reports
directly to the Dean.  And at the first meeting our graduate students had
with our chair, they asked him to get them out of the Writing Program.  I
warned the powers that be that this would happen, but no one cared then.  I
spent years getting English graduate students intellectually tied into what
we did and finding ways to link it to their literary studies--down the tubes
in a month.
 
Now I'm serving as undergraduate director in the department so I'm trying to
put all the Writing Program stuff behind me, but it's hard.
 
Pat Belanoff
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Pat, it does get wearying, fighting the same battles year after year.  Thank
goodness we have such energetic folk in the next generations (witness this
list) ready to keep battling.  So maybe you can seek solace in Chaucer (but
then there's the Battle of Mauldin!).
 
                            Ed White
 
>Now I'm serving as undergraduate director in the department so I'm trying to
>put all the Writing Program stuff behind me, but it's hard.
>
>Pat Belanoff
>
>
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Texas A&M University, College Station, TX 77843-4227
Department of English
Associate Professor of Rhetorci/Discourse Studies
 
Associate Professor, beginning in fall 1998, in Rhetoric/Diiscourse
Studies.  Expertise required in some area of rhetoric (e.g., composition
theory, computers and writing, literacy) along with ability to contribute
to a new Ph.D. concentration in Discourse Studies.  The ideal candidate
will be willing to share in administrative duties.
 
Candidates must demonstrate a strong commitment to teaching and present a
significant record of publications.  Send a letter of application, a
curriculum vitae, names of three to five references, and a publication
sample (postmarked by November 7, 1997) to craig Kallendorf, Search
Committee Chair/ Department of English/Texas A&M University/College
Station, TX 77843-4227.  Interviews will be conducted at MLA.  Texas A&M
University, an AA/EEO employer, encourages applications from women and
minority candidates.  More information about the department is available at
the departmental website at <http://www-english.tamu.edu/>.
 
Valerie M. Balester
Director of Writing Programs
Department of English
Texas A & M University
College Station, TX 77843-4227
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At 12:30 PM 9/19/97 -0400, you wrote:
>        With all due respect to the parties concerned, can we refrain from
>the implication that writing across the curriculum is a weapon wielded by
>cynical administrators to devalue composition?  There are a lot of
>dedicated and effective teachers of writing out there across the
>curriculum who see writing instruction as a university- or college-wide
>responsibility.
>David Rosenwasser
>Muhlenberg College
 
 
Yes, of course there are lots of dedicated and effective teachers of
writing who are committed to WAC and doing good work with it; indeed, I try
to be one of those people.  But there is a very real danger of WAC being
positioned as a substitute for Composition rather than as an extension of
its work.  So I tend to take's David's comment as a warning, not as an
attack, and to be prepared for the administrative move he envisions.
 
 
 
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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From:         Charles Lund <CLund6438@AOL.COM>
Subject:      Re: Books
 
Emily Golson asked,
 
Is there a non-mainstream book that has influenced your writing or
teaching,career?
 
Yes, "The Inner Game of Tennis" by (I forget the author's name) has helped me
understand the role of the subconscious in writing well--and teaching well,
for that matter.
 
Charles Lund
University of D.C.
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Emily, you asked for non-mainstream books that affected our teaching, but
I'm wondering just _how_ non-mainstream you want to get.  One of my own
powerfully formative books was a really badly written but still mostly
intelligent book called _Perception and the Evolution of Style_ by Jane Gear
(Routledge, 1989). It's so badly written that even the title is misleading,
and I confess I picked it up expecting something more directly applicable to
composition.  Gear's logical analysis of just why students have very
different cognitive styles (and what this entails for education) has
affected everything else I do.  It definitely took some aggressive reading,
though.
 
Keith Rhodes, Coordinator of Composition, Department of English
Northwest Missouri State University, Maryville. MO 63368 | 816-562-1860
writing from home: krhodes@asde.com |
http://www.geocities.com/Athens/Delphi/6568/
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Ed White wrote:
 
>  The provost was NOT asking
>for research that showed comp was useful but rather stating as fact that
>it was NOT useful.  He is probably defining comp as grammar/mechanics.
>Until he can be made to accept a different definition of comp, citations
>will not make a difference.
 
Right--either grammar/mechanics or at best a lock-step march through process
stages (about equally effective). And until our profession leads the way by
unifying around an informed, challenging and successful alternate
definition, there's not much chance of making him accept such a definition.
 
Keith Rhodes, Coordinator of Composition, Department of English
Northwest Missouri State University, Maryville. MO 63368 | 816-562-1860
writing from home: krhodes@asde.com |
http://www.geocities.com/Athens/Delphi/6568/
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The following ad will appear in the Oct. MLA *JIL*.  I'm about to sign off
the list for about three-four weeks (I'm going on an all-too-brief maternal
leave) but after that, feel free to e-mail me off list with questions about
the position. --Rita
 
>Tenure-Track, Assistant Professor of English. Ph.D. or equivalent in
>composition/rhetoric or related field preferred, ABD required.  We need
>someone current in the theory of basic writing and ESL to work with the
>Writing Program Director to reconfigure our freshman writing program.
>Expertise in sociolinguistics, first- and second-language rhetoric
>desirable, as is some background in literature and some experience in using
>computers to teach writing.  Duties include teaching freshman writing and
>other courses and developing/overseeing writing tutorials; 12-hour per
>semester load of teaching or equivalent.  AA/EO employer; applications by
>women and minorities are encouraged.  Interviews at MLA.  Send letter of
>application, c.v., and 3 letters of recommendation by Dec. 1 to Rita
>Malenczyk, Search Committee Chair, English Department, Eastern Connecticut
>State University, Willimantic, CT  06226.
>
 
Rita Malenczyk
Director, University Writing Program
English Department
Eastern Connecticut State University
Willimantic, CT 06226
860-465-4573 (phone), 860-465-4580 (fax)
MALENCZYKR@ECSUC.CTSTATEU.EDU
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-The Seven Habits of Highly Effective People_ by Stephen Covey.
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> Emily Golson asked,
>
> Is there a non-mainstream book that has influenced your writing or
> teaching,career?
>
 
 I'm not sure what qualifies as non-mainstream - with respect to writing?
rhetoric?  teaching?  language?  mass audience?  domains in other
disciplines?  neighboring disciplines?
 
But giving free reign to interpretation and considering "non-mainstream" to
be referring more to writing and teaching -
 
Pirsig's Zen and the Art of Motorcycle Maintenance  (pretty mainstream in
some rivers, though not most, I suspect)
 
and
 
Hofstadter's Godel, Escher & Bach:  An Eternal Golden Braid
 
and
 
Geertz's Islam Observed.
 
Along these same lines, a book I just finished, which I think people with a
serious interest in language will find stimulating is Hofstadter's most
recent book:  Le Ton Beau de Marot (1997).  It has a French title, but is
written in English.  It is a wonder exploration of meaning, form, content,
translation, and language and personality.
 
Cheers,
Steve
 
Steven D. Jamar
 
President, Legal Writing Institute
 
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
The more you know, the more you know you don't know.
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Outof print, I think, but really interesting:
 
William J. Brandt, The Rhetoric of Argumentation.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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---------- Forwarded message ----------
Date: Mon, 22 Sep 1997 11:51:47 -0500 (CDT)
From: "Writing Consulting:  Faculty Resources"
     <writingc@falcon.cc.ukans.edu>
To: Angela Jones <aljones@falcon.cc.ukans.edu>
Subject: Wr. Ctr. Director job announcement
 
On Mon, 22 Sep 1997, Writing Consulting:  Faculty Resources wrote:
 
> This announcement will be cross listed on wcenter, WAC-L, WPA-L, and KC
> WAC Network. We apologize for multiple postings.
>
> JOB ANNOUNCEMENT
> Writing Center Director
>
> KU Writing Consulting:  Student Resources DIRECTOR responsibilities
> include: establish and direct a university-wide, writing across the
> curriculum (WAC) writing center; conduct workshops; develop student
> materials; research writing-related issues; act as liaison to other campus
> writing services.
>
> Requirements: Masters degree in field of study relevant to writing-center
> practice and administration; advanced academic work or field experience in
> composition; experience tutoring and/or supervising tutors and teaching
> writing in a classroom setting; knowledge of current writing theory as
> applied to writing-centers; ability to work with writing in the
> disciplines; administrative experience supervising an academic program;
> experience working in a higher education environment; familiarity with
> university environments; excellence in writing, public speaking, and
> interpersonal communication.
>
> Application deadline:  October 17, 1997 for first consideration.  Review
> of applications will continue until the position is filled.
>
> To apply, send a letter of interest, contact information for three
> references, a detailed resume and a mission statement for the proposed
> center.
>
> For complete position description and application information contact Ann
> Volin, Writing Consulting, 4004 Wescoe Hall, University of Kansas,
> Lawrence, KS 66045-2476.  Phone (785)  864-4232; e-mail:
> writingc@falcon.cc.ukans.edu EO/AA Employer.
>
> We will be glad to send the additional materials via e-mail if you wish.
>
>
> Writing Consulting:  Faculty Resources
> KU's Writing Across the Curriculum Service
> (913) 864-4232
> http://falcon.cc.ukans.edu/~writingc/index.html
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Beth Daniell <dbeth@CLEMSON.EDU>
Subject:      Re: citations needed
In-Reply-To:  <34200557.ED9@falcon.tamucc.edu>
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Rich, I am reading your book. It is what I need. I should have already had
it in my hot little hand. Thanks for the cite and for the work.  Beth
 
Beth, as Brian Huot notes, my book GAINING GROUND IN COLLEGE WRITING
>(Southern Methodist UP, 1991) reports documentation of improvement at
>the end of the first-year composition class.  It is based on a study
>that is fully reported in  Change in Undergraduate and Post-graduate
>Writing Performance: Quantified Findings,  ERIC Clearinghouse on Reading
>and Communication Skills, ED 269 780 (Dec. 1986).
>
>Your dean is wrong in saying that the research reports that freshman
>composition does no good.  There are plenty of studies that find gain in
>the course.
>
>Marilyn Sternglass's book (Erlbaum) is not yet out, I believe, but due
>before the end of the year.
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Ditto for the Three Mile Island disaster, Ed.  A poorly written memo,
intended to warn nuke plant operators of just what happened at 3MI, buried
the warning in the last paragraph, where it was disregarded.  The memo went
out in late February.  The near-meltdown happed in late March.  The rest,
as they say, is history--history that could have been prevented by better
rhetoric.
Bill
 
>How soon they forget!  For some years after the Challenger disaster,
>schools of engineering were strong supporters of comp and WAC; they knew
>that the failure of the staff engineers to communicate incipient system
>failure to the bosses was a serious professional lapse.  Still, you might
>try invoking the memory of Challenger in the interests of the engineers
>themselves.  --Ed White
>
>
>On Thu, 18 Sep 1997, Beth Daniell wrote:
>
>> David, at least part of the elimate comp idea comes from the engineering
>> college which in fact drives this place. It is now taking most engineers 5
>> years to finish a bachelor's. Their accrediting organization keeps wanting
>> more work; the Southern Association of Schools and Colleges wants more
>> communication, esp speech. So they are trying to "free up" hours for esp
>> the engineers but also architects. The engineers and the administrators
>> around here don't see learning to write as like playing tennis or learning
>> French. They want it to be a one-shot innoculation. Beth
>>
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Subject:      2 Positions in Comp/Rhet
X-cc:         Amy Devitt <devitt@ukans.edu>,
              Richard Hardin <rhardin@eagle.cc.ukans.edu>
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The following ad will appear in the MLA Job Information List.  We
are pleased to have approval to hire two people in composition or
rhetoric at once, including one more senior appointment.  If anyone
has questions or would like to discuss the positions or KU, please
feel free to contact me (devitt@ukans.edu).
 
 
        2 Positions in Composition Studies or Rhetoric
 
Begin 08/18/98, contingent on final budgetary approval; 9-month
tenure-track or tenured, depending on qualifications; salary commensurate
with qualifications and experience; Ph.D. by start date. Full descriptions
available. Position 1: Assistant Professor. Duties: teaching courses in
composition studies, rhetoric, undergraduate writing, and possibly
introductory literature; research and writing leading to publication;
service. Required qualifications: specialization in composition studies or
rhetoric as evidenced through coursework and writings; evidence of
successful teaching; preparation to teach beginning and advanced courses
in specialty, undergraduate writing courses, and introductory literature
courses; Preferred qualifications: relevant publication. Position 2:
Assistant/Associate Professor. Duties: same as Position 1, plus teaching
advanced graduate courses and directing graduate students' work in
specialty. Required qualifications: same as Position 1, plus publications
and professional activities in specialty. Preferred qualifications:
significant publication; successful experience working with graduate
students in specialty; experience or interest in administering writing
programs. Complete application (please specify position for which you are
applying) must include: letter of application, CV, transcript or other
record of coursework, at least 3 recent letters of recommendation
evaluating scholarship and teaching; for Position 2 also include sample
publications. Initial review of applications begins 11/10/97 and will
continue until positions are filled. Interviews at MLA. Contact: Richard
F. Hardin, Chair, Department of English, 3116 Wescoe Hall, University of
Kansas, Lawrence, KS 66045-2115. Fax 785/864-4298. EO/AA Employer.
 
 
 
 
Amy Devitt
Director, Freshman-Sophomore English
University of Kansas
Lawrence KS 66045
785-864-4523
devitt@ukans.edu
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Pat,
 
I fear that Buffalo is copying Stony Brook.  I, too, am working with grad
students to tie pedagogy, comp theory, and their own work with lit and
lit theory together--not least because I think that such connections will
help
the grad students on the job market.  Three of our doctoral students are
writing their dissertations on (1) writing texts/primers of the 19th C;
(2) pedagogy in Blake and Romanticism; (3) the pedagogy implcit in
19th C American lit.  Not coincidentally, these grad students have been
very active in the Comp Program.
 
My heart goes out to you.  You fought the good fight.
 
Mili Clark
 
 
On Fri, 19 Sep 1997, Pat Belanoff wrote:
 
> Mili:
>
> So Buffalo is going somewhat the same direction as Stony Brook has gone.
>
> We have what we call a super dean now and none of the separate deans we had
> before for the different divisions.
>
> The Writing Program is no longer in the English Dept and now has a separate
> budget--the director is make overall 50% higher salary than I ever did and
> there will be a new assistant director next year (currently being
> advertised).  We are spending over $120,000 for adjuncts just for the fall
> semester.  Those in power say I should be gratified that resources are being
> directed to the teaching of writing--so far it has all gone for salary and
> part-timers.  I don't see that as putting resources into the writing program.
>
> The Writing Program was also removed from the English Dept. and reports
> directly to the Dean.  And at the first meeting our graduate students had
> with our chair, they asked him to get them out of the Writing Program.  I
> warned the powers that be that this would happen, but no one cared then.  I
> spent years getting English graduate students intellectually tied into what
> we did and finding ways to link it to their literary studies--down the tubes
> in a month.
>
> Now I'm serving as undergraduate director in the department so I'm trying to
> put all the Writing Program stuff behind me, but it's hard.
>
> Pat Belanoff
>
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I also liked that book, but, darn it, I still hit double faults.
                                                 --Ed White
 
On Sun, 21 Sep 1997, Charles Lund wrote:
 
> Emily Golson asked,
>
> Is there a non-mainstream book that has influenced your writing or
> teaching,career?
>
> Yes, "The Inner Game of Tennis" by (I forget the author's name) has helped me
> understand the role of the subconscious in writing well--and teaching well,
> for that matter.
>
> Charles Lund
> University of D.C.
>
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I've enjoyed Augusto Boal's Games for Actors and
Non-Actors (New York:  Routledge, 1992).  I've used it in
writing courses for collaborative, improvisational
activities that help guide inquiry into social issues.
Boal's interactive models of performance help concretize
concepts of audience reception, role, and revision.
 
------------------
Timothy J. Doherty
Assistant Professor
Department of English
James Madison University
Keezell Hall 219
Harrisonburg, VA 22807
540-568-6276
 
home page:  http://falcon.jmu.edu/~doherttj
email:  doherttj@jmu.edu
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Is Sage Press "mainstream"?  There are some really good essays in Enos &
Brown's _Defining the New Rhetorics_ (Sage, 1993).
 
Don Bushman
UNC-Wilmington
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Beth, thanks for the note.  Other people in situations similar to yours
have also found the book useful.  If it turns out you need them, I can
locate a number of citations documenting gain in writing courses.  Let
me know and I'll see what I can give you.  The interesting thing is the
studies that your dean refers to.  When I have looked closely at studies
reportedly finding no effect from composition courses, I find that the
reports are wrong (Kitzhaber and the Harvard studies come to mind).  The
study may have found mixed outcomes, and the reporters remember only the
negative ones.  I'd challenged the dean in a friendly way by asking for
the studies he (or she) refers to.
 
Do you know Wayne Chapman, a Yeats scholar at Clemson?  If you do, say
hi.  He is a good friend of my wife, another Yeatsian.
 
Rich
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OK, since someone else mentioned text on performance theory, here goes...
 
Brecht on Theatre, trans. by John Willett -- the idea being to expose the
means of production or how we can reveal our pedagogy to students as we
teach...Antonin Artaud's _The Theatre and its Double_ for general
weirdness and the notion of pushing limits.  _An Actor Prepares_ and
several others by Stanislanski for making me believe that authorial intent
is important after reading one too many postmodernists who had me
convinced otherwise.  And finally, Sue Ellen Case's _Feminism and Theatre_
and _Performing Feminisms_ to make the notion of audience take on an
additional dimension.  I'll stop.  Let's just say I find performance
theory essential to my pedagogical style and substance.
 
 
_________________________________________________________________________
Susan L. Taylor                         University of Nevada Las Vegas
Director of Composition                 4505 Maryland Parkway
Phone: (702) 895-4186                   PO Box 455018
Fax: (702) 895-4801                     LV, NV 89154-5011
 
        "When I dare to be powerful -- to use my strength in the service
         of my vision, then it becomes less and less important, whether
         I am afraid."  --- Audre Lorde
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Some colleagues and I published the results of a national survey of
Undergraduate Writing Programs in *Rhetoric Review* (Vol13, No. 2,Sp95).
That will give you a start with the national trends in writing majors/
minors.  Christine Hult
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There is one book I keep in my office and always loan to new adjuncts:
_Writing the Natural Way: Using Right Brain Techniques to Release Your
Expressive Powers_ (Putnam, $14.95).  I picked it up and began reading it
at the local Borders and wound up buying it.  There's a lot of common
sense and a minimum of theory about stuff we do every day and don't really
think about.  It's also not aimed at comp. programs, but it's an
interesting read for those who work with developing writers.  By the way,
the author, Gabriele Rico, teaches creative writing at San Jose State.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
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Hey, Rich.  Somewhere in your e-mail handling software or in your mainframe
account is a command that is something like "show sender info" or "show
full header" etc.  The commands differ a bit from system to system.  If you
turn that command OFF, you'll see only the regular "To" and "from" and
"subject" stuff, not the full pathway of how the message got from here to
there.
Good luck,
Bill
 
>P.S.  I was off the listserv for awhile this past year.  When I was on
>it earlier, I'd get about 3/4 page of net stuff--all those addresses
>and "shipped to, bounced around, sent to" stuff--preceding each message.
>Now it's up to 2 pages for each message, making skimming responses
>noticeably more time-consuming.  Can anything be done to avoid this?
>Is it a problem on my end?  David, help!
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Thanks, Bill,
 
I'll give it a try.
 
Rich
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This is a friendly and easy-going conference where papers are publsihed in
preceedings--I recommend it, will hochman
 
 
   Society for the Interdisciplinary Study of Social Imagery
 Eighth Annual Conference
 
 CALL FOR PAPERS
 
 THE IMAGE OF CLASS
  in Literature, the Media, and Society
 
 Keynote Speaker:
 Stanley Aronowitz
 (Author of The Jobless Future and The Death and Rebirth of American
Radicalism)
 
 March 12 - 14, 1998
 Colorado Springs, Colorado
 
An interdisciplinary conference exploring the idea and the imagery of
class -- in literature, film, television, popular culture, history,
politics, social theory, business, advertising, art, music, education.
 Papers may address the relevance of class to particular works (novels,
poems, films, dramas), authors, cultures, nations, or theories. Possible
approaches and issues would include:
* Class in literary imagery; class and literary style, genre, content,
theory.
* Class as social structure, an explanatory reference, a form of control.
* Postmodern images of class; class and interpretation; class and power.
* Class as an issue of refinement, special quality, superior value
("going first class").
* Class in history, comparative structures of class, class and tradition.
* Class in popular culture -- film, television, music, advertising
* The politics of class; class and religion; theories of class.
* Class and race, sex, culture; ethnicity, gender, sexuality, identity.
* Class and the global economy; class and electronic information.
* Images of the working class (unions, organizing), of the privileged
class (rank, honor).
* Class and the classroom; process and structure in pedagogy
* Class and issues of health, art, business, the environment, the family,
computers, the media.
* Class and individualist values (equality, freedom, property) in
literature and theory.
* Other imaginative variations.
 
An annual conference addressing the role and structure of imagery in
social life, with a different thematic focus each year.  A Proceedings
will be published from selected papers presented at the conference.
 Previous themes have included the Image of Violence, the Image of
Technology, the Image of Nature, the Image of the Frontier.  Eclectic and
innovative approaches are encouraged.  See website
http://meteor.uscolo.edu/sissi
 
Please submit a one-page abstract, or a panel proposal with abstracts, by
December 1, 1997. Proposals for organized panels are encouraged. email:
class@uscolo.edu; fax: (719) 549-2705; mail: CLASS, University of
 Southern Colorado, Pueblo, CO 8l00l-4901. For further information
contact Will Wright, Department of Sociology, University of Southern
Colorado [(719) 549-2538; wright@uscolo.edu] or Steven Kaplan, Department
of English, Buffalo State College, Buffalo, NY [(716) 878 6329;
kaplans@buffalostate.edu].
 
 Sponsored by the University of Southern Colorado
 PLEASE POST AND CIRCULATE
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>NOTICE OF VACANCY
>ASSISTANT PROFESSOR OF ENGLISH
>Creative Writing, Creative Nonfiction and Fiction
>Washington State University
>Department of English
>
>RANK; Assistant Professor, Tenure Track
>APPLICATION DEADLINE: 11/12/97
>SALARY: Open
>EFFECTIVE DATE: 8/16/98
>
>QUALIFICATIONS:  M.F.A. or equivalent degree, publications in recognized
>venues in creative non-fiction and/or fiction, and evidence of successful
>teaching of creative writing required.  Ability to teach other writing and
>genre classes and experience advising a student literary magazine desired.
>
>POSITION DESCRIPTION: Primary teaching responsibilities include
>undergraduate courses in creative non-fiction and fiction writing.  The
>normal teaching load in the department is 5 courses per year.  (The
>Department does not offer graduate courses in creative writing.)
>
>SUPPORT: The Department of English has a strong research orientation with a
>commitment to quality instruction. New faculty are eligible for reduced
>teaching load in two semesters before tenure review to give them more time
>for publication. Research/creative activity and travel support are
>available.  The Department offers both M.A. and Ph.D. degrees in English
>and in American Studies.
>
>UNIVERSITY: Washington State University is a land grant Research I
>University, with an enrollment of 17,000 students on the Pullman campus.
>Seven colleges offer doctoral degrees in 44 disciplines, and masters and
>bachelors degrees in 55 areas of study.
>
>APPLICATION PROCEDURE: Send letter of application, curriculum vitae, three
>letters of reference or dossier, and sample of published writing to Chair,
>Creative Writing Search Committee, Department of English, Washington State
>University, Pullman, WA 99164-5020. Applications must include all of the
>items listed above in order for candidates to be considered. WSU is an
>equal- opportunity/affirmative action educator and employer. Members of
>minority groups, women, Vietnam-era veterans, disabled persons, and those
>between the ages of 40 and over are encouraged to apply.
>
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Here's the official posting of the position I alluded to earlier.
 
Rich
 
 
Assistant Professor specializing in Rhetoric and Composition.
Required: Ph.D. in English or Rhetoric/Composition by the time of
employment. Primary expertise in one or more of the following:
computers and writing; linguistics and writing; ancient and
contemporary rhetoric; composition theory; writing pedagogy; writing
assessment.  Preferred: secondary area of expertise in one of the
following: applied linguistics/TESOL; English education; or
professional and technical writing.  Teaching experience and
evidence of successful teaching.  Evidence of successful scholarly
publication or real promise of future publication in field.
 
Load: seven courses over three quarters plus advising and service.
Undergraduate courses to be taught could include composition,
introductory linguistics, language courses for teachers, grammar;
graduate courses could include research methods and bibliography,
rhetoric, training course for graduate assistants, and seminars in
writing and language study.  Individuals whose primary
pecialization and publications are in the study of literature
should not apply for this position.  Salary competitive.
 
Preliminary interviews at MLA in Toronto and by telephone.  Please
send letter and cv by December 1, 1997 to:
 
 Henry Limouze, Chair
 Department of English
 Wright State University
 Dayton, OH 45435
 
AA/EOE
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Rich writes:
 
    Beth, thanks for the note.  Other people in situations similar
    to yours have also found the book useful.  If it turns out you
    need them, I can locate a number of citations documenting gain in
    writing courses.
 
I'm sure you need another task like you need ... anyway ... I bet any
number of us would like to see a master-bibliography of such
citations for effective deployment at a moment's notice.
 
In other words, if you have 'em at your fingertips, send 'em to
the list! I'll even compile them into a webliography that folks can
download and print ...
 
By the way, Rich, I think your book is terrific, too.
 
 
___________________________________
Peter Sands, U. Wisconsin-Milwaukee
sands@csd.uwm.edu || http://www.uwm.edu/~sands
Writing Center || http://www.uwm.edu/Dept/English/wcenter/
English Department || http://www.csd.uwm.edu/Dept/English/
Epiphany Project || http://mason.gmu.edu/~epiphany
414.229.4416 || 414.229.2643 (fax)
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On Mon, 22 Sep 1997, Richard Haswell wrote:
 
> me know and I'll see what I can give you.  The interesting thing is the
> studies that your dean refers to.  When I have looked closely at studies
> reportedly finding no effect from composition courses, I find that the
> reports are wrong (Kitzhaber and the Harvard studies come to mind).  The
> study may have found mixed outcomes, and the reporters remember only the
> negative ones.  I'd challenged the dean in a friendly way by asking for
> the studies he (or she) refers to.
 
The Harvard studies are, I think, especially interesting in this regard.
I have heard them cited under circumstances similar to Beth's, and they
really do *not* say there is no gain.  I've heard that interpretation
often enough, however, that I'm wondering if there isn't some article
somewhere which puts forward that thesis--which cites them to support that
point.
 
Like you, I have had reasonably good experience with indicating knowledge
of the original report which is being quoted.  Since (I think) people are
sometimes operating on third-hand reports of summaries of abstracts of
studies that were referred to in a talk someone else once heard, a polite
indication that you know the original study seems to work in many
circumstances.
 
If, otoh, you've got someone who is committed to some agenda for reasons
that aren't on the table, then studies are less useful.
 
Trish Roberts-Miller    [engpat@showme.missouri.edu] [standard disclaimer]
"Well I have known all these things/and the joys that they can bring
And I'll share them all for a cup of coffee /and to wear your ring."
(C. Junkies)            [http://www.missouri.edu/~engpat]
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Peter:  On citations discussing or documenting gain in writing courses:
give me some time.  I'm juggling more than the usual number of bowling
pins right now (some of them seem like razor-sharp knives).  But I'll
get to it I won't forget.  Rich
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Dear Beth,
 
Sorry for the late response, but my computer was off-line while I was
moving from one office to another.
 
A colleague told me that she spent part of last year working on a
free-lance basis for Southwestern Bell.  Her job was evaluating
application essays.  SWB makes all incoming engineering and management
applicants write a 45-minute essay.  They are tired of engineers who
cannot write.  I think that there must be many more examples of this kind
of situation.  I can try to dig around for a few if you like.  A former
student who worked for McDonald/Douglas (now Boeing) confirmed similar
attitudes there.  Likewise, another former student discussed the same
issue relative to Ralston/Purina.
 
These might be useful starting points.  I think that corporations often
value the writing skills of their engineering and tech. people more than
engineering faculty are willing to acknowledge.  Employers can be
authoritative voices to the ears of a Provost or Dean.
 
Sincerely,
 
Vince Casaregola
Saint Louis University
casarevg@slu.edu
 
On Thu, 18 Sep 1997, Beth Daniell wrote:
 
> David, at least part of the elimate comp idea comes from the engineering
> college which in fact drives this place. It is now taking most engineers 5
> years to finish a bachelor's. Their accrediting organization keeps wanting
> more work; the Southern Association of Schools and Colleges wants more
> communication, esp speech. So they are trying to "free up" hours for esp
> the engineers but also architects. The engineers and the administrators
> around here don't see learning to write as like playing tennis or learning
> French. They want it to be a one-shot innoculation. Beth
>
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On the Harvard studies:  Dean K. Whitla and his co-reseachers (including
Lawrence Kohlberg and William Perry) concluded that, overall,  Harvard
undergraduates  showed verifiable gain in their writing ability over the
four years:  "Students' abilities to present an organized, logical,
forceful argument increased dramatically over the college years.  Except
for the natural science concentrators [i.e., majors], seniors also have
a greater ability to write effective lucid prose than do freshman."
That's a a direct quote from the second study, VALUE ADDED:  MEASURING
THE IMPACT OF UNDERGRADUATE EDUCATION (published by the Harvard
University Office of Instructional Research and Evaluation, no date, but
probably around 1982 or 3?).
 
Yet subsequently the studies were sometimes cited to show that students
often decline in their writing during college.
 
Why are some people more eager to see students not improving in their
writing than to see them improving in their writing?
 
Rich Haswell
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Dear Emily,
 
I've found that two articles in the Harvard Business Review, both by John
Fielden, have been helpful.  I cannot recall the full citations right now,
but the first was "What Do You Mean I Can't Write?" and the second "What
Do You Mean You Don't Like My Style?"  The latter was reprinted in Kevin
Harty's Strategies for Business and Technical Writing (HBJ).
 
Sincerely,
 
Vince Casaregola
casarevg@slu.edu
 
 
 
 
 
 
 
On Thu, 18 Sep 1997, Emily Golson wrote:
 
> Dear WPA's
>
> I have $1200 to spend on rhetoric, composition and writing
> research texts.  Our library already has most of the mainstrean
> texts(NCTE,commerical publishers) in rhetoric, comp,computers and writing,
> writing administration, etc.
>
> Is there a non-mainstream book that has influenced your writing or
> teaching,career?
>
> Emily Golson
> University of Northern Colorado
>
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Doesn't this take us back to the thread on "positive error" and  the
regression attendant to learning a new discourse?  I believe it was
David Schwalm who said that the student writing experience in college is
one of constantly being off balance because as soon as they practice
what they already know, there is no real learning going on.  I recall
also our list folks from law school attesting to the regression of
writing skills from those students who where tops in their undergraduate
class.  Perhaps the complainers that Rich refers to are those faculty
who  assume students are familiar with a particular discourse before
they truly are.
 
 
Mary
 
Richard Haswell wrote:
>
> On the Harvard studies:  Dean K. Whitla and his co-reseachers (including
> Lawrence Kohlberg and William Perry) concluded that, overall,  Harvard
> undergraduates  showed verifiable gain in their writing ability over the
> four years:  "Students' abilities to present an organized, logical,
> forceful argument increased dramatically over the college years.  Except
> for the natural science concentrators [i.e., majors], seniors also have
> a greater ability to write effective lucid prose than do freshman."
> That's a a direct quote from the second study, VALUE ADDED:  MEASURING
> THE IMPACT OF UNDERGRADUATE EDUCATION (published by the Harvard
> University Office of Instructional Research and Evaluation, no date, but
> probably around 1982 or 3?).
>
> Yet subsequently the studies were sometimes cited to show that students
> often decline in their writing during college.
>
> Why are some people more eager to see students not improving in their
> writing than to see them improving in their writing?
>
> Rich Haswell
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> I recall
> also our list folks from law school attesting to the regression of
> writing skills from those students who where tops in their undergraduate
> class.
 
 
There is perhaps some regression - but I'm not sure I would use that
term.  What I see is students who continue to write like they learned to
write in thier undergraduate major and who resist learning the new
discursive style.  So English majors give us flowers and sociology
majors give us impenetrable jargon.
 
If they can write coherent sentences and know how to write a paragraph
is, those abilities do not disappear.  Rather, the sentences often are
incomplete in the sense of not explaining enough or become convoluted
and tortured - reflecting all to accurate the student's level of
confusion and understanding.  The paragraphs tend to get longer and to
have huge quantities of new ideas - with precious few connections drawn
among them.  This again reflects the intermediate stage of their
learning of the substance and context of the law.
 
When we give them simple projects, their writing, even in the new domain
(law) is as strong as it was as an undergraduate.  It is when we
challenge them, stretch them, demand that they explain more
sophisticated material that we see the "regression."
 
I also teach upper level seminars which require papers.  I am always
surprised at the difficulty most students have in transfering their
practical legal writing skills to the academic paper context.
 
Every year their are a few fine writers and thinkers who exhibit no
regression in any context.  I wish I could take credit for this, but, I
fear the credit goes to those students who would flourish in any
context, familiar or not.  The trick is helping the other students make
the transition that the top few make with generally less effort and
pain.
 
Cheers,
Steve Jamar
 
 
--
Steven D. Jamar
Professor of Law
Director, Legal Research & Writing Program
Howard University School of Law
2900 Van Ness Street N.W.
Washington, D.C.  20008
 
President, Legal Writing Institute
 
vox:  202-806-8017              fax:  202-806-8428
email:  sjamar@law.howard.edu
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Hey, as long as we have the author on-line (btw, dittos, Rich), I'd love to
see brief summaries of what exactly first-year composition does accomplish,
drawn from (or at least bouncing off of) readings of Rich's book.  The
intuition that composition does something worthwhile has been strong enough
for my own personal motivation, but as a profession we still struggle for a
central statement that will resonate with those of litle faith.  For my own
practical purposes, I tend to fall back on Berthoff's language of
imaginative "forming" and of training students in the uses of speculative
instruments.  This seems, on reflection, consistent with Rich's book, in
that it seems to me that then leaps in which student development come are
leaps of imagination (even as to punctuation).  But now I want to go back
and look for help with the idea of more specific, public "outcomes"
statements for first-year composition, ones that assume that many of us
already know what we are doing and are getting the outcomes we ought to
strive to get.  Rich's study seems a good place to start.  Anybody want to
give it a go (or do we just stand back and wait for Rich?)?
 
Keith Rhodes                            816-562-1860
Department of English, Perrin Hall      mailto:krhodes@acad.nwmissouri.edu
Northwest Missouri State University     http://www.nwmissouri.edu/~krhodes
Maryville, MO  64468                    "Better living through Composition"
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Steve's discussion of what happens to good writers in law school (where they
must acquire the grace and lucidity that has traditionally characterized legal
discourse) is a story that must be understood by those who think of writing
instruction as a finite task, as a one time innoculation. Generally speaking,
as our students move through college, they probably don't lose writing
ability. Instead, they are constantly confronted with writing tasks of
increasing difficulty, often in stratnge territory. Thus, when students come
into MY class, I see only how they do with MY writing assignments; if they
don't to well I assume that they are poor writers altogether--when, in fact,
there are probably domains in which they are very good writers indeed. But I
don't know that. I never really grasped this until I was do some oral
proficiency testing training and engaged in oral proficiency interviews where
the interviewee was talking along like a native speaker until the interviewers
upped the ante on task. Suddenly, the interviewee would start babbling as if
he/she didn't know a word of English. After that experience, I began to design
assignments for comp in which different parts of the assignment posed
sufficiently differnt levesl of challenge as to push at the level of most
students' linguistic competence (such papers would fall apart in the middle).
My attempt to understand writing in this way fundamentally shaped my
approaches to course and curriculum design.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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David's experience has also shaped my approach to course and curriculum
design.  What he discusses in this posting he develops in detail in his
1985 COLLEGE ENGLISH article "Degree of Difficulty in Basic Writing
Courses: Insights from the Oral Proficiency Interview Testing Program"
(47.6), pp. 629-640.  I highly recommend this article for its explanatory
power in helping us appreciate why competent writers in one domain fall
apart in another.  This insight is especially useful in WAC workshops for
explaining why grammatical incompetency in student writers might be a
function of the difficulty of the writing task rather than "poor writing
skills."
John Bean
Director of Writing
Seattle University
(503) 296-5421
 
 
On Wed, 24 Sep 1997, David E. Schwalm wrote:
 
> Steve's discussion of what happens to good writers in law school (where they
> must acquire the grace and lucidity that has traditionally characterized legal
> discourse) is a story that must be understood by those who think of writing
> instruction as a finite task, as a one time innoculation. Generally speaking,
> as our students move through college, they probably don't lose writing
> ability. Instead, they are constantly confronted with writing tasks of
> increasing difficulty, often in stratnge territory. Thus, when students come
> into MY class, I see only how they do with MY writing assignments; if they
> don't to well I assume that they are poor writers altogether--when, in fact,
> there are probably domains in which they are very good writers indeed. But I
> don't know that. I never really grasped this until I was do some oral
> proficiency testing training and engaged in oral proficiency interviews where
> the interviewee was talking along like a native speaker until the interviewers
> upped the ante on task. Suddenly, the interviewee would start babbling as if
> he/she didn't know a word of English. After that experience, I began to design
> assignments for comp in which different parts of the assignment posed
> sufficiently differnt levesl of challenge as to push at the level of most
> students' linguistic competence (such papers would fall apart in the middle).
> My attempt to understand writing in this way fundamentally shaped my
> approaches to course and curriculum design.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
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Yes, yes, yes, David.
 
Some of the faculty I talk with across the curriculum begin to understand this
matter of different disciplines and the possibility that students may show
different competencies in writing and that what may appear to be difficulty
with sentence structure may in fact be difficulty with content.
 
But many, many others do not hear this message, of if they hear it, they do not
believe it.
 
So here's my question:  why does there seem to be such a fundamental resistance
to this concept?  Or--if there really isn't resistance and it's more a matter
of how I am presenting it to my audience--how can I better convince my
audience?
 
Jane Nelson
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Jane, somewhere in my files (god knows where) I had some great papers that
"fell apart in the middle" One assignment asked students to illustrate
something or other with an example drawn from the own lives and with one from
history or current events. A typical student would write with flair and
confidence about the person example and then stumble like non-native speakers
through the histroical example (basically where content demands overeached
their linguistic proficiency). I used papers like this to demonstrate the
phenomenon to faculty in WAC contexts. Another way to do this is to create an
exercise for faculty in which they are expected to write something coherent
about new concepts requiring new vocabularies and semantic webs. This is a
little trickier since most faculty (but not all by any means) are sufficiently
literate to move from context to context with more facility (they can fake it
better) than most studetns can.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Pat and others....
 
        I think it's sad that students who were treated with respect,
concern, and common helpful decency now feel "special."  Shouldn't they
have this feeling of being respected from day one?
 
        And as for the Hawthorne effect, what the hell do you expect?
Students who feel better about themselves and their capability in a given
situation do better, and better, and better.  The alternative is students
who feel battered and betrayed--depreciated and defeated, with no control
over their own destiny.  This is not simply a logocentric "process;" it
arises from and runs continually on emotion, and we have to start with
that or we cannot succeed in helping students gain their own power over
the written word.  (Honor to Friere and Boal in that.)
 
        For a complete discussion of the "home" idea, read _The
Schoolhome_, by Jane Roland Martin.
 
The process is continual and eternal.
 
William A. Pedersen, University of Arizona
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David's personal experience with different kinds of assignments is borne
out by assessment research.  At the same sitting, students writing two
essays in two different modes are likely to perform VERY differently on
each.  One study I did over a period of years with thousands of test
takers showed a correlation of only about .36 between scores on personal
experience writing and on analytical writing.  That's only about a ten
percent overlap (squaring the correlation).  It's not that one mode is
easier in itself than another; students just write differently for
different topics, situations, audiences, etc.  In fact, that's not real
big news for any of us, though.  --Ed White
 
On Wed, 24 Sep 1997, David E. Schwalm wrote:
 
> Steve's discussion of what happens to good writers in law school (where they
> must acquire the grace and lucidity that has traditionally characterized legal
> discourse) is a story that must be understood by those who think of writing
> instruction as a finite task, as a one time innoculation. Generally speaking,
> as our students move through college, they probably don't lose writing
> ability. Instead, they are constantly confronted with writing tasks of
> increasing difficulty, often in stratnge territory. Thus, when students come
> into MY class, I see only how they do with MY writing assignments; if they
> don't to well I assume that they are poor writers altogether--when, in fact,
> there are probably domains in which they are very good writers indeed. But I
> don't know that. I never really grasped this until I was do some oral
> proficiency testing training and engaged in oral proficiency interviews where
> the interviewee was talking along like a native speaker until the interviewers
> upped the ante on task. Suddenly, the interviewee would start babbling as if
> he/she didn't know a word of English. After that experience, I began to design
> assignments for comp in which different parts of the assignment posed
> sufficiently differnt levesl of challenge as to push at the level of most
> students' linguistic competence (such papers would fall apart in the middle).
> My attempt to understand writing in this way fundamentally shaped my
> approaches to course and curriculum design.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
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I find the discussion of Rich's book on this list immensely satisfying for
many reasons, particularly one: shortly after it came out, Rich told me,
in a rather sad tone, that it was not being advertised, that nobody would
ever even know it existed.  (Remember, Rich?)  It has made its way almost
entirely by word of mouth and by its own intrinsic quality.  And now
everyone who knows anything about the field has read and admired it.
That's very cheering for us as writers.
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Since I got almost no response to my first query on this topic, I'll try
again with a broader search topic: does anyone know of, have access to a
good evaluation instrument for evaluating program directors, chairs, dean,
or other university administrative positions?  such an evaluation
instrument would be given to those whom the administrator manages or
directs in some way.
 
The Portland Resolution and the article on intellectual work of the WPA is
not what I'm after--I'm looking for a survey instrument that is
well-designed for purposes of assessing management responsibilities of yes,
a WPA, but I could use a model from another job if such were assessing the
same types of responsibilities.
 
Any leads/help much appreciated.
 
Anne Beaufort, Ph.D.
 
 
Director, College Writing Program
 
Department of Literature
American University
Washington, DC 20016-8047
202-885-2916
beaufor@american.edu
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Anne, we do not have a general rubric for evaluating administrators at ASU.
The responsibilities of provosts, deans, directors, chairs, and the like (nt
to mentionvice provosts) are so varied that any single instrument would be
either hopelessly general of not especiallky applicable. I did some
admonistrative evaluations by reaching an agreement with the administrator
about what the criteria of evaluation should be (suitable to the job),
agreeing on a group of people to ask about hisor her performance (someone who
would know: a peer, a staff member, a higher level person, etc.). I then
solicited evaluation from this group and asked one of them to summarize the
results for me. I also requested a self-evaluation, and I did my own
evaluation--arriving at some sort of global evaluation from all of this data.
It is fair, participatory, and informative. Sometimes this is called TEAMS
evaluation.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Please change my address from msipe@quartz.idbsu.edu to
msipe@atlas.idbsu.edu.  We have a new server.
 
Thanks.
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Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Hello all WPAs,
My name is Susan Romano, and I've been lurking on this list for a couple of
months, storing up knowledge for Fall 1998, when I'll begin coordinating
the writing program at the University of Texas at San Antonio.  I'm
certainly glad this list exists.
 
The chair of our division has asked me to circulate three of our job
listings, so here they are:
 
Position for ASSISTANT PROFESSOR OF ENGLISH, tenure-track, beginning Fall
1998.  Ph.D. required. Specialty required in English Education and
Literature for Children and Adolescents.  Ability and background to teach
graduate courses including Theory and Practice of Teaching Literature and
Theory and Practice of Teaching Composition also required.  Candidate must
exhibit evidence of superior teaching, outstanding record of scholarly
publication, and a full service record.  Candidate will teach courses
offered either at UTSA Downtown campus or on the main campus.  Send letter,
cv, 3 letters of recommendation, and evidence of outstanding teaching
postmarked by November 15, 1997, to Jeanne Campbell Reesman, Director,
Division of English, Classics, Philosophy, and Communication, The
University of Texas at San Antonio, San Antonio, TX 78249.  Applicants who
are not U.S. citizens must state their current visa and residency status.
The University of Texas is an equal opportunity/affirmative action employer
and specifically invites applications from women and minorities.
 
 
Position for ASSOCIATE PROFESSOR OF ENGLISH beginning Fall 1998. Ph.D.
required. Specialty required in British Romantic Literature.  Preferred
sub-specialties include:  Renaissance, Restoration, 18th-Century British
Literature, or Victorian Literature.  Candidate must exhibit evidence of
superior teaching at the graduate and undergraduate levels, an outstanding
record of scholarly publication, and a full service record.  Candidate will
teach courses offered either at the UTSA Downtown campus or on the main
campus.  Send letter, cv, 3 letters of recommendation, writing sample, and
evidence of outstanding teaching postmarked by November 15, 1997, to Jeanne
Campbell Reesman, Director, Division of English, Classics, Philosophy, and
Communication, The University of Texas at San Antonio, San Antonio, TX
78249. Applicants who are not U.S. citizens must state their current visa
and residency status.  The University of Texas is an equal
opportunity/affirmative action employer and specifically invites
applications from women and minorities.
 
 
Position for ASSISTANT PROFESSOR OF ENGLISH, tenure-track, beginning Fall
1998.  Ph.D. required.  We seek a Generalist in Linguistics to teach in a
graduate and undergraduate English program with ability to teach courses
including Structure of the English Language, History of the English
Language, and Principles of Linguistics.  Preferred areas of interest
include two of the following:  Discourse Analysis, Language Variation, and
Syntax.  Interest and abilities to teach courses in literature and in the
Humanities program also preferred.  Candidate must exhibit evidence of
superior teaching, an outstanding record of scholarly publication, and a
full service record.  Candidate will teach courses offered either at the
UTSA Downtown campus or on the main campus.  Send letter, cv, 3 letters of
recommendation, and evidence of outstanding teaching postmarked by November
15, 1997, to Jeanne Campbell Reesman, Director, Division of English,
Classics, Philosophy, and Communicat!
ion, The University of Texas at San Antonio, San Antonio, TX 78249.
Applicants who are not U.S. citizens must state their visa and residency
status. The University of Texas is an equal opportunity/affirmative action
employer and specifically invites applications from women and minorities.
=========================================================================
Date:         Wed, 24 Sep 1997 21:03:06 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Jobs--U of Texas San Antonio
In-Reply-To:  note of 09/24/97 20:06
 
Welcome from lurkdom, Susan. Always glad to welcome new voices, especially
those bearing gifts. Three jobs! Wow! I don't think I'll apply, however. If
you want to see your president scowl, mention my name. He was our dean of Arts
and Sciences; I was a cocky new WPA. You can guess the rest of the story. Give
him my best (and share Greg's data on "stretch" with him). In any case,
welcome to WPA-L.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Wed, 24 Sep 1997 22:22:35 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         WILL HOCHMAN <hochman@USCOLO.EDU>
Subject:      MLA URL again, please
In-Reply-To:  <50BCE814A48@atlas.idbsu.edu>
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Andrea Lundsford posted an active url for an mla which I thought I
bookmarked but didn't--anyone help me out with it again?
 
thanks, will "humble pie" hochman
=========================================================================
Date:         Wed, 24 Sep 1997 13:13:12 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jeanne Gunner <JGunner@MAILER.SCU.EDU>
Subject:      Suggestions for Consultant
Mime-Version: 1.0
Content-Type: text/plain; charset=US-ASCII
Content-Transfer-Encoding: quoted-printable
 
**Sorry if this is a repeat message--I think I sent the first to the wrong =
address and am trying again**
 
 
I=27d appreciate any suggestions for a consultant on collaborative =
learning for the following project.  It may be best to respond off-list, =
and I can share whatever information I get with anyone interested.  Thanks =
in advance.
 
My campus runs a special freshman program in which students live in the =
same residence hall and take many of their first-year courses in our core =
curriculum together.  The Western Culture and composition course instructor=
s are looking to develop ways to enhance collaborative learning in the =
literature, art history, history, philosophy, religious studies, and =
composition courses, with writing playing a central role.  Can anyone =
recommend a consultant to this faculty group, someone who can review our =
curriculum and then meet with the faculty to discuss collaborative =
strategies?  This is not really a WAC issue--it=27s more of a curricular =
integration effort.  Thanks for any suggestions.
 
Jeanne Gunner
jgunner=40mailer.scu.edu
=========================================================================
Date:         Thu, 25 Sep 1997 08:54:22 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "RICH BULLOCK,ENGLISH DEPT,WRIGHT ST.U,DAYTON 45435"
              <RBULLOCK@NOVA.WRIGHT.EDU>
Subject:      Re: Evaluation of Administrative Duties
MIME-version: 1.0
Content-type: TEXT/PLAIN; CHARSET=US-ASCII
Content-transfer-encoding: 7BIT
 
Anne,
 
My sense is that responses are so few because there isn't likely a good
instrument out there.  Most administrators, in my experience, hold jobs
that are more or less unique, so evaluations tend to be customized for
those jobs and are done usually by the person or committee evaluating
the person in the position.  When I've been involved in reviews of deans,
provosts, and presidents, the evaluation instrument--if it can be so
dignified--has been a survey designed by the evaluating committee, asking
the questions it wants answers for.
 
Now, there may be instruments that human relations/personnel departments
have access to that can provide a template or starting place, but I'd
resist, if I were you, the pressure to squeeze your job duties into some
generic form.  Rather, I'd suggest to the committee that I'd be glad to
(a) invite WPA Consultant-Evaluators in for what amounts to a refereed
evaluation of your program administration (to make the point that what
you're doing is a form of scholarship and should be evaluated as other
scholarship is evaluated);  (b) if (a) is rejected, offer to work with
a statistician to develop a set of survey questions that you would submit
to the committee for their approval, questions that would evaluate the
program and your stewardship of it fairly and specifically.  The statis-
tician could provide the expertise in designing questions that will elicit
the answers the committee and you both want and keep the procedure from
seeming self-serving.
 
A helpful book here is _Resituating Writing_ ed. Joe Janangelo and Kristine
Hansen--it could provide the basis for developing an instrument (or, better,
asking for a CE visit).
 
Rich
=========================================================================
Date:         Thu, 25 Sep 1997 10:22:18 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dennis Baron <debaron@UIUC.EDU>
Subject:      Re: MLA URL again, please
In-Reply-To:  <Pine.OSF.3.95.970924222041.7637B-100000@meteor.uscolo.edu>
Mime-Version: 1.0
Content-Type: text/enriched; charset="us-ascii"
 
I missed the post, but the mla url is simply http://www.mla.org
 
 
 
At 10:22 PM 9/24/97 -0600, you wrote:
 
>Andrea Lundsford posted an active url for an mla which I thought I
 
>bookmarked but didn't--anyone help me out with it again?
 
>
 
>thanks, will "humble pie" hochman
 
>
 
>
 
Dennis Baron, Acting Head                     <italic>phone:
</italic>217-333-2390
 
Department of English                                 <italic> fax:
</italic>217-333-4321
 
University of Illinois                    <italic>email:
</italic>debaron@uiuc.edu
 
608 S. Wright Street               http://www.english.uiuc.edu/baron
 
Urbana, IL 61801
=========================================================================
Date:         Thu, 25 Sep 1997 08:29:26 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Strange Thing
 
I am moved to share a very strange experience as it occurs. I am sitting here
in the middle of the Arizona desert bracing for a hurricane. Do not respond to
this. Just contemplate it when things at your campus get strange.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Thu, 25 Sep 1997 11:59:45 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor_Montgomery College at Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: Strange Thing(s)
X-To:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
In-Reply-To:  <WPA-L%97092508292934@ASUVM.INRE.ASU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
David,
      Not unlike our situation.  In Maryland, a thin state that
essentially keeps Pennsylvania and Virginia from crashing into each other,
we are five inches short on rain for the year while in our neighboring
states to the north and south it rains like crazy.  We may soon be able to
give a few Arizona cactus new homes here. :-)
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
---------------------------------------------------------------------------
> On Thu, 25 Sep 1997, David E. Schwalm wrote:
>
> I am moved to share a very strange experience as it occurs. I am sitting
> here in the middle of the Arizona desert bracing for a hurricane...Just
> contemplate it when things at your campus get strange.
=========================================================================
Date:         Thu, 25 Sep 1997 11:00:45 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Anne Williams <awilliam@INDYUNIX.IUPUI.EDU>
Subject:      Re: Strange Thing
In-Reply-To:  <WPA-L%97092508292934@ASUVM.INRE.ASU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
This is my first entry into the discussion on this list, and a frivolous
one, but, if you start writing now, you might be able to be first with a
TV movie script.  Just something to do in the storm cellar.
=========================================================================
Date:         Thu, 25 Sep 1997 12:59:59 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Louise Wetherbee Phelps <lwphelps@MAILBOX.SYR.EDU>
Subject:      community college applications
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
We have some students who will be getting MAs and MFAs who are interested
in going into community college teaching (teaching writing--possibly lit
and creative writing).  They would like to know where such jobs are
advertised (anywhere other than MLA?).  They are also interested in looking
at jobs in private high schools.  Anyone have any idea how to locate such
jobs?
 
Louise Phelps
=========================================================================
Date:         Thu, 25 Sep 1997 13:46:24 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Judy Ann Pearce <jpearce@UMD5.UMD.EDU>
Subject:      Re: community college applications
In-Reply-To:  <199709251659.MAA07309@syr.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Louise,
 
while not all cc positions are advertised nationally, many are listed in
the chronicle.  not all cc's will consider candidates whose terminal
degree is an mfa, but prefer an MA with at least some experience teaching
in a community college or in something other than a four year setting.  in
addition, experience with non-traditional students is often a plus.  your
students should also be familiar with the publication "teaching english in
the two year college (tetyc)" and be able to talk comfortably and
knowledgeably about the mission of two year colleges.  under no
circumstances should they use the term "junior college."  if DeAnne
George is 'listening' she might want to enter this conversation as
she undertook a successful two year job search in the last year or so.
 
judy pearce
montgomery college
 
 
 
 
 
On Thu, 25 Sep 1997, Louise Wetherbee Phelps wrote:
 
> We have some students who will be getting MAs and MFAs who are interested
> in going into community college teaching (teaching writing--possibly lit
> and creative writing).  They would like to know where such jobs are
> advertised (anywhere other than MLA?).  They are also interested in looking
> at jobs in private high schools.  Anyone have any idea how to locate such
> jobs?
>
> Louise Phelps
>
=========================================================================
Date:         Thu, 25 Sep 1997 11:35:51 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Strange Thing(s)
In-Reply-To:  <Pine.GSO.3.96.970925114901.24923B-100000@dgs.dgsys.com>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
If it's any comfort, David, the hurricane is passing by San Bernardino as
I write, with lots of rain and no wind.  Not like the hurricanes I
remember from my youth in the unstrange east.  --Ed White
=========================================================================
Date:         Thu, 25 Sep 1997 14:42:08 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor_Montgomery College at Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: community college applications
X-To:         Louise Wetherbee Phelps <lwphelps@MAILBOX.SYR.EDU>
In-Reply-To:  <199709251659.MAA07309@syr.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
> On Thu, 25 Sep 1997, Louise Wetherbee Phelps wrote:
>
> We have some students who will be getting MAs and MFAs who are interested
> in going into community college teaching (teaching writing--possibly lit
> and creative writing).  They would like to know where such jobs are
> advertised (anywhere other than MLA?).  They are also interested in looking
> at jobs in private high schools.  Anyone have any idea how to locate such
> jobs?
-----------------------------------------------------------------------------
Louise,
       A frequently overlooked source for community college positions is
the website sponsored by the National Academic Advising Association.  The
site, called _Jobs in Higher Education_, is actually a set of links to
advertisements in the fifty states and contains every vacancy listed at the
linked campuses.  The URL is a mouthful:
 
   http://volvo.gslis.utexas.edu/acadres/public_html/jobs/index.html
 
       Also, with the deepest respect for Judy Pearce, my sister-campus
colleague, I attended a junior college--we had them in Pennsylvania.
However, an applicant should understand the differences between junior
colleges and community colleges since each has a different mission.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
=========================================================================
Date:         Thu, 25 Sep 1997 12:04:17 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: community college applications
In-Reply-To:  <199709251659.MAA07309@syr.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Louise, we have many MA recipients teaching in local community colleges.
Few of them have gotten jobs through advertisements.  The best way for
them to get jobs is through our required internship program, which allows
them to intern for a term with cc faculty as well as with our own.  After
a successful internship they are often offered a regular job.  After these
people work themselves up in their departments, they become part of a
continuing net, with powerful word of mouth about positions opening up.
                                                        --Ed White
 
On Thu, 25 Sep 1997, Louise Wetherbee Phelps wrote:
 
> We have some students who will be getting MAs and MFAs who are interested
> in going into community college teaching (teaching writing--possibly lit
> and creative writing).  They would like to know where such jobs are
> advertised (anywhere other than MLA?).  They are also interested in looking
> at jobs in private high schools.  Anyone have any idea how to locate such
> jobs?
>
> Louise Phelps
>
=========================================================================
Date:         Thu, 25 Sep 1997 11:55:02 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Re: community college applications
In-Reply-To:  <199709251659.MAA07309@syr.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
 
Community college jobs are often advertised in the local city newspaper.
 
Duane Roen, Director of Composition     (602) 965-3451 (fax)
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
 
On Thu, 25 Sep 1997, Louise Wetherbee Phelps wrote:
 
> We have some students who will be getting MAs and MFAs who are interested
> in going into community college teaching (teaching writing--possibly lit
> and creative writing).  They would like to know where such jobs are
> advertised (anywhere other than MLA?).  They are also interested in looking
> at jobs in private high schools.  Anyone have any idea how to locate such
> jobs?
>
> Louise Phelps
>
=========================================================================
Date:         Thu, 25 Sep 1997 16:17:48 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles Lund <CLund6438@AOL.COM>
Subject:      BOOKSTORES
 
     No matter how many copies of a text we order, the bookstore orders fewer
than we requested or need.  As a result the bookstore runs out of books
during the first couple of days of class. Yes, the bookstore will reorder.
 But while we wait for the new texts to come in, the semester isn't waiting
for us.  Is this just a local problem?  Or do others have the same
experience?  More to the point, has anyone found a solution?
 
     Thanks for any suggestions you might have.
 
Charles Lund
The University of the District of Columbia
=========================================================================
Date:         Thu, 25 Sep 1997 13:24:17 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         SUSAN TAYLOR <taylors@NEVADA.EDU>
Subject:      Re: BOOKSTORES
X-To:         Charles Lund <CLund6438@AOL.COM>
In-Reply-To:  <970925161423_-1263415670@emout05.mail.aol.com>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Ah Charles, chaos rules in terms of university bookstore.  Yes, we have
the same problem here.I wish I had a solution.  Although last year when we
had a new text for 102 and were "shorted," Mina Mathies of McGraw-Hill was
on campus and she put a fire underneath the bookstore folks that was
impressive.  Also, she had McGraw-Hill overnight a number of texts to us.
I think my point is your book reps can help with this dilemma.  Try
them...
_________________________________________________________________________
Susan L. Taylor                         University of Nevada Las Vegas
Director of Composition                 4505 Maryland Parkway
Phone: (702) 895-4186                   PO Box 455018
Fax: (702) 895-4801                     LV, NV 89154-5011
 
        "When I dare to be powerful -- to use my strength in the service
         of my vision, then it becomes less and less important, whether
         I am afraid."  --- Audre Lorde
=========================================================================
Date:         Thu, 25 Sep 1997 13:34:56 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         SUSAN TAYLOR <taylors@NEVADA.EDU>
Subject:      Job Postings
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Like Susan at UT of San Antonio, my chair asked me to post the following
job listings at UNLV.  Feel free to print out the post and visit our web
site at http://www.nscee.edu/unlv/Colleges/Liberal_Arts/English/.
 
 
Assistant Professor of English Assistant Professor, tenure-track, fall
1998.  Specialty in African-American or Chicano Literature with ability to
teach American and World literature surveys.  Ph.D. required.  3/2 load in
thriving Ph.D.-granting department.  Letter of application and vita
postmarked by November 21 for MLA interviews.  Dossiers will be requested
after initial screening.  Position to remain open till filled.  Position
contingent upon funding.  John Unrue, Chair, African-American/Chicano
Search Committee.
 
Assistant Professor of English Assistant Professor, tenure-track, fall
1998.  Specialty in Business Writing with the ability to teach technical
writing, professional writing, and other advanced writing courses.  Ph.D.
required.  3/2 load in a thriving Ph.D.-granting department.  Letter of
application and vita postmarked by November 21 for MLA interviews.
Dossiers will be requested after initial screening.  Position to remain
open till filled.  Position contingent upon funding.  Timothy Erwin,
Chair, Business Writing Search Committee.
 
Assistant Professor of English Assistant Professor, tenure-track, fall
1998.  Generalist with specialty in Medieval Literature and the ability to
teach History of the English Language, British and World surveys.  Ph.D.
required.  3/2 load in a thriving Ph.D.-granting department.  Letter of
application and vita postmarked by November 21 for MLA interviews.
Dossiers will be requested after initial screening.  Position to remain
open till filled.  Position contingent upon funding.  John Bowers, Chair,
Medievalist Search Committee.
 
Assistant Professor of English Assistant Professor, tenure-track, fall
1998.  Generalist with specialty in 19th-Century British literature with
ability to teach English and World surveys.  Ph.D. required.  3/2 load in
a thriving Ph.D.-granting department.  Letter of application and vita
postmarked by November 21 for MLA interviews.  Dossiers will be requested
after initial screening.  Position to remain open till filled.  Position
contingent upon funding.  Darlene Unrue, Chair, 19th-Century British
Search Committee.
 
 Affirmative Action/Equal Opportunity Employer.  Minorities, Women,
Veterans and the Disabled are encouraged to apply.
=========================================================================
Date:         Thu, 25 Sep 1997 14:49:37 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Vicki Holmsten <holmsten@SJC.CC.NM.US>
Subject:      Re: community college applications
In-Reply-To:  <199709251659.MAA07309@syr.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
>We have some students who will be getting MAs and MFAs who are interested
>in going into community college teaching (teaching writing--possibly lit
>and creative writing).  They would like to know where such jobs are
>advertised (anywhere other than MLA?).  They are also interested in looking
>at jobs in private high schools.  Anyone have any idea how to locate such
>jobs?
>
>Louise Phelps
 
We always advertise in the Chronicle, as well as local and regional
newspapers.
 
We hired a new person last year and the going turned out to be very
competitive.  We had over 100 applications for the position and we were
able to hire someone who fit our requirements very closely, with an M.A. in
rhetoric/comp, excellent references, and a well-put-together application.
 
Vicki Holmsten
San Juan College
Farmington, New Mexico
=========================================================================
Date:         Thu, 25 Sep 1997 16:36:29 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         JOANNE NAKAMURA <NAKAMURA.J@A1.BREVARD.CC.FL.US>
Subject:      Re: community college applications
In-Reply-To:  <Pine.GSO.3.96.970925140950.27363A-100000@dgs.dgsys.com>
MIME-version: 1.0
Content-type: TEXT/PLAIN; CHARSET=US-ASCII
Content-transfer-encoding: 7BIT
 
At Brevard Community College in Melbourne, Fl, we advertise in the Chronicle of
Higher Education and on our WEB page.  With four campuses, we enroll about 5,000
students per campus.  Just this year we had two positions in English -- one was
for an English/Humanities professor and the other for English/ESL.  Both of
those positions were filled by persons with a Ph.D. and publications.  I was
hired two years ago and was selected from a pool of 1,000 applicants.  I expect
to finish my Ph.D. within the year.
 
We look for candidates with a broad range of interests, a desire to teach basic
and first year students, and a knowledge of computers and technology.  With a
distance learning program that includes Online courses, we appreciate a
candidate who has taught Computer-Aided Composition.  Courses here range from
Composition I & II, to Creative Writing, Film and Women's Literature.  There are
many opportunities at the Community College for both M.A. grads and Ph.D.s.
 
Joanne Detore-Nakamura
Chair, Communications Dept.
Brevard Community College
Melbourne Campus
=========================================================================
Date:         Thu, 25 Sep 1997 16:11:28 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Haswell <rhaswell@FALCON.TAMUCC.EDU>
Organization: Texas A&M University--Corpus Christi
Subject:      Re: Haswell's book and citations ...
Mime-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
For Beth, Peter, Keith, and others interested in studies supporting gain
in writing courses, here's some thoughts, followed by an offer.
 
I've met my share of deans and other academic types who want to see
"proof" that writing courses are effective.  Some are my colleagues in
literature.  Some are colleagues in composition.  I suspect, along with
several people on this listserv, that these types won't be convinced by
the very thing they ask for.  And sometimes I am inclined to respond by
pointing out that composition courses have been entrenched in higher
education for decades and that surely the burden of proof is on the
person who wants to aruges that the courses are not effective.
 
But then I KNOW that the majority of courses are effective.  I SEEN it
for thirty years and know it in my bones.   I also know that there is
evidence out there showing it, though often it is in the form of
conference papers and departmental mimeographed reports (well, used to
be mimeographed), and Final Reports to government grants.  The dean may
not credit the research when you show it to him, but just by showing it
the argument changes.  Now it is up to the dean to discredit the
research, and you know that no dean is going to have the time to do
that.
 
And maybe it doesn't matter so much that some of the research you and I
don't credit very much, since it is dated or based on suspect research
methods and on trivial criteria.  I guess I am thinking along some
pretty crass lines, that what we could use is just a bibliography, just
a list of citations that would allow us to say, hey, dean (or whomever),
here's "proof," read it and then come back and we'll talk (and they
won't come back).
 
Well, if people are interested and would be willing to help a little at
the end, I'm willing to cook up the start of such a bibliography.  I
need a little bit of time, since it will entail pulling out some pretty
dusty files, but I could have something ready in a week or 10 days.  And
if you all could add what you know about and I don't,  we might end up
with something of use.
 
Rich Haswell
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Hello, I have also been lurking on this listserv. I teach at a two-year
college in Cincinnati, Ohio. When we hire, we advertise in Community
College News, The Chronicle of Higher Education, and the local
newspapers. We do not do MLA. It's also helpful to do adjunct work at
the community college level, so you have some experience there.
Christine Heilman
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Charles--
 
I guess the first question I'd ask is, what kind of relationship do you
have with the textbook manager or the manager of your bookstore?
 
I'd then ask whether you order books individually? or as a program?
 
Then I'd want to know whether your bookstore is an independent, owned by
the university, or one of the big chains (Barnes & Noble, Fawcett, etc.).
 
What I'm getting at is that my experiences is that bookstores are like
every other part of campus.  You are more likely to get what you
want/need by developing relationships, working for common goals (hence
the question about program orders), and understanding the other person's
external constraints.
 
Good luck,
 
Barry Maid
bmmaid@ualr.edu
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The thing I hate about "zero based budgeting" and related concepts is that it
shifted the burden of proof. Used to be that the burden of proof, as Rich
suggests, was on those who would change the status quo. That principle was
based on the sort of sensible notion that the status quo derived from the
wisdom of the ages whereas change was the idea of some clever upstart who
needed to be able to blast the status quo root and branch in order to justify
change. Of course, there was also the alternative of violent revolution. Zero
based budgeting and all sorts of stuff descended from it puts tradition and
innovation on a level playing field to duke it out, without handicap or
advantage. This approach has managed to accelerate change but may also suggest
that all change is good. "To innovate," says Burke, "is not to reform." When
the idea of zero based budgeting really gets cheapened, you get deans and the
like simply asserting that the status quo is worthless with no intention of
listening to a justification of the status quo. There is no burden of proof
because no discussion is intended. This is very much at odds with what are
supposed to be fundamental values of educational institutions--like research,
discussion, logical examination, interplay of ideas, yadda yadda yadda.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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I had interesting conversations with the bookstore folks when I was comp
director. Their ordering policies are generally based on historical
experience, alongwith complexities growing out of competition with private
bookstore in the campus area. I could tell them pretty accurately how many
students we would enroll in ENG 101; they could tell me--from their historical
experience--how many of those students actually were likely to buy the
textbook (a smaller number than we would like to think) and how many would buy
it from the university bookstore.
  Thus there would be a huge gap between the nummber of students who would
enroll in 101 and the nuber of textbooks ordered. But we rarely had shortages,
because the bookstore had pretty good data. This was an easy case, in a way,
because virtually everyone used the same textbook (supported the standard
syllabus). If you use losts of different textbooks, and some instructors
employ strategies to ensure that students buy the text while other instructors
do not, the boolkstore is facing an enormous logistical problem.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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One of my more treasured possessions is a copy of Esther Raushenbush's  The
Student and His Studies (Wesleyan UP, 1964), an ethnographic study of four
students' college experience.  It seems to me a precursor to Elizabeth
Chiseri-Strater's Academic Literacies.
 
I found Raushenbush's book at a book give-away in the English department at
Ohio Wesleyan University where I was undergrad.  I read it then, shared it
with friends, and have always treasured it.  It helped me learn to think
about/narrate my journey as a student.
 
Rob Davis
Writing Program Coordinator
Eastern Oregon University
La Grande
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I, too, am very eager to hear what solutions people have found for
bookstores under-ordering.  The problems this year were complicated by the
UPS strike and our textbook being backordered after a certain point, but
the basic problem remains: bookstores want to make money, and sending
books back cuts into their profit margin.  No matter how clearly we tell
them that we are certain X number of students will have registered for
the course by the end of registration, they are checking the computer to
see how many have registered so far, then, apparently, ordering only a
percentage of that number.  (Is it possible that the availability of
numbers through computerized registration may work to our disadvantage?)
 
Our bookstore is managed by Follett, btw.  It feels like they're more
efficient than the locally managed bookstore we had until a year or two
ago, but less concerned about how things are going on our campus than the
university employees were.  Re your comments, Barry, I worked very hard on
developing a personal relationship with the people there (I'm new as WPA
this year; we order as a program--1400+ students in the first semester
course).  I must have been successful to a certain extent because, as I
stood there being cordial on the third, then fourth, then fifth days of
classes, they were quite happy to level with me and explain repeatedly
that they didn't want to pay shipping back to the publisher (Allyn and
Bacon, which offers 100% return privileges, another issue, since some
publishers don't do that, apparently) and how important it was to
accommodate the 20-30 Navy ROTC people who might not want to buy the whole
shrink-wrapped package of rhetoric, reader, handbook.  (The issue there,
as I understand it, is that the bookstore can make more money, more
readily, on used copies when we order single copies, not packages.) What I
wanted to hear, of course, was how concerned and sorry they were about the
200 brand new students who were bookless for the first week and a half,
but the loyal Follett employees just didn't seem to get that part.  By
that point the text was back-ordered, so A&B substituted a more expensive
version, at the same price, for the brief edition we were using--Ramage
and Bean, AB Guide to Writing, great book.
 
And a great rep, too, but he'd been telling them to order more books all
along.  I think there are limits on what reps can do.
 
Rather than write a letter of complaint, my advisory committee and I have
decided to work through our upper administration to initiate conversation
with Follett.  What I'm hoping is that we can strike an agreement through
which they'll be willing to take our estimates seriously and then use, as
they must, data such as David refers to about how many people won't buy
the book.  They're probably going to pressure me to order fewer
shrink-wrapped discount packs so that they can buy books back
individually, instead of in packs, and then sell them as used books
nationwide.  Publishers and authors don't make any money on those
re-sales.  I want us to find a way that all the students in first-year
English who want to buy books, can.  I also want Follett to acknowledge
that there's a big difference between the number of people who might not
want to buy the handbook (which was the same as last year) and the number
of students who were just completely bookless.  Of course, they blame the
booklessness on the publisher, and the publisher says that if Follett had
ordered properly, on time, the back order problem wouldn't have affected
us.  I'm trying to get my staff to give me good numbers on how many
students still needed books by the end of the first week, but, of course,
they're busy grading....
 
I'm eager to hear suggestions for other variables, warrants, and appeals
to use in this situation.
 
Virginia
 
********************************************************************************
Virginia A. Chappell                                  ChappellV@vms.csd.mu.edu
Associate Professor                                 Office phone: 414.288.6859
Department of English
Marquette University - Box 1881
Milwaukee, WI  53201-1881
********************************************************************************
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About reps having their limits...
 
I'm fairly certain it depends on the textbook rep in conjunction with the
location of the university.  Our bookstore is run by Barnes and Noble.  We
have two used bookstore right across the street.  The reps keep track of
which stores are ordering texts and how many because, naturally, the reps
want to sell the new books.  Barnes and Noble just wants to sell books,
new or used.  In other words, the competition factor is high here and
since it is high, I've been able to use it to my, or rather, the advantage
of the student.  On the other hand, the typical UNLV student  -- like
students at most universities I think -- want to buy the cheapest book
possible and will gladly check the used bookstores first or will gladly
wait for two weeks if the text isn't on the shelf.  The result is it is my
job to make certain the texts are available and so I will contact a rep --
or his or his superior -- in a heartbeat if texts are not in on time.  The
UPS strike was a nightmare for everyone, however, we *did* get our texts
on time and we had a new adoption this year for 101 with a student
headcount of approximately 950.  This number does not reflect the 102
enrollment or our developmental course, ENG A which adds approximately
1,480 to the 950 figure making our enrollment reach 2,430.  I think
that's enough students to make any publisher take notice.  So, while I
agree with Virginia and Barry about the need to network within the
university, I also believe it is often necessary to work outside the
university to benefit the students and teachers.
 
 
_________________________________________________________________________
Susan L. Taylor                         University of Nevada Las Vegas
Director of Composition                 4505 Maryland Parkway
Phone: (702) 895-4186                   PO Box 455018
Fax: (702) 895-4801                     LV, NV 89154-5011
 
        "When I dare to be powerful -- to use my strength in the service
         of my vision, then it becomes less and less important, whether
         I am afraid."  --- Audre Lorde
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Virginia--
 
FWIW, it sounds like you did what you could and should have done.  The
problem is the big chain bookstores.  We owned our own bookstore till a
few years ago when Barnes & Noble bought it out.  B & N kept the same
employees, but they now aren't allowed to do things they used to do.
 
I think you mentioned the real key, and that's used books.  Bookstores
*really* make their money off of used books. This gets to be a bigger
problem because most of the chains don't go outside of their own
warehouses for used books. One possibility of dealing with that is to see
if they will only order *new* books.
 
Initiating conversations with Follett, I think, is wise, but I'd not be
optimistic. Interestingly, we finally have a successful "alternative"
bookstore across the street from campus.  I've seen several of these
attempts come and go in my 16 years here, but this one seems to be making
it.  It opened about the same time B & N took over on campus.  You don't
suppose.......?
 
Barry Maid
bmmaid@ualr.edu
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Richard Haswell wrote:
>
  I guess I am thinking along some
> pretty crass lines, that what we could use is just a bibliography, just
> a list of citations that would allow us to say, hey, dean (or whomever),
> here's "proof," read it and then come back and we'll talk (and they
> won't come back).
>
> Well, if people are interested and would be willing to help a little at
> the end, I'm willing to cook up the start of such a bibliography.  I
> need a little bit of time, since it will entail pulling out some pretty
> dusty files, but I could have something ready in a week or 10 days.  And
> if you all could add what you know about and I don't,  we might end up
> with something of use.
>
> Rich Haswell
 
Great idea, Rich.  I'll help after the WPA conference you're coming to.
 
Mark Wiley
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We must all have the same problem with bookstores shorting our
orders so that will not have unsold books on their shelves.
Bookstores have a "return by" date to the publishers by which
they can receive their money back, but they have to pay the
shipping costs of return books.
 
Susan's advice is right on the mark.  Work closely with your
publisher's rep--if you have one in the local area and can
speak with them in person or over the local phone system.
Calling publisher's reps at an 800 number, in my experience,
doesn't work so well.
 
I have become the terror of our university bookstore, because
I call directly to the ordering departments of the publishers and
ask what order our bookstore put in.  When I find that it has been
deliberately shorted from what I ordered, I give the texbook
manager holy hell.  Before I started calling the publishers'
ordering departments, the bookstore managers would give me a song
and dance about how he/she did order the correct number of books:
other students from other colleges must have bought them.  Well,
I just say, "You lied to me and here is my proof."  They walk on
eggs with me now.  --Mili
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Charles,
   This typically happens to us here at Skidmore College.  And as you have
found, it creates real hassles.  The bookstore's typical response is that it
has ordered enough books, but students who have withdrawn from the course
have not returned their books!  In some cases, I have given to ordering 2 or
3 more than the max. enrollment to assure that I have books for all my students.
   Michael Marx
 
At 04:17 PM 9/25/97 -0400, you wrote:
>     No matter how many copies of a text we order, the bookstore orders fewer
>than we requested or need.  As a result the bookstore runs out of books
>during the first couple of days of class. Yes, the bookstore will reorder.
> But while we wait for the new texts to come in, the semester isn't waiting
>for us.  Is this just a local problem?  Or do others have the same
>experience?  More to the point, has anyone found a solution?
>
>     Thanks for any suggestions you might have.
>
>Charles Lund
>The University of the District of Columbia
>
>
 
 
 
************************************************
Michael Steven Marx
mmarx@skidmore.edu
(518) 580-5173
Director, The Expository Writing Program
Associate Chair, English Department
Skidmore College
Saratoga Springs, NY 12866-1632
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I've been so fed up with our bookstores that recently I've done two things:
 
1)  In a graduate class of a dozen students, I bought multiple copies of
all books directly from the publisher, most at a 20% discount.  I passed
along the discount to the students in the class.  I shipped unsold books
back to the publishers.  This meant I had to carry about $800 on a credit
card, but it was worth it to me.  Obviously, one can't afford to do this
with large classes.
 
2.  This fall, teaching an Introduction to English Studies course for
majors, I printed the homepage for Amazon.com (the huge on-line bookstore)
and I printed the page for each specific edition I wanted students to buy,
that page containing ordering information, etc.  I reproduced the packet
for my students. Several of them ordered directly from Amazon, whose 20%
discount offset the copy of express shipping.  Amazon.com gives information
about shipping times for each book. Unfortunately, many textbook publishers
can't provide quick shipping times through Amazon.com, so this solution
won't do large writing programs much good. But for ordering trade books or
books for literature courses, it's wonderful.  I have my reservations about
supporting a monolith like Amazon.com, but until t-shirt stores that
masquerade as bookstores are able to imagine a niche called "customer
service for students" I'll swallow several of my ideals and contribute to
the steady slippage of American commerce into a few corporate giants.
 
 
 
 
Doug Hesse              4240 English
Professor               Illinois State University
Director of             Normal, IL 61790-4240
Graduate Studies        309 438-3667
Editor, VP  WPA         ddhesse@ilstu.edu
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There is a nice article in the _Chicago Reader_ (Sept. 12) by Paul
Pekin, "Schoolhouse Crock."  Its starting point is an article in
_U.S. News & World Report_ called "The Answer is 45 Cents"
by John Leo who alleges that "exactly 56.3 percent" of American
college graduates got the answer to a simple math question wrong
and that more than half of them couldn't read a bus schedule.
 
Paul Pekin argues that criticisms of higher education failing to teach
students how to write, read, do math is actually a right-wing ploy to
prevent minority or disadvantaged students from entering colleges.
If colleges get so worried about the public believing that they are
not teaching basic skills properly, then colleges will up their
admissions standards to eliminate non-college prepped students.
 
I will quote some of Pekin's article:  --Mili
 
     "Since Leo leans to heavily on a secondary source, Heather
MacDonald's attack on the "process" school of composition,
it is only fair to give her article a closer look as well.  A version
of the _Public Interest_ article has been anthologized in
_Dumbing Down: Essays on the Strip-Mining of American
Culture_.  It begins this way: 'American employers regard the
nation's educational system as an irrelevance, according to a
Census Bureau survey released in February 1995.  Businesses
ignore a prospective employee's educational credentials
in favor o his work history or attitude.'
                . . .
     "It's not the core curriculum, it's not process writing, it's
not political correctness, nor gender issues, nor even Pee-wee
Herman that bugs John Leo and his friends, not really.
It's who has, and who is, and who gets to keep.  Therefore,
they say, let college admissions be determined by test scores
alone (unless, of course, your parents are alumni or you
happen to be seven feet tall), and if this excludes the
disadvantaged (unless they are seven feet tall), so be it.
Forget about remedial classes.  Forget about institutional
support.  If students are not prepared for regular class-
work, such students should not be in college in the first
place.
            . . .
"People of great wealth and power want the American
university to work on their behalf, to open its resources
to their causes and train their intellectual foot soldiers in
the struggle for America's future.
          . . .
     "Just out of curiosity, I asked my wife to take Leo's
question--how much change should you get back after
putting down $3 to pay for a 60-cent bowl of soup and a
$1.95 sandwich--and pass it out to her city college
freshman English class, a group so multicultural it
would make John Leo's hair stand on end.  One student,
who has not yet mastered the language, answered $30.
As for the rest, every single one of them--
     The answer was 45 cents."
 
[While I liked Pekin's article, I don't want to see our
responses to employers' desire for workers with correct
grammar and spelling become a litmus test for who
is a proper compositionist and who isn't. --Mili]
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Um, mita kuulu, as they say in Turku (Finland). Or, hi. I am signing back
onto this list after a year's absence, and already reminded of why it's
one ofthe very few (okay--the only one) I stick with.
 
And I've alreaady got a question, too. I have been asked (by people who
might not understand the size of the question), "So, what's happening with
the subject/topic of revision in Rhet/Comp circles these days?"
 
I confess I didn't have a good answer. Any suggestions? Cliff Notes
titles? I'd appreciate any help. Thanks.
 
Steve North
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David, help!  I would have sent this posting to your private E-mail, but
I keep getting it back.  (Obviously I've copied it down wrong.)  Here's my
problem:
 
I'm subscribed to WPA-L at my current E-mail address and at my former
address, which is set to forward to the current address.  So I'm getting
double posting of everything.
 
I want to continue WPA-L
=========================================================================
Date:         Fri, 26 Sep 1997 09:53:10 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Becky Howard <RHOWARD@GAMMA.IS.TCU.EDU>
Subject:      Second try--everybody but David ignore this one, too
MIME-version: 1.0
Content-type: TEXT/PLAIN; CHARSET=US-ASCII
Content-transfer-encoding: 7BIT
 
O.K., let's see if I can get the whole message down before I exit the file this
time!
 
David, help!  I would have sent this posting to your private E-mail, but
I keep getting it back.  (Obviously I've copied it down wrong.)  Here's my
problem:
 
I'm subscribed to WPA-L at my current E-mail address and at my former
address, which is set to forward to the current address.  So I'm getting
double posting of everything.
 
I want to continue WPA-L on my TCU account (RHOWARD@GAMMA.IS.TCU.EDU) but quit
receiving it on my Colgate account (BHOWARD@CENTER.COLGATE.EDU).  Trouble is
I can't find the listserv address.  Would you please
 
(a) Unsubscribe BHOWARD@CENTER.COLGATE.EDU
 
or
 
(b) Send me the listserv address so I can send a signoff message?
 
Thanks--and sorry for the bother!
 
Becky HOWARD
 
Rebecca Moore Howard
Associate Professor and Director of Composition
Department of English
TCU Box 297270
Texas Christian University
Fort Worth, Texas 76129
O (817) 921-7722, ext. 6242
FAX (817) 921-7709
rhoward@gamma.is.tcu.edu
 
"Where are we going?  And what am I doing in this handbasket?"
=========================================================================
Date:         Fri, 26 Sep 1997 10:20:04 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     Authenticated sender is <sands@alphas.csd.uwm.edu>
From:         Peter Sands <sands@CSD.UWM.EDU>
Subject:      Re: Haswell's book and citations ...
X-To:         Richard Haswell <rhaswell@FALCON.TAMUCC.EDU>
MIME-Version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Rich,
 
I think you're right, and that's exactly what I had in mind by
offering to format it and put it on the Web. I'll even go one step
further: format it as a WordPerfect 8 document and put it in an FTP
directory in addition to regular webspace, so folks can download,
edit, and make it look official when they hand it to the dean.
 
I'd like to say, too, that sometimes when people ask me for evidence
that composition or WI courses "work" I know that they're being
reasonable: they'd like to see the research that says they *should*
help me. After all, folks in physics and history and nursing and
everywhere else have a lot on their plate.
 
For those folks, I try to get them a bibliography w/in 24 hours of
their request. Sometimes, it turns out they were hoping there was no
evidence ... but now they're sitting in their office w/a long list of
citations about WAC and mathematics, for example ... a list that, in
some ways, is inviting them into a conversation....
 
Here's a corollary to this thread: at a recent WIC planning meeting,
I suggested to folks that one incentive for their participation
would be the research opportunity for publishing about teaching in
their own disciplines. I was surprised to see nearly every head nod,
several people make notes to themselves, and even some folks make
suggestions for places that they already knew of to publish about
teaching in their own disciplines.
 
A bibliography like this one -- or like the one I've placed at:
 
    http://www.uwm.edu/~sands/uwmwac.html
 
is a good starting point for getting folks interested in these
discussions -- and for countering their claims that there is no
evidence for the efficacy of our work.
 
I'd very much like to be able to supplement my local work with a
bibliography focused very tightly on studies of writing-course
effectiveness.
 
 
___________________________________
Peter Sands, U. Wisconsin-Milwaukee
sands@csd.uwm.edu || http://www.uwm.edu/~sands
Writing Center || http://www.uwm.edu/Dept/English/wcenter/
English Department || http://www.csd.uwm.edu/Dept/English/
Epiphany Project || http://mason.gmu.edu/~epiphany
414.229.4416 || 414.229.2643 (fax)
=========================================================================
Date:         Fri, 26 Sep 1997 09:30:33 MDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Clinton R. Gardner" <cgardner@ENGLAB.SLCC.EDU>
Organization: Salt Lake Community College
Subject:      Colleagues needed to join in Internet class sharing
In-Reply-To:  <3.0.3.16.19970926084138.40476c66@rs6000.cmp.ilstu.edu>
MIME-Version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Hi,
 
I'm writing for a colleague who is not on the list.  He would like to
have students in his composition classes either share e-mail or real
time discussion (on a MOO) with other students in similar
composition class from around the country/world.  If you or anyone
you know is interested in having students participate in this
experiment, contact Gary Howard at howardga@slcc.edu .
 
Thanks!
 
--clint gardner
+-+-+-+-+-+-+-+-+-+-++-+-+-+-+-+-+-+-+-+-++-+-+-+-+-+-+-+-+-+-+
Clinton Gardner (cgardner@englab.slcc.edu)
Writing Center Instructional Support Coordinator
Salt Lake Community College
Have you visited the SLCC Online Writing Center today?
http://www.slcc.edu/wc/
+-+-+-+-+-+-+-+-+-+-++-+-+-+-+-+-+-+-+-+-++-+-+-+-+-+-+-+-+-+-+
=========================================================================
Date:         Fri, 26 Sep 1997 08:33:58 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Thomas P Miller <tpm@U.ARIZONA.EDU>
Subject:      Re: Haswell's book and citations ...
X-cc:         owner-wpa-l@ASUVM.INRE.ASU.EDU, cherep@U.Arizona.EDU
In-Reply-To:  <3427C897.1424@falcon.tamucc.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Thank you for committing to doing this.  It will be a valuable resource
for many of us on the list.
 
Thomas Miller
 
 
On Tue, 23 Sep 1997, Richard Haswell wrote:
 
> Peter:  On citations discussing or documenting gain in writing courses:
> give me some time.  I'm juggling more than the usual number of bowling
> pins right now (some of them seem like razor-sharp knives).  But I'll
> get to it I won't forget.  Rich
>
 
----------------------
Thomas P Miller
tpm@U.Arizona.EDU
=========================================================================
Date:         Fri, 26 Sep 1997 10:53:18 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kate Latterell <cgl@TTACS.TTU.EDU>
Subject:      Re: REVISION
In-Reply-To:  <Pine.PMDF.3.95.970926100528.541283570B-100000@cnsvax.albany.edu>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
 
Hello Steve,
 
Glad to have you back. Thinking off the top of my head about revision, one
new book comes to mind. Although, I'm sure many others on this list will
have lots of great suggestions, here's mine.
 
Nancy Welch's book on revision came out either late last year or earlier
this year from the series Chuck Schuster edits with Boynton/Cook. I've
blanked on the title...but I'm hoping he will read this and remember it.
 
Best, Kate
 
 
 
>Um, mita kuulu, as they say in Turku (Finland). Or, hi. I am signing back
>onto this list after a year's absence, and already reminded of why it's
>one ofthe very few (okay--the only one) I stick with.
>
>And I've alreaady got a question, too. I have been asked (by people who
>might not understand the size of the question), "So, what's happening with
>the subject/topic of revision in Rhet/Comp circles these days?"
>
>I confess I didn't have a good answer. Any suggestions? Cliff Notes
>titles? I'd appreciate any help. Thanks.
>
>Steve North
 
 
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
Catherine G. Latterell                           phone: (806) 742-2521
Associate Director of Composition                email: cgl@ttu.edu
Department of English                            fax:   (806) 742-0989
Box 43091                                        www: http://english.ttu.edu/
Texas Tech University
Lubbock, TX 79409-3091
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
=========================================================================
Date:         Fri, 26 Sep 1997 11:53:01 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Lee Honeycutt <honeyl@RPI.EDU>
Subject:      Bibliographic Database Update
X-To:         ACW-L@ttacs6.ttu.edu, H-RHETOR@H-NET.MSU.EDU
X-cc:         kairos@rpi.edu
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Please forgive the cross postings.....
 
Just a notice to let everyone know that during the summer, I made several
additions to the Composition and Rhetoric Bibliographic Database Project,
which now includes EndNotes files for the following journals:
 
http://www.rpi.edu/~honeyl/bib/index.html
 
* College Composition and Communication (1980-Present)
* Computers and Composition
* Edited Collections of Essays
* Philosophy and Rhetoric
* Pre/Text
* Research in the Teaching of English (1980-Present)
* Rhetoric Review
* Rhetoric Society Quarterly
* Written Communication
 
Two other journals - Journal of Advanced Composition and WPA -- are nearing
completion and will be posted as soon as they are finished.
 
For those who have downloaded and used these files in your research, I
would appreciate your taking the time to fill out a brief, online user
survey that will provide me with important suggestions for future versions
of the database project:
 
http://dcr.rpi.edu:591/bib/survey.html
 
Thanks, and if you have any questions or problems downloading these latest
files, please let me know.
 
Lee Honeycutt (honeyl@rpi.edu)
Doctoral Candidate in Communication & Rhetoric
Rensselaer Polytechnic Institute
Troy, New York 12180
http://www.rpi.edu/~honeyl/
=========================================================================
Date:         Fri, 26 Sep 1997 12:08:43 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dona J. Hickey" <dhickey@RICHMOND.EDU>
Subject:      Re: REVISION
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
And what about THE CRAFT OF REVISION?  Can't remember now who the author is;
it's a theory-driven textbook, fairly new.  Is it Murray?
 
Dona Hickey
 
At 10:53 AM 9/26/97 -0500, you wrote:
>Hello Steve,
>
>Glad to have you back. Thinking off the top of my head about revision, one
>new book comes to mind. Although, I'm sure many others on this list will
>have lots of great suggestions, here's mine.
>
>Nancy Welch's book on revision came out either late last year or earlier
>this year from the series Chuck Schuster edits with Boynton/Cook. I've
>blanked on the title...but I'm hoping he will read this and remember it.
>
>Best, Kate
 
Dona J. Hickey, Director of Composition and WAC
English Dept., University of Richmond, VA 23173
804-289-8302 * dhickey@richmond.edu *
http://www.urich.edu/~writing/dona.html
=========================================================================
Date:         Fri, 26 Sep 1997 11:17:20 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David J. Coogan" <coogan@CHARLIE.CNS.IIT.EDU>
Subject:      revision
In-Reply-To:  <199709261523.KAA24982@alpha2.csd.uwm.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Steve --
 
About new work in revision:
 
I'm just getting into Nancy Welch's book _Getting Restless: Rethinking
Revision in Writing Instruction_ (Boynton/cook, 1997). This from the back
cover:  "Drawing primarily on feminist and psychoanalytical theories, she
considers how revision can be redefined as a process of disorientation: an
act of restlessness with received meanings..."
 
Happy reading--
 
Dave Coogan
Illinois Institute of Technology
=========================================================================
Date:         Fri, 26 Sep 1997 11:32:41 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Keith Rhodes <krhodes@ACAD.NWMISSOURI.EDU>
Subject:      Re: Haswell's book and citations ...
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
I love the idea of a bibliography of sources for the idea that composition
"works"--and the strength of what we all feel in our bones about this is
measured well by what so many talented people are willing to endure in order
to accomplish these ends.  But it would also help to have a shared,
coherent, moderately aggressive message about what "works" really means
here, something that administrators everywhere would start hearing from
their composition people.  What is the outside range of what we can claim
for ourselves?  Responsibly expanding the perceived range of our sphere of
operations might do much more than a pile of studies to work these feelings
in our bones out into institutional and public discourse about the value of
composition.
 
Keith Rhodes                            816-562-1860
Department of English, Perrin Hall      mailto:krhodes@acad.nwmissouri.edu
Northwest Missouri State University     http://www.nwmissouri.edu/~krhodes
Maryville, MO  64468                    "Better living through Composition"
=========================================================================
Date:         Fri, 26 Sep 1997 12:02:32 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Jolliffe <djolliff@CONDOR.DEPAUL.EDU>
Subject:      CALL FOR RESEARCH PROPOSALS
X-cc:         djolliff@wppost.depaul.edu
In-Reply-To:  <1.5.4.32.19970926163241.006ad608@acad.nwmissouri.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
The Research Grant Committee of the Council of Writing Program
Administrators invites proposals for research investigating the
intellectual work of the WPA.  Award amounts vary but average $1000.  The
maximum granted is $2000.  Possible topics include, but are not limited
to, training, retraining, and supervising instructors and tutors;
responding to budgetary restrictions; developing placement and other
assessment procedures; developing curriculums; "going public" with
writing-program concerns; making the work of the WPA more collaborative
and collegial; making writing program administration more valued in tenure
and promotion decisions.
 
The Committee asks proposers to send a description of the project that
includes the following information:
 
*  an explanation of the purpose of the project and how it addresses
issues of common concern to writing program administrators;
 
*  an outline of how the project will proceed, including a description of
methods to be used in the investigation;
 
*  a budget that is realistic, specific, and detailed;
 
*  an explanation of how the research will be shared professionally (for
example, publication in the WPA journal, presentation at a WPA conference,
and so on).
 
The proposal should not exceed three pages.
 
Because proposals are blind reviewed, please do not identify yourself or
your institution in the project description.  Attach a cover letter that
gives names and institutions of all investigators.
 
Mail four copies of this proposal to David Jolliffe at the address below
no later than 2 January 1998.  Winners will be announced at the WPA
breakfast at the 1998 Conference on College Composition and Communication,
and awards can be paid out at any thereafter.  Please direct questions to
David Jolliffe at djolliff@condor.depaul.edu or 773-325-1783.
 
David Jolliffe, Chair
WPA Research Grant Committee
Department of English, DePaul University
802 West Belden Avenue
Chicago, IL  60614
=========================================================================
Date:         Fri, 26 Sep 1997 12:09:05 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Becky Howard <RHOWARD@GAMMA.IS.TCU.EDU>
Subject:      Re: CALL FOR RESEARCH PROPOSALS
MIME-version: 1.0
Content-type: TEXT/PLAIN; CHARSET=US-ASCII
Content-transfer-encoding: 7BIT
 
 
=========================================================================
Date:         Fri, 26 Sep 1997 10:34:11 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Haswell's book and citations ...
In-Reply-To:  <Pine.GSO.3.96.970926095109.1152A-100000@callisto.acsu.buffalo.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Mili's post and its social critique of the Leo (and other) right wing
attack on our schools seem to me to be right on.  I tried to make the same
point in an article on placement in the Journal of Basic Writing a couple
of years ago.  Trouble is, I don't think anyone is listening.
                                                        --Ed White
=========================================================================
Date:         Fri, 26 Sep 1997 10:40:21 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: REVISION
In-Reply-To:  <Pine.PMDF.3.95.970926100528.541283570B-100000@cnsvax.albany.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Confound it, Steve, when I saw the subject line of your post (and welcome
back!), my pulse quickened.  At last, I thought, we'll get the revision we
need of The Making of Knowldege in Composition.  I keep using your
terrific book in research courses, but I have to use more and more
supplementary material, reflecting the last ten years.  What can I, or we,
do to convince you to update that book?  --Ed White
 
On Fri, 26 Sep 1997, Steve North, SUNY Albany wrote:
 
> Um, mita kuulu, as they say in Turku (Finland). Or, hi. I am signing back
> onto this list after a year's absence, and already reminded of why it's
> one ofthe very few (okay--the only one) I stick with.
>
> And I've alreaady got a question, too. I have been asked (by people who
> might not understand the size of the question), "So, what's happening with
> the subject/topic of revision in Rhet/Comp circles these days?"
>
> I confess I didn't have a good answer. Any suggestions? Cliff Notes
> titles? I'd appreciate any help. Thanks.
>
> Steve North
>
=========================================================================
Date:         Fri, 26 Sep 1997 10:55:35 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Haswell's book and citations ...
In-Reply-To:  <1.5.4.32.19970926163241.006ad608@acad.nwmissouri.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Excellent point, Keith.  One implication is that our subgroup on
"outcomes" should link up somehow with the bibliography of what works.
                                                        --Ed White
 
On Fri, 26 Sep 1997, Keith Rhodes wrote:
 
> I love the idea of a bibliography of sources for the idea that composition
> "works"--and the strength of what we all feel in our bones about this is
> measured well by what so many talented people are willing to endure in order
> to accomplish these ends.  But it would also help to have a shared,
> coherent, moderately aggressive message about what "works" really means
> here, something that administrators everywhere would start hearing from
> their composition people.  What is the outside range of what we can claim
> for ourselves?  Responsibly expanding the perceived range of our sphere of
> operations might do much more than a pile of studies to work these feelings
> in our bones out into institutional and public discourse about the value of
> composition.
>
> Keith Rhodes                            816-562-1860
> Department of English, Perrin Hall      mailto:krhodes@acad.nwmissouri.edu
> Northwest Missouri State University     http://www.nwmissouri.edu/~krhodes
> Maryville, MO  64468                    "Better living through Composition"
>
=========================================================================
Date:         Fri, 26 Sep 1997 12:07:46 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joanne Addison <jaddison@CARBON.CUDENVER.EDU>
Subject:      job posting
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Assistant Professor of English
Rhetoric and Composition.   Tenure-track Assistant Professor, starting
Fall, 1998.  Teaching and scholarly interests in undergraduate
composition, with expertise in teacher research and writing assessment
desired.  To teach undergraduate courses in writing and graduate courses
in specialty.  Five courses over two semesters.  Ph.D. in Rhetoric and
Composition, teaching experience (secondary helpful), and an active
research program required.  Position contingent upon funding.  Send
letter, CV, and dossier to R. VanDeWeghe, Chair of Rhetoric Search
Committee, Campus Box 175, P.O. Box 173364, Denver, Colorado 80217-3364.
Review of applications begins Nov. 4 and will continue until the position
is filled.  Interviews at NCTE and/MLA possible.
 
The University of Colorado-Denver is an affirmative action, equal
opportunity employer and educator with a strong commitment to diversity
and to program access for persons with disabilities.  Alternative formats
available upon request.  The Colorado Open Records Act
(C.R. S. 24-72-204) requires that an applicant at the time of application
make a written request that the application be kept confidential.
Applications without such a written request for confidentiality are open
records and must be disclosed upon request.
=========================================================================
Date:         Fri, 26 Sep 1997 14:19:47 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Patricia A Sullivan <pas1@CHRISTA.UNH.EDU>
Subject:      WPA-sponsored sessions at MLA 97
X-cc:         rfischer@osf1.gmu.edu
In-Reply-To:  <Pine.SUN.3.95.970926103537.24367H-100000@wiley.csusb.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I'm pleased to announce two sessions at the upcoming MLA in Toronto that
will be sponsored by the Council of Writing Program Administrators, an
affiliate organization of the MLA.
 
New Compositions, New Configurations I
Monday, December 29, 8:30-9:45 a.m.  Toronto Room, Royal York
 
Presiding:  Barbara L. Cambridge, Indiana Univ.-Purdue University,
Indianapolis
1. "Writing with Honor:  Restructuring a Basic Writing Curriculum,"
Larry W. Beason, Eastern Washington Univ.
2.  "Field Notes in the Community Service Link:  Writing to Learn,
Learning to Write," Ruth E. Fischer, George Mason Univ.
3.  "Information Literacy and Teacher Preparation:  Is There a Role for
the Web?"  Irene L. Clark, Univ. of Southern California
 
New Compositions, New Configurations II
12:00 noon-1:15 p.m., British Columbia Room, Royal York
 
Presiding:  Douglas Dean Hesse, Illinois State Univ.
1.  "Rhetoric Takes a Holiday:  Writing about Travel Literature,"
Marguerite Helen Helmers, Univ. of Wisconsin, Oshkosh
2.  "Searching for Common Ground in the Contact Zone,"
Bronwyn T. Williams, Univ. of New Hampshire, Durham
3.  "Undisciplined Tongues in the Academy:  Creative Writing as First-Year
Composition," Mary Ann Cain, Indiana Univ.-Purdue Univ., Fort Wayne
4.  "Teaching from the Intersections:  Chronotypes, Border Crossings, and
the Pedagogy of Creative Centering," Rosemary Winslow, Catholic Univ. of
America
 
If you are attending the MLA this year, the WPA invites you to both
sessions and welcomes your participation in the discussion that will
follows the panelists' presentations.
=========================================================================
Date:         Fri, 26 Sep 1997 13:43:29 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         James Porter <jporter@OMNI.CC.PURDUE.EDU>
Subject:      Jobs in Professional Writing at Purdue University
X-To:         bizcom@ebbs.english.vt.edu, cptsc-l@clvm.clarkson.edu,
              www-writing@listproc.bgsu.edu, attw@ttacs1.ttu.edu
X-cc:         Johndan Johnson-eilola <johndan@omni.cc.purdue.edu>,
              tadler@purdue.edu
Content-Type: text
 
Please redistribute this announcement to appropriate lists and
potential candidates. (This ad replaces an earlier announcement.)
 
 
--------------------------------------------------------------------------
Faculty Positions and Postdoctoral Fellowships
in Professional Writing @ Purdue University
--------------------------------------------------------------------------
 
The Department of English at Purdue University intends to hire two or
three Visiting Assistant Professors and to award two or three
Postdoctoral Fellowships in the area of Professional Writing (i.e.,
business writing, technical writing, and/or computer-based
publishing). Appointments to begin August 1998--but for both types of
positions, we are especially interested in candidates willing to start
in January 1998.
 
VISITING ASSISTANT PROFESSOR IN PROFESSIONAL WRITING
Appointment to begin January 1998 or August 1998 and to extend through
the 1998-1999 academic year (one-semester appointment is also
available). Salary $35,000 per year. Teaching load is three sections
per semester of English 420, Business Writing (enrolls a maximum of 20
students; all sections taught in computer classrooms). Qualifications
include experience and demonstrated effectiveness in teaching business
or technical writing at the university level and experience teaching
writing in a networked computer environment. Opportunity to work with
faculty and graduate students in rhetoric and professional writing
concentration. Possibility of summer teaching. Ph.D. required.
 
POSTDOCTORAL FELLOWSHIP IN PROFESSIONAL WRITING
One- or two-year appointment to begin January 1998 or August
1998. Salary $22,000 per year. Teaching load is five sections per year
of English 420, Business Writing (class enrolls a maximum of 20
students; all sections taught in computer classrooms). We are looking
for candidates interested in developing qualifications to teach
professional writing in a computer-based writing environment. Fellows
will enroll in graduate courses and teaching practica in rhetoric and
professional writing, work with professional writing faculty and
graduate students on research and teaching projects, contribute to a
new distance education initiative in the Professional Writing
Usability Lab, and eventually earn a doctoral-level concentration in
Technical and Professional Writing. Possibility of summer
teaching. Ph.D. required (area of emphasis open).
 
For further information about the professional writing program and
faculty at Purdue University, see our web page at
<http://addison.english.purdue.edu/pw/>.
 
If you have questions about either position, contact James Porter
<jporter@omni.cc.purdue.edu>. If you wish to apply, send an
application letter, CV, and evidence of teaching effectiveness (e.g.,
course evaluation data, sample syllabi and handouts, mentor/colleague
evaluation) to Professor James Porter, Department of English, Heavilon
Hall, Purdue University, West Lafayette, IN 47907.
 
Applications will be reviewed starting November 1, 1997 or until
positions are filled. Purdue University if an Affirmative Action,
Equal Opportunity Employer.
 
 
 
 
 
 
 
+++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
Jim Porter                      Purdue Professional Writing Home Page:
Director of Business Writing    http://addison.english.purdue.edu/pw/
 
jporter@omni.cc.purdue.edu      Department of English
jporter@purdue.edu              Heavilon Hall
                                Purdue University
                                West Lafayette, IN  47907
+++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
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Louise,
 
Around here in Baltimore, community colleges advertise primarily in local
newspapers, but they have also been known to place job ads in the MLA job
newsletter, in the Chronicle of HIgher Ed, on lists like this one, and on
college personnel job hotlines.
 
I bet that attending community college conferences and special sessions at
larger conferences would also be great places to network.
 
Good luck to your students.
 
D'Ann George
 
At 12:59 PM 9/25/97 -0400, you wrote:
>We have some students who will be getting MAs and MFAs who are interested
>in going into community college teaching (teaching writing--possibly lit
>and creative writing).  They would like to know where such jobs are
>advertised (anywhere other than MLA?).  They are also interested in looking
>at jobs in private high schools.  Anyone have any idea how to locate such
>jobs?
>
>Louise Phelps
>
D'Ann George
Writing Program Director
Essex Community College
7201 Rossville Blvd.
Baltimore, MD 21237
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Hello,
 
I am a PhD student at the University of Arizona, and I just subscribed to
this list. Ordinarily, I don't think I'd venture to "join the
converstation" so soon, but it just so happens that I was a full-time
faculty member at Pima Community College for two years. I got this job
right after completing my Masters. I can't generalize about the hiring
practices of community colleges, but I can pass on what worked for me. I
agree with Dr. White that community college hiring committees are most
interested in seeing evidence that the candidate has worked succesfully in
the community college classroom. The best thing your students can do is to
start teaching as many possible courses at their local community college
and begin to get to know their chairs. In my case, there was a history of
hiring "from within," i.e. hiring local adjunct faculty who had often
taught for at least a year and who seemed especially interested in
community college teaching. To defray any possible concerns about
favoritism, I want to add that this practice varied with each candidate
and seemed to be fueled by a desire to know the candidates's teaching
style and its appropriateness for community college students.
 
I hope this is helpful to you and your students,
 
Daphne Desser
ddesser@u.arizona.edu
 
 
 
On Thu, 25 Sep 1997, Louise Wetherbee Phelps wrote:
 
> We have some students who will be getting MAs and MFAs who are interested
> in going into community college teaching (teaching writing--possibly lit
> and creative writing).  They would like to know where such jobs are
> advertised (anywhere other than MLA?).  They are also interested in looking
> at jobs in private high schools.  Anyone have any idea how to locate such
> jobs?
>
> Louise Phelps
>
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>
> And I've alreaady got a question, too. I have been asked (by people who
> might not understand the size of the question), "So, what's happening with
> the subject/topic of revision in Rhet/Comp circles these days?"
>
> I confess I didn't have a good answer. Any suggestions? Cliff Notes
> titles? I'd appreciate any help. Thanks.
>
> Steve North
>
Perhaps it would be useful for us to talk about the "size of the question"
about what has happened to the topic of revision.  I reckon it has something
to do with what has been going on with the subject of process, the process
moevement, and the anti-process movement (see Lad Tobin's introduction to
_Taking Stock_).  I have been working on a book which heavily involves
discussion fo revision and teaching for revision, but recently I've felt that
by talking about revision (and thus assuming process) I need to (and do not
want to) address the conflict surrounding writing as process.
 
Perhaps the current tension of angst in the field about how hard we have
worked and how little has changed really has led us away from talk about
process and revision?  Anyway, I would like to hear us discuss that larger
question Steve North points to.  I would like to second what Dona Hickey said
about _The Craft of Revision_ by Donald Murray.  It is a marvelous book,
extremely useful in a variety of teaching sites.
 
Elizabeth Hodges
Virginia Commonwealth University
English--Box 842005
Richmond, VA  23284-2005
(804) 232-4791
ehodges@vcu.edu
 
"It is never too late to be what you might have been."  George Eliot
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At 10:42 AM 9/28/97 -0400, Elizabeth Hodges wrote in response to Steve North:
 
>Perhaps it would be useful for us to talk about the "size of the question"
>about what has happened to the topic of revision.  I reckon it has something
>to do with what has been going on with the subject of process, the process
>moevement, and the anti-process movement (see Lad Tobin's introduction to
>_Taking Stock_).  [snip] [R]ecently I've felt that by talking about
revision >(and thus assuming process) I need to (and do not want to) address
the conflict >surrounding writing as process.
 
Although I understand that there is an anti-process movement, I don't
understand what it means in any concrete way.  Writers surely talk about
process and the idiosyncracies of it within their own practice.  So where is
the "anti" or what is the "ante" ?  Classroom teaching practice vs. writing
practice?
 
>
>Perhaps the current tension of angst in the field about how hard we have
>worked and how little has changed really has led us away from talk about
>process and revision?
 
When we say "little has changed," what are we talking about?  It seems to me
some things have changed in the past 10 years.  I see our own incoming
first-year students arriving with better skills than before.  And I'm able
to teach more in less time than I could 12 years ago, and I don't think
that's simply a matter of more teaching experience (though that's not nothing!).
 
Dona Hickey
 
 
 
 
 
 
 
Dona J. Hickey                        dhickey@richmond.edu
Director of Composition and WAC       http://www.richmond.edu/~wac/
English Department                    804-289-8302
University of Richmond, VA 23173
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The "anti-process" movement? What is it "anti"? Writing is NOT a process?
Texts suddenly appear fully written like Athena sprung fully armed from the
brow of Zeus? We can assume that writing is some sort of process (or
processes) and what we can work to identify the processes and figure out what
impact they should have on the way we try to teach writing. The squib someone
quoted from Nancy Hutchen's (not sure I got that right) was tantalizing. I
haven't read the book, but the quotation points at possibly conflicting ways
of looking at writing that might lie behind what we call the "anti-process
movement: 1) an anthropo/socio/linguistic valuig of what people do with
language "naturally" and 2) an enlightenment view that we can and should hone
these natural abilities, that art can improve upon nature. It may be a
distinction between studying people and educating them, and that is a
statement loaded with political implications!
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Rich, I surely could use such a thing. And when you get this done, I'll bet
Doug Hesse would be interested in looking at it for the WPA Journal.
 
On Thursday, the new Provost came to our college. When asked about gen ed,
he said we could eliminate fr comp because it doesn't do any good anyway.
He didn't even qualify bu saying "research shows..." just stated it like it
was a fact. I told him that there was research that refuted his stand and
would be happy to show him mine, if he would show me his. But on Th night
after I got home, I felt so defeated. This man offered no reason for his
claim --I felt like writing him that we do teach Aristotle's enthymeme in
English 102 here, which does some good in assessing arguments. He seemed
oblivious to the fact that the entire back row of the auditorium was
instructors who make less than $20k but who truly believe that what they
teach does good.
 
I have been pondering all weekend on how to respond to this man's
arrogance.  I wish I were as sure of anything as his tone was. I know I
have to keep this logical, but I was so deeply offended by his attitude.So
yes, Rich, such a bibliography might be best way for me to respond. Btw, I
keep reading your book and it is very, very good.   Beth
 
>For Beth, Peter, Keith, and others interested in studies supporting gain
>in writing courses, here's some thoughts, followed by an offer.
>
>I've met my share of deans and other academic types who want to see
>"proof" that writing courses are effective.  Some are my colleagues in
>literature.  Some are colleagues in composition.  I suspect, along with
>several people on this listserv, that these types won't be convinced by
>the very thing they ask for.  And sometimes I am inclined to respond by
>pointing out that composition courses have been entrenched in higher
>education for decades and that surely the burden of proof is on the
>person who wants to aruges that the courses are not effective.
>
>But then I KNOW that the majority of courses are effective.  I SEEN it
>for thirty years and know it in my bones.   I also know that there is
>evidence out there showing it, though often it is in the form of
>conference papers and departmental mimeographed reports (well, used to
>be mimeographed), and Final Reports to government grants.  The dean may
>not credit the research when you show it to him, but just by showing it
>the argument changes.  Now it is up to the dean to discredit the
>research, and you know that no dean is going to have the time to do
>that.
>
>And maybe it doesn't matter so much that some of the research you and I
>don't credit very much, since it is dated or based on suspect research
>methods and on trivial criteria.  I guess I am thinking along some
>pretty crass lines, that what we could use is just a bibliography, just
>a list of citations that would allow us to say, hey, dean (or whomever),
>here's "proof," read it and then come back and we'll talk (and they
>won't come back).
>
>Well, if people are interested and would be willing to help a little at
>the end, I'm willing to cook up the start of such a bibliography.  I
>need a little bit of time, since it will entail pulling out some pretty
>dusty files, but I could have something ready in a week or 10 days.  And
>if you all could add what you know about and I don't,  we might end up
>with something of use.
>
>Rich Haswell
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We are actually getting better service along these lines now that our
campus bookstore is a Barnes and Noble than we did when it was a unit of
the univ. Beth
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Beth,
 
Is there anything we can do (individually or collectively) to help, if his
attitudes turn to action?
 
 
> On Thursday, the new Provost came to our college. When asked about gen ed,
> he said we could eliminate fr comp because it doesn't do any good anyway.
>....
> I have been pondering all weekend on how to respond to this man's
> arrogance.  I wish I were as sure of anything as his tone was. I know I
> have to keep this logical, but I was so deeply offended by his attitude.So
> yes, Rich, such a bibliography might be best way for me to respond. Btw, I
> keep reading your book and it is very, very good.   Beth
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Chris M. Anson
Morse-Alumni Distinguished Teaching Professor
University of Minnesota
306 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846 (voicemail)
(612) 626-2294 (fax)
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One of the tricks of moving from being a faculty member to being an
administrator is giving up the tentativeness that runs through our discourse
(or lurks just below its surface). It's closer to the surface with us
humanities/social science types and often buried a little deeper in the
scientists who tend toward positivism. Scratch most administrators, however,
and there is an insecure faculty member underneath. It's amazing what an aura
of certainty will allow you to get away with if your audience is timid or
haven't done their homework. What we really have to think about here is
strategically how to respond to statements like the provost's without getting
on the defensive: "Our program is not ineffective. Waahh." Maybe it would be
better to ask the provost to respond IN DETAIL with his plan for literacy that
would be more effective than the program that is in place--resume the
offensive.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Chris, unless he gets really high-handed (as administrators can do), I
expect this will take at least a couple of years to wind its way through
various committees.
 
But one thing the writing faculty here (me, Art Young, Tharon Howard, Diana
George [visiting this year], Susan Hilligoss, Carl Lovitt, Martin Jacobi
[who is on leave this semester but takes my job in Dec] and Bernadette
Longo) has discussed is the possibililty of hosting a small, highly
specific conference on the question of the future of first-year comp or of
the first-year comp requirement. We would of course want the provost and
various other deans and deanlets to attend. Do you think there might be
some interest in such a thing? I know we aren't the only place where this
threat exists. But is it enough of a problem for there to be interest?
 
Do you remember Bob Connors' piece in 21st Century about how the move to
abolish fr comp comes when there is peace and prosperity in the land. I
reckon I should have realized after the Gulf War and when the stock market
went up that I would be in trouble soon.
 
Also, let me say unequivocally that being part of this WPA community is a
real privilege. You guys are the best.  -- Beth
 
 
 
>Beth,
>
>Is there anything we can do (individually or collectively) to help, if his
>attitudes turn to action?
>
>
>> On Thursday, the new Provost came to our college. When asked about gen ed,
>> he said we could eliminate fr comp because it doesn't do any good anyway.
>>....
>> I have been pondering all weekend on how to respond to this man's
>> arrogance.  I wish I were as sure of anything as his tone was. I know I
>> have to keep this logical, but I was so deeply offended by his attitude.So
>> yes, Rich, such a bibliography might be best way for me to respond. Btw, I
>> keep reading your book and it is very, very good.   Beth
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>Chris M. Anson
>Morse-Alumni Distinguished Teaching Professor
>University of Minnesota
>306 Lind Hall
>207 Church St. S.E.
>Minneapolis, MN  55455
>(612) 625-4846 (voicemail)
>(612) 626-2294 (fax)
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David, I wondered if it were bluster. He had seemed like a nice enough guy
last spring when I met him in a small group. His plan, not in detail but in
braod strokes, might, he says, include putting the English grad students in
with professors in other disciplines, in "fun" courses on, say, the
American experience or such. He is apparently one of those who thinks WAC
means assigning writing but getting someone else, preferably someone
powerless, to grade the stuff for you.  --Beth
 
>One of the tricks of moving from being a faculty member to being an
>administrator is giving up the tentativeness that runs through our discourse
>(or lurks just below its surface). It's closer to the surface with us
>humanities/social science types and often buried a little deeper in the
>scientists who tend toward positivism. Scratch most administrators, however,
>and there is an insecure faculty member underneath. It's amazing what an aura
>of certainty will allow you to get away with if your audience is timid or
>haven't done their homework. What we really have to think about here is
>strategically how to respond to statements like the provost's without getting
>on the defensive: "Our program is not ineffective. Waahh." Maybe it would be
>better to ask the provost to respond IN DETAIL with his plan for literacy that
>would be more effective than the program that is in place--resume the
>offensive.
>
>-- David E. Schwalm, Vice Provost and Dean of East College
>___ASU East--A New University for a New Century
>___6001 South Power Road
>___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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David's advice, below, is really excellent, assuming you have a provost
with normal responsibility, no doubt the norm at ASU.  I have had
experience, however, with administrators straight out of Dickens.  One
just retired, thank goodness, never seemed to listen much to what he
himself was saying.  If you asked him for evidence or for how he would
implement what he was saying, he would act outraged at the very idea.  The
best tactic with him was simply to ignore what he said and try to distract
him with something else.  You know, the way you deal with the terrible
twos.  I would like to believe that David's rational world was the norm,
but I am not really sure of that.  --Ed White
 
On Sun, 28 Sep 1997, David E. Schwalm wrote:
 
> One of the tricks of moving from being a faculty member to being an
> administrator is giving up the tentativeness that runs through our discourse
> (or lurks just below its surface). It's closer to the surface with us
> humanities/social science types and often buried a little deeper in the
> scientists who tend toward positivism. Scratch most administrators, however,
> and there is an insecure faculty member underneath. It's amazing what an aura
> of certainty will allow you to get away with if your audience is timid or
> haven't done their homework. What we really have to think about here is
> strategically how to respond to statements like the provost's without getting
> on the defensive: "Our program is not ineffective. Waahh." Maybe it would be
> better to ask the provost to respond IN DETAIL with his plan for literacy that
> would be more effective than the program that is in place--resume the
> offensive.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
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Does anyone out there have experience with Follett, specifically?  Can
you help me understand their ordering policies and/or offer suggestions for
dealing with them and trying to persuade them to order more books--i.e.,
enough for the number of students enrolled?
 
Thanks.
Virginia
 
********************************************************************************
Virginia A. Chappell                                  ChappellV@vms.csd.mu.edu
Associate Professor                                 Office phone: 414.288.6859
Department of English
Marquette University - Box 1881
Milwaukee, WI  53201-1881
********************************************************************************
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Ed just about has me convinced that ASU exists in a parallel universe where,
among other things, logic still has some currency. We are better run at the
moment than most places, but not quite in a parallel universe either. And, for
that reason (pesky word), what I was suggesting was a rhetorical strategy
rather than a logical argument. It is really tough to be on the defensive all
the time. Ed is right, however. When you have someone with power and an agenda
that he/she is not willing to discuss, then we probably have to play dirty, at
least falling back on institutional inertia. I also like Beth's strategy of
having a conference. We ought to have that conference anyway, and it ought to
be tied to the work of the outcomes group.
 
I'd frame the conference problem this way: Everyone recognizes that the
ability to communicate effectively in writing and speech is an ability highly
valued inside and outside of the university. Yet the college of engineering is
unwilling to give up any of its precious requirements to turn their students
over to the pinko commy artsy fartsy English teachers for a course or two. Yet
the engineering faculty are not tripping over one another to become expert in
incorporating writing and speaking into their courses in a way that promotes
both better learning and better communication. So. Let's identify the
communication competence college grads ought to have, figure out how to help
them achieve that goal (ways that actually can be implemented), and determine
how to measure whether or not those goals are being achieved.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Among the s(unintentionally) illiest things I've read on this list is an intimation
that there is an "anti-process" movement!  Obviously I am not conversant enough
with the writing-as-process "movement" to understand being against it.
 
Inferring much from too little information:
 
1.  Writing follows from a knowledge of grammar.  This was the approach I was
subjected to throughout secondary school.
 
2.  Writing as process.  Taken at an idiot level (nor secondary school
administrators nor teachers nor college professors nor any other profession is
immune from having people operating at this level) this would mean writing as
*only* process, disembodied from any context or content.
 
3.  Anti-process.  Are these critics creating edifices made of straw to be blown
down or are they really critiquing something real?  Surely the idea that writing is
only process and that once one gets the process down one can write in any domain is
overstated - but did anyone other than a critic so overstate it?  Or apply it?  I
suppose so - look what some schools have done with whole-language learning as a way
to learn to read!
 
4.  I recently had an online discussion with someone who was planning to critique
legal writing texts as being too-process oriented.  I was never fully able to
penetrate her jargon (and I suppose she mine), but the gist of it seemed to be that
the texts were somehow insufficiently focusing on content.  Upon learning which
texts she was examining, I pointed her to some of the stronger, newer ones so at
least she would be critiquing where we are today, not ten years ago.  That is where
the conversation stopped - I suppose she is reading some of those books now.
 
The point is this - I doubt that she would be able to see easily the "content" of
the books if she did not know the legal profession and the writing demands of it.
The legal writing teaching profession has changed dramatically over the years
driven mostly by finding out what works and doing it and sharing it.  We have not
been hobbled by composition theory.
 
Not surprisingly to any effective teacher in an effective program, high school,
college, or law school, we emphasize process and reasoning and complete explanation
of what is in the writer's mind keeping focused on the audience.
 
The legal writing teaching profession has been enriched in the last decade by many
of us seeking out information from outside law (a *few* of us recognize that we may
not know everything already :-)    ) and have been looking to undergraduate texts
and writings for ideas (and have sharped significantly our ideas of writing as
process as a result) in several fields, but especially rhetoric, learning theory
(especially cognitive learning theory, though social is still big (e.g.,
modeling)), and more recently formal and informal logic.
 
Now, an  anti-process group has emerged?  Tell me more!  Please tell me they are
not truly anti-process, but just being radical to make a name or to be a
pendulum-swing corrective.
 
Cheers,
Steve Jamar
--
Steven D. Jamar
Professor of Law
Director, Legal Research & Writing Program
Howard University School of Law
2900 Van Ness Street N.W.
Washington, D.C.  20008
 
President, Legal Writing Institute
 
vox:  202-806-8017  fax:  202-806-8428
email:  sjamar@law.howard.edu
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Hi Friends,
 
I've been out of it for a while (literally--being away on sabbatical and
coming home and having surgery).  But I'M BACK.  And I've loved reading
your messages on this terrific list.  Here's my two cents:
 
On  Sun, 28 Sep 1997 14:07:26 -0400, Dona J. Hickey wrote:
Although I understand that there is an anti-process movement, I don't
understand what it means in any concrete way.  Writers surely talk about
process and the idiosyncracies of it within their own practice.  So where is
the "anti" or what is the "ante" ?  Classroom teaching practice vs. writing
practice?
 
The most recent anti-process movement seesm to have been spearheaded by
the writing of Lisa Delpit.  Most of my graduate students have been
taught that Delpit's recommendations are the P.C. way of thinking today.
My current group seems to have been abused by a few teachers who have
made them wallow in guilt for being white; their recent essays include
comments such as, "I used to think that it was important to teach the
composing process to ALL students to increase their fluency and help them
get their ideas downon paper before they worried about editing for
conventions; but ever since I took Prof. ------"s course and read
Delpit's book and essay, I now see that I was indulging in racist
thinking and that minority students need skills instruction for their
survival in academia."  WOW!  As we debate these ideas in class, I find
myself in the very uncomfortable position of being challenged because of
my race:  African-American and Hispanic-American students tell me that if
I were a lower-class minority teacher, I would be able to see how fluent
our schools' basic writers are but how badly they need to learn the
conventions of Standard English grammar and usage AND how inadequate a
process-focused model of composition instruction is for teaching these
conventions.  Delpit has managed to polarize composing theory and process
instruction into "us/them" iasues.  Because she is such an excellent
writer, she has managed to convinve readers that her racist opinions
genuinely mirror reality.
 
So now secondary and post-secondary teachers who always preferred
skills/drills methods of "teaching" basic writing are finding new
"scholarly" support for their efforts.  This is very depressing.  Any
comments?
 
Karen
 
Prof. Karen L. Greenberg
Department of English
Hunter College, CUNY
695 Park Avenue
New York, NY  10021
Phone:  (212) 772-5175
Fax:    (516) 766-3805
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No comments, Karen, but thanks for the news.  I have also been wondering
about the origins and mythology of the anti-process movement.  I haven't
read Delpit's book, but I wondered whether there was any
oversimplification, misunderstanding?  Is she really saying that with
a-american's (and by extension, working class) students, we should drill
and kill?  Does she have any research that shows this particular
pedagogical strategy effectively produces competent writers?  Or is she
saying that with underclass students who haven't been born into the
middle class language privileged by academics (who by and large come
from the professional and managerial classes) we need to teach language
(second language) use from within a different frame?
Irv
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David, could you get this done this week.  I have some meetings next week
where this list of outcomes would be helpful.
 
But seriously folks, perhaps nothing is more important than this because
all sorts of trends from distance learning, to dual enrollments, to the
elimination of comp requirements, to all of higher education requirements
are moving toward outcomes assessments as replacements to required seat
times.  I hope that the outcomes assessment people will give us stuff that
we can use.
 
 So. Let's identify the
> communication competence college grads ought to have, figure out how to help
> them achieve that goal (ways that actually can be implemented), and determine
> how to measure whether or not those goals are being achieved.
>
>
 
----------------------
Thomas P Miller
tpm@U.Arizona.EDU
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I'll get right on it, Tom.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Mon, 29 Sep 1997 09:48:55 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Valerie Balester <v-balester@TAMU.EDU>
Subject:      Re: REVISION (fwd)
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
>
>
> So now secondary and post-secondary teachers who always preferred
> skills/drills methods of "teaching" basic writing are finding new
> "scholarly" support for their efforts.  This is very depressing.  Any
> comments?
>
> Karen
>
> Prof. Karen L. Greenberg
> Department of English
> Hunter College, CUNY
> 695 Park Avenue
> New York, NY  10021
> Phone:  (212) 772-5175
> Fax:    (516) 766-3805
 
Karen,  I have long noticed a very strong conservative voice in the basic
writing community and often among those concerned with African-American
English Vernacular speakers--they seem to proclaim more often than I'd
expect some version of Delpit's argument.  But there are other views, one
from an African American teacher, Paul Ramsey,who wrote a particularly
compelling piece many years ago in TAPPING POTENTIAL, an NCTE book.
 
I quote him in my book (CULTURAL DIVIDE) because to me he makes a great
deal of sense when he claims that teaching black students to write is like
teaching any student to write.  His point is not unlike that made by Cooper
and Odell when they criticized English classes that put undue emphasis on
teaching grammar.  If you spend too much time on "basics" no one gets to
practice writing.  Your home dialect or your race has nothing to do with
it--all writers need practice.
 
I agree--this is just an excuse to move back to current traditional
rhetoric and it is being bought by those who should know better because
they want to appear PC, and they let that take the place of rational
thought.  It does, I really believe, an injustice to our students who are
bidialectal.  There are plenty of ways to work on Standard English skills
within the framework of process teaching, anyway.  What a red herring!!!
 
Thanks for getting my adreneline pumping this morning, Karen.
 
Valerie M. Balester
Director of Writing Programs
Department of English
Texas A & M University
College Station, TX 77843-4227
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> No comments, Karen, but thanks for the news.  I have also been wondering
> about the origins and mythology of the anti-process movement.  I haven't
> read Delpit's book, but I wondered whether there was any
> oversimplification, misunderstanding?  Is she really saying that with
> a-american's (and by extension, working class) students, we should drill
> and kill?  Does she have any research that shows this particular
> pedagogical strategy effectively produces competent writers?  Or is she
> saying that with underclass students who haven't been born into the
> middle class language privileged by academics (who by and large come
> from the professional and managerial classes) we need to teach language
> (second language) use from within a different frame?
> Irv
 
Irv--Karen is right.  Sjhe's saying we need to move away from teaching
process and first teach "skills," a bottom-up approach.
 
Valerie M. Balester
Director of Writing Programs
Department of English
Texas A & M University
College Station, TX 77843-4227
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Virginia:
 
We've had a contract with Follett for three years now, and dissatisfaction
with them has become so widespread that the administration has placed
them on probation and threatened to revoke the contract.  Underordering
has been a chronic problem, but equally problematic has been their
frequent turnover of personnel--hence, bewilderment and overall
incompetence.  Alas, previous contracts with other chains have been
equally frustrating; the University would probably have taken action
sooner, if our expectations hadn't already been so low.
 
There seems to be no set policy on the percentage that orders are cut, but
clearly underordering is a policy.
 
 
On Sun, 28 Sep
1997, Virginia A. Chappell wrote:
 
> Does anyone out there have experience with Follett, specifically?  Can
> you help me understand their ordering policies and/or offer suggestions for
> dealing with them and trying to persuade them to order more books--i.e.,
> enough for the number of students enrolled?
>
> Thanks.
> Virginia
>
> ********************************************************************************
> Virginia A. Chappell                                  ChappellV@vms.csd.mu.edu
> Associate Professor                                 Office phone: 414.288.6859
> Department of English
> Marquette University - Box 1881
> Milwaukee, WI  53201-1881
> ********************************************************************************
>
 
Chris Thaiss
Director, WAC and English Composition
Mail Stop 3E4
George Mason University
Fairfax, VA 22030
 
(703) 993-1196
 
Home Page: http://mason.gmu.edu/~cthaiss
WAC Program Home Page: http://www.gmu.edu/departments/wac
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Karen, who is Lisa Delpit? The name is familiar but I can't remember why.  Beth
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Hello all,
 
Can anyone give us the title of the book and article?
 
 
On Mon, 29 Sep 1997, Beth Daniell wrote:
 
> Karen, who is Lisa Delpit? The name is familiar but I can't remember why.  Beth
>
 
 
+++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
Irene Ward                              iward@ksu.edu
Director of Expository Writing          http://www-personal.ksu.edu/~iward/
Kansas State University                 (913) 532.2171
English Dept., 122 Denison Hall
Manhattan  KS  66506
+++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
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>
> Hello all,
>
> Can anyone give us the title of the book and article?
 
_Other people's children:cultural conflict in the classroom._ New York:
New Press.  Distributed by W.W.Norton. 1995.  I have the complete library
citation in another file if you want it.  Let me know. >
>
> On Mon, 29 Sep 1997, Beth Daniell wrote:
>
> > Karen, who is Lisa Delpit? The name is familiar but I can't remember why.  Beth
> >
>
>
> +++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
> Irene Ward                              iward@ksu.edu
> Director of Expository Writing          http://www-personal.ksu.edu/~iward/
> Kansas State University                 (913) 532.2171
> English Dept., 122 Denison Hall
> Manhattan  KS  66506
> +++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
>
 
 
_________________________________________________________________________
Susan L. Taylor                         University of Nevada Las Vegas
Director of Composition                 4505 Maryland Parkway
Phone: (702) 895-4186                   PO Box 455018
Fax: (702) 895-4801                     LV, NV 89154-5011
 
        "When I dare to be powerful -- to use my strength in the service
         of my vision, then it becomes less and less important, whether
         I am afraid."  --- Audre Lorde
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> On Mon, 29 Sep 1997, Thomas P Miller wrote:
>
> I hope that the outcomes assessment people will give us stuff that we
> can use....
--------------------------------------------------------------------------
Tom,
    As opposed to stuff you really want to hear?  Certainly no pressure
here, is there.  But the outcomes forum's people are from environments as
diverse as the rest of the collective, and together they are striving to
paint a clearer picture of what students should know when they enter as
well as when they leave fyc.  Those from institutions and/or states with
mandatory outcomes assessment (with possibly an agenda of their own) don't
have any more voice than those who are watchdogging to make sure the forum
doesn't go to far.  I think that if the outcomes forum does do an
acceptable job, than those on either extreme of the outcomes issue will
not be happy with the results.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
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I was asked to submit a paper to a collection that has the phrase "Beyond
Process" in its title.  I asked the editors what they meant by that phrase
and really didn't get an answer ("You know, process is an outdated model
for writing," etc.).  That was the first I heard about it.  Anyone who has
some solid leads on the term "anti-process" or even "beyond process,"
please post.
 
Roxanne Mountford
University of Arizona
 
 
At 08:05 AM 9/29/97 -0400, you wrote:
>Among the s(unintentionally) illiest things I've read on this list is an
intimation
>that there is an "anti-process" movement!  Obviously I am not conversant
enough
>with the writing-as-process "movement" to understand being against it.
>
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Anyone remember the sarcastic article by Richard Ohmann in which he
pointed out that the well-meaning proponents of simple, concrete language
were in fact restricting and demeaning the people they were trying to
help?  Sounds like another version of what he attacked a couple of decades
ago.  --Ed White
 
On Mon, 29 Sep 1997, Valerie Balester wrote:
 
> >
> >
> > So now secondary and post-secondary teachers who always preferred
> > skills/drills methods of "teaching" basic writing are finding new
> > "scholarly" support for their efforts.  This is very depressing.  Any
> > comments?
> >
> > Karen
> >
> > Prof. Karen L. Greenberg
> > Department of English
> > Hunter College, CUNY
> > 695 Park Avenue
> > New York, NY  10021
> > Phone:  (212) 772-5175
> > Fax:    (516) 766-3805
>
> Karen,  I have long noticed a very strong conservative voice in the basic
> writing community and often among those concerned with African-American
> English Vernacular speakers--they seem to proclaim more often than I'd
> expect some version of Delpit's argument.  But there are other views, one
> from an African American teacher, Paul Ramsey,who wrote a particularly
> compelling piece many years ago in TAPPING POTENTIAL, an NCTE book.
>
> I quote him in my book (CULTURAL DIVIDE) because to me he makes a great
> deal of sense when he claims that teaching black students to write is like
> teaching any student to write.  His point is not unlike that made by Cooper
> and Odell when they criticized English classes that put undue emphasis on
> teaching grammar.  If you spend too much time on "basics" no one gets to
> practice writing.  Your home dialect or your race has nothing to do with
> it--all writers need practice.
>
> I agree--this is just an excuse to move back to current traditional
> rhetoric and it is being bought by those who should know better because
> they want to appear PC, and they let that take the place of rational
> thought.  It does, I really believe, an injustice to our students who are
> bidialectal.  There are plenty of ways to work on Standard English skills
> within the framework of process teaching, anyway.  What a red herring!!!
>
> Thanks for getting my adreneline pumping this morning, Karen.
>
> Valerie M. Balester
> Director of Writing Programs
> Department of English
> Texas A & M University
> College Station, TX 77843-4227
>
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Many thanks to those who made book suggestions in answer to my post last
week.  I received a total of thirty intriguing suggestions,
everything from rhet/comp offerings from smaller presses to "classics" in
the areas of brain theory, acting, tennis. and my favorite from
many years ago, motorcycle repair.
 
I am looking forward to reading and rereading these books.  This is what
keeps me alive.
 
Emily Golson
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Lisa Delpit's book *Other People's Children* was published in 1995 by W.W.
Norton; the book is a revision of a series of essays published elsewhere
("Skills and Other Dilemmas of a Progressive Black Educator," Harvard Ed
Rev 56:4, pp. 379-85, 1986; "The Silenced Dialgouge: Power and Pedagogy in
Educating Other People's Children," Harvard Ed Rev 58:3, pp. 280-98,
1988).
 
The "silenced dialogue" chapter in part responds to the response to the
first chapter (Skills and other dilemmas), and she argues that the
skills/process debate is a false dichotomy.  At several points in the
book, she takes pains to point out that her work does not support mindless
instruction in basic skills.  It's been several months since I've read it,
so my memory of the particulars of her work is fuzzy, but I did find it
persuasive.  I think that the message Karen Greenberg's student carried
away from his reading of the book in another class is not one that Delpit
would celebrate.  She's careful to call for attention to conventions or
skills within a rhetorical framework.  I would have paraphrased her stance
much as Irv's question did earlier--although I would also note that her
stance has been appropriated in other sorts of arguments.
 
Susanmarie
 
Susanmarie Harrington                                sharrin@iupui.edu
Indiana University-Purdue University,Indianapolis    (317) 278-1153
425 University Boulevard                             fax: (317) 274-2347
Indianapolis IN 46202-5140
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I'm not Karen, but a long time lurker working some with Delpit's -Other
People's Children- a provocative challenge to Composition's sometimes
liberal humanist overtones.  As a career teacherand scholar Delpit
challenges the sometimes overly expressivist and often overly white
liberal underpinnings/pinings of process writing's focus on process over
product.  Her African American heritage and contemporary community demands
an emphasis on product as historically linguistic production out of this
community  have been so long de(nig)rated. -Kathleen Sheerin DeVore
 
On Mon, 29 Sep 1997, Beth Daniell wrote:
 
> Karen, who is Lisa Delpit? The name is familiar but I can't remember why.  Beth
>
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My reading of Lisa Delpit corresponds with Susanmarie's: the primary
message I took away with me is that students will understand a good deal
of what a teacher says according to the context they *bring into* the
classroom with them.  So: if a student brings a primary (eg, home) context
into the class that just happens to correspond with the one the teacher
prefers, say because they are both middle class and white and prefer
indirection, then, *voila*, those folks are communicating. But if another
student, one whose primary context is different, say based in more directive
modes of communication, brings that into class, it's just not very helpful
in terms of figuring out what's going on.  Put more generally, students
will unpack what they unpack: audience matters. A number of people
on this list have made this point before, Elizabeth Hodges most recently,
I think; it's just that Delpit makes her point within the context of
race. Tannen does the same thing with gendered discourse and so on.
 
Which doesn't mean that Delpit's work itself isn't subject to the same
moves: quite clearly, it is.  But hers is a point worth taking, I think.
 
Kathleen Yancey
 
PS Frank Sullivan provided a terrific review of Delpit recently in JTW: could
you give us the cite, Frank?
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        I've missed some of this thread, so I hope I am not repeating
something already said. It seems to me that we need to define what
we mean by a "process approach to teaching writing" before we can
figure out what an anti-process approach would be.
 
        The traditional approach was based on the idea that you
can tell someone how to write--that writing was basically a simple,
conscious process which teachers fully understood and could
communicate. The teacher gave a lecture on, say, how to organize
(topic sentence, etc.), told the students to write an essay,
and then, again using direct instruction, corrected the student's
essay. The student would presumable understand, remember, and
extrapolate these lectures and criticisms at an opportune moment
in the future.
 
        The process approach, by constrast, begins with the assumption
that (1) writing is a complex, largely unconscios process which
teachers do not entirely understand, (2) one largely learns how to
write by writing, which means while writing, and (3) the teacher should
get involved during the "writing process," first by enriching
the process through the addition of pre-draft activities and
then by critiques of work in progress (very different from critiques
of work finished).
 
        The kind of researh that George Hillocks reviews in his
RESEACH IN COMPOSITION (I think that's the title) backs up the
effectivenss of the process approach, which is one reason why
it has become so popular. The other reasons include a general
loss of faith in direct instruction for helping people learn
complex procedures and the utter silliness of the way current
traditional textbooks describe writing (My first reaction to
The Harbrace College Handbook, 26 years ago, was incredulity:
"But nobody writes this way..." I complained, uselessly, to
our director of freshman English).
 
        Now, what would an anti-process approach be? And why
would anyone want to mess with success?
 
        That African Americans have additional language issues
 to confront as they learn to compose seems certain. Should that
change how we help them learn how to write? Obviously. Does that
mean that we should abandon the process approach? What for? We
may want to add to it, enrich it in new ways, but I can't imagine
what alteranative would work better than a revision-heavy writing
process with plenty of peer and teacher feedback.
 
        --Bill Murdick
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Welcome back Karen!
 
>So now secondary and post-secondary teachers who always preferred
>skills/drills methods of "teaching" basic writing are finding new
>"scholarly" support for their efforts.  This is very depressing.  Any
>comments?
>
>Karen
 
I'll take this opportunity to plug a good friend's book, once again:
 
Jay L. Robinson, Conversations on the Written Word:  Essays on Language and
Literacy.  Heinemann/Boynton Cook, 1990.
 
I think Jay and the other authors do a good job of anticipating the
neo-conservative racism of the "back-to-drill-and-kill" anti-process
movement folks.  As you point out, the condescenscion of the stance that
"process is ok for whites, but minorities need drill and practice on basic
skills" is clear--and so are its motivations.  Robinson's book is a good
place to start in counteracting this return of segregation--not to mention
the accompanying gutting of student-centered pedagogy, which I suspect is
the other target of the anti-process mini-movement.
Bill
 
Bill Condon
Director, WSU Writing Programs
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=5BApologies if this appears twice--our e-mail system is having start-of-th=
e-term problems=5D
 
In addition to Delpit, see Min Lu=27s article, =22Conflict and Struggle: =
The Enemies or Preconditions of Basic Writing?=22 in CE 54 (1992): =
887-913.   She, too, shows how various process approaches attempt to erase =
or suppress =22difference=22.  It=27s not a skills vs. process issue; =
it=27s process revised by social constructivist thought.
 
Jeanne=20
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Daid Schwalm wrote:
 
>I also like Beth's strategy of having a conference [on the future and
>effectiveness of FY comp]. We ought to have that conference anyway, and it
>ought to be tied to the work of the outcomes group.
 
So perhaps that's what the all-day outcomes workshop at CCCC 98 ought to
feature?
 
Keith Rhodes                            816-562-1860
Department of English, Perrin Hall      mailto:krhodes@acad.nwmissouri.edu
Northwest Missouri State University     http://www.nwmissouri.edu/~krhodes
Maryville, MO  64468                    "Better living through Composition"
                Visit the Outcomes Forum web pages:
          http://www.nwmissouri.edu/~0500202/outcomes/main.html
=========================================================================
Date:         Mon, 29 Sep 1997 14:14:27 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Karen Greenberg <kgreenbe@SHIVA.HUNTER.CUNY.EDU>
Subject:      Re: REVISION (fwd)
In-Reply-To:  <Pine.SOL.3.91.970929105628.1957A-100000@nbc.ksu.ksu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
On Mon, 29 Sep 1997, Irene Patterson Ward wrote:
 
> Hello all,
> Can anyone give us the title of the book and article?
 
Hi Irene,
 
Lisa's original essay (where she first stated her thesis) was "Skills and
Other Dilemmas of a Progressive Black Educator"; it was published in the
HARVARD EDUCATIONAL REVIEW, Vol. 56, November 1986.  Her later works are
probably indexed in your library's catalogue.  They make it clear that
she was never a "progressive" and is now positively "regressive."
 
Karen
 
Prof. Karen L. Greenberg
Department of English
Hunter College, CUNY
695 Park Avenue
New York, NY
Phone:  (212) 772-5175
Fax:    (516) 766-8099
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I have not heard anyone referred to as "anti-process," but I have heard some pe
ople use the term "post-process," whatever that means.  Lisa Delpit is not one
I would put in that camp.  Rather, early in the history of the "writing process
 movement," (whatever that is), many people assumed that process-based instruct
ion did not address issues of language, usage, grammar, etc., because these wer
e more properly the province of "product" approaches.  In fact, many "process"
teachers did neglect language, and I think this is what Delpit is responding to
.  In 1990 I attended the U. of Chicago institute on critical thinking and writ
ing.  The writing person on that faculty was Greg Colomb (Now of Illinois?), an
d I clearly remember him saying something to the effect that people who teach t
he writing process have done great damage.  If he is on the list, Iwould be int
erested in his response.  Also, I seem to recall that John Trimbur has written
reviews, perhaps articles, within the past five to seven years that might be co
nstrued as hostile to process-based instruction.  Trimbur is certainly not to
be connected with the reactionary right.  Is it possible that some people who
might be "anti-process" are arguing against the rather mechanical version of
"the writing process" that has appeared in far too many classrooms in the past
twenty years?
Richard Batteiger, Oklahoma State University
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 As far as what "beyond Process" theory might be--or what is often called
"Post-Process" theory. Generally it is composition theory that broadens
the focus of inquiry from the individual acts of composing, what happens
when a writer picks up a pen or pencil to actually write, to the entire
social, cultural, act of writing in a community, discipline,  . . .  I
see post-process theory as a return to the broader concerns that have
more often been the pervue of rheorical theory, especially new rhetoric.
There are several strands of this theoretical work, much of it growing
out of the social constructionist theory another brand growing out of
poststructuralist theory.
 
Often theorists in this group claim that the "writing process" is not
systemtizable, but situated and contextual, and therefore "unteachable."
 
+++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
Irene Ward                              iward@ksu.edu
Director of Expository Writing          http://www-personal.ksu.edu/~iward/
Kansas State University                 (913) 532.2171
English Dept., 122 Denison Hall
Manhattan  KS  66506
+++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
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My understanding of the "anti-process" stance (I don't think it is yet a
movement) stems from at least three sources: 1) the one already
mentioned concerning African-American students and other groups who do
not fit in the white, middle-class, linguistic mainstream; 2) those who
argue that first-year comp is useless because those skills practiced are
arhetorical.  Joseph Petraglia's edited anthology lays out this position
nicely.  He calls these courses General Writing Skills Instruction
(GWSI), and argues we should be teaching writing within courses where
learning the content of a given discipline is the primary goal; and 3)
the work of Tomas Kent, based on work form the Philosopher Donald
Davidson, who posits a "post-process" view of writing.  From Kent's
perspective writing is almost a completely hermeneutic activity.
Writers and readers are engaged in a "guessing game" and no amount of
practice in the primarily cognitive orientation of process writing will
help students be better "guessers" of what discourse will work in a
particular situation.
 
Of course the shift to the social perspective in general which began
back in the 1980s has been a move away from cognitive views of writing
that form the basis for the process movement.
 
Mark Wiley
CSULB
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Ed White conjured up Ohlman's hilarious and viscious attack
on "concrete" writing. "Be concrete!" was a war cry of the
Romantic Rhetoricians of the late,60's early '70's. Remember
existential authenticity, true voice, Engfish, Holden Caufield
(everyone's a phony), all of which led to a preference in
composition courses for personal narratives ("I fall upon
the thorns of life/I bleed") in which the student speaks
honestly from the heart in a non-phony voice? Well, narrative
writing does indeed call for concrete language. Nowadays
composition courses prefer abstract analysis and reasoging
(e.g. Mike Rose's discussion of what professor at UCLA ask
students to do in their academic essays).
 
So, are we headed for a New Romanticism? Or the old Current
Traditional Rhetoric? Or something else? Does anyone know
what anti-process means?
 
        --Bill Murdick
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Roxanne, Is beyond process sorta like post-feminist? --Beth Daniell
 
>I was asked to submit a paper to a collection that has the phrase "Beyond
>Process" in its title.  I asked the editors what they meant by that phrase
>and really didn't get an answer ("You know, process is an outdated model
>for writing," etc.).  That was the first I heard about it.  Anyone who has
>some solid leads on the term "anti-process" or even "beyond process,"
>please post.
>
>Roxanne Mountford
>University of Arizona
>
>
>At 08:05 AM 9/29/97 -0400, you wrote:
>>Among the s(unintentionally) illiest things I've read on this list is an
>intimation
>>that there is an "anti-process" movement!  Obviously I am not conversant
>enough
>>with the writing-as-process "movement" to understand being against it.
>>
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    It's my sense that post-process approaches assume process-type pedagogy
    such as revisions, freewriting, etc., but then go on from there.  Is it
    anyone's assumption that post-process approaches elide the "process"
    altogether?
 
    Mara Holt
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My sense of this "anti-process" talk is that some of it stems from a
perception that in concentrating on process teachers neglect teaching that
the final product is also important (and I remember hearing from teachers
that they were "teaching process _not_ product," thus contributing to this
perception).  I am just back from a gig in Norway, where the phrase being
used now (originated by a Danish researcher, Christian Kok) is
"product-oriented process."  Such a catch-phrase might help short-circuit
the criticism that we neglect issues of copy-editing and proofreading
(e.g., correctness).
 
Sue McLeod
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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Mark says:
 
> Of course the shift to the social perspective in general which began
> back in the 1980s has been a move away from cognitive views of writing
> that form the basis for the process movement.
>
> Mark Wiley
> CSULB
>
Was that it?  That was the basis back in the mid-sixties?  Dartmouth
group, moffett (yes I know berlin called him a cognitivist), britton,
bay area writing project in the early seventies?  I was in bawp since
75 when process (we didn't really think in terms of process vs
product) was an obvious part of writing instruction, but I don't
remember any of us cognitivising.  This was probably my
innocence--maybe we all cognitivists and didn't know it.
Irv
----
Irvin Peckham
Associate Professor
Graduate Coordinator
University of Nebraska at Omaha
peckham@unomaha.edu
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To give another take on "anti-process," in a couple of grad school
classes, I had the chance to talk to some public school teachers who
lamented "process writing."  "I don't do process-writing," they told me,
and I eventually figured out that this meant largely narrative writing.
Seems these teachers were reacting to the process movement's focus on
writing about experience with little attention to the end-product (a
misconception of process intent, I believe).
 
Neal Lerner
--
Neal Lerner, Writing Programs Coordinator
Assistant Professor of English
Massachusetts College of Pharmacy & Allied Health Sciences
179 Longwood Ave., Boston, MA  02115-5896
voice: 617.732.2824; fax: 617.732.2801
nlerner@mcp.edu; http://www.mcp.edu/as/wc.html
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This talk about process/product pedagogy reminds me of an earlier life
when I was teaching kindergarten.  I learned early on that unless the
little plaster of paris hands (that parents insisted we do) looked something
like the traditional prototypes, it didn't really matter if the kids had
a good oral literacy process talking about them that day.  In other
words, I've always assumed that process-based writing instruction did not
preclude concern with the product.   Was that so wrong?
 
Carmen Werder
Western Washington University
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For a strong example of anti-process writing, see the early chapters of
Susan Miller's Textual carnivals.  She critiques (using Terry Eagleton's
Q`h:6t,w!x~~?~?~?~analysis of New Criticvism_$)~
~?~?~?~ism) the teaching of sensitivity and reflectiveness
via the writing process because it cultivates these sensibilities toward
"nothing in particular."  The critique of process is a critique of
ahistorical approaches to writing and meaning.  I don't think the
critique is about the usefulness of drafting, etc. but the larger
purposes that teaching writing predominantly as a process is serving or
not serving.  It is a mistaken condensation, however, to name this
critique anti-process.
Judith Goleman
UMass-Boston
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I'm interested in finding someone to lead a 5-hour cross-disciplinary workshop
on the similarities and difference between written and spoken communication.
Ideally, by the end of the workshop, participants will have in hand some
concrete ideas for including complementary writing and speaking assignments.
If you can suggest anyone who might be interested in leading such a workshop,
please let me know either by replying to this list or by e-mailing me at
drossen@linc.cis.upenn.edu.
 
Thank you
Deb Rossen-Knill
Writing Program Administrator
Philadelphia College of Textiles and Science
drossen@linc.cis.upenn.edu
(215) 951-2101
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I don't remember where it happened, but Lester Faigley commented in print on
the fact that the whole "process" business doesn't really suit email, or
other online communications.  And a few years back in CCC he argued that it
privileges a middle class consciousness of self.
 
Are these two critiques *AT ALL* connected with the current discussion?
 
 
 
 
At 03:41 PM 9/29/97 EDT, you wrote:
>For a strong example of anti-process writing, see the early chapters of
>Susan Miller's Textual carnivals.  She critiques (using Terry Eagleton's
>Q`h:6t,w!x~~?~?~?~analysis of New Criticvism_$)~
>~?~?~?~ism) the teaching of sensitivity and reflectiveness
>via the writing process because it cultivates these sensibilities toward
>"nothing in particular."  The critique of process is a critique of
>ahistorical approaches to writing and meaning.  I don't think the
>critique is about the usefulness of drafting, etc. but the larger
>purposes that teaching writing predominantly as a process is serving or
>not serving.  It is a mistaken condensation, however, to name this
>critique anti-process.
>Judith Goleman
>UMass-Boston
>
>
Dr. Sharon Quiroz
Director of College Writing Programs
235 SH and 248 E1
73655 or 3789
FAX: 5187
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        Reply to:   RE>anti-process?
 
This issue may be too purely theoretical (?) to pursue on WPA-L, but I thought
the phrase from within the writing community was "post-process."  I saw a
panel on this topic at last years C's; it was a group of _JAC_  colleagues on
the panel, and Thomas Kent used the "post-process" term in his title, I think.
 The gist of the argument of the panel was that "process" has become too
stylized as a concept and that we need a better description of the contextual
forces that affect the production of texts.  Surely someone else was there; it
was a rather full room among the warren of often fairly empty rooms in the
convention center.
 
Gordon Grant
Baylor U.
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Joseph Harris's 1996 book for Prentice Hall, A Teaching Subject: Composition
Since 1966 "traces how the teaching of college writing has been theorized and
imagined since 1966...by looking closely at how five key words -- growth,
voice, process, error and community have figured in recent talk about . writing
and treaching (ix).
 
In his chapter on process, Harris reviews some of the major research within
the process movement and contends that at times "process" has reified beyond any
particular writer or writing.  He ends the chapter, by hoping for students
"to imagine the writings they have done as not simply the results of a
particualr composiing process but as contributions to an ongoing process of
inquiry" (75).
 
Harris' discussion of process takes into account many of the issues already
brought up in this thread that deal with cognition and the social turn in
composition theory and research.  I recommend not only the chapter on process
but the entire book as a fairly interesting take on some major themes in
compostion studies, many of which have also been a part of this thread.  for
example, the chapter on growth focuses on the Dartmouth Conference and
highlights the contributions of Britton and Moffet.
 
 
 
--
Brian Huot
University of Louisville
Louisville, Kentucky 40292
   bahuot01@homer.louisville.edu
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Kinda looks that way, eh? --Roxanne Mountford
 
At 03:11 PM 9/29/97 -0400, you wrote:
>Roxanne, Is beyond process sorta like post-feminist? --Beth Daniell
>
>>I was asked to submit a paper to a collection that has the phrase "Beyond
>>Process" in its title.  I asked the editors what they meant by that phrase
>>and really didn't get an answer ("You know, process is an outdated model
>>for writing," etc.).  That was the first I heard about it.  Anyone who has
>>some solid leads on the term "anti-process" or even "beyond process,"
>>please post.
>>
>>Roxanne Mountford
>>University of Arizona
>>
>>
>>At 08:05 AM 9/29/97 -0400, you wrote:
>>>Among the s(unintentionally) illiest things I've read on this list is an
>>intimation
>>>that there is an "anti-process" movement!  Obviously I am not conversant
>>enough
>>>with the writing-as-process "movement" to understand being against it.
>>>
>
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Interesting.  So, Ed asks whether anyone knows what this anti-process IS,
while Mark puts process under cognitivism, which surprises Irv, and Neal
reports on teachers for whom "process-writing" is, in effect, what most of
us would call Expressivism.  And I'm weighing in because, while I don't
*quite* see Delpit as another version of Dinesh D'Sousa, I *am* inclined to
see her as a '90's version of Carl Bereiter, et al, who argued from an
anthropological framework (back in the '60's) that minorities were just not
smart enough to use standard English (I know, exaggeration and
oversimplification, but this IS e-mail!).
 
Clearly, we have (a) no clear and distinct notion of what process really is
and (b), not surprisingly, no clear and distinct idea of what anti-process
is.
 
Where do we go from here?
Bill
 
Bill Condon
Director, WSU Writing Programs
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I second Brian's thoughts on the Harris text.  As someone relatively new
to Composition Studies, I've found Harris' text invaluable.
_________________________________________________________________________
Susan L. Taylor                         University of Nevada Las Vegas
Director of Composition                 4505 Maryland Parkway
Phone: (702) 895-4186                   PO Box 455018
Fax: (702) 895-4801                     LV, NV 89154-5011
 
        "When I dare to be powerful -- to use my strength in the service
         of my vision, then it becomes less and less important, whether
         I am afraid."  --- Audre Lorde
=========================================================================
Date:         Mon, 29 Sep 1997 13:40:23 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kristine Hansen <hansenk@JKHBHRC.BYU.EDU>
Organization: Brigham Young University
Subject:      Re: post-process
In-Reply-To:  <A6620ZXAVLRDMF*/R=OUVAXA/R=A1/U=HOLT/@MHS>
 
Is Tom Kent on the list?  Apparently, he describes his paralogical
rhetoric as not a process model, and Kent's theory has been described
by Sidney Dobrin as "post-process."
 
But this may be a horse of a different color.  Post-process and
anti-process aren't necessarily the same.
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I don't know where ALL we go, but one place is as far away from drill and kill
as we can get. I am willing to acknowledge that we may have too many agendas
going in comp theory that are only marginally connected with writing, and an
occasional Bolingnbrokian trip backwards to our main concern is not
unsalutary. But there is a general and simple-minded
"no-more-of-this-liberal-bullcrap" movement in education that works to
indentify all student-centered educational practices with the most extreme and
zany practices, to reject it all, and to "return" (a key word) to methods that
most successfully teach following instuctions (even while we are trying to
help Eastern European and former SSR higher ed move away from that model). It
isa return to methods that only "work" with people who don't need them and are
sufficiently self confident and at home in the world not to be beaten down by
such approaches. What has happened with "process" is a classic case of what
happens to sound educational approaches 1) in the hands of those who don't
understand them very well or 2) in the hands of those who don't know when to
quit. I like "product oriented process," myself.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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In message  <l03010d0db055bc9f0061@[134.121.50.17]> Writing Program
Administration writes:
> My sense of this "anti-process" talk is that some of it stems from a
> perception that in concentrating on process teachers neglect teaching that
> the final product is also important (and I remember hearing from teachers
> that they were "teaching process _not_ product," thus contributing to this
> perception).  I am just back from a gig in Norway, where the phrase being
> used now (originated by a Danish researcher, Christian Kok) is
> "product-oriented process."  Such a catch-phrase might help short-circuit
> the criticism that we neglect issues of copy-editing and proofreading
> (e.g., correctness).
>
> Sue McLeod
 
======
 
I would recommend Pat Bizzell's piece in the Feb. 1997 CCC. She speaks of
"knowing and doing" as key to composition instruction. I wouldn't say that Pat
is either "anti-process" or "post-process." She does offer, I think, a way to
get at this "product-oriented process."
 
Students have to write about something, finally. One could choose an exercise in
postmodern self-reflexivity, of course (write about your own act writing).Or,
Pat seems to suggest, why not engage students in engaging the "cultural
archives" as a way to teach them, the students, the process of doing? Of course,
Pat may take issue with me on my cursory interpretation of her piece. Pat, are
you out there?
 
 
 
 
 ===============================================================================
Brad Stull
Director of the Undergraduate Writing Core
 
 
                                  Rivier College
                     A Catholic, Liberal Education for Social Justice
                              "What, then, must we do?"
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Bill asks where we go from there.
I don't really need to go anywhere.  I learned a lot from everyone
weighing in.  Some of the discussion is really sort of funny.
Irv
 
 
On Mon, 29 Sep 1997, Bill Condon wrote:
 
> Interesting.  So, Ed asks whether anyone knows what this anti-process IS,
> while Mark puts process under cognitivism, which surprises Irv, and Neal
> reports on teachers for whom "process-writing" is, in effect, what most of
> us would call Expressivism.  And I'm weighing in because, while I don't
> *quite* see Delpit as another version of Dinesh D'Sousa, I *am* inclined to
> see her as a '90's version of Carl Bereiter, et al, who argued from an
> anthropological framework (back in the '60's) that minorities were just not
> smart enough to use standard English (I know, exaggeration and
> oversimplification, but this IS e-mail!).
>
> Clearly, we have (a) no clear and distinct notion of what process really is
> and (b), not surprisingly, no clear and distinct idea of what anti-process
> is.
>
> Where do we go from here?
> Bill
>
> Bill Condon
> Director, WSU Writing Programs
>
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
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Bill Condon,
 
Maybe where we go from here is to a reading of Joe Harris' chapter on
process in _A Teaching Subject_.  I don't think it's inappropriate
for this list, as somone (sorry, I forgot who) suggested.  Process is
a key term in the history of the field.  Why not discuss it?  Can
someone get Tom Kent to discuss his rhetoric as paralogy?
 
Kristine Hansen
 
 
 
Bill Condon wrote:
 
Interesting.  So, Ed asks whether anyone knows what this anti-process IS,
while Mark puts process under cognitivism, which surprises Irv, and Neal
reports on teachers for whom "process-writing" is, in effect, what most of
us would call Expressivism.  And I'm weighing in because, while I don't
*quite* see Delpit as another version of Dinesh D'Sousa, I *am* inclined to
see her as a '90's version of Carl Bereiter, et al, who argued from an
anthropological framework (back in the '60's) that minorities were just not
smart enough to use standard English (I know, exaggeration and
oversimplification, but this IS e-mail!).
 
Clearly, we have (a) no clear and distinct notion of what process really is
and (b), not surprisingly, no clear and distinct idea of what anti-process
is.
 
Where do we go from here?
Bill
 
Bill Condon
Director, WSU Writing Programs
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     This thread may have passed its peak (mixed metaphor?), but I want to
     return to a comment by, I believe, Keith Rhodes (??). With regard to
     first-year comp,there has, of course, been an "abolitionists'
     movement" for some time. I have never been persuaded by the arguments
     that I am familiar with that the FYC should be eliminated, but I have
     been persuaded by those arguments and many others that a major reason
     writing instruction continues to be undervalued is that those of us
     who do it have not yet succeeded in changing the general perception
     "outside" of what "learning to write" entails. On the one hand,
     studies that use some measurable marker to show that a particular
     course or approach "improves" writing have great rhetorical value,
     especially given the audience (provosts, etc.). On the other, they
     lead in a dangerous and possibly self-defeating direction: they
     suggest that all one has to do is learn how to reproduce the markers
     of perfect writing and one has become a perfect writer.
 
     I want to suggest that it would be more productive to picture writing
     as a lifelong learning process/struggle that one never "gets right."
     Many writing teachers may share this view, but we haven't exported
     such a model successfully. In this model, writing is intrinsic to
     every course and every profession, and first-year college writing is
     just one of many intense opportunities to practice and get feedback on
     an activity that is central to learning itself. The important
     corollary (and here again I second an earlier comment) is that we need
     to be careful what we promise. If writing is something you can do by
     learning to reproduce certain markers, then why *can't* we produce
     excellent writers in fifteen weeks? But if it's seen as an
     incremental, ongoing process of adding to and practicing our options,
     then we don't have to explain away sophomores who still produce
     awkward sentences and misplace commas. They've just started a long
     journey. Perhaps many teachers, like me, shy away from "In this course
     you will learn to. . . ." and prefer "In this course you will
     practice. . . ."
 
     I believe that given the nature of learning to write as I understand
     it, we will never be able to produce incontrovertible proof of a magic
     bullet, which seems to be what these provosts and others want. Instead
     I'd like to be able to promise (and I do promise my students) that
     they will get thoughtful and challenging feedback as they expand their
     options in a difficult task. They will emerge knowing more about
     writing, and this "more" will be the foundation for the "more" they
     will learn next year, which in turn. . . .
 
     Educating obstructive provosts is probably difficult no matter what
     you have to tell them. But just in case they do listen, I'd rather
     tell them something I know I can stand behind.
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I've seen what Sue McLeod describes in her posting below from the point of
view of our second-semester comp instructors.  They complain that too many
students come out of our first-semester comp course with higher grades than
their writing "deserves" because these students were allowed to revise and
revise their essays till they were sufficiently well written to be graded
"A" or "B".  We encourage revision, coaching students so they will engage in
the process of re-seeing their work, but aren't we doing this so they will
produce a better product?  And once they have left their comp "coaches," can
they reproduce this revision process to produce good writing? Our
second-semester comp teachers say that many of them cannot.  Does part of
this curious ambivalence have to do with the fact that we often must GRADE
writing?  Is this desire to have students revise till they "get it right" a
failure of the process approach?  of the first-semester teachers?
 
Pat Licklider
John Jay College--CUNY
 
 
"My sense of this "anti-process" talk is that some of it stems from a
perception that in concentrating on process teachers neglect teaching that
the final product is also important (and I remember hearing from teachers
that they were "teaching process _not_ product," thus contributing to this
perception).  I am just back from a gig in Norway, where the phrase being
used now (originated by a Danish researcher, Christian Kok) is
"product-oriented process."  Such a catch-phrase might help short-circuit
the criticism that we neglect issues of copy-editing and proofreading
(e.g., correctness).
 
Sue McLeod"
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We have to be as careful of presenting writing as an open-ended learning
trajectory as we do presenting it as something that can be "mastered" in some
finite period. Learning to write IS an open ended task, but our characterizing
it as such could readily be viewed as the "English Teacher Full Employment
Act" and dismissed as self-serving. It may be better to establish it as open
ended but to identify some stages of proficiency the achievement of which can
be assisted through instruction. After that point, the student is sufficiently
proficient to increase mastery on his or her own through practice and
confrontation with new writing challenges (this is how WE grow as writers,
right?). This is why the outcomes group is pretty important. I would, in this
context, just as soon not see outcomes for writing courses like "The student
is spiritually whole" or "The student is at one with the environment." But
self confidence may have a role.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Irv,
 
        Let me put it this way: "cognitivism" became the target of much
criticism in the eighties and was represented as aligned with process
pedagogy.  Certainly Moffett was doing lots of different things, but
certainly one area he drew from was cognitive psychology, and he
typically focused on the individual rather that on social practices and
social context.
 
People in comp were doing lots of different things in the sixites and
seventies, and they didn't necessarily think of thmesleves as doing
"composition."  That is a costruction that came later as many things
have in this field.  "Cognitivism" is one of those later representations
that became popular as much for what it stood for that those criticzing
it didn't like and was (is?) used as the opposing term of the social
constructivist agenda others were (are?) pushing.
 
Does this clarify or obfuscate the issue further?
 
Mark Wiley
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I have been following the revision/process/anti-process/post-process
discussion with some interest during the past day or so, and I think it is
by and large an informative discussion.  Yet it also leaves me with a
sense of our discipline turning into a kind of Swiftian self-parodic
discourse (of the big-end vs. little end factions).  In the context of
Beth's post about her provost, does it strike anyone that we spend a
great deal of time fighting amongst ourselves to little purpose, while
largely ill-intentioned, ill-informed power-brokers seek to eliminate
writing instruction in general, hoping that Bill Gates will replace us all
someday with an add-on segment to Windows 2005?  Maybe I'm just a little
tired, or maybe I'm taking comments too seriously, but this all seems come
together for me as I sit in my office tonight.
 
I think that this discussion has a great deal to do with "product" but
not with the writing that comes from students (whether conceived of
individually or constructed socially).  The "product" is academic
theoretical discourse that must always overstate its claims.  In such
discourse, each group must argue an extreme position for the unusual value
and particular difference of its theory.  Thus, it has claim to a
hegemonic status within the discipline (its advocates can claim expertise,
speak for the discipline, and determine the discourses of professional
competence).  In crass marketing terms its a combination of "brand-image"
and "unique selling proposition" advertising styles.  One day it's
"process" that gets stamped on the box, and the next it's "post-process."
It's about image, authority, and influence of the small community of those
doing the debating much more than it's about the actual practices in most
classrooms.  It's about whose book gets an award, whose doctoral program
gets status, whose journal gets to claim avant garde status, and whose
"big-name" panel will be the crowded room at 4Cs.
 
In fact, most effective writing teachers don't take any of these
theoretical positions too far, lest they lose sight of the balance of
factors that allows them to understand and engage their students in the
ongoing activities of writing and learning.  When we take that role in the
classroom, we know that our "opposition" needs to be represented in our
teaching, as does our own "theoretical product line,"  but once we ratchet
up the discourse to one that seeks disciplinary authority, then its back
to the "fight-till-the-death" debate strategies.
 
One of the reasons that provosts like the one Beth mentions can gain an
audience for their nonsensical opinions, is that some people can see
through the hypocrisy of any discipline when it turns back on itself to
fight internal turf struggles.  We are not alone in this, the same thing
is happening in the sciences, where basic research has lost a great deal
of funding because the researchers have spent more time fighting internal
battles over theoretical turf than working to build an intellectually
collaborative environment.  WE are no different, expect that
compositionists fight over smaller pots of money (much smaller).  But we
fight just as aggressively, maybe more so.
 
When we teach, I believe we are more open minded about our potential
theoretical rivals, often inspired by our genuine commitment to engaging
students (as individuals and as groups) in a discourse that can liberate
in all senses, an individually inspiring and socially active and
responsible discourse.  That's what we do well.  But get us back to our
theoretical disputes and we are back to "taking no prisoners."  Now I am
not denigrating theoretical discourse nor asking for the repression of
theoretical difference.  Rather, I am asking that we consider the genuine
economics of our theoretical interchanges and how they enact the worst
features of an extreme form of regressive, exploitive, slash-and-burn
captialism.  WE have made our theoretical discussions into an image of the
most brutal marketplace, and people can recognize that we undercut the
social value of all our positions when we do so.  That's why they will
listen to Beth's Provost (and Beth, you do have my full sympathy on
this--unfortunately, it's just one of many such examples).
 
Our disciplinary agenda/mission/project or call-it-what-you-will is not
being endangered so much because we place too much emphasis on the
individual or on the social, because our "liberalism" is too suburban or
because or "social construction" too p.c.  Our petty pieties or heresies,
as we see them, make no difference to those who have no value for the
discourses we can sometimes help bring to life amongst students.  What is
really endangering our work is the fact that we behave like cut-throat
capitalists in the way we organize it the "power discourse" of theory.
Our angry battles over theoretical brand-images can ultimately do more to
destroy us than an army of demonic provosts.  Our own hypocrisy can
empower those who wish to eliminate the best work we can do.
 
Try this on for size--writing, teaching, learning, and theorizing are more
than processes or products, they are activities of living relationships,
involving real people and having real consequences.  Maybe the "basics"
we need to return to involve making our intra-disciplinary relationships
work a little more effectively so that we can sevre, inspire, and
challenge people.  I keep thinking of what Robert Coles said about
psychiartry over thirty years ago--that all the jargon and
disciplinary debate does not matter unless it makes a positive difference
to real people in their everyday lives.
 
Sincerely,
 
Vince Casaregola
Saint Louis University
casarevg@slu.edu
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>>
>>Perhaps the current tension of angst in the field about how hard we have
>>worked and how little has changed really has led us away from talk about
>>process and revision?
>
>When we say "little has changed," what are we talking about?  It seems to me
>some things have changed in the past 10 years.  I see our own incoming
>first-year students arriving with better skills than before.  And I'm able
>to teach more in less time than I could 12 years ago, and I don't think
>that's simply a matter of more teaching experience (though that's not
nothing!).
>
>Dona Hickey
>
 
 
My intuition also is that things have gotten better in students' writing,
not worse--but I'm not sure that this has been adequately documented, or,
if it has been, it has not been adequately publicized.
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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Let's remember that the guy who started all this, Steve North, calls the
process/product issue a matter of slogans defining political tendencies,
rather than a meaningful distinction (iii).  The discussion here is really
bearing that out.  --Ed White
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In addition to Delpit, see Min Lu=27s article, =22Conflict and Struggle: =
The Enemies or Preconditions of Basic Writing?=22 in CE 54 (1992): =
887-913.   She, too, shows how various process approaches attempt to erase =
or suppress =22difference=22.  It=27s not a skills vs. process issue; =
it=27s process revised by social constructivist thought.
 
Jeanne=20
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A colleague forwarded me your recent posts regarding post-process theory and
Tom Kent's CCCC panel.  I was on the panel with Tom and am a contributing
author to his new book from SIUP; *Post-Process Theory; New Directions for
Composition Research.*  Since I don't have all of the WPA-L posts, I may be
missing the point to your inquiries, but I can try to give an overview of
what is meant by post-process.
        Most succinctly, "post-proces" in composition studies refers to the
shift in attention from the process by which the individual writer produces
text to the larger forces that affect the writer and of which the writer are
a part.  That is, post-process composition focuses on issues of social
construction  rather than on issues of the individual writer working within
an individual process.  Identifying the larger influential structures that
effect a writer affords teachers of writing the opportunities to teach
definable, codifiable systems as conceptual schemes that dominate discourse
production.  Recently, people like Kent (and myself) have even begun to move
beyond this this sort of post-process inquiry and begun to investigate ways
in which the moment of communicative interaction refutes the construction of
such "systems."  That, I beleive, is what Kent is getting at.
        I'm not sure if that helps, but if someone would send me the
subscribe address and commands for WPA-L, I'd love to jump in on this thread.
__________________________________________________
Piscator non sula piscatur
__________________________________________________
Sidney I. Dobrin
Department of English
University of Florida
__________________________________________________
Where there is smoke, there may be smoked salmon.
__________________________________________________
=========================================================================
Date:         Tue, 30 Sep 1997 07:45:08 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Prof. Steven D. Jamar, Dir. LRW Program" <sjamar@LAW.HOWARD.EDU>
Organization: Howard University School of Law
Subject:      Re: proces
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii; x-mac-type="54455854";
              x-mac-creator="4D4F5353"
Content-Transfer-Encoding: 7bit
 
Patricia Licklider raises an constant conundrum faced in any effective writing program
- how to teach students to write and revise and edit and yet evaluate fairly their
actual level of ability.
 
It is far easier to revise a product to get a good one when there is an expert giving
you feedback on it than when you must do it yourself.  This is true for professionals;
it is especially sharply visible for novices.
 
Without rewriting the same paper a number of times, a student does not learn to edit
and rethink and attend to audience.  But if only the final product is graded, to what
extent is that product the students?
 
We try to address this several ways -
 
1.  we grade first (and intermediate) drafts as well as final products
2.  we have some products which are done by students alone without feedback
3.  we try to give feedback on revision - not do the rewriting ourselves.
 
I'm sure there are other things to do as well.
 
Here are the results we observe:
 
1.  When our students are compared against students from law schools with less
effective and less intense writing programs, our students do much better work.
 
2.  They write better than most lawyers - by far (but this standard is not hard to
exceed)
 
3.  When our students are compared against our expectations, they invariably
disappoint us.
 
4.  They are prepared with basic abilities and, we hope, habits of mind which will
help them to be effective, reflective self-teachers/self-learners.  This in turn we
hope will enable them to become better and better writers and lawyers.
 
5.  We have very high standards for grading revised products.
 
At the end of the day, we are more concerned with learning than with purity of
evaluation methods and individual accountability.  We therefore tolerate some of the
inevitable masking of weaknesses which results from grading papers after revision
after comments by an expert.
 
But doesn't most work get editorial work?  Expert comment?  Mark-ups for revision?  So
is this so far from the mark in what will actually happen in the real world?
 
Cheers,
Steve Jamar
Howard Law
 
 
 
>
>
> Date:    Mon, 29 Sep 1997 23:31:39 +0000
> From:    PATRICIA LICKLIDER <PLICKLIDER@WORLDNET.ATT.NET>
> Subject: Re: anti-process
>
> I've seen what Sue McLeod describes in her posting below from the point of
> view of our second-semester comp instructors.  They complain that too many
> students come out of our first-semester comp course with higher grades than
> their writing "deserves" because these students were allowed to revise and
> revise their essays till they were sufficiently well written to be graded
> "A" or "B".  We encourage revision, coaching students so they will engage in
> the process of re-seeing their work, but aren't we doing this so they will
> produce a better product?  And once they have left their comp "coaches," can
> they reproduce this revision process to produce good writing? Our
> second-semester comp teachers say that many of them cannot.  Does part of
> this curious ambivalence have to do with the fact that we often must GRADE
> writing?  Is this desire to have students revise till they "get it right" a
> failure of the process approach?  of the first-semester teachers?
>
> Pat Licklider
> John Jay College--CUNY
>
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At 4:01 PM -0400 9/29/97, Gordon Grant wrote:
>forces that affect the production of texts.  Surely someone else was there; it
>was a rather full room among the warren of often fairly empty rooms in the
>convention center.
 
Gordon,
 
I was at Kent's CCCCs session, and what I found interesting about that
panel was their responses to some tough questions from the audience. For
instance, one person asked (in a rather hostile tone) that if the three
panelists didn't teach process, then what exactly did they teach? None of
them could give an answer. Walking away from the session, I got a sense
that their presentations were a little too stratospheric for the tastes of
some audience members, who seemed to be looking for practical ideas on how
to teach post-process theory. They apparently didn't get what they came for.
 
I also asked a question about the post-process movement's links to the
philosophy of Donald Davidson, particularly his notion of "passing
theories" that we all draw on when communicating with others, but which we
continually revise during discourse (a process Davidson calls
triangulation). Particularly, I was concerned that this concept doesn't
really help us rise above the Cartesian split as Donaldson's philosophy
promises. Kent's response was, in effect, "Oh, just forget about passing
theories." I think at that point, he just wanted the session to be over.
 
It's been a while since I read Kent's _Paralogic Rhetoric_, and at the
time, I only focused on how he used Bakhtin in his argument. Does anyone
recall whether he discusses post-process pedagogy in this book, and if not,
whether he has published anything on "post-process" pedagogy since then?
None of his earlier journal articles seem to address this concept.
 
-- Lee
 
Lee Honeycutt (honeyl@rpi.edu)
Doctoral Candidate in Communication & Rhetoric
Rensselaer Polytechnic Institute
Troy, New York 12180-3590
http://www.rpi.edu/~honeyl/
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    Bravo, Vince!
 
    Mara Holt
=========================================================================
Date:         Tue, 30 Sep 1997 09:00:24 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     Authenticated sender is <sands@alphas.csd.uwm.edu>
From:         Peter Sands <sands@CSD.UWM.EDU>
Subject:      The Production of Processes
MIME-Version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Wow.
 
If you really desire a strange awakening, set WPA to digest and wait for
someone to push a button such as "boo! anti-process!". I think it took me
three hours to go through yesterday's messages.
 
It would be nice to get a guest like Tom Kent to come aboard and discuss
post-process pedagogy ... but it might be even nicer to continue on our own
this thread by taking up Kristine Hansen's idea that we all read and discuss
Joe Harris' chapter on process (pages 53-68 of _A teaching subject:
composition since 1966_). I'd also like to suggest that folks look at the
*very* short entry on process in:
 
    Heilker, Paul, and Peter Vandenburg. 1996. _Keywords in composition
    studies._: 192-195.
 
Heilker and Vandenburg cite Bazerman, Ulmer, Kent, Covino, Ward, and Tobin in
their one-paragraph summary of "reevaluations of 'the process paradigm.'"
 
Just a thought ...
 
 
 
___________________________________
Peter Sands, U. Wisconsin-Milwaukee
sands@csd.uwm.edu || http://www.uwm.edu/~sands
Writing Center || http://www.uwm.edu/Dept/English/wcenter/
English Department || http://www.csd.uwm.edu/Dept/English/
Epiphany Project || http://mason.gmu.edu/~epiphany
414.229.4416 || 414.229.2643 (fax)
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I still think that Kent is post-post-process, as I tried to explain in my
CCCC presentation.  And I'm still not sure how any of this is "anti-process."
 
 
At 09:00 AM 9/30/97 +0000, you wrote:
>Wow.
>
>If you really desire a strange awakening, set WPA to digest and wait for
>someone to push a button such as "boo! anti-process!". I think it took me
>three hours to go through yesterday's messages.
>
>It would be nice to get a guest like Tom Kent to come aboard and discuss
>post-process pedagogy ... but it might be even nicer to continue on our own
>this thread by taking up Kristine Hansen's idea that we all read and discuss
>Joe Harris' chapter on process (pages 53-68 of _A teaching subject:
>composition since 1966_). I'd also like to suggest that folks look at the
>*very* short entry on process in:
>
>    Heilker, Paul, and Peter Vandenburg. 1996. _Keywords in composition
>    studies._: 192-195.
>
>Heilker and Vandenburg cite Bazerman, Ulmer, Kent, Covino, Ward, and Tobin in
>their one-paragraph summary of "reevaluations of 'the process paradigm.'"
>
>Just a thought ...
>
>
>
>___________________________________
>Peter Sands, U. Wisconsin-Milwaukee
>sands@csd.uwm.edu || http://www.uwm.edu/~sands
>Writing Center || http://www.uwm.edu/Dept/English/wcenter/
>English Department || http://www.csd.uwm.edu/Dept/English/
>Epiphany Project || http://mason.gmu.edu/~epiphany
>414.229.4416 || 414.229.2643 (fax)
>
>
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This topic really has stirred up a dandy discussion. WPA-L actually exceeded
the 50 message limit yesterday and was locked for awhile last evening. This
is, of course, a big thrill for me (a 70's kind of guy) who gets to issues the
command "FREE WPA-L"! For those who would like to review the whole discussion,
point your browser at the WPA-L web archive at gcinfo.gc.maricopa.edu/~wpa/
This discussion is REALLY an interesting one.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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On Mon, 29 Sep 1997, PATRICIA LICKLIDER wrote:
 
> They complain that too many
> students come out of our first-semester comp course with higher grades than
> their writing "deserves" because these students were allowed to revise and
> revise their essays till they were sufficiently well written to be graded
> "A" or "B".
 
> Is this desire to have students revise till they "get it right" a
> failure of the process approach?  of the first-semester teachers?
 
I wonder if it's not a question of how the revision is being taught.
Revision isn't an open-ended process when you have a deadline, as most
writers do; it's something you have to work into your schedule.  And if
you take it seriously, you'll work as much time for it as possible, given
the constraints of the particular writing situation.  So there seems to be
no point in letting a student revise indefinitely until he or she get an A
or B, because that luxury doesn't exist in many places.
 
Revision, it seems to me, should be presented, taught, and practiced as an
attitude toward writing.  The fact that it may result in an improved
document is the consummation devoutly to be wished, but it's not the
pedagogical focus nor should it be, because the effectiveness of writing
depends entirely on how it's received by readers (i.e., not by teachers of
writing).  So you discuss this attitude toward revision in class, using
students' own revision attitudes and strategies as points of departure,
and you give them models of how revision can be carried out.  Then, if you
give a student a revision project, you should have that student identify
what he or she plans/hopes to achieve in that revision and then set a time
limit.
 
I also think that since first-semester teachers are often first-time
teachers (or second-, third-, or fourth-), especially on big campuses,
revision as Patricia described it becomes a way for them to assuage guilt
and insecurity over not being sufficiently knowledgeable and qualified
about how to teach writing.  "I don't know what I'm doing when I walk
into the class or when I grade their papers, so I'll just let them do
it over."  Aside from thorough training and close but supportive
supervision (which cost money and faculty commitment), I don't know how to
get around that one, having not yet been around long enough.
 
Raul Sanchez
University Writing Program
University of Utah
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Responding to Raul Sanchez,
 
50% of my composition staff turns over every year. I too am concerned
with how to get around the issue brought up by Raul in the last
paragraph--that inexperienced teachers have a safty valve of allowing
students to revise as a way of making of for the fact that they may not
have a clear idea of the standards and what they are doing. Anybody solve
this one?
 
 
 
 
On Tue, 30 Sep 1997, Raul Sanchez wrote:
 
> On Mon, 29 Sep 1997, PATRICIA LICKLIDER wrote:
>
> > They complain that too many
> > students come out of our first-semester comp course with higher grades than
> > their writing "deserves" because these students were allowed to revise and
> > revise their essays till they were sufficiently well written to be graded
> > "A" or "B".
>
> > Is this desire to have students revise till they "get it right" a
> > failure of the process approach?  of the first-semester teachers?
>
> I wonder if it's not a question of how the revision is being taught.
> Revision isn't an open-ended process when you have a deadline, as most
> writers do; it's something you have to work into your schedule.  And if
> you take it seriously, you'll work as much time for it as possible, given
> the constraints of the particular writing situation.  So there seems to be
> no point in letting a student revise indefinitely until he or she get an A
> or B, because that luxury doesn't exist in many places.
>
> Revision, it seems to me, should be presented, taught, and practiced as an
> attitude toward writing.  The fact that it may result in an improved
> document is the consummation devoutly to be wished, but it's not the
> pedagogical focus nor should it be, because the effectiveness of writing
> depends entirely on how it's received by readers (i.e., not by teachers of
> writing).  So you discuss this attitude toward revision in class, using
> students' own revision attitudes and strategies as points of departure,
> and you give them models of how revision can be carried out.  Then, if you
> give a student a revision project, you should have that student identify
> what he or she plans/hopes to achieve in that revision and then set a time
> limit.
>
> I also think that since first-semester teachers are often first-time
> teachers (or second-, third-, or fourth-), especially on big campuses,
> revision as Patricia described it becomes a way for them to assuage guilt
> and insecurity over not being sufficiently knowledgeable and qualified
> about how to teach writing.  "I don't know what I'm doing when I walk
> into the class or when I grade their papers, so I'll just let them do
> it over."  Aside from thorough training and close but supportive
> supervision (which cost money and faculty commitment), I don't know how to
> get around that one, having not yet been around long enough.
>
> Raul Sanchez
> University Writing Program
> University of Utah
>
 
 
+++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
Irene Ward                              iward@ksu.edu
Director of Expository Writing          http://www-personal.ksu.edu/~iward/
Kansas State University                 (913) 532.2171
English Dept., 122 Denison Hall
Manhattan  KS  66506
+++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
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All,
 
I also am unfamiliar with an "anti-process" movement, but I
do consider myself part of the "post-process" push by
certain scholars like Kent, Dobrin, Trimbur, etc.
 
I've been working on a project that expands our current
notion(s) of the writing process (usually conceived as
linear: pre-writing, writing, re-writing) to one that
views every aspect of writing as holding a place in an
ongoing cycle.  First, students produce texts out of a
certain exigence; next, these texts are distributed
into certain discourse communities via different modes
(print, video, audio, etc.) and to different effects;
third, these distributed texts are consumed in
socially constructed ways, though audiences can also
choose to reject certain socialized readings; and finally
these readings form the exigence for new texts.
 
The writing process, of course, is an important part
of the production of texts, but it rarely (as we currently
conceive it) accounts for where texts come from, where they go, and to what eff
ect.
 
So writing is a process, even to someone who considers
himself a "post-process" scholar.  But it is a much
larger *social* process than we have described it until
recently.
 
Bruce McComiskey
East Carolina University
enmccomi@ecuvm.cis.ecu.edu
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I just finished teaching Flower and Hayes' "Cognitive Process Model" and
was reminded just what a dynamic and "unsystematic" model it is.  Some
post-process theory oversimplifies aspects of process theory to make it's
point.  I would agree that if Flower and Hayes original work benefits
from a broadening of the scope of the "process" which it seems to me
social views of writing and "post-process" theory help us do, for
students in classrooms, not just in reified theoretical professional
debates.
 
+++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
Irene Ward                              iward@ksu.edu
Director of Expository Writing          http://www-personal.ksu.edu/~iward/
Kansas State University                 (913) 532.2171
English Dept., 122 Denison Hall
Manhattan  KS  66506
+++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
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Lee and others,
 
Tom Kent does talk about what teaching writing looks like from the
standpoint of post-process theory in "Paralogic Hermeneutics and the
Possibilities of Rhetoric" (Rhetoric Review 8, [1989], pp. 24-42.
But as I read it, his classroom is not a lot different from classes
taught under plain old process theory.
 
Kristine Hansen
 
 
Lee Honeycutt wrote:
Gordon,
 
I was at Kent's CCCCs session, and what I found interesting about that
panel was their responses to some tough questions from the audience. For
instance, one person asked (in a rather hostile tone) that if the three
panelists didn't teach process, then what exactly did they teach? None of
them could give an answer. Walking away from the session, I got a sense
that their presentations were a little too stratospheric for the tastes of
some audience members, who seemed to be looking for practical ideas on how
to teach post-process theory. They apparently didn't get what they came for.
 
I also asked a question about the post-process movement's links to the
philosophy of Donald Davidson, particularly his notion of "passing
theories" that we all draw on when communicating with others, but which we
continually revise during discourse (a process Davidson calls
triangulation). Particularly, I was concerned that this concept doesn't
really help us rise above the Cartesian split as Donaldson's philosophy
promises. Kent's response was, in effect, "Oh, just forget about passing
theories." I think at that point, he just wanted the session to be over.
 
It's been a while since I read Kent's _Paralogic Rhetoric_, and at the
time, I only focused on how he used Bakhtin in his argument. Does anyone
recall whether he discusses post-process pedagogy in this book, and if not,
whether he has published anything on "post-process" pedagogy since then?
None of his earlier journal articles seem to address this concept.
 
-- Lee
 
Lee Honeycutt (honeyl@rpi.edu)
Doctoral Candidate in Communication & Rhetoric
Rensselaer Polytechnic Institute
Troy, New York 12180-3590
http://www.rpi.edu/~honeyl/
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All,
I think Bruce is right to explain that those of us who look at postprocess
are not denying the process paradigm as a pedagogical method.  I've argued
elsewhere that as of now there really can't be a postprocess pedagogy, nor
does there need to be one.  Bruce McComiskey does a great job of looking at
some of the transitions between teaching process and looking at moves
post-process toward social theory as it plays into process writing pedagogy
in an article that will be out in the next issue of JAC (end of this
month(shameless promotion, I know)).  In "Social-Process Rhetorical Inquiry:
Cultural Studies Methodologies for Critical Writing about Advertisements,"
McComiskey argues that the "best way to convey this [move away from
individualism] contextual character of writing process is to teach students
the social nature and function of writing. . ."  He goes on to say, as he
has said in his post, that "those who practice social approaches to
composition studies
expand the notion of writing process from its current linear (and recursive)
model to a cyclical model."
        I really think that most of us are simply getting tangled with the
term post-process" and attributing it to mean beyond or other than process
when in fact what Kent is really identifying is a post-system way of looking
at discourse.  What we need to rememebr is that we began to operate under
the rubric of postprocess way back in 1983 when we started examing social
contexts rather than individual writers.  Kent's move is to identify that we
really can't even look at "social systems" as sytemic or codifiable.  I
think we need a different term for what Kent is doing other than post
process.  I think this was a mistake I made in *Constructing Knolwedges* by
labeling Kent's work as postprocess.  I try to rectify this in my
contribution to Kent's new book just as I did in my CCCC talk.
 
Sid.
__________________________________________________
Piscator non sula piscatur
__________________________________________________
Sidney I. Dobrin
Department of English
University of Florida
__________________________________________________
Where there is smoke, there may be smoked salmon.
__________________________________________________
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I say bravo too, Vince.
 
Kristine Hansen
=========================================================================
Date:         Tue, 30 Sep 1997 11:08:14 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Haswell <rhaswell@FALCON.TAMUCC.EDU>
Organization: Texas A&M University--Corpus Christi
Subject:      Re: Does FYC "work"?
Mime-Version: 1.0
Content-Type: multipart/mixed; boundary="------------320C458D1247"
 
This is a multi-part message in MIME format.
 
--------------320C458D1247
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Folks, attached is the bibliography I rashly promised, labeled "Gain."
 
It is divided into two parts:
 
(I) Quantitative studies finding gain in first-year college
composition:  48 entries
 
(II) Theoretical discussions about the problem of quantifying gain in a
writing course:  18 entries.
 
A comment and a request follows, separately.
 
Rich Haswell
 
--------------320C458D1247
Content-Type: application/msword; x-mac-type="5744424E"; x-mac-creator="4D535744"; name="gain"
Content-Transfer-Encoding: base64
Content-Description: Microsoft Word Document
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/jcAIwAAAAAAACQAABkAAAAAAAAAAAEAAAAqrAAAQzMAAAAAAAAsbgAAAAAAAAAAAAAAAAAA
AAAAAAAAAAAAAAAANgAAbwAANgAAbwAAO5kAAAAAO5kAAAAAO5kADgAAO6cASgAAP0cAAAAA
P0cAAAAAP0cAAAAAP0cAFgAAP10AFgAAP3MAAAAAP3MAHgAAP5EAeAAAO/EDVgAAQAkAIAAA
QCkAGAAAQRwAKgAAQUYB1AAAO5kAAAADAAMAAEEcAAAAAEBBANsAAEEcAAAAAEEcAAAAAEMa
ABkAAEEcAAAAAEEcAAAAAEEcAAAAAEEcAAAAAEEcAAAAAEEcAAAAAEdhaW4gaW4gRmlyc3Qt
WWVhciBDb2xsZWdlIENvbXBvc2l0aW9uIENvdXJzZXMNDUNvbXBpbGVkIGJ5DQ1SaWNoYXJk
IEguIEhhc3dlbGwNVGV4YXMgQSZNIFVuaXZlcnNpdHkgQ29ycHVzIENocmlzdGkNQ29ycHVz
IENocmlzdGksIFRYIDc4NDEyDXJoYXN3ZWxsQGZhbGNvbi50YW11Y2MuZWR1DQ1TZXB0LiAz
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Responding to Patricia and Raul about open-ended revision in comp classes....
 
In teaching fycomp, particularly courses focused on academic literacy, I
think it's valuable to keep in mind the developmental nature of the work we
are doing.  We are acclimating students to new ways of thinking about writing
and texts and about themselves as writers, and in my experience, time is on
their side.  I do collect drafts and revisions throughout the semester, and I
respond to them, and I give them "progress grades."  But final grades are
based on final portfolios in my fycomp classes--and my students are able to
revise as much as they want to up to the end of the semester.  I don't see
this as a weakness of the course; quite the contrary.  I have seen students
take great leaps in their writing development toward the end of a
semester--and they are able to revise differently then than they are earlier
in the course.  I want to give them as much time as I possibly can to develop
the tools and perspectives to critique and revise their first efforts.
 
Karin
 
 
Raul Sanchez wrote:
>
> On Mon, 29 Sep 1997, PATRICIA LICKLIDER wrote:
>
> > They complain that too many
> > students come out of our first-semester comp course with higher grades than
> > their writing "deserves" because these students were allowed to revise and
> > revise their essays till they were sufficiently well written to be graded
> > "A" or "B".
>
> > Is this desire to have students revise till they "get it right" a
> > failure of the process approach?  of the first-semester teachers?
>
> I wonder if it's not a question of how the revision is being taught.
> Revision isn't an open-ended process when you have a deadline, as most
> writers do; it's something you have to work into your schedule.  And if
> you take it seriously, you'll work as much time for it as possible, given
> the constraints of the particular writing situation.  So there seems to be
> no point in letting a student revise indefinitely until he or she get an A
> or B, because that luxury doesn't exist in many places.
>
> Revision, it seems to me, should be presented, taught, and practiced as an
> attitude toward writing.  The fact that it may result in an improved
> document is the consummation devoutly to be wished, but it's not the
> pedagogical focus nor should it be, because the effectiveness of writing
> depends entirely on how it's received by readers (i.e., not by teachers of
> writing).  So you discuss this attitude toward revision in class, using
> students' own revision attitudes and strategies as points of departure,
> and you give them models of how revision can be carried out.  Then, if you
> give a student a revision project, you should have that student identify
> what he or she plans/hopes to achieve in that revision and then set a time
> limit.
>
> I also think that since first-semester teachers are often first-time
> teachers (or second-, third-, or fourth-), especially on big campuses,
> revision as Patricia described it becomes a way for them to assuage guilt
> and insecurity over not being sufficiently knowledgeable and qualified
> about how to teach writing.  "I don't know what I'm doing when I walk
> into the class or when I grade their papers, so I'll just let them do
> it over."  Aside from thorough training and close but supportive
> supervision (which cost money and faculty commitment), I don't know how to
> get around that one, having not yet been around long enough.
>
> Raul Sanchez
> University Writing Program
> University of Utah
 
--
 
Karin Evans, Ph.D.
Department of English     Elmhurst College
190 Prospect Ave.    Elmhurst, IL 60126-3296
630-617-3134       karine@elmhurst.edu
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Ed White wrote:
>
> Let's remember that the guy who started all this, Steve North, calls the
> process/product issue a matter of slogans defining political tendencies,
> rather than a meaningful distinction (iii).  The discussion here is really
> bearing that out.  --Ed White
 
It's certainly true that process is ill-defined.  On the other hand, in
some ways we know exactly what we are talking about when use "process"
to distinguish those who teach some version of it versus those who
simply assign writing , collect it, and grade it.  Maybe few people do
the latter, but it is still a widespread practice in other disciplines.
"Process" has defined for composition what is was against (in the
historical sense), and what it was against was current-traditionalism.
Now we can try to define C-T.  Irv, do you want to have some more fun?
 
Mark Wiley
CSULB
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Susanmarie,
 
Thanks for the cite on Delpit's book. I was responding to her first article
on this subject, which did seem to leave the impression that she was
calling mostly for a skills-centered pedagogy.  But I do forget the cite,
I'm afraid.  I will take a look at the book; perhaps it will calm me down.
 
Still, I can't see how working on skills within a rhetorical framework can
be at all antithetical to process teaching.  My FY teachers put some effort
into teaching both.  Is this simply a question of what we emphasize?  It
sounds like it is--post-process spends less time on process.
 
Valerie M. Balester
Director of Writing Programs
Department of English
Texas A & M University
College Station, TX 77843-4227
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Amen, Bill.
 
>
>         Now, what would an anti-process approach be? And why
> would anyone want to mess with success?
>
>         That African Americans have additional language issues
>  to confront as they learn to compose seems certain. Should that
> change how we help them learn how to write? Obviously. Does that
> mean that we should abandon the process approach? What for? We
> may want to add to it, enrich it in new ways, but I can't imagine
> what alteranative would work better than a revision-heavy writing
> process with plenty of peer and teacher feedback.
>
>         --Bill Murdick
 
Valerie M. Balester
Director of Writing Programs
Department of English
Texas A & M University
College Station, TX 77843-4227
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Kristine Hansen wrote:
>
> Bill Condon,
>
> Maybe where we go from here is to a reading of Joe Harris' chapter on
> process in _A Teaching Subject_.  I don't think it's inappropriate
> for this list, as somone (sorry, I forgot who) suggested.  Process is
> a key term in the history of the field.  Why not discuss it?  Can
> someone get Tom Kent to discuss his rhetoric as paralogy?
>
> Kristine Hansen
>
Kristine,
 
        I just read Harris's chapter last night.  He also claims the term is
ill-defined as there are multiple ways the field has characterized
"process."  But he focuses in that chapter on Emig and Flower and their
work from the 70s and early 80s.  His claim is that both assumed an
idealized text that an efficient and effective process would lead
students to eventually produce for us.  In other words, their version of
process was for students to emulate the texts they privileged.  Emig's
was the relexive; Flower's the scientific/technical.
 
Joe, if you're out there, am I summarizing your argument accurately?
 
Mark Wiley
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Let me throw this into the mix:  In *A Teacher's Introduction to
Deconstruction* Sharon Crowley explains that "a deconstructive analysis
undermines the notion that the composing process begins with an originating
author; this notion characterizes both traditional and process pedagogies of
composition.  Deconstruction also rejects the traditional characterization
of writing as a repetition of the same (as is now the case with instruction
in expository writing, which is supposed to re-present--picture, imitate,
copy--some piece of a student's knolwedge).  Such an analysis also
challenges the notion that informs and permeates traditional pedagogy: the
language is a transparent representation of the world and/or of the minds
which populate it" (31).  This was back in 1989.  Not much different from
what we're calling post-process.  In fact, this is post-process as Crowley
moves to look beyond a strictly process oriented view of language.
__________________________________________________
Piscator non sula piscatur
__________________________________________________
Sidney I. Dobrin
Department of English
University of Florida
__________________________________________________
Where there is smoke, there may be smoked salmon.
__________________________________________________
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Karen Greenberg wrote:
 
>So now secondary and post-secondary teachers who always preferred
>skills/drills methods of "teaching" basic writing are finding new
>"scholarly" support for their efforts.  This is very depressing.  Any
>comments?
 
Yes.  Knowledgeable writing teachers need to come out strongly against
over-reliance upon grammar for writing instsruction.  The reasons as a
whole could fill an article (which I can't seem to persuade anybody to
publish).
 
 
Keith Rhodes                            816-562-1860
Department of English, Perrin Hall      mailto:krhodes@acad.nwmissouri.edu
Northwest Missouri State University     http://www.nwmissouri.edu/~krhodes
Maryville, MO  64468                    "Better living through Composition"
                Visit the Outcomes Forum web pages:
          http://www.nwmissouri.edu/~0500202/outcomes/main.html
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Irene,
      As a practical matter, life isn't long enough for unlimited
revision.  For instance, our outcomes-oriented program requires a minimum
of six papers per semester.  In addition, our outcomes (we call it
competency) testing procedure takes two to three weeks out of the semester
for discussing, annealing, and preparing for in-class writing.  With our
classes of 20-25, most here limit revisions at two per essay as a
practical matter to prevent burn-out and terminal writers' cramp.
Unlimited revision with conferencing would prevent anything else from
being done beyond the first paper.  Am I being too logical here?
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
-------------------------------------------------------------------------------
> On Tue, 30 Sep 1997, Irene Patterson Ward wrote:
>
> Responding to Raul Sanchez, 50% of my composition staff turns over every
> year. I too am concerned with how to get around the issue brought up by
> Raul in the last paragraph--that inexperienced teachers have a safty
> valve of allowing students to revise as a way of making of for the fact
> that they may not have a clear idea of the standards and what they are
> doing. Anybody solve this one?
------------------------------------------------------------------------------
> > On Tue, 30 Sep 1997, Raul Sanchez wrote:
> >
> > I wonder if it's not a question of how the revision is being taught.
> > Revision isn't an open-ended process when you have a deadline, as most
> > writers do; it's something you have to work into your schedule.  And if
> > you take it seriously, you'll work as much time for it as possible, given
> > the constraints of the particular writing situation.  So there seems to
> > be no point in letting a student revise indefinitely until he or she
> > gets an A or B, because that luxury doesn't exist in many places.
> >
> > Revision, it seems to me, should be presented, taught, and practiced as
> > an attitude toward writing.  The fact that it may result in an improved
> > document is the consummation devoutly to be wished, but it's not the
> > pedagogical focus nor should it be, because the effectiveness of writing
> > depends entirely on how it's received by readers (i.e., not by teachers
> > of writing).  So you discuss this attitude toward revision in class, using
> > students' own revision attitudes and strategies as points of departure,
> > and you give them models of how revision can be carried out.  Then, if you
> > give a student a revision project, you should have that student identify
> > what he or she plans/hopes to achieve in that revision and then set a time
> > limit.
> >
> > I also think that since first-semester teachers are often first-time
> > teachers (or second-, third-, or fourth-), especially on big campuses,
> > revision as Patricia described it becomes a way for them to assuage guilt
> > and insecurity over not being sufficiently knowledgeable and qualified
> > about how to teach writing.  "I don't know what I'm doing when I walk
> > into the class or when I grade their papers, so I'll just let them do
> > it over."  Aside from thorough training and close but supportive
> > supervision (which cost money and faculty commitment), I don't know how
> > to get around that one, having not yet been around long enough.
------------------------------------------------------------------------------
> > > On Mon, 29 Sep 1997, PATRICIA LICKLIDER wrote:
> > >
> > > They complain that too many students come out of our first-semester
> > > comp course with higher grades than their writing "deserves" because
> > > these students were allowed to revise and revise their essays till
> > > they were sufficiently well written to be graded "A" or "B".
> > >
> > > Is this desire to have students revise till they "get it right" a
> > > failure of the process approach?  of the first-semester teachers?
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I'm wondering how post-process theories and practices differ from cultural
studies theories and practices--or is this post-process movement a result
of the influence of cultural studies on the field of rhet/comp?  Like
many people, I'm just trying to get my bearings here.
 
Joanne
 
Joanne Addison, Ph.D.
Department of English, Box 175
University of Colorado-Denver
P.O. Box 173364
Denver, CO 80217-3364
jaddison@carbon.cudenver.edu
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Chet,
On Tue, 30 Sep 1997, Chet Pryor_Montgomery College at Germantown wrote:
 
> Irene,
>       As a practical matter, life isn't long enough for unlimited
> revision.  For instance, our outcomes-oriented program requires a minimum
> of six papers per semester.  In addition, our outcomes (we call it
> competency) testing procedure takes two to three weeks out of the semester
> for discussing, annealing, and preparing for in-class writing.  With our
> classes of 20-25, most here limit revisions at two per essay as a
> practical matter to prevent burn-out and terminal writers' cramp.
> Unlimited revision with conferencing would prevent anything else from
> being done beyond the first paper.  Am I being too logical here?
>   ____________________________________________________________________
>   Chet Pryor - Professor & Testing Coordinator - Department of English
>   Montgomery College - Germantown Campus - Montgomery County, Maryland
> -------------------------------------------------------------------------------
> > On Tue, 30 Sep 1997, Irene Patterson Ward wrote:
> >
> > Responding to Raul Sanchez, 50% of my composition staff turns over every
> > year. I too am concerned with how to get around the issue brought up by
> > Raul in the last paragraph--that inexperienced teachers have a safty
> > valve of allowing students to revise as a way of making of for the fact
> > that they may not have a clear idea of the standards and what they are
> > doing. Anybody solve this one?
> ------------------------------------------------------------------------------
> > > On Tue, 30 Sep 1997, Raul Sanchez wrote:
> > >
> > > I wonder if it's not a question of how the revision is being taught.
> > > Revision isn't an open-ended process when you have a deadline, as most
> > > writers do; it's something you have to work into your schedule.  And if
> > > you take it seriously, you'll work as much time for it as possible, given
> > > the constraints of the particular writing situation.  So there seems to
> > > be no point in letting a student revise indefinitely until he or she
> > > gets an A or B, because that luxury doesn't exist in many places.
> > >
> > > Revision, it seems to me, should be presented, taught, and practiced as
> > > an attitude toward writing.  The fact that it may result in an improved
> > > document is the consummation devoutly to be wished, but it's not the
> > > pedagogical focus nor should it be, because the effectiveness of writing
> > > depends entirely on how it's received by readers (i.e., not by teachers
> > > of writing).  So you discuss this attitude toward revision in class, using
> > > students' own revision attitudes and strategies as points of departure,
> > > and you give them models of how revision can be carried out.  Then, if you
> > > give a student a revision project, you should have that student identify
> > > what he or she plans/hopes to achieve in that revision and then set a time
> > > limit.
> > >
> > > I also think that since first-semester teachers are often first-time
> > > teachers (or second-, third-, or fourth-), especially on big campuses,
> > > revision as Patricia described it becomes a way for them to assuage guilt
> > > and insecurity over not being sufficiently knowledgeable and qualified
> > > about how to teach writing.  "I don't know what I'm doing when I walk
> > > into the class or when I grade their papers, so I'll just let them do
> > > it over."  Aside from thorough training and close but supportive
> > > supervision (which cost money and faculty commitment), I don't know how
> > > to get around that one, having not yet been around long enough.
> ------------------------------------------------------------------------------
> > > > On Mon, 29 Sep 1997, PATRICIA LICKLIDER wrote:
> > > >
> > > > They complain that too many students come out of our first-semester
> > > > comp course with higher grades than their writing "deserves" because
> > > > these students were allowed to revise and revise their essays till
> > > > they were sufficiently well written to be graded "A" or "B".
> > > >
> > > > Is this desire to have students revise till they "get it right" a
> > > > failure of the process approach?  of the first-semester teachers?
>
 
 
+++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
Irene Ward                              iward@ksu.edu
Director of Expository Writing          http://www-personal.ksu.edu/~iward/
Kansas State University                 (913) 532.2171
English Dept., 122 Denison Hall
Manhattan  KS  66506
+++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
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You know, I wonder how David Bartholomae, Bill Coles and others who have
advocated "deep revision" would feel about this "new" (old) trend.  It
seems a false attempt at a paradigm shift.  So many have worked to get us
to see revision as something profound and multi-dimensional--a social,
political, cultural enterprise.  I have nothing against the trend, but I
would argue that there is nothing "new" about it.  To say that "we" have
not described the process as multi-dimensional up until now ignores a host
of good research and pedagogical work.  If I'm wrong, I wish someone would
pitch me some hard evidence.  I'd be glad to "revise" my thinking.
 
Roxanne Mountford
 
 
 
 
At 11:12 AM 9/30/97 EDT, you wrote:
>All,
>
>I also am unfamiliar with an "anti-process" movement, but I
>do consider myself part of the "post-process" push by
>certain scholars like Kent, Dobrin, Trimbur, etc.
>
>I've been working on a project that expands our current
>notion(s) of the writing process (usually conceived as
>linear: pre-writing, writing, re-writing) to one that
>views every aspect of writing as holding a place in an
>ongoing cycle.  First, students produce texts out of a
>certain exigence; next, these texts are distributed
>into certain discourse communities via different modes
>(print, video, audio, etc.) and to different effects;
>third, these distributed texts are consumed in
>socially constructed ways, though audiences can also
>choose to reject certain socialized readings; and finally
>these readings form the exigence for new texts.
>
>The writing process, of course, is an important part
>of the production of texts, but it rarely (as we currently
>conceive it) accounts for where texts come from, where they go, and to
what eff
>ect.
>
>So writing is a process, even to someone who considers
>himself a "post-process" scholar.  But it is a much
>larger *social* process than we have described it until
>recently.
>
>Bruce McComiskey
>East Carolina University
>enmccomi@ecuvm.cis.ecu.edu
>
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In an instructional situation, we don't have to impose all the contraints of
"real" writing at once. There may be a season in which open ended revision is
good for student learning. Yet, perhaps, in an advanced professional writing
courses, students could learn what it means to write to a deadline. Vince is
raising a really important point about writing instruction. We have to be
constantly asking ourselves whether we are doing what we are doing because of
a conviction that it is helping students to learn or because it is interesting
to us, consistent with our pet theories and public positions, or politically
correct (whateve that means). It may be very useful to understand writing
processes as part of a larger socio-cultural picture (makes sense), but we
need to be very careful about the impact that view has on instruction. I think
we all know that the fact the we can communicate with language at all (no
matter how short lived the communication) is something of a miracle and that
meaning is tenuous and complicated. When we undertake to teach people to write
we are attempting to help them gain some mastery of a shifting set of
conventions that make communication possible and we have to artificially
"freeze" those conventions for the sake of learning. It probably doesn't hurt
at some point (the point at which students can make use of the information) to
inform students about what we are doing, but it doesn't do much good to try to
teach writing by focusing on the hopelessness of communication. Once students
get into the social dialogue with some ability to play, they will find out
soon enough that the rules change all the time. But they have to start
somewhere. Is it arrogant to say that teaching methods should be consistent
with student's learning methods? And what does THAT mean?
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Cultural Studies is postprocess.
 
 
At 10:57 AM 9/30/97 -0600, you wrote:
>I'm wondering how post-process theories and practices differ from cultural
>studies theories and practices--or is this post-process movement a result
>of the influence of cultural studies on the field of rhet/comp?  Like
>many people, I'm just trying to get my bearings here.
>
>Joanne
>
>Joanne Addison, Ph.D.
>Department of English, Box 175
>University of Colorado-Denver
>P.O. Box 173364
>Denver, CO 80217-3364
>jaddison@carbon.cudenver.edu
>
>
__________________________________________________
Piscator non sula piscatur
__________________________________________________
Sidney I. Dobrin
Department of English
University of Florida
__________________________________________________
Where there is smoke, there may be smoked salmon.
__________________________________________________
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Joanne,
I think that cultural studies for the most part (despite
a few token moves toward "public intellectualism") remains
a theoretical discourse.  Composition pedagogies based in
part on cultural studies attempt to place some of the
most powerful cultural studies methodologies in the hands
of student writers.  But I don't think we can necessarily
claim that the "post-process movement" (if there is such
a thing) comes from or is the same as cultural studies.
The "post-process movement," at least as I understand it,
is decidedly *multi*disciplinary, and in some of its
manifestations has close ties to cultural studies.
 
On a completely different note, I think the "post"
in "post-process" has as complicated a sense as the
"post" in "postmodern."  For some, post-process means
a radical break with the process movement.  For others,
myself included, it is more a complicated
*extension* of the process movement
 
Bruce McComiskey
East Carolina University
enmccomi@ecuvm.cis.ecu.edu
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On Tue, 30 Sep 1997, SID DOBRIN wrote:
 
> Cultural Studies is postprocess.
 
Feeling no acute sense of allegiance to either "cultural studies" or
"postprocess," I'm nonetheless wary of the above copulation, especially as
it relates to writing instruction and theories of writing.  Sid, care to
clarify?
 
Raul Sanchez
University Writing Program
University of Utah
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Roxanne,
This doesn't directly address your observation
about the complexity of revision, etc., but I think
that Nancy Sommers' "Between the Drafts" represents
a shift in her view of revision from a quantifiable
phenomenon to a more complex, undocumentable (sorry)
process that happens in the social world as much
as it does on paper.  This isn't a counter argument--
simply another observation.
Bruce McComiskey
East Carolina University
enmccomi@ecuvm.cis.ecu.edu
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All I mean to point out here is that the move to examine culture as a system
is a postprocess move to examine larger systems that effect and are effected
by individuals rather than examining the individual as an entity seperate
from larger systems.
 
 
At 11:24 AM 9/30/97 -0600, you wrote:
>On Tue, 30 Sep 1997, SID DOBRIN wrote:
>
>> Cultural Studies is postprocess.
>
>Feeling no acute sense of allegiance to either "cultural studies" or
>"postprocess," I'm nonetheless wary of the above copulation, especially as
>it relates to writing instruction and theories of writing.  Sid, care to
>clarify?
>
>Raul Sanchez
>University Writing Program
>University of Utah
>
>
__________________________________________________
Piscator non sula piscatur
__________________________________________________
Sidney I. Dobrin
Department of English
University of Florida
__________________________________________________
Where there is smoke, there may be smoked salmon.
__________________________________________________
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Last year when our Presumptuous Vice-Provost and his buddy
Attila the Engineer were spinning their lies to abolish the
Comp Program's own writing skills test in favor of SAT scores,
Attila the Engineer sent a questionnaire (at my suggestion, heh,
heh) to all department chairs which asked a few leading questions:
would your department like to participate in assessing the
English Department's composition program?; would your department
like to teach composition? (the questions were Attila's, not mine,
and were designed to prove that the entire University was anxious
to remove comp from English or do something with it that we
are not doing).
 
Attila received a handful of responses to his questionnaire
(out of hundreds of separate departments and programs) and
the chairs all answered NO to the questions.  Not that such lack
of enthusiasm for undoing or redoing freshman comp will stop
the Provost (who believes in the Great Man Theory of History)
from doing what he wants.
 
Beth, why not conduct your own survey in concert with a
few other departments, so that the survey will look like it is
objectively motivated.  --Mili
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Follett runs our bookstores here at Buffalo.  I sent a post
about them last week.  --Mili
 
On Sun, 28 Sep 1997, Virginia A. Chappell wrote:
 
> Does anyone out there have experience with Follett, specifically?  Can
> you help me understand their ordering policies and/or offer suggestions for
> dealing with them and trying to persuade them to order more books--i.e.,
> enough for the number of students enrolled?
>
> Thanks.
> Virginia
>
> ********************************************************************************
> Virginia A. Chappell                                  ChappellV@vms.csd.mu.edu
> Associate Professor                                 Office phone: 414.288.6859
> Department of English
> Marquette University - Box 1881
> Milwaukee, WI  53201-1881
> ********************************************************************************
>
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Have you seen Flowers' model of discourse constrcution in "the
Constrcution of Negotiated Menaing: A social Cognitive Theory of
Writing" (1994)?
 
Gail Corso
 
 
Dr. Gail S. Corso
Associate Professor of Communication Arts
Neumann College
Aston, PA 19014-1298
 
Home:gcor@jersey.net
Office: gcorso@smtpgate.neumann.edu
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I'm really strapped for time right now, so I am going put this in rough
chunks.
 
(1) The project, as I take it, is to make available a bibliography
showing that gain in writing through first-year composition has been
shown, repeatedly, via quantitative methods.
 
(2) This is for people who may be impressed with such a list, regardless
of how we may be impressed with it.
 
(3) The present list is IN NO WAY COMPLETE and I KNOW THAT IT IS
INCOMPLETE.  It's just stuff I had around, and it largely reflects work
I was into ten years ago, like sentence-combining (gasp).
 
(4) I'd like to make it more complete, especially to get in more recent
work.  So here is a simple offer.  You send me anything not here, that
fits, and I will encorporate it into an updated master list, which I
will make available in any way you all see fit.  Work documenting
pre/post gain in FYC courses goes on constantly, but often locally.
Often it is published in non-mainstream ways:  final grant reports,
in-house reports to deans or department chairs, ERIC database stuff,
conference presentations, etc.  And there are now many more journals in
the field than I can keep up with.  And, as I said, for quite a while I
haven't been paying much attention to this particular concern.  SEND ME
ANYTHING just don't forget to indicate, in a rough way, the areas where
gain is documented (organization, fluency, syntax, whatever).
 
(5) Also send me mistakes that I have made.
 
(6) To my mind, the message here is in the mass, not in any one piece.
There is not one item here that Stephen North couldn't dismantle in a
minute with his best eye tied behind his back.  We all know that these
studies, not excluding mine, only in the crudest way get at what
students get out of a writing course.  The best escapes these nets.
BUT, crude as it is, there is a message, and it is just that, that even
methods as primitive as these find gain.  Think what they must have
missed!
 
(6) So as for the"coherent, moderately aggressive message about what
'works'" that Keith calls for, here is sort of what I think this list
says to critics:
 
First-year composition is, by far, the most tested course in the modern
American university.  Over and over, it has had to prove itself by
showing student improvement.  And over and over, it HAS proved itself.
By and large, wherever there is a writing program with coherence and a
defined and persistent methodology, and that program is scrutinized
carefully and rigorously for success, success has been found.  And the
success is not limited to one or two aspects of writing (though it tends
to be limited to aspects that can be measured quantitatively).
Repeatedly, first-year students show gain in syntax, error detection and
avoidance, fluency, vocabulary, and support.  The most consistent
finding, in fact, is that student writing shows gains when it is
assessed holistically, with all major qualities of good writing
considered together.
 
(7) To us, I think the list says some other, useful things.  The
students performing initially the worst tend to gain the most (beyond
what statistical regression toward the mean would predict).  Greater
gains are achieved with more writing only if that writing is revised
after sharp evaluation.  Tutorial and workshop approaches tend to get
the greatest gains (roughly George Hillock's conclusion in RESEARCH IN
WRITTEN COMPOSITION).  Holistic gain is pereived best with direct
comparison of one student's early work with that same student's later
work, not with averaged group comparisons.  And finally, however it is
measured, gain is most likely NOT to be found when whole but
non-coherent programs are tested, programs with no clear and unified
instructional methods to them and taught by teachers with few
programmatic commonalities (this is because individual gains in separate
sections of the course will diffuse away in group measurements).  The
one lesson I see in this list is that writing students learn what they
have been taught, and don't learn what they haven't been taught.
(That's GOOD news to teachers, by the way).
 
(8) There is another defense of the FYC that this bibliography does not
cover but which really deserves a bibliography of its own.  That is what
alumni think and remember about the course.  I was going to make a
section devoted to this, but found only one item in my files (Robert C.
Pace, 1984), which I see that I then forgot to delete.  But I know there
is more.  Alumni often remember first-year comp when they have forgotten
nearly every other course, and this is five, ten years later.  Surveys
of more recent alumni often show them valuing their instruction in
writing above nearly every other kind of instruction (that has shown up
in the survey at Washington State for three years running now, I
think am I wrong, Sue, Bill?).  This is all stuff I am remembering I
can't document it.  But it could be documented.
 
(9) Are there more important things in FYC than "documented
improvement," as some have long argued?  Yes.  But it's nice to have
it.  We have it.
 
Rich
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> On Thu, 25 Sep 1997, Louise Wetherbee Phelps wrote:
>
> We have some students who will be getting MAs and MFAs who are interested
> in going into community college teaching (teaching writing--possibly lit
> and creative writing)....
---------------------------------------------------------------------------
Louise,
       The announcement below just came into my account.  In light of your
question, I thought your students might be interested.  Note that it is
for next semester rather than next year.  C.P.
-       -       -       -       -       -       -       -       -       -
English Composition and Literature, Journalism, and ESL (Spring, 1998)
              Montgomery College, Rockville Campus
 
M.A. or M.S. degree in Journalism/Print Communication or English with
recent professional experience in print journalism and currency in
composition/rhetoric; and the ability to teach college journalism,
technical writing, composition, and ESL courses are REQUIRED.  An interest
in using technology in instruction is strongly preferred.
 
Currency in multicultural teaching techniques and approaches appropriate
to community college students, and a demonstrated commitment to students
are preferred.  Experience in teaching journalism, technical writing,
composition, and/or ESL at a community college as well as experience in
using computers in instruction, teaching in a multi-cultural higher
education institution, and potential for leadership and team participation
are preferred also.  Experience in the advising and production of student
publications is preferred.
 
Duties and responsibilities will include and not be limited to
supervising, mentoring, and advising campus publications and staff;
participation in meetings, activities and committees; tutoring, assisting
in course and program development; advising students;  continuing
professional development; teaching courses, and other assignments as
requires.
 
For full consideration, applications should be received by October 30,
1997.  To apply, call (301) 279-5374 and inquire about Position #2048, or
write to:
                        Office of Human Resources
                        Central Administration
                        Montgomery College
                        900 Hungerford Drive, Room 130
                        Rockville, MD 20850
 
             Montgomery College is an EO/AA/Title IX Employer
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
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As we rush to embrace the value of product (some setting up a fight
between it and process), I think we should also consider how writing
functions in the workplace.  Powell Henderson reported  in the
collection _Electronic Literacies in the Workplace_ that writing is
rarely seen as a "product" in the workplace.  It's an event that is
meant to produce other events. He reports that workers who spend their
time polishing a text may in fact be wasting their time as well as
jeopardizing their futures because they don't understand how writing
works.  The problem of course is that they may be carrying their
academic training/fixation into an inappropriate situation.  You see the
implications.  A lot of what we teach has to be unlearned in the
workplace.  Beyond that, I think rather than get locked into
product/process thinking, we should help our students learn how to
interpret writing situations, use the right tool for the job.  I suspect
it's our belletristic that urges us to privilege text in the old
communication triangle.
Irv
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On Tue, 30 Sep 1997, Irvin Peckham wrote:
 
> Beyond that, I think rather than get locked into
> product/process thinking, we should help our students learn how to
> interpret writing situations, use the right tool for the job.
 
Looks like rhetoric to me.  I'm for it.
 
Raul Sanchez
University Writing Program
University of Utah
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sorry, mark, my lip slipped.  I always thought of myself as having a lot
of fun teaching the whole business of writing (which includes that
process beast) but really didn't like thinking of myself as a
cognitivist--and then suddenly there I was, being the thing I had worked
against.  I just didn't know myself :-).
irv
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Yes, the survey ploy is a sure winner.  Always stick in a question such as
"Are you content with the writing abiity of your upper division students?"
You can count on 90% negative responses--great ammunition for getting WAC
under way.  --Ed White
 
On Tue, 30 Sep 1997, Mili N Clark wrote:
 
> Last year when our Presumptuous Vice-Provost and his buddy
> Attila the Engineer were spinning their lies to abolish the
> Comp Program's own writing skills test in favor of SAT scores,
> Attila the Engineer sent a questionnaire (at my suggestion, heh,
> heh) to all department chairs which asked a few leading questions:
> would your department like to participate in assessing the
> English Department's composition program?; would your department
> like to teach composition? (the questions were Attila's, not mine,
> and were designed to prove that the entire University was anxious
> to remove comp from English or do something with it that we
> are not doing).
>
> Attila received a handful of responses to his questionnaire
> (out of hundreds of separate departments and programs) and
> the chairs all answered NO to the questions.  Not that such lack
> of enthusiasm for undoing or redoing freshman comp will stop
> the Provost (who believes in the Great Man Theory of History)
> from doing what he wants.
>
> Beth, why not conduct your own survey in concert with a
> few other departments, so that the survey will look like it is
> objectively motivated.  --Mili
>
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Mark:
As I remember it (i started teaching high school in 71) we thought we
were teaching writing.  The word "composition" as a field or as
something one did belonged (and we thought they could have it) to
college teachers--I guess I may have become aware of composition as
something like a field in the late 70's.
 
Yes, Moffett and Britton paid attention to Piaget, but I am quite sure
that Moffett would have never come down from his mountain if he had
turned around and suddenly discovered that all along he was being a
cognitivist (certainly not in the Hayes and flower sense).
 
One point: i think high school and college teachers see/saw the history
of writing instruction differently--very differently.
 
Irv
=========================================================================
Date:         Tue, 30 Sep 1997 12:24:42 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Thomas P Miller <tpm@U.ARIZONA.EDU>
Subject:      Re: Presumptuous Provost
X-cc:         owner-wpa-l@ASUVM.INRE.ASU.EDU, cherep@U.Arizona.EDU
In-Reply-To:  <Pine.GSO.3.96.970930134450.24763E-100000@joxer.acsu.buffalo.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I have advised Beth, off list because I have been writing too many of
these to the list, to connect with the faculty governance structure of her
university to provide her with ways to deflect frontal assaults on the
comp program.  Where else in the university would faculty sit still for
upper administrators acting as if they control the curriculum and can make
unilateral decisions about departmental offerings or graduation
requirements.  Mili's suggestion offers another strategy for strengthening
connections to faculty.
 
I strongly advise all WPAs to work
on developing such connections and structures when they are not facing the
sort of problems that Beth is because you cannot create these sorts of
things overnight, and you do not want to do so in the shadow of threats
from above because then you look like you are merely crying for help.  In
suggesting this, I do not mean to fault Beth because she has probably been
doing this.  However, I would ask all of you when you last met with a
committee of your colleagues from across your university to improve
writing instruction.  If you have to look beyond last weeks in your
calendar, I advise you to get out more and meet a few people.
 
Thomas Miller
 
On Tue, 30 Sep 1997, Mili N Clark wrote:
 
> Last year when our Presumptuous Vice-Provost and his buddy
> Attila the Engineer were spinning their lies to abolish the
> Comp Program's own writing skills test in favor of SAT scores,
> Attila the Engineer sent a questionnaire (at my suggestion, heh,
> heh) to all department chairs which asked a few leading questions:
> would your department like to participate in assessing the
> English Department's composition program?; would your department
> like to teach composition? (the questions were Attila's, not mine,
> and were designed to prove that the entire University was anxious
> to remove comp from English or do something with it that we
> are not doing).
>
> Attila received a handful of responses to his questionnaire
> (out of hundreds of separate departments and programs) and
> the chairs all answered NO to the questions.  Not that such lack
> of enthusiasm for undoing or redoing freshman comp will stop
> the Provost (who believes in the Great Man Theory of History)
> from doing what he wants.
>
> Beth, why not conduct your own survey in concert with a
> few other departments, so that the survey will look like it is
> objectively motivated.  --Mili
>
 
----------------------
Thomas P Miller
tpm@U.Arizona.EDU
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> On a completely different note, I think the "post"
> in "post-process" has as complicated a sense as the
> "post" in "postmodern."  For some, post-process means
> a radical break with the process movement.  For others,
> myself included, it is more a complicated
> *extension* of the process movement
>
> Bruce McComiskey
> East Carolina University
> enmccomi@ecuvm.cis.ecu.edu
 
 
I think you make the most sense of anyone when you make this distinction.
To extend, complicate, and redefine process within a more social context
and given the influence of postmodern theory is a necessary step.  This an
other psots from you are quite helpful to my understanding.
 
Valerie M. Balester
Director of Writing Programs
Department of English
Texas A & M University
College Station, TX 77843-4227
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I've had a query from a colleague at a small liberal arts college about
the existence of separate departments or programs of writing/rhetoric and
composition at such institutions.  We are all familiar, of course, with
the Division of Rhetoric and Composition at Texas, the separate
departments at Arkansas-Little Rock and Central Arkansas, and the
now-defunct Program in Composition and Communication at Minnesota.  But
does anyone know of separate departments or programs at institutions of,
say, 4000 students and smaller?  Feel free to respond off-list.  I'll post
whatever I find out to the list in a week or so.
 
David Jolliffe
DePaul University
802 West Belden Avenue
Chicago, IL  60614
773-325-1783
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David--
 
The best example I know of a separate department of Rhetoric and Writing
at a small liberal arts college is Mt. St. Mary's in Emmitsburg, Md.
Carmen Schmersal is Dept. Chair now and may be on this list.  Byron Stay,
who is now Dean, was instrumental in the unit's creation.  If you need
phone numbers or email, I'll have to dig.
 
Barry Maid
bmmaid@ualr.edu
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Sid, are you saying that you and Tom Kent and others who speak of a
"post-process" movement identify cultural studies as post-process, or are
you saying that cultural studies and composition scholars such as Nedra
Reynolds and John Trimbur would say of themselves, "I am a post-process
scholar"?
 
Roxanne Mountford
 
 
At 01:14 PM 9/30/97 -0400, you wrote:
>Cultural Studies is postprocess.
>
>
>At 10:57 AM 9/30/97 -0600, you wrote:
>>I'm wondering how post-process theories and practices differ from cultural
>>studies theories and practices--or is this post-process movement a result
>>of the influence of cultural studies on the field of rhet/comp?  Like
>>many people, I'm just trying to get my bearings here.
>>
>>Joanne
>>
>>Joanne Addison, Ph.D.
>>Department of English, Box 175
>>University of Colorado-Denver
>>P.O. Box 173364
>>Denver, CO 80217-3364
>>jaddison@carbon.cudenver.edu
>>
>>
>__________________________________________________
>Piscator non sula piscatur
>__________________________________________________
>Sidney I. Dobrin
>Department of English
>University of Florida
>__________________________________________________
>Where there is smoke, there may be smoked salmon.
>__________________________________________________
>
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Rich,
 
The bibliography didn't come through--just a bunch of letters.  Can
you try again?  Thanks.
 
Rich
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Irene Patterson asks,
 
How can I keep my inexperienced writing teachers (TAs, I assume) from
allowing students to revise over and over again until they get A's?
(A paraphrase--I haven't mastered capturing and replying to others'
documents.)
 
I do 2 things:  one, make portfolios integral to the writing program,
so students won't get grades on individual papers or, worse, individual
drafts of individual papers.
 
Two, and maybe 3, I try to reason with them: in the first place,
if they stick a grade on every draft, they're encouraging students
to "Fix" what they point out, leading to, "I did everything you
said.  Why didn't I get an A" conversations that they wouldn't
enjoy;  in the second, grading is hard, harder than responding.
The more they grade, the more work they're making for themselves.
 
All in all, they're usually convinced by one or more of the above.
(For hard cases, I have a third {fourth?] method:  DON'T DO THAT!.)
 
:)
 
Rich
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Bruce, there is a false dichotomy lurking in this post.  Just because
something is complex and rich does not mean that it cannot be studied.  In
fact, the more rich and complex it is, the more we ethnographers jump up
and down with glee.
One example of such a study is Deborah Mutnick's _Writing in an Alien
World_, a study of basic writers that we've been reading in my cultural
studies and composition seminar.  Of course, we may be splitting hairs over
what "documentation" means.
 
Roxanne
 
 
At 01:26 PM 9/30/97 EDT, you wrote:
>Roxanne,
>This doesn't directly address your observation
>about the complexity of revision, etc., but I think
>that Nancy Sommers' "Between the Drafts" represents
>a shift in her view of revision from a quantifiable
>phenomenon to a more complex, undocumentable (sorry)
>process that happens in the social world as much
>as it does on paper.  This isn't a counter argument--
>simply another observation.
>Bruce McComiskey
>East Carolina University
>enmccomi@ecuvm.cis.ecu.edu
>
